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Department of Theory and Policy Studies 
Ontario institute for Studies in Educahon of the 

University of Toronto 

This thesis traces the development of French-language and French-second- 

languaçe education in public schools in Simcoe County. It examines the chaltenge of 

reconciling the French and English langages and cultures, which dominates Simcoe 

County, and indeed, Canada's history. It reviews the role of legislation, both federai and 

provincial, in the creation and implementation of French-language programs in Ontario. 

It recounts the attempts that have been made to bridge the lingistic and cultural gap that 

exists between the English and French. by govemment and individuals alike; and the 

success of Simcoe County's extended French classes in achieving this. The students in 

the extended French program seem to have a greater respect and understanding of the 

duality that exists in our country, an understanding that is essential to national unity. 

This thesis consists of four chapters. Chapter one examines the historical context 

of French in Simcoe County, concentratinç on the Penetanguishene and Lafontaine areas. 

Chapter two examines government policy, at the federal and provinciai levels, that was 

and is relevant to French-language education. Chapter three examines the French-second- 

language programs in Simcoe County and the individuals who sought to irnplement more 

comprehensive progams. Chapter four examines the existing extended French program 

in Simcoe County at Bame Central Collegiate. in order to assess its strengths. 

weaknesses and Future direction. 
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The undertaking of a task as momentous as that of writing a thesis is bound to 

include some complications and crisis. Those complications, which affect the integrity 

and accuracy of this thesis, reiate to missing materials and personnel issues at the Simcoe 

County Board of Education. CaretUl searches of the School Board office, Simcoe County 

&chives and Ontario hchives failed to uncover primary documents and reports revealing 

the history of the struggie for French-langage education and programs in Simcoe County. 

In light of this, it is possible that information from interviews and telephone conversations 

might prove to be inaccurate at a later date if any of this material is discovered or 

recovered From other sources. It is almon certain that the documentation no longer exists, 

as per Board officiais, who believe that ail materiais were destroyed and disposed of prior 

to 1990 when the Board moved to its new office in Midhurst. 

As well, a brief expianation of Ontario's French programs is necessary to 

understand the differences amongst them. Core French is mandated from grades four to 

nine. Students take one period of French a day For twenty minutes in grade four and fotty 

minutes in grades five through eight at the elernentaq level, and cornpiete a minimum of 

one hundred and ten hours, usudly in grade nine, at the secondary level. Extended French 

requires students to study in French for a haif day at the elementary Ievel and to complete 

seven courses at the secondary IeveI, including the Ontario Academic Credit course. 

Immersion French requires students to study for the full day in French at the elementary 

level and to complete a minimum of ten courses at the secondary Ievel, including the 

Ontario Academic Credit course. immersion French is divided into three categoties, eariy 



immersion begins at the primary level, middle immersion begins at the junior level and 

late immersion begins at the intermediate level. These three programs allow students to 

meet a basic, rniddle or top level of achievernent based on the number of accumulated 

hours at the end of their French studies. These correspond to twelve hundred hours to 

attain the basic level of achievement, twenty-one hundred hours to attain the rniddle level 

of achievement and five thousand hours to attain the top level of achievement. 



CHAPTER 1 

THE FRENCH IN SIMCOE COUNTY 

Exposing al1 of the children of the province to a meaningful 
period of French instruction can be supported on historicai, 

culturai, political, and educationai grounds. 

Report of the Ministerial Committee on the Teaching of French 
(Gillin Report) - 1974 

The British North America (BNA) Act recognised the presence of two founding 

nations, the French and the British, when the Dominion of Canada came into being on 

July 1, 1867. Almost two hundred and sixty years prior to this, the first permanent 

European settlernent in North America was established by Samuel de Champlain. 

entrenching the French language, culture and institutions in the communities that were 

built along the St. Lawrence River. Champlain did not limit his exploration to the area 

that is today known as Quebec, sending members of his expedition to explore along the 

rivers and Mes  of al1 of New France. The first European to reach Huronia, now known 

as North Simcoe County, was an eighteen-year-old Frenchman named Étienne Brulé. His 

arriva1 marked the beginning of centuries of French habitation in the area. The 

Iongstanding French presence in Simcoe County is inextricably linked to the 

establishment of French-first-language and French-second-language education in the 

County, influencing and being infiuenced by federal and provincial legislation as well as 

community members and the Simcoe County Board of Education. 



The story of the French in Simcoe County began with the arriva1 of Étienne Bmlé 

in 1610. Sent from Quebec by Champlain, Brulé was to l e m  al1 he could of the Huron 

Nation's language, customs, tesources and geography. He later acted as an interpreter 

and chef organiser of the Huron fur trade with the French. As Brulé was establishing the 

fur-trade business, the French Roman Catholic Recollet Order arrived in Huronia to 

tound a mission. Father Joseph Le Caron was the first French missionary to celebrate 

mass in Huronia, in 1615, but the rigours and challenges of the work led to the Order 

bein; replaced by the Jesuits in 1626. The Jesuits, led by Jean de Brebeuf, spent only 

three years in Huronia before retuming to France after New France fell into the hands of 

the English, but their dedication to the Huron people brought them back in 1634. 

Brebeuf and the Jesuit pnests returned to re-establish their mission work, founding the 

mission of St. Joseph near present day Midland-Penetanguishene. An early description 

tells us that, "La rnaison-mere de Sainte-Marie 1 sera construite sur les bords de la rivière 

Wye, près de Midland. en 1639."' Sainte-Marie, as the mission was known. was to 

become Ontario's first European settlement. It was staffed by the missionanes, pnests, 

lay brothers. hired help and novices, who worked to bnng Christianity to the Huron and 

other native people living in the Great Lakes region. 

The Huron Wars, which empted in 1641 and continued until 165 1. led to the 

destruction of the mission. The missionaries fled to nearby Christian IsIand with Huron 

converts in 1649 from whence they dispersed in 1651. Over the next century the tenitory 

become the domain of the Iroquois and Ojibway people, although French h r  traders often 

' Paul-Fraaçois S~lvestre, Pclnctan~: L'Ecolr de fa Risistance (Ottawa: Prise de Pamle. 1980). 11 .  
The f i t  Sainte-Marie mathehouse was to be comtnrted on the banks of the Wye River. clme to hiidland. 
in IW9. 



passed by way of Lake Simcoe on their way to the Michilimackinac trading post, thereby 

maintainhg a French presence in the area. Aiter England won control of rnuch of North 

Arnerica in the 1750s and 1760s. certain rights of the French-speaking inhabitants were 

recognised and preserved through the Quebec Act of 1774, including French civil law, 

Roman Catholicism and the seigneurial system. The importance of Lake Simcoe and 

Huronia was secured as a key passageway to Fort ~~chilimackinac, built by the English 

in 1761, and located on the strait between Lake Huron and Lake Michigan. The area 

remained sparsely populated by Europeans untiI d e r  the War of 1813-18 15, although a 

few English settlers began to arrive in Southern Huronia in 1759. 

The area was oficially named Simcoe County in 1793, when Governor Simcoe 

visited Huronia and named Lake Sirncoe after his father, Captain Simcoe. In 1798, a 

treaty was concluded with the Ojibway, which aiiowed Governor Simcoe to begin 

constmcting a naval fort in the Penetanguishene Harbour. Further negotiations led to 

treaties being signed between the government and the native people, allowing road 

construction to start from the Lake Simcoe portage, now Barrie, to Penetanguishene 

Harbour. Completed in 18 11. the Penetanguishene Road, now Highway 93, was used to 

transport French furs traders goods from Lake Huron to York, present-day Toronto. The 

route was popular as it avoided passing by Lake Erie and the h e r i c a n  frontier, as weil 

as making the area accessible to new colonists. 

The first wave of permanent settiers, joining the French-speaking fur traders who 

manned the trading posts, anived as the result of a boundary decision made afler the War 

of 18 12. Dmmmond Island, Iocated on the northwest part of Lake Huron, was awarded 

to the United States in the border survey of 1522 and oficially tumed over to the 



her icans  in 1828. The British garrison, stationed on Drummond Island, relocated to the 

Penetanguishene naval establishment where they were granted land by the British 

govemment. Along with the British soldiers came a group of voyageurs who had worked 

at the post and fought with the British against American attacks. David Dupuis, a local 

histonan, States that, "These men of French-Canadian and [ndian heritage had shown an 

intense loyalty to the British army during the war of 18 12- 18 14." ' Many of these new 

French settiers would become guides for the military men and visitors to Huronia for 

years to come. Their descendants founded villages in Coldwater, Penetanguishene, 

Waubaushene and Victoria Harbour. 

Settiement of the area continued into the I84O's, with the arriva1 of pioneers from 

the County of Champlain in Quebec to the Lafontaine area. Many of their progeny 

continue to live in the area, and names such as Marchildon, Toutant, Maurice and 

Marchand would play an important role in the Ianguage disputes in Simcce County in the 

1970s and 1980s. These pioneers where fo1lowed by another wave of immigrants from 

the County of Joliette, who amved looking for the prime farmland that they had heard 

was abundant in the area. Much of this land was taken, but the new arrivais chose to stay 

anyway and their names are still prominent in the area. In particular. the family names 

Beausoleil, DesRoches and Laurin are frequently heard, having lent themselves to the 

naming of the local geography. The fina[ group of settlers amved from the Counties of 

Vaudreuil and Soulanges in the ISSOS and 1860s. Their expertise lay not in farming, but 

in the Forest and timber trades. They settled in the southern part of Huronia foming the 

' David htichael Dupuis, \\ (PeneorthrNhiteRoIIin,ohenc: Austria 
Printing. Lm). 18. 



French community of Perkinsfield. The French senlements in the nonhern part of 

Simcoe County made it une of the most populous areas north of York in the mid-1800s. 

As Simcoe County grew. and its comrnunities became firmly entrenched, 

inhabitants turned their thoughts to constructing schools. Andrew Hunter, Simcoe 

County's best-known historian, estimated that pnor to 1843, there were approximately 

tifty common schools in operation in the Simcoe County area. The Schooi Act of 1841 

led to an increase of another thirty-three schools by the year 1847. The Upper Canada 

Common Schooi Act of 1843 led to the creation of the office of Township Superintendent 

of Schools in each of Simcoe's twelve existing townships. The Common School Law of 

1850 authorised schoot trustees and local superintendents to issue certificates of 

qualification to teachers in each county, which in turn brought about the creation of the 

Simcoe County Board of Public instruction in 1851. The majority o f  the local 

superintendents were clergymen of the Protestant denomination, which was a source of 

concern for those of the Roman Catholic f i t h  seeking to establish separate schools for 

their chiIdren. The Separate School Clause was included in the Act of 1853 to protect the 

establishment of Roman Catholic schools in Ontario. By 1859, there were four Roman 

Catholic separate schools in Simcoe County, in Nottawasaga Orillia, Vespra and Barrie, 

as compared to ninety public. or Protestant, schools. The 6rst District, iater County. 

school in Simcoe to receive provincial sovernrnent funding was the Barrie Grammar 

School in 1843. Local EngIish-langage public High Schools were established in 

Bradford, Collingwood and Orillia between 1557 and 1876. 

In Ontario in the 1800s. the separate schools were maintaincd by the local Roman 

Catholic c i e rg .  The Catholic Brothers and Sisters operated the separate schools. 



opening them to al1 students of the Roman Catholic denomination. The development of 

French-language education in Simcoe County began with home schooling in the 

Penetanguishene area, followed by the opening of smail parish schools The first parish 

school opened in 1885, when the Sisters of Sainte-Croix organised a school to serve the 

population of about fifteen hundred people in Lafontaine. The Engiish-speaking Sisters 

of Saint-Joseph replaced the French-speaking Sisters of Sainte-Croix in 1893 as the result 

of a misunderstanding in the community. The Sisters of Saint-Joseph, who came frorn 

Toronto, found it difficult to educate the French-Canadian population of Lafontaine, but 

continued to teach there untiI 1927. 

The first public school in Penetanguishene was an English-Ianguage school. 

established in 1847. Despite the fact that the majority of students spoke French, the 

District of Simcoe resolved to teach only in English. Daniel Marchildon writes of this 

inequity that, "En ces premières années elle compte 49 élèves dont seulement 4 

anglophones."3 Six smaller schools did continue to teach in French, including those in 

Perkinsfield and Lefaive's Corner. These IocaI French language schools were not of great 

concern to the provincial Department of Education until Egenon Ryerson became 

Superintendent of Education in 1844. Although he prescribed French as part of the 

course of study for the gramrnar school, later narned secondary school, he severely 

limited the right to teach in French. Father Brunelle, head of church and school in 

Penetançuishene. found it necessary to send tfiree nuns to take summer courses in French 

in order to assist grade one French-speaking students succeed in their studies. He asked 

for and received approval from Bishop McGuigan to begin to educate local students in a 

' Daniel .L[ruchildon. b Hirrnrrie (Ottawa: Le centre fmcn-ontarien de ressources pkiagogiqws. 19W), 
157. In the school's fmt few l a r s  lhm were 49 ssniknn. faut or whom wcre aogJophoaes. 



bilinguai manner. This practice continued when the Penetanguishene Public School was 

officially opened in 1874. About the same time that the school opened its doors, an anti- 

French sentiment began growing in the Huronia region. 

Despite the fact that the BNA Act of 1867 recognised the official status of French 

and English in the parliament and federal courts in Canada, local English-speaking 

inhabitants felt threatened by the use of French. This anti-French sentiment was not 

contained to the Simcoe County area, but was prevalent al1 across Ontario. In 1885, after 

the hanging of Louis Riel, the French-speaking traitor or hero depending on whether you 

were Engiish or French, the Ontario govemment required that ail teachers speak English 

and teach their classes at least partially in English. Since the majority of the teachers in 

French-langage schools were francophones from Quebec, many did not speak English 

weII, nor did they have the ability to teach two hours a day in English. From 1890 

onward, it was mandated by the provincial govemment that English be the language of 

communication in the school and with the community. Funher to this, the Ontario 

government opened an inquiry into the level of education in French-language schools in 

1910. Francis Merchant, Chief Inspector of Schools, was charged with conducting the 

study and writing his conclusions in a provincial report. 

Merchant's report became the b a i s  for the infamous and much hated Rigirment 

17 or Regulation 17. In it, he proposed improvements in teacher training and the 

curriculum used in French-Language schools, as well as the restriction of French to the 

first trvo ,-des of school. Franco-Ontarians viewed Regulation 17 as an attack against 

their language and culture and took measures to protect and preserve their rights. In 

19 10, they founded an organisation called L 'ilssoctation cariadienne-fiançaise 



J'irlircaiion rie I'Ontario ( A C F ~ ) .  This organisation began to formulate a list of 

politicai demands. supporting them on the basis ofhistoricd, legal and constitutiond faet. 

which guaranteed French-langage minority education rights. They began to demand 

education in French as a right, not a privilege. The ACFEO CO-ordinated ail efforts to 

repeal Reglation 17. They began a letter-writing campaign asking al1 French Roman 

Catholic Bishops and French parents to write the govemment demanding the right to 

French-language schools. It is irnponant to remember that language and religion were 

seen as a single entity at this time, pitting French Catholics against English Protestants. 

The ACFEO contested the legality of Regulation 17 before the Supreme Coun of 

Ontario, citing that the British North Arnerica Act of 1867, which served as Canada's 

Constitution until 1982. states in section 93: 

In and for each Province the Legislature may exclusively make 
Laws in relation to Education, subject and according to the following 
Provisions: 
(1)  Nothing in any such Law shall prejudicially affect any Right or 
Privilege with respect to Denominational Schools which any Class of 
Persons have by Law in the Province at the Union: 
(3) All the Powers, Privileges and Duties at the Union by Law conferred 
and imposed in Upper Canada on the Separate Schools and School 
Trustees of the Queen's Roman Catholic Subjects shall be and the same 
are hereby extended to the Dissentient Schools of the Queen's Protestant 
and Roman Catholic Subjects in Quebec: 
(3) Where in any Province a System of Separate or Dissentient Schools 
exists by Law at the Union or is thereafter established by the Legislature 
of the Province, an Appeai shaIl lie to the Govemor General in Council 
from any Act or Decision of any Provincial Authority af3ecting any Ri~h t  
or Privilege of the Protestant or Roman Catholic Mnority of the Queen's 
Subjects in relation to Education: 
(4) In case any such Provincial Law as frorn Time to Time seems to the 
Governor General in Council requisite for the Execution of the Provisions 
of this Section is not made, or in case any Decision of the Governor 
Generai in Council on any Appeal under this Section is not duiy executed 
by the proper Provinciai Authority in that Behaif, then and in every such 
Case, and as far as the Circurnstances of each Case require, the Pariiament 
of Canada may make remedial Laws for the due Execution of the 



Provisions of this Section and of any Decision of the Governor General in 
Council under this Section. (British North Amenca Act 1867) 

The ACFEO used the BNA Act as the legal basis of their court challenge to provide 

French-language education in Ontario. They rallied support in Ontario's French 

communities and thus began to create a unified French front, opening dialogue amongst 

the francophones scattered throughout the province. 

The KFEO founded a newspaper, Le Droit, in Ottawa, which helped to 

disseminate information to Franco-Ontanans province-wide and prepare them for the 

battIe that would last the next eighty years. The relationship between the Roman 

Catholic Church and Franco-Ontarians was such that the English Roman Catholic 

Separate School Board (RCSSB) supported the ACFÉO in their fight for French-language 

schools. The Ontario government decided to withhoid grant money usually given to 

separate schools when this alliance became apparent, and the RCSSB retaiiated by 

closing ail French and English separate schools in 1914. The schools were forced to 

reopen after an injunction filed by the Department of Education was upheld by the 

Supreme Court of Ontario. The provincial government next took steps to dismantle the 

separate school board in Ottawa, firing elected members and appointing new members of 

their choice. The Privy Council, in London, England, declared the new School Board 

Commission illegal in 1916. and the elected members were reinstated. Throughout the 

province. government resistance to Regulation 17 continued to manifest itself in a variety 

of ways. Most French schools. under the advice of the ACF.!%. simply shut their doors 

to provincial inspectors and set up residence in a neighbourhood home. 

The AC'F&O continued to protest. petition. strike, take legal action and maintain 

French-language schools until 1920. The government, for their part, persisted i n  



upholdiny Regulation 17. In Simcoe County. Reguiation 17 had a limited effect on 

schooling due to the restricted amount of French in use in publicly hnded schools. In 

Penetanguishene, the teacher, Miss Donnelly, forbade the use of French in the school and 

declared that the students' use of French caused hem to perforrn poorly on provincial 

examinations. The situation was very different in nearby Lafontaine where two hundred 

students studied in French under the tutelage of the Catholic Brothers and Sisters. 

Provinciaily, tensions continued to grow over the French-langage school dispute, with 

neither side willing to compromise. Then, the ACFÉO decided to try a different tactic to 

diffise the situation. 

The A C F ~  took a new approach in 1923. developing bilingual teaching 

programs of a high calibre to educate French-speaking teachers. They created bilingual 

examinations to allow teachers access to the University of Ottawa its bilinguai normal 

school, in which the principles and practices of standardised teaching were taught. These 

new teacher-training programs helped to ensure that French-speaking teachers had the 

ability to teach effectively in both French and English and to the satisfaction of the 

provincial school inspectors. In 1925, a school inspecter, James Hughes. was invited to 

irispect the French schools in Ottawa. He reponed that the students were able to 

communicate in English just as well as their anglophone peen. The ACFEO next step 

was to enlist the help of Ontaric's anglophones to the French-langage minonty school 

cause. The Unity League, as it was known, demanded equal educational rights for 

French students. They claimed that the French linguistic minority in Ontario was legaily 

entitled, under the BNA Act. to French-laquage schooling. The group picked up 

rnomentum and gained the support of English-speaking university professors. 



businessmen and journalists. The ACFÉO then decided to run mernbers in the next 

provincial election in order to have direct involvement in the creation of government 

policy . 

The ACFÉO continued to litigate and was able to persuade the government to 

form a second commission to investigate the issue of French-language education in 1925. 

The commission, headed again by Dr. F.W. Merchant, submined its report in 1927. This 

tirne, the Premier of Ontario, G.H. Ferguson, chose to accept the suggested 

recommendations. Although Regulation 17 was not repealed until 1944, it was 

drarnatically modified. The modifications, which were irnmediately put into effect, 

managed to rnake Regulation 17 completely ineffective. Changes were such that "Le 

Règlement 17 continuerait d'exister, mais que les Franco-Ontariens pourraient établir et 

maintenir des écoles là ou la demande justifiait avec l'approbation du ministre de 

 ducation ion; le français serait reconnu comme langue de communication et 

d'enseignement; le ministère de l'Éducation reconnaîtrait l'École normale de l'université 

d'Ottawa; des écoles secondaires françaises pourraient ètre établies; les inspecteurs 

francophones seraient responsables des écoles françaises."' Regulation 17 would be of 

parcicular importance in Penetanguishene in the 1970s. since it succeeded in uniting the 

French population scattered across Ontario. As a result of this new French alliance, 

support would be much easier to muster the next time such a battle was to take place; 

support that would be vital in Penetanguishene's tùture plaint. 

'GiuIÏcld Sewman. Renard sur le Cutioda (Montmi: CheneliémhlcGnw-Hiu. 100 1). 415. 
Re,@tion 17 remained in force. but Fmco-Ontariam could establish and maiotain schools where the 
demamf is p t  am& nith the approvai of the 4linis~y of Education; French would be recogkd as the 
tanepage of communiwtion and taching; the bünisuy of Edwaon would recopïse the normai schuol at 
the Cmveniry of Otlawa; recondary schools could be establishek French insçecton would lx respoasibic 
for French schools. 



Although French etementary education became firmly established after the 

modification of Regulation 17, secondary education was still in peril. Low salaries for 

teaching staff and a lack of textbooks and resources in French made the development of 

effective French secondary education almost impossible. in Simcoe County, there was 

no French secondary school until 1933, when Penetanguishene Secondary School (TJSS) 

opened and provided students with the opportunity to study in French or Engiish. This 

was possible due to Father Brunelle who organised the teaching of special French courses 

for interested French-speaking students. Unfortunately, the impact of the Great 

Depression led to the Penetanpishene School Commission choosing to reduce costs by 

withdrawing French courses from the cumculum. At this cime. the French community of 

nearby Lafontaine began to demand that a continuation school, teaching grades nine and 

ten, be created to allow francophone students to study beyond the elementary level. 

After meeting with much resistance from the local school board, Lafontaine 

parents succeeded in getting permission to open a school when the District School 

Commission agreed to redraw the municipal bounday. Lafontaine was thereby able to 

avoid any competition for students with the nearby high school. In September 1944, the 

Continuation B School was opened to thirty-five French-speaking snidents in sades nine 

and ten. The school educated on average tifty-the students each year for the twenty-two 

years that it was open. The francophone newspaper. Le Droit, ran an article in March of 

1948 estimating the number of francophone students being educated in French in the 

Simcoe area, stating that, "...la population candienne-française dans les écoles de la 

région a 1 063 élèves repartis dans 33 classes bilingues, dont 16 à Penetanguishene avec 



700 élèves."' This estimate is probably high, but there is no doubt that a large number of 

French-speaking students were being educated in French at the elernentary and secondary 

leveI in Simcoe County in the 1940s and 1950s. Satisfaction about the quality of French- 

language education would be short-lived, as Penetanguishene and Simcoe County entered 

into their most contentious period in regard to French-language education. the 1950s 

through the 1980s. 

It began with the arriva1 of Monsignor Castex, a Roman Catholic priest, in 

Penetanguishene in 1938. Msgr Castex was a proponent of the assimilation of the French 

into the English culture, and he almost succeeded in eradicating the use of the French 

language in the region. He sat as a tnistee on the school board. allowing him to influence 

cumculum choices and other decisions affecting every aspect of education in the 

community. Within the community itself, he had tremendous power and he rehsed to 

hear confession in French. An article in the Midland Free Press describing his radical 

stance States that "Msgr. Castex was highly critical of what was described in the winter 

of 1959-60 as a 'pro-French' organization lobbyino for improvements in the quality of 

French-language instruction.. . Castex nearly succeeded in assimilating al1 the French 

into the English cu~ture."~ Msgr Castex was instrumental in the creation of the Midland- 

Penetanguishene District High School (MPDHS) i n  Midland. which resulted in the 

ciosing of the Penetanguishene Secondasf School. 

Penetanguishene Secondary School was closed in June of 1953 and its students 

sent to the ~Midland-Penetanguishene District High School in September of 1954. 

5iarçtiildon. Htiroriie. 1978. 
the French Cmdian popdation in local schools was 1063 snidents divided into 33 bitin@ classes. or 

which 16 rvere in Penetan,pishrnr numbering about 700 students. 
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According to Daniel Marchildon in his book, La Huronie, the number of French-speaking 

students attending the English-language MPDHS was forty-eight in 1940 and sixty-six in 
. 

1954. Only a small number of these French-speaking students ever progressed beyond 

grade ten as attested to by Marchildon who noted that according to Ministry of Education 

records, ". . .seulement une moyenne de 10 eléves poursuivent leurs cours après la 10'  

année."' blany parents were dissatisfied with this schooling arrangement and decided to 

form a parent-teacher association (PTA) which demanded that French classes be 

available to sixdents at the grades nine and ten level. The school inspector, M. Beaulieu 

fiom Toronto, met with Cardinal McGuigan to discuss the growing rift between the 

French community of Penetanguishene and Msgr Castex. Cardinal McGuigan put his 

support behind the creation of a French public school ar the grades nine and ten level, and 

made his support known to Msgr Castex. 

Msgr Castex seemed to concur with Cardinal McGuigan about the need for a 

French-laquage public school and victory seemed close, but it was not yet to be for the 

French-speaking students in Penetanguishene. Msgr Castex circulated a list of clergy 

friendly, therefore anti-French, candidates for the upcoming municipal election. It is 

important to remember that the elected school commission controlled what happened, or 

did not happen, in the local public schools. The result of this election was that no 

proponent of a French-language school was elected to council. The langage battle 

continued to rage on. with the formation of a delegation named the Committee for the 

Improvement of St-Joseph's English SchooI, a sepante s c h d  nin by Catholic Brothers. 

The delegation demanded that French be taught no more than one and a half hours per 

Y .Llarchildon. LI Hrrronir. 174. 
On aven_ee. oaly about 10 sni&nts complered thrirstudirs dter gmde 10. 



day. and that the French taught be orai comprehension only, with no written component 

to supplement it. The Committee also accused the bilingual teachers of being unquaiified 

to teach at the secondary level. The teachers themselves, who had successfulty passed 

both the English and special French evaluations administered by the Ministry of 

Education, quickiy retùted this accusation. 

Thus, in the autumn of 1960, one hundred and twenty students in grades nine and 

ten were enrolled in Penetanguishene's separate secondary schools. The Brothers of the 

Sacred Heart and the Sisters of Sainte-Croix were ninning three Roman Catholic separate 

schools. which encompassed grades one to ten. Within these three schoois, eight hundred 

and fifty-three students were enrolled in bilingual classes and four hundred and two in 

English classes. French parents expressed their desire for govemment funding to pay for 

grades eleven and tweive in the separate schools, thereby encouraging students to choose 

the Catholic separate school for their final two years of education. They had no success 

in persuading the govemment to provide funds. and thus they tried to bear the expense of 

running gades eleven and twelve thernselves, but the program failed after two years due 

to its high cost. In January of 1961, the Penetanguishene District School Commission 

made a request for funds for the construction of Corpus Christi, an Engiish elementary 

separate school in Penetanguishene. which opened in 1963, just as the French secondary 

separate school failed. 

There was a movement to open a new English public school in Penetanguishene 

in the early 1960s. and the region was rezoned to attach the township of Tiny to 

Penetanguishene. Parents in Lafontaine were persuaded to send their children, then 

attending the Lafontaine Continuation B School, to the new Penetanguishene District 



High School. This was accomplished by the local School Commission promising to 

provide a principal or vice-principal who could speak French and understood French 

cuiture, and a sarantee made by the School Commission that when the numbers 

warranted, a French-language school would be opened to educate French-speaking 

students. Parent's agreed to this compromise and the Lafontaine Continuation B school 

closed in 1966. In the first few years at Penetanguishene Secondary School, a French 

principal was hired, but only French classes were taught in French, al1 other subjects were 

taught in English. T'hree years after PSS opened in 1969, the provincial school board 

arnalgamation took place under the Robart government. The Robart's Plan, which 

overhauled education in Ontario. took the power to direct educationai change from the 

local level to the county leve! and the Penetanguishene School Commission was absorbed 

into the Simcoe County Board of Education (SCBE), on January 1, 1969. With this 

amaigamation. Penetanguishene lost the right to determine its need for schools and was 

forced to renege on its promise to build a French-language secondary school. Although 

the Leçislature of Ontario approved the financing of French-language schools from the 

public purse, the new and larger school boards often chose to do otherwise. The ensuing 

lengthy and costly battles over the place of French-language education in Ontario were 

about to begin, and Penetanguishene was desuned to play a staning role. 

The Ontario legislature had passed Bills 140 and 141 in 1968, permitting the 

establishment of French-language public secondary schools, where numbers warranted, at 

the grades nine and ten level. This was to be financed by the provincial government, so 

that in theory, the provincial government now fimded French-language public schools 

frorn sades one to ten. French public secondary schools at the grades eleven, nvelve and 



thirteen lever opened in 1968 in Ottawa and Sudbury, but these were accessible only to 

students able to pay the entrance fee, since the government did not finance these schools. 

The Association canadie,t,,e-fiancaise de 1 'ûntario ( A  CFO) replaced the ACFEO in 

1969, but their objective remained much the same, to continue to agitate for improved 

French-language education and government funding. The provincial government created 

French-Language advisory committees (FLAC)s to help overcome the many probIems 

that were arising in regard to the demand for French schools. FLACs were composed of 

six members elected by the French taxpayers and three members chosen by the schooI 

board. In Simcoe County, the FLAC was fonned in March of 1969. Tt was to be the 

beginning of an uneasy relationship. The FLAC asked that courses other than French be 

offered in French at PSS and, in September 1969, the subject of histoire, history, was 

taught in French. In September 1970, busses for French students living in Midland 

became available for those students who wished to study in French at PSS. The SCBE 

applied to the Ontario Department of Education for bilingual status for PSS, but was 

denied this in 1972. The school offered several more courses in French over the next few 

years, inciuding géogrnphie, geography, and mathématiques, mathematics, but bilingual 

status was never conferred upon the school. The SCBE also tried to g v e  preference to 

bilingual candidates when hiring teachen for PSS. Unfonunately, there were limited 

candidates for the positions and problems arose with the teaching staff, resulting in 

French subjects such as géographie being taught in English, due to the teachers' lack of 

fluency in French. 

This was not the bilingual education that the students of Penetanguishene had 

been promised, and this inequity began a crisis that would have repercussions not only 



for French-language education in Simcoe County. but across the nation. En November of 

1976, a grade thirteen student at PSS, Denise laiko, with a gmup of about twenty other 

students presented a letter at a regularly scheduled FLAC meeting. The students 

questioned the quality of the bilingual education that was being offered, and suggested 

twenty improvements that needed to be made to make the school truly bilingual and 

French-friendly. Recommendations were made that, " . . .on engage un bibliothécaire 

francophone compétent qui sera charsé de commander les livres français, classer les 

Iivres français et, sunout, aider les étudiants francophone dans leurs recherches.. . il est 

obligatoire que le francophone suive le cours d'anglais, qu'il soit obligatoire pour 

l'anglophone de suivre le cours de French.. . les professeurs bilingues soient encouragés 

par la direction à s'adresser en français aux étudiants français.. ."' The Simcoe County 

FLAC had severai more meetings after this before recommending to the SCBE that an 

independent French public secondary school be built in Penetanguishene. 

This sarne request had just been made to and met by the Windsor-Essex School 

Board, with the help of the Minister of Education, Thomas Wells. who supported the 

financing of the school by providing funding to cover the construction costs. The Essex 

School Board had chosen to vote against the building of this new school. creating a 

serious schism between the anglophone and francophone factions in the community. In 

an anempt to avoid this type of conflict, the SCBE set up a stuay to detennine what sort 

of school structure would best serve Penetanguishene francophones. The report was 

' Sylvestre. Penetatre: Lm&ole lu rkistu~rct., 243. 
... we hue a comptent francophone libmian who wiil be respoasible for orderhg and organising French 
booh and above dI. help students in their research ... chat it be obiigatory for fmcophones to sw 
En$sh and aogiophonrs to snidy French ... biiin,d teachers should be encouraged by administration to 
speak to fnocophones in French ... 



presented to the Board in ApRl 1978, and made several recommendations, including the 

hiring of a French principal at PSS. This was, in the end, the only action taken by the 

SCBE, which removed the current principal, Mr. Don Beatty, to the board office and 

hired a bilingual principal, M. Gilles Saint-Marc. to replace him. At a board meeting in 

September 1978, the SCBE flatly rehsed to consider building a new secondary school for 

French-speaking students. The Simcoe County FLAC made an appeal to the 

Commission of Languages of Instruction of Ontario (CLIO) and a mediator was chosen 

to help resolve the issue. 

In November 1978, the new Minister of Educauon, Bette Stephenson announced 

that she hoped to see the conflict resolved as quickly as possible with the help of a 

mediator, Mr. Berchmann Kipps. [n January of 1979. Kipps submitted his report 

proposing that a French secondary school be built adjacent to PSS. This would allow for 

the sharing of technical equipment. the playing field and other costiy resources. The 

SCBE voted in favour of this proposal, but this time it was FLAC that balked at the 

realisation of such a plan, demanding separate facilities located on a site of their choice. 

In April the fight became province-wide. when the ;lssemblée des cotiseils scolaires 

frnmpis de ['Ontario endorsed a motion to support Penetanguishene in its attempts to 

obtain its own French-langage school. The French Teacher's Association and Members 

of Provincial Parliament open1 y supporteci the Penetanguishene francophones in their 

fi$t for a school. The FLAC demanded the intervention of the provincial government, 

asking that a school be constructed by September 1980, on neutral ground at a distance 

frorn PSS. To make their plight better known, an estimated three hundred and fifty 

francophones from Huronia protested outside of Queen's Park in May 1979. This h2d the 



desired effect of provoking Education Minister Bette Stephenson into cailing a meeting in 

Simcoe County on June 4, 1979. The meeting resolved nothing, although it became 

apparent that the County's anglophone majority strongly opposed the financing of a 

French-language school by the SCBE. The SCBE, for its part, stated that it would 

administer a school buiIt by the province, but refiised to financially support the building 

of the aforementioned school. 

An impasse had been reached in Sirncoe County. The students, tired of not 

receiving any practical response from the SCBE or provincial govemment set up their 

own illegal school in an old post office on the main Street of Penetanguishene on 

September 2 ,  1979. Although this was meant to be a temporary protest, fifty-five 

students and teachers anended 1 '~co le  Secondaire de la Huronie for seven months. There 

was a shortage of books and school materials. amongst other things, but the students 

persisted, demanding the right to a French-language secondary school. Francophones' 

from Huronia followed the Minister of Education to a meeting of provincial education 

ministers in Winnipeg in September, demanding that the issue be reopened and addressed 

immediately. .At this time, the Penetanguishene municipal council adopted a resolution 

by a vote of five to three to not approve the building of a French-language school in 

Penetanguishene. Forced to act quickly, the provincial government cailed a meeting with 

the SCBE. it appeared as though Bill Davis' governrnent was ready to apply its own 

French-Ianguage Education Law against the wishes of the local school board and a 

rnajority of Simcoe County taupayers. 

A meeting took place at 1 a.m. on October 4, 1979 at the Board office in Barrie, 

where Stephenson hastily presented her position to francophones and board members 



after a copy of her speech was leaked to the press. In it she expressed concem that steps 

taken over the last ten years to improve French-Ianguage access would be for naught if 

the Simcoe County conflict was not quickly and satisfactorily resolved. She made it clear 

that the problem that needed to be resolved was not whether students had a right to an 

education in French, but rather whether they had the right to a separate building. She 

stated that the solution supponed by the govemment would be the addition of facilities to 

PSS. The Former Head of French at PSS, Gilles Bélanger, recalling the crisis in an 

interview in February 200 1, said that, "There had always been a lot of animosity between 

various groups in town. [t dates back centuries, not just French against English, but 

French against French and Catholic against   rot es tant."^ As prejudices became more 

obvious, the tension more palpable, it became apparent that there would be no comprises. 

The only solution that would satisfy the French-speaking community was there own 

distinct school. This dilemma is corroborated by the President of the Conseil scolaire 

parallèle, Basile Dorion, leader OF the fight for an independent French-langage 

secondary school in Penetanguishene. He observed that, "De plus, des enfants d'un 

mème Foyer se retrouvent dans des camps opposes alors que l'un prend le chemin de la 

Huronie et les autres demeurent a P.s.s."" There would be no concessions this time. 

French-English relations were a gowing concem at the nation level, as René 

Levesque prepared for the first Separaùst Referendum in May 1980. The referendum 

debate became linked to the fight in Penetanguishene, as politicians in Québec observed 

the lack of respect paid to French-langage minority rights in Ontario. Penetanguishene 

'Gilrs BClangrr. interview by author. tape cccording. Penrtaquishcnc. ON. 23 Frbruary 1001. 
'O Sylvestre. Penerann. L'tkole & la r&rsrame. 73. 
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was held up as an example of the suppression of the French language and culture for al[ 

the country to see. Meanwhile, students continued to study in the old post office, at 

1'~coie secondaire de la Hiironie, through correspondence courses offered by the 

provincial govemment. Premier Davis, who was trying to present himself as the 

champion of federalism and national unity, was faced with a serious problern in  the 

Penetanguishene crisis. Réné Levesque, premiere of Québec, had not only vocalised his 

support for the Penetanguishene cause, he had also made funds available to the ACFO 

and agreed to Wear a badge, symbolising the fight in Penetanguishene, to a press 

conference following a speech given to Toronto businessmen in lanuary 1980. 

Consequently, it was no surprise when victory came at last the evening of A p d  

23, 1980. with the government conceding and agreeing to finance an independent French- 

language public secondary school in Penetanguishene. There is 1ittIe doubt that this 

concession resulted from Premier Davis' desire to lead the way in the national unity 

debate. He simply could not afford to suffer any bad publicity, which would mar his 

reputation as a champion of French-language minority rights in Ontario, especially in the 

French press in Quebec. Four years later, in Iune 1984, Premier Davis made a speech in 

the Legislative Assembly of Ontario extending the right to al1 francophone children to be 

educated in French regardless of the number of students involved. Funding was extended 

eo the separate school system to permit public funding of French-language schools from 

kindergarten to the Iast year of secondary school. This extension of Eùnding resulted in 

more French-language pub1 ic and French-language separate schools being established in 

cities such as, Ottawa, Timmins, Kapuskasing and Cornwall and, of course, in 

Penetanguishene. Furthemore. dual-strearn or mixed schools. once called bitingual 



schools, were opened in places such as Cochrane, Surgeon Falls, and Pembroke to 

provide French-speaking children with a French education. 

Penetanguishene had won its fight, and the newly constmcted f 'icole secondaire 

Le Caron opened in September 1982, but there remained one last battle. When Le Caron 

was built, its facilities did not include technical workshops, so students were bussed to 

PSS in order to use the workshops there. Jacques Marchand filed suit against the SCBE in 

Ianuary 1984 on the grounds that the Board was not providing facilities equai to those in 

the English-langage secondary school, PSS, as mandated by section 23 of the Canadian 

Charter o f  Rights and Freedoms. The Supreme Court of Ontario ruled in favour of 

Marchand stating that, "...the plaintiff is entitled to be provided out of public funds for an 

education in French to his children. That means the same education as is given the 

rnajority language but in the other official language. This is to be a full and complete 

education not a lirnited, partial or uuncated one, which necessady would be an inferior 

education. a second class one."" This judgement ensured that hundreds of years of 

inequities in French-language education were ended. 

Although put into place to protect French language minority rights. section 23 of 

the Charter is used by French and English parents alike to provide a French-language 

education for their children, creating new probterns for francophones. Federal studies 

have pointed out that the number o f  people who report through the census that their 

rnother tongue is French is much lower than the number of students attending French- 

first-language schools. This might be due in part to the assimilation of the parent into the 

English linguistic and cultural rnajority attempting to recover their lost language and 

Commissiomr of Ofilcial Lrui_guages. School fmvernance: The Im~lemeniation of Section 23 cf the 
Chuter IOtiawri: OCTrce of the Commissioner of Onicial LYi,pges. 1998). 81,. 



culture by sending their children to French-laquage schools, but it does not account for 

the increase in whole. In al1 likelihood, English-speaking parents are using these schools 

as a means of providing their children with a bilingual education. This occurs as a resuh 

of the limited availability of cornprehensive French-second-language prograrns. as the 

majority of core French programs allow English-speaking students to attain only a 

minimum LeveI of proficiency in the French language. 

The danger of the Engtish majority using the French-first-language schools in 

this wny is that i t  resuIts in rhe language of use outside of the classrmm and in the 

playground being English, not French. This is welI stated in an Office of the 

Commission of Ot%icial Languages report, which notes, "In some schools and programs, 

man? Anglophone majority children l e m  French in prograrns designed for the minority. 

This sweIIs minority school enrolment figures, without the services actuaily benefiting 

the Francophone min~r i t~ . " ' ~  While the hct that English-speaking parents feel that their 

children should have the opportunity to Lem French is laudablc, it is unfortunate that this 

1s at the expense of the French-sperilrrng children attending the school. Francophone 

parents in Simcoe County have voiced their concem about the b e l  of French king 

heard in the school as a resuit of anglophone children trying to learn French. The narrow 

parameters ol their Iirnited linguistic abiiicy Leads CO an anglicisation oî the French spoken 

at schciol. The only solution to this probIem seems to be to improve Frençh-second- 

ianguage prognms in English-language schools. and to encourage students CO enrol in 

them. 

- . .  ' '~ngi~int: SIarteI. Offcial h m a z e  hfinorig Erfucanon R h t s  in Canada: F m  Instnrction IO 

\-emea (Ottawa: Off~ci: of the Commission ofmciai Lugpages. 1991). 126. 



Despite these difficulties, the small rural schools run by the poorly paid Roman 

Catholic Brothers and Sisters, the stifling resmctions of Regulation 17 and the under- 

iünded schools of the I940s, SOS, 60s and 70s are now a thing of the past. The French 

have been vindicated in the province of Ontario and in Simcoe County. Seven French 

elementary schools and three French secondary schools are operating as of September 

200 1, each with facilities equal to those of their English counterparts. Although, the 

French in Penetanguishene won their case, the cost was high. Families were divided, 

friendships niined and malice still exists between the French and the English 

communities in Simcoe County. The battle for a French-language secondary schooI also 

affected an unsuspecting group of English-speaking parents. These parents, who wanted 

their children to have the opportunity to learn how to speak French in Simcoe County's 

English-Language public schools, where unaware of the recent French-language 

altercation. They too would tum to govemment legislation and provincial policy to win 

their own battle with the SCBE. A closer examination of this legislation is necessary to 

becter understand the changes that have taken place in the govemment's position over 

rwo hundred years and the shift in public opinion and attitudes towards the value of 

learning to speak French. 



c m 2  

THE GOVERNMENT, BMNGUALISM A i l  EDUCATION 

"prejudice.. . is stronger than law itseif' 

Egerton Ryerson 

Canadians have often used legislation as a means of righting inequities 

perpetuated over many years. One such inequity has been that of the right to services in 

French, including French-language education, in the province of Ontario. Education has 

been an important issue in Canadian history since the amval of the first European 

colonists and their families. Mthough influenced by the policies of the countries from 

which they amved, mainly France and Bntain, new Canadians chose to try to educate 

their children with a minimum of class distinction. The first teachers in Canada were 

missionaries of the Récollet order from France, joined shonly thereafter by the Jesuits. 

These priests taught the three Rs of reading, writing and religion." Parish schools, 

known as the petites icoles, were the main source of elementary education, and were 

based on the same cumculum as schoots in France. Secondary education in Canada is 

thought to have begun in 1636, when the Jesuits opened a College in Quebec which 

taught what was considered to be a classical cunicuhm of Greek and Latin literature, 

philosophy and theology . 

" Henry F. Johnson. .A Brief Historv of Canadian Educatioq (Tomnio. McGraw-HiU Company of C u &  
Limited. 1%8). 8. 



Early education in Canada was funded from grants of land made by the state, 

Fmce,  to the Roman Catholic Church in Quebec. It is estirnated that the Jesuits received 

I 1.2%'' of ail crown lands granted during the French regime. Unfortunately, the British 

conquerors did not see fit to continue to suppon educational objectives in their fourteenth 

colony, acquired by way of the Treaty of Paris in 1763. The post-conquest period 

negiected the education of two generations of French Canadians, as well as that of recent 

English immigrants. The rate of illiteracy climbed radically, but it was more with 

resignation than anger that the French-Canadians let their educational aspirations take a 

back seat to political and religious issues. The Quebec Act of 1774 allowed the French to 

continue the practice of civil law and the Roman Catholic religion, which made the 

burden of military defeat by the British somewhat easier to accept. The linguistic and 

cultural make-up of the c o u n y  did not change greatly until the American Revolution, at 

which time thousands of United Empire Loyalists emigrated north to Canada in order to 

maintain their ries to the British Crown. 

Due to this mass migration of people to Canada, the British govemment decided 

to create a more comprehensive constitution for Canada, and the Constitutional Act of 

1791 came into existence. This Constitutional Act divided the colony into Upper and 

Lower Canada. it aIso guaranteed the right of Lower Canada, which remained 

predorninantly French, to continue the use of French civil law when meting out justice 

and to practise the Roman Catholic faith without persecution. Upper Canada, which 

became the refuge of many hericans,  as well as the tinal destination of many Scotsmen, 

Irishmen and Engiishmen seeking to start a new life, became predominantly English and 

Protestant in its cultural and racial make-up. Thus, the scene was set for the creation of 



the nation of Canada. which would be known as a country of duai Ianguages and cuitures. 

This duality would be both a blessing and a curse for governrnent legislators over the 

next two hundred years, as the fine line of minority rights was debated and examined 

many times over at al1 levels of govemment. 

In Upper Canada, early records indicate the existence of common schools in 

Ernestown in 1784, Kingston in 1785 and York in 1789. Government assistance for 

education was first granted when funds where given to a grammar school in Kingston in 

the form of an annual grant of one hundred pounds to be used to pay a teacher. Funding 

was further extended, in a restricted manner, by the District Public Schools Act of 1807. 

This legislation authorised the creation of eight grammar schools in the larger districts of 

Upper Canada and obliged the govemment to pay one hundred pounds annuaIly towards 

the salary of the schoolmaster. These first schools charged fees for admission and were 

therefore Iimited to those wealthy enough to pay the tuition and the residence costs. 

Xlthough quite limited in its scope. the District Public Schools Act was the fim step in 

the organisation of state-controlled schools that provided a secondary IeveI of education. 

Enacted shortly thereafter was The Common School Act of 18 16, which was 

promoted by reformers in the legislature. It attempted to resolve the practicd problem of 

elementary education in a mostly rural province. This Act. writes F. Henry Johnson in 

his book A Brief History of Canadian Education, stated that, " Wherever parents of a 

locaIity could produce twenty scholars, they were empowered to provide their own 

schoohouse and elect a three-man school board whose duty it was to appoint the teacher, 

set the course of snidies and make any necessary regulations for the sch~ol . "*~ M e r  



establishing a school and an acceptable course of study, a school board would be eligible 

for a gant of up to twenty-five pounds annually to help pay for a teacher. No linguistic 

or religious distinction was made in the organisation of the first schools, although after 

the War of 18 12, d l  teachers in jovernrnent funded common schools were to be British 

citizens and were required to take the oath of allegiance. 

In 1822. the govemment created a General Board of Education and appointed 

John Suachan, later Bishop Strachan, as Chairman. The Board existed until 1832 at 

which time it was abolished due to the fact that Strachan's elitist educational policies 

were extrerneiy unpopular in the legislature. Strachan had uied to maintain a hierarchical 

system of education that worked for the privileged few and ignored the general populace. 

The tierce opposition to Strachan's plan would prove to be ode of the cornerstones 

leading to the uprising that would be know as the Rebellion of 1837 in Upper Canada. 

The Rebellions of 1837 in Upper and Lower Canada led to the appointment of Lord 

Durham, by the British Crown, to investigate the causes of the discontent which had 

resulted in the two uprisings. Lord Durham was charged with the task of "deciding upon 

-the form and the future government' of the Canadian provinces."L6 This report would, in 

rhe I840s, be the basis for the creation of a united government in Canada. 

The Durham Report of 1839 was the first major repon to look at education in 

Canada, and the section of the repon dealing with education in the Canada concluded 

that, "the British governrnent had 'done or even attempted nothing for the promotion of 

generd educati~n.""~ He funher stated that, "Even in the most thickly populated 

districts there are but few schools, and those of a very inferior character, while the more 

lb Cnig Brown. rd. The Illustnted Histarv of Canada (Toronto. Lester & Orpen Dennys Ltci.. I9ai),?t3. 
1- Johnson. A Brief Historv of Canadian Eduation, 19. 



remote settlements are almost entirely without any."18 This observation was probably 

quite accurate. given the fact that in Upper Canada many common schools were started 

without government assistance and run by uncertified teachers, namely those in the 

community who felt inclined to teach. 

Durham's Report stated that the only solution to the politicai problems existing in 

Upper and Lower Canada would be to eliminate the two existing legislatures and create a 

single unified state. He perceived the problem to be not one of beliefs but one of race, 

stating that Canada was composed of "two nations wamng in the bosom of a single 

state."lg He felt his solution, the unitkation of Upper and Lower Canada would resolve 

further conflict, as, "If this were done, representatives of a clear majority of English- 

speaking colonists (some 55 per cent of the combined populations of the two provinces) 

would legitimately dominate the joint assembly, and the French Canadians, reduced to a 

minority, would abandon their nationaiist aspirations."" By which Durham meant that 

the French Canadians would be assimilated into the Engiish language and culture. 

The resulting Act of Union in 1841 united the colony of Canada into one 

Legislative entity, and changed the narnes of Upper Canada to Canada West and Lower 

Canada to Canada East. There would be one goveming body consisting of a Govemor, 

an appointed Executive Council or Cabinet. and a Legislative Assembly or Lower House 

with an equai number of elected representatives from each of the two provinces. Section 

41 of the Act of Union established English as the sole language of use in Parliament and 

the writing of legislation. This section remained in force until 1848 at which time the 

two Houses of the Canadian Parliament requested its removal. "London repealed this 

'"biil, 27. 
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section without replacing it with any other provision conceming the use of Languages in 

the c o ~ o n ~ . " ~ '  The Act of Union, as a concession to the French Canadians, permined the 

establishment of Roman Catholic Separate School Boards (RCSSB). There were tèw 

educational regulations in place in the provincial school systern, which made it quite 

unsuuctured, when Egerton Ryerson, a leading proponent of compulsory education, took 

control of it. Ryerson became Canada West's Superintendent of Education in 1844, a 

position he held for over thirty years. He promoted publicly funded education for al1 

children, and in legislation passed between 1840 and 1870, he encouraged using revenues 

From taxation to pay teacher's salaries and school's tuition fees. Under his tutelage, 

Ontario's legislature passed a Free-Schools Act in 1871, providing a state-funded 

elementary education for dl.  This legislation. while making schools more accessible to 

students. also made them subject to greater government control. 

Ryerson favoured a school system that was centrally controlled, in which 

educational policy was determined by the Depanment of Education. as well as 

irnplemented by it. In 1846, the Common School Act enabled the Depanment of 

Education to standardise the use of school texts, classifying them according to grade 

level. Ryerson noted that there was a problem with the creation of a standardised 

cumculum and that local school boards were basically completely autonomous, so far as 

concerned the standards of the school and the cumculum taught therein. Measures were 

taken to rectify this by the passing of the Common Schools Act of 1850, which required 

teachers in the Common Schools to be examined and certified by a governing body. The 

role of French, as a laquage of instruction in Ontario schools, was first examined by the 



Department of Education in Apnl 185 1. Under Ryerson's direction, a clause was added 

to the program of examination and classification of teachers as follows, that, "Zn regard to 

teachers of French and German, that a knowledge of French or &man Grammar be 

substituted for a knowledge of English gamma,  and that the certificate to the teacher be 

expressly limited a c c o r d i n g ~ ~ . " ~  This was reiterated in 1858 and 1871 and a special 

examination for such candidates was authorised in 1874 and again in 1883. 

Funher to this, the h b l i c  Schools Act of 1885 states that, "Where deemed 

necessary from the general use of the French or German language, it shall be lawfiil for 

the county council to appoint two additional examiners for the purpose of conducting 

examinations in either of the languages aforesaid, of such candidates as may present 

themselves for certificates to teach a public school, subject to the regdations of the 

Education ~ e ~ a m n e n t . " ~  The addition of Regdation 155, also in 1885, added the 

qualification that, "every candidate for a teacher's cenificate shall be required to pass 

such examinations in English gramrnar and in translation from French or German into 

English. as rnay be prescribed by the Board of ~xaminers."~" This was the first Ume that 

knowledge of English was required of al1 candidates seeking to teach in the public 

elernentary system in Ontario. 

The Depamnent of Education. trying to maintain control over the use of French 

through a mandated curriculum, authorised a textbook list of French rnatenats in 1868, 

but it was severely lirnited in it scope. However, in 1879, the Department of Education 

- - 
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adopted for use a list of books that were studied in Quebec. These textbooks were 

removed from the authorised curriculum in 1889. when the Department of Education 

authorised the use of provincially wriaen French-Engiish Readers and one grammar te*. 

h o t h e r  regulation, introduced by Education Minister George W. Ross, and approved in 

1885, required the introduction of English into the curriculum of every public school in 

Ontario. This included a minimum of two hours per week for the first four years of study 

and four hours per week for the last four years of the eight-year elernentary school 

programme. In 1889, a commission was appointed to examine the teaching oFEnglish in 

public schools in Prescott, Russell, Essex, Kent and Simcoe. 

The commission found that the level of English being taught was not adequate, 

and made several recommendations, while recognising that. "For many years, the French 

people were allowed to conduct their schools in their own way, no exception being taken 

either by the Education Department, or by the Public. Special provisions were made to 

secure French teachers for them and French textbooks were authorised for their 

.tu schools.. . . Numerous reguiations were enacted over the next Few years to ensure that 

English was being taught in evety elementary schwl in Ontario. Bilingual schools were 

created in regions with a high concentration of francophones, to educate them in French 

and English. Thus, at the turn of the century in Ontario, elementary schools followed a 

prescribed provincial cumculum, and i t  was commonly accepted that few of there 

students would continue on to the secondary Ievel. It was understand that those who did 

would study in English only. tt is important to note that most French-langage schools 



became separate schools during this time period, thereby allowing them to avoid close 

scmtiny of their use of English by the Department of Education. 

The provincid governrnent broadened its funding of schools in Ontario in 1859. 

The Common Schools Act, passed in this year, established elementary schoots from 

grades one to nine, which were to be non-denominationai and funded by the govemment 

through local taxation. Roman Catholic separate schools became more prevalent with the 

passing of the Separate Schools Act of 1863, which guaranteed funding and the right to 

and management of denominational elementary schools in Ontario. Separate school 

trustees were elected to cary out the same duties in respect to school management as 

their public schooi counterparts. Since there was a considerable French-speaking 

population attending these schools, many offered instruction in French or in French and 

English as bilingual schools. The High Schools Act of 1871 promoted the creation of 

exclusively English public secondary schools, formalishg the existing situation. 

Unfomnately, the existence of the above mentioned bilingual separate schools become a 

major concern for many English-speaking Ontarians, who felt threatened by the French 

presence in their English province. To calm this concem, the govemment created the 

Merchant Commission 

In 1910, F. W. Merchant was commissioned by the Depanment of Education to 

investigate and report upon the state of English-French public and separate schoois in 

Ontario. His report of 19 12 conciuded that, "It is evident from an examination of the 

results of al1 tests applied that the English-French schools are, on the whole, lacking in 

efficiency. The tests combine to show that a large proportion of the children in the 

cornmunities concemed leave school to meet the dernands of life with an inadequate 



equipment in ed~cation."~~ Merchant later stated that it was preferable for a child to be 

educated in his mother tongue in the first two years of schooling. After the initial two 

years, he felt that English should be the language of instruction since the child would be 

comfortable with the school environment and should have learned a sufficient amount of 

English to make learning lessons studied in English feasible. He believed that it was 

necessary to organise schools so that French and English students were in separate 

classrooms initially, but integrated in the third year of study. English was to be the 

langage of communication in al1 matters pertaining to everyday school life. Modern 

French readers were to be adopted, and teachers better trained. Merchant's repon would 

be the basis for Regulation 17, which was introduced dunng the 19 12- 19 13 school year. 

hlthough the government chose not to introduce many of Merchant's 

recommendations, some elements of his repon were included in its June 1912 proposal. 

ReguIation 17 stated that, "Le français pouvait ètre employé comme langue 

d'enseignement et de communication, mais cet usage ne devait pas se prolonger au-delà 

de la deuxième année de l'école primaire." "Dans les autres années du cours primaires, 

I'ensiegnernent du français ne devait pas dépasser une heure par jour." "Dès que I'eIeve 

entrait à l'école, il devait ètre mis à l'étude et à la pratique de la langue anglaise." "Tout 

enseignant devait avoir la compétence d'enseigner et de communiquer en anglais. Sinon, 

II  serait congédié." "Deux inspecteurs, l'un responsable de l'enseignement en anglais et 

l'autre de l'enseignement en français, visiteraient toutes les écoles. L'inspecteur 

responsable de l'enseignenent en anglais avait plein pouvoir sur les écoles de sa 



r e g i ~ n . " ~  There is no doubt that the continued existence of French education in Ontario 

was in jeopardy with the passing of this legislation. 

Regulation 17 was a disastrous piece of legislation, a source of tension. court 

challenges and misunderstanding for the next fifteen years. The tunnoil caused by 

Regulation 17 led to the govemment's creation of a second commission. In 1925, 

Merchant was called upon again to sit on the English-French School Enquiry Board with 

two other appointed members. The conclusions of this report were presented in 1927, 

and this time, the recommendations were not nearly as drastic or inflarnrnatory as those 

of 1912. Teacher training was stated to be an issue in immediate need of improvement, 

as wetl as an updated cumculum and current textbooks for use by students and teachers 

alike. Funher recommendations included having only two school designations, either 

Public School or Roman Catholic Separate School, as opposed to those that were 

recognised by language and denomination. 

Consequently, in 1928 the first courses of study, and examinations for the study 

of French, were outlined in the provincial school textbook circular. These outlined tvhat 

students were to study until the last year of middle school. A revision. made in 1928, 

included requirements for upper school French literature and composition examinations 

to be administered beginning in 1939. Thus, French was acknowledged as a language of 

instruction and study. This was discussed in detail in the Hope Report of 1950. The 

Hope Report stated, in its examination of the education system up to the 1940s, that, "lt is 

Newman. Regardsur Ir Catiuàu, 41 1. 
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an anornaly that. although the approval is only to 'introduce French as a subject of 

instruction', in practice, French is used exclusively as the language of instruction and 

communication in the earlier grades, and is used in common with English in higher 

grades. [n the organization of classes, it is now apparently the common practice to set up 

paralle1 schools, or parallel classes, for English-speaking and French-speaking pupils, 

rather than, as was originally done, mixed classes of English-speaking and French- 

speaking pupils."'8 This system was to be radically altered in the 1950s, based on the 

findings and recornmendations of the Hope Commission. 

The Hope Commission, formally known as the Royal Commission on Education 

in Ontano, was appointed in March of 1945 and cornpleted in December of 1950. Under 

the HonourabIe Mr. Justice John Andrew Hope. the Commission investigated al1 aspects 

of the education system of Ontario. He noted that there was a strong difference of 

opinion in Ontario as to the place of French in the provinces publicly funded schools, 

citing such examples as, "In Bief 201, submitted by the Joint Legislation Cornmittee of 

the Grand Orange Lodges of Ontario East and West, it is stated bat, 'Bi-lingual schools 

were never intended to have a place in the Public or Separate School systerns of Ontario. 

They are a fungous growth on the school systems. If continued, they will create a 

widening division arnong Our people which does not tend to promote the gowth of a true 

democratic state, but undoubtedly acts as a hindran~e."'~ Hope notes other like-minded 

opinions before continuing on to discussion of French at the secondary IeveI. 

French at the secondary level was viewed as a subject of study, with the emphasis 

on reading and writing, not listening and speaking. The Hope Report States that, "As a 

a Ootario. Province of. Remn of the Roval Commission on Education in Ontario, 416. 
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modern language, French has been a subject of study in the programme of the secondary 

schools of the province for many years. For most students, therefore, the study of French 

is begun in grade IX."~' The Report downplayed the negativity and oumght prejudice to 

the use of French in publicIy funded schools that had been gowing since the mid-1800s. 

The Hope Report contends with the problem that French is an official language in 

Canada, as sanctioned by the BNA Act, but that most Ontarians are far from bilinguai. 

Furthemore. it recognised that French and English had equai status onIy in the province 

of Quebec, the Houses of Parliament and the Couns of Canada. To irnprove this flaw in 

the system, Hope tumed to current pedagogy, which indicated that modern Ianguages 

should be introduced as a subject of study at an earlier age in order to alIow Engiish- 

speaking students the opportunity to increase their proficiency in French. 

The Hope Report would recommend that local school boards be given the 

authority to introduce French into both public and separate elementary schools with the 

approval of the Minister of Education. It bears mentioning that although the approval 

applied to French as a subject of instruction, the report acknowledged that French courd 

be used as the language of instruction and communication in these schools, much as it 

already was in certain areas of Ontario. It seems as though vague wording was 

deliberately used to make teaching in the French language Iess offensive to the province's 

anglophone majority. The Report noted that in order for students to receive adequate 

instruction in the use of the Engiish language. as was to be required by the Department of 

Education, that it would be necessary to reduce the amount of study in music, art and 

science. The cornmittee also recommended that aII otricid records kept by publicly 

funded schools be in English. 



The Hope Repon acknowledged the existence of twenty-five publicly funded 

High Schools and Continuation Schools, including those in Penetanguishene and 

Lafontaine. which were permitted to offer special French courses for French-speaking 

pupils. These were not recognised as French schools since English was taught, and in 

theory, used as a Ianguage of instruction. Memorandum 1964-65: 85 further extended the 

use of French at the secondary level. allowing instruction in French for the smdy of Latin, 

history and geography beginning in 1966. In 1968, Bills 140 and 141 authorised the 

teaching in French of ail subjects at ail levels. French-language schools were officially 

recognised as such, and special French courses were replaced by a standard French 

curricuhm. French-language public secondary schools received government sanction 

and more importantly, govemment grants. This extension of funding for French- 

language education at the secondary level coincided with school board amalgamation in 

1969. French-language advisory committees, known as FLACs, were established to 

advise anglophone public school boards on matters penaining to teaching in the French 

language. Many of these changes took place concurrently with a massive undertaking by 

the federal government, the writing of the Report of the Roval Commission on 

BiIingualism and Biculturalism, by the Royal Commission on Bilingualism and 

Biculniraiism. 

The B and 5 Commission, as it was commonly called, was stmck to study and 

address the problerns that were faced by English and French Canadians across the nation. 

In JuIy 1963. the Pearson govemment asked that the Royal Commission on BiIingualism 

and Biculturaiism, "make recommendations on measures "to develop the Canadian 

Confederation on the basis of an equal partnership of two founding races, taking into 



account the contribution made by the other ethnic groups to the cultural enrichment of 

Canada.. ."'31 Between 1967 and 1970, the six volumes of the B and B Commission's 

final report were published. These would be supponed by eleven studies of the Royal 

Commission on Bilingualism and Biculturalism. and thirteen Documents of the Royal 

Commission on Bilingualism and Biculturalism. Study ten, The Law of Laneuaee in 

Canada, noted that bilingualism was an accepted pan of the Canadian identity at least 

eighteen years prior to the passage of the BNA Act since the Govemor General, Lord 

Elgin had read the Throne Speech in both French and English. Perhaps it was accepted, 

but it was definitely not practised. 

In Book iI of the B and B Commission, the focus is on education. Highiights of 

Book II include a recommendation that provinces and temtories expand the cumcula 

offered to their minority official-langage communities at the elementary , secondary and 

post-secondary levels. Book ii hrther recommended that the federai govemment accept 

responsibility for the additional costs incurred by the provincial govemments in 

providinç this education. The federal government approved of these recomrnendations 

and. in September 1970. announced the establishment of the Bilingualism in Education 

program. later renamed Official Lsnguages in Education. The government had two 

objectives they hoped to attain. that of providinç minority-langage Canadians with an 

education in their mother tongue, and that of providing the opportunity for al1 Canadians 

to leam their second official language, be it English or French. 

Over thirty years after the publication of the Re~or t  of the Roval Commission on 

BiIingualisrn and Biculturalism, much of it remains relevant in regard to minority- 

language issues. Statements such as, "in some provinces, at the moment, it is difficult 

" Commissiornt of OCTicial Languags. Our Two Officia1 Langua~es Over Tirne, 13. 



for citjzens to realize that the other cultural group really exists; minonty-laquage 

çchools would heighten their awareness of our d ~ a l i t ~ . " ~  There is no doubt that these 

sentiments persistai into the 1970s and 1980s. as the anglophone majority continued to 

fight the building of French-Ianguage schools and the implementation of French-second- 

language prograrns in  English-language schools. One of the most important 

recomrnendations emerging from the Report of the B and B Commission was that which 

called for the development of a federal Officia1 Languages Act to oversee the 

administration of Canadian bilinguaiisrn. This happened with the establishment of the 

Officia1 Languages Act (OLA) in 1969, later revised in 1988, and the first Cornmissioner, 

Keith Spicer took up his duties in 1970. 

Spicer's vision inspired and shaped the direction of the newly formed Office of 

the Cornmissioner of Official Languages (OCOL) throughout its first years. He chose to 

implement few of the recomrnendations of the B and B Commission, instead focussing on 

Section wo of the Report, pertaining to the status. rights and privileges of both offitial 

Ianguages across Canada. As weH, Spicer beiieved that national unity could only be 

realised if Canadian youth were educated in both official languages, allowing hem to 

achieve mutual linguistic and culturai understanding. His distancing of the OCOL from 

the federal governrnent helped to maintain the independence of the Office and its 

investigation into cornplaints filed about language violations. Spicer wouid be a force 

behind the creation of Canadian Parents for French (CFF) in 1977, whose mandate was to 

promote French-second-Ianguage programs in schools across Canada. This group wouid 

" Goverurnent OC Canada. Repri of the Rovd Commission on Bilin-4srn and Bicultdisq. Book 1 
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play a central role in the extension and creation of French-second-language programs in 

rnany communities across Canada, including Simcoe County. 

Although the B and B Commission changed the face of rninority and second- 

language learninç, a greater revolutionary force for educational change was introduced in 

the 1960s in Ontario. The Hall-Dennis Report was published in 1968, providing the first 

comprehensive study of education in Ontario in twenty years. Officially called, The 

Provincial Committee on Airns and Objectives of Education in the Schools of Ontario, 

but known as the Hall-Dennis Cornmittee, it was created by an Order-in-Council of the 

Ontario Department of Education in April 1965. The Committee used briefs submitted 

by groups throughout the province as the basis for change. The eighty-eight bnef 

presentations were followed by discussion and recommendations for improvements, 

modifications and overhauls of the educational system. Amongst the final 

recommendations were those that the Department of Education, " . . .designate French or 

English as the second language to be offered for study . .. Develop methods of instruction 

which will individualire the French program during the remaining school years to 

encourage students with a demonstrated Ianguage competency . . . Use oral French in 

school French programs, at al1 levels of ~ e a r n i n ~ . " ~ ~  Many of these recommendations 

were put into action, to some degree, by provincial schooI boards. 

Further change occuned in 1969. when the thirteen hundred and fifty-eight 

existing school boards were reorganised into one hundred and ninety-two boards." This 

amalgamation rneant the loss of smaller, specialised boards, which had followed Local 
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mandates. Other changes followed, and in 1972, the Conseil supérieur des i d e s  de 

langirrfiançaise was created to advise the Minister on minority-language issues. In 

1973, the passage of Bills 180 and 181 arnended, clarified and expanded the role of the 

French-language advisory committees (FLAC), and offered concrete suggestions for the 

creation of a French-language curriculum. Also in 1973, a twelve-member Ministerial 

Committee was appointed to establish improved methods of teaching French to EngIish- 

speaking students, led by Mr. Robert Gillin. Named the Ministerial Committee on the 

Teaching of French, it produced the sixty-eight recommendations, and completed the task 

of reviewing the aims of French-language courses in elementary and secondary schools in 

Ontario, in what becarne known as the Gillin Report. 

The Committee accepted submissions from across the province and the newiy 

fonned Simcoe County Board of Education (SCBE) was one of many groups to submit a 

report. Dated December 20, 1973, and available in French and English, the brief was 

prepared by the Board's FLAC and addressed to the Honourable Thomas Wells. Mnister 

of Education, on the subject: To Safeguard and ïmprove the Future of Francophone 

Students in Simcoe County. The submission discusses the problem of assimilation of the 

francophone population in the Huronia and Georgian Bay region. These included, 

. . .  isolation from other French centres; French not required to live and work in the arex 

the only local French organisations are I ;Issociatior~ Canadienne Française de I'Onrario 

(Simcoe North), the Clrrb Richelkit and 1 +..lssociation des Enseignants Franco-Ontariens; 

the poor quality of reception of French radio and television; the extreme dificuit for a 

majority group, whose language and culture is not threatened, to hlly understand the 

efforts, the hopes, and sometimes, the actions of a minority group whose existence is on 



the verge of disappearïng." These were ail legitimate concerns. and the SCBE seerned 

willing to rry to do whar they couid to support the French in Sirncoe County. 

The SCBE listed what they feIt were viable objectives to promote the use and 

maintenance of French in Simcoe County, in particdar for the Francophone students frorn 

Lafontaine, PerkinsfieId and Penetanguishene, where twenty-five per cent or two hundred 

and fifty students at the secondary level were French speaking. They finished by 

including proposals for the Ministry of Education to consider in an effort to slow down 

the assimilation of the francophone population. The Board concluded by reiterating its 

cornmitment to biiingual education at the secondary Ievel. especially if that included 

financiai heIp from the provincial govemment. 

It is likely that many submissions drew on the direct experience of Francophones 

in Ontario. as they desperately fought to maintain their langage and culture. The Gillin 

Report was used as the basis for major changes in the Education Act in 1974 in regard to 

French-first language and French-second language education. The Report identified the 

value of second-langage leaming in that it fostered positive attitudes towards the second 

Ianguages culture and people in the province, that being French. It expressed the beiief 

that national unity couId be promoted by communication and mutuai respect of both the 

French and Ençlish Ianguages, and encouraged Ontarians to develop the ability to use 

both official Ianguages. It continues by acknowledging the geographical proxirnity and 

historical ties of the provinces of Ontario and Quebec, and the need for Ontario to Iead 

the way in encouraging positive English-French relationships. 
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In November 1974, the Minister of Education, T. R. Wells, referred to the Gillin 

report in a debate in the Legislative Assembly of Ontario stating, " This province has the 

educational system, the weaith and the goodwill to ease some of the strains in the fabric 

of Confederation. . . .we are dedicated to progress in this area - this in the particular area 

of teaching French to anglophones in Our new French-languase school system; that is, the 

schooI system for francophones - because we feel that Ontario as Quebec's neighbour has 

to move ahead in this area and that through moving ahead we can do something for 

Canadian ~ n i t y . " ~  The report also established minimum hours of study required in order 

to anain different levels of proficiency in the French language. These included thirteen 

hundred and eighty hours for a basic level of proficiency, twenty-four hundred hours for 

a middle level of proficiency and fifty-three hundred and ten hours for a top leveI of 

proficiency . 

Further reports and studies, dealing with French-language schools and 

education. were examined over the next ten years by the Ministry of Education. The 

Ministry of Education produced the bookiet, Teaching and Leamine French as a second 

l q u a ~ e  in 1977, outlining changes to existing French-second language programs. 

Based in large part upon the Gillin Report, it recognised the different opinions held by 

Ontarians about the value of learning French. A key point in  the document, possibIy to 

placate anti-French sentiment. was that, "While the Government will provide signifrcant 

g a n t s  and other incentives to encourage school boards to expand and improve French 

instruction in their schools, the nature and the extent of the programs will continue to be 

the schooI board prerogative, based upon the needs and wishes of their constituent 
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citizens."" In order to facilitate boards wishing to increase the number of French-second 

language programs offered, the Ministry of Education made severai comrnitments. It 

announced its willingness to increase provincial grant money for French instruction. to 

work on developing curriculum and materials to support program implementation and to 

encourage more teachers to become involved as qualified professionals in the teaching of 

these programs. 

As well, the Minisuy of Education embraced a broader perspective in terms of the 

value of knowing a second language for future work opportunities, making statements in 

the 1977 poiicy document that, "A unilingual education is out of date."38 Viable 

programs are listed, based on instructional time as, core, extended and immersion, and ail 

were to be considered a vaiuable part of the daily school curriculum. Grant money was 

organised based on the number of minutes of instruction per day at both the elementary 

and secondary levels. The document is highly optimistic, outlining the grants available 

for several different core programs, as well as immersion and combined core-extended 

French proçrams. h plan of action was laid out for materiais development and teacher 

training. The 1977 document was supported by the publication of Ontario's FSL 

Proerams: Teachine and Learnine French as a Second Laneuaee in the 1980s and French, 

Core Proerams 1980. All three documents reiterate the sentiment prevaient at the tirne, 

that in order to foster national unit., both officiai languages needed to be respected and 

valued, and that second-langage programs were the key to success. 

French-second language programs continued to be promoted by the Mnistry of 

Education, and French became a mandatory subject of study in grade nine based on the 

J-41Msu-y of Education. Teachinp and Iaming French as a second Ianmgg (Ontiuio: Queen's Rinter. 
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Ontario Schools: Intermediate and Senior Divisions (0S:IS) document of 1984. In order 

to earn the new Ontario Secondary School Diploma (OSSD), students were required to 

earn one credit in French as a second language. This document eliminated grade twelve 

French. replacing it with two Ontario Academic Credits (OACs), offering English- 

speaking students province-wide a total of five secondary French courses. French. Core 

Programs 1980 was the c u m c u h  guide for these courses, an outline for secondary 

French courses to help students achieve a meaningful level of bilingualism. 

Unfortunately, the govemment's commitment to French-second language programs 

extended only as far as each school board wished it to, and was therefore still very 

limited. This Iack of a f i m  commitment is demonsuated by a statement made in the 

curriculum document that, "The development of detailed courses of study, appropriate to 

the type of program. starting grade, time allocation, and the students in individual school 

boards. is a local responsibi~i t~."~~ Many Ontario students would not have a meaningfil 

French-langage experience under these guidelines. 

Another major piece of federal legislation regarding French-Ianguage education 

rirghts is The Canadian Chaner of Riehts and Freedoms, which came into force in 1982 as 

part of the repatriated Canadian Constitution. Section 23 of the Chaner States, 

(1)  Citizens of Canada a) whose first languase learned and still 
understood is that of the Engiish or French linguistic minority population 
of the province in which they reside, or b) who have received their 
primary school instruction in Canada in English or French and reside in a 
province where the language in which they received that instruction is the 
language of the Engiish or French linguistic minority population of the 
province. have the right to have their children receive primary and 
secondary school instruction in that language in that province. (2) 
Citizens of Canada of whom any child has received or is receiving primary 

!a Ibid. 7. 
Uinisq of Edwtion. Onfxio's FSr . Royans: Teachinzand 1 .raniine French as a Second Lan-gt is 

the 1380s (Ontario: Qurun's Printer. 1%). 10. 



or secondary school instruction in English or French in Canada, have the 
right to have all their children receive primary and secondary school 
instruction in the same language. (3) The right of citizens of Canada 
under subsections (1) and (2) to have their children receive primary and 
secondary school instruction in  the language of the English or French 
linguistic minority popdation of a province a) applies wherever in the 
province the number of children of citizens who have such a right is 
sufficient to warrant the provision to them out of public hnds of minoriq 
language instruction; and b )  includes, where the number of those children 
so warrants, the right to have hem receive that instruction in minority 
l anguage educational facil i ties provided out of public hnds. (Canadian 
Charter of Rights and Freedoms 1982) 

As previously mentioned, section 23 of the Charter was invoked in a court challenge in 

1984 by Jacques Marchand, who won his case in the Supreme Court of Ontario in 1984 

and later, in 1986, in the Appeals Court of Ontario. Bill 75, passed in 1986 provided t'or 

minority Ianguage sections in school boards and guaranteed that they wouId have 

representation in said schooI boards. In 1988. the creation of the Metropcilitan Toronto 

French-language School Board and the Ottawa-Carieton French-langage School Board 

was reaIised. Further rights were extended to the francophone minority in Ontario in 

L989 when the French Languase Services Act came into force. designating twenty-two 

regions as eligible for access to government services in French due to eheir large 

t-rancophone population. 

In 1995, the government of Ontario made a commiiment co transform the 

education system in Ontario. This included an overhaul of the French-language 

programs. French As a Second Languaee: Core French was produced in 1998, providing 

cumculum guidelines from grades four to eight. The French. Core Proerams 1980 

document was replaced in Septernber 1999 by the new Ontario Curriculum document, 

French As a Second Language - Core. Extended. and Immersion French for grades nine 

and ren. In 3000, French -4s a Second Laneuaee - Core. Extended. and Immersion 



French for grades eleven and twelve was published. Produced by the Ministry of 

Education and Training, these documents have restructured the way in which French is 

taught in Ontario schools, and they continue the trend of promoting French second- 

langage programs as a viable option for English-speaking students wishing to learn to 

speak French. Provincial Iegislation in 1997 created the Education Improvernent 

Commission, which in turn amalgamated the one hundred twenty-nine school boards into 

seventy -two district school boards, including four French pubIic boards and aight French 

Catholic boards. 

The degree to which revised French-second-language programs succeed wiIl be 

based on the same vaiables as those of one hundred and sixty yexs ago. These variables 

inchde; the avaiiabiiity and quaiity of teaching staff. a curriculum and materials that 

mets student needs, and a positive attitude that fosters respect and an appreciation for a 

culture that is at once familiar yet different. This is the ongoing challenge of French- 

second-laquage education in Simcoe County and English cornmunities across Canada. 

This challenge has been accepted by teachers and parents across the country, and their 

successes have been many. in Simcoe County in  particular, French-second-language 

programs were modified and expanded in response to the demands of a local parents 

goup. The Simcoe County Chapter of Canadian Parents for French and the SCBE have 

worked against and with each other to provide viable and effective French programs for 

students. These programs have heIped, and continue to help students achieve a 

meaningfid level of bilinguahsm and cultural understanding through their study of 

French. 



THE VOICES OF CHANGE 

[t is absurd that the prejudice-ridden calls of elitism should 
be given equal or even greater weight than evidence 

gathered over decades, evidence that shows repeatedly and 
clearly that ail children who, early on in Iife, are @en the 
opportunity to leam a second language intensively not only 
gain leaming advantages for the rest of their lives but are 
generally more tolerant to people of other cultures, enjoy 
income-earning advantages, are well-positioned to leam a 
thi rd or even a fourth language, and are able to adapt with 

relative ease to the stresses of living and working in a 
foreign country. 

The State of French-second-language education in Canada, 2000 

Advocates of French-second-language prograrns are many, as are its foes. The 

story of French-second-language programs in Simcoe County is tied to the county's 

French roots and to Cederal and provincial governmentai policies. It is also linked to a 

group of parent supporters whose enthusiasm and persistence helped to make more 

intensive French-second-language education oppomnities available to students in 

Simcoe County. These parents wanted to make a difference in their cornmunities and 

Canadian society at large, and staned the process of effecting change. It began with only 

two individuds, Susan Chaners and Lin Wilson. but the number of advocates quickly 

grew, with support increasing in many Simcoe County towns. These advocates were 

inspired and motivated by a vanety of goals and objectives; their children's future. 

national unity and greater cultural understanding. 



Canadian communities were embroiled in a national identity cnsis dunng 

the1960s and 1970s. Many Quebeckers felt that their rights and their role in Canadian 

society had been overshadowed and undermined by the English-speaking rnajority. The 

federai govemment tried to address these concerts by promoting new bilingual policies, 

based on such documents as the Re~or t  of the Roval Commission on Bilin.malism and 

Biculturaiism, but these policies had a minimal impact on the population at large. The 

crisis came to a head in November 1976 when Réné Levesque and his separatists came to 

power in Quebec. The separatist agenda compeiled thirty individuais in the Ottawa- 

Carleton region to take matters into their own hands in 1977, when they formed an 

organisation supponing national unity. Their actions would be felt in schools across 

Canada, including those in the rural schml board in Simcoe County. 

The name of this organisation was, and is, Canadian Parents for French (CPF) and 

they have played a pivotal role in the creation of French-second-language programs in 

schools across Canada. They were, and continue to be, instrumental in the introduction 

of French culture to rnany students across the nation through outreach programs and 

organised cultural activities. Their beginnings were humble, but their motivations were 

genuine. Canadian Parents for French formed in 1977 after interested parents atîended a 

conference on bilinguaiism in Ottawa. Here. Keith Spicer, the first Commissioner of 

Officiai Languages, had articulated the need for formalised bilinguaiism to begin in 

schools nation-wide. Spicer proposed that mutuaf Iinguistic and cultural understanding 

could be achieved through second-language education progams. CPF concurred with this 

philosophy, and afler being officially named in March of 1977, produced its first national 

newsletter in June. In 1978, the nationd ofict  opened in Ottawa with two part-time 



staff, fimly planting its roots. Later that year, a national conference was held in Calgary 

and a resolution was passed to create a national French language resource centre in 

Ottawa to distribute information about French-second-language programs. 

Growing interest in the organisation led to the first paid membership coming into 

effect in July 1979, at the cost of Five dollars per membership. Later that year, the 

Secretary of State îunded a pilot project for CPF, a national study of parents' interest in 

French-second-language leaming for their children. 1980 saw great growth in the 

orsanisation, and the parent primer, So You Want Your Child to Learn French was 

published in January. The first edition of the CPF [mmersion Registry was published in 

1980, as was the tirst Summer Proerarns in French booklet. In 1981, the Yukon and 

Northwest Temtories became members of the CPF National Board thus leading to full 

Canadian provincial and territorial membership. The publication of numerous parnphiets 

to help inform the public at large about CPF and it goals occurred between 1982 and 

1983. One of these pamphlets made its way into the hands of Mrs. Lin Wilson in Barrie. 

Other activities sponsored by CPF inciuded. the first CPF conference on post-secondary 

French availability held at Glendon Coliege in Toronto in September 1983, and a 1984 

GaIlup Poll, which found that two out of three Canadians wanted their children to be 

bilingual. 

Concurrent to CPF activity in 1984, there was great educational upheaval as a 

result of the introduction of a new provincial intermediate and secondary cumculum 

called OSAS. It was also a key date in regard to the creation of an extended French 

program in Simcoe County. In January 1984, a nurnber of parents had organised 

themselves in three Simcoe County towns, and joined together after connecting with each 



other at a school board meeting, forming the Simcoe County Chapter of Canadian Parents 

For French. They began actively lobbying the Simcoe County Board of Education for 

improved French-second-language programs. As a result of rnuch hard work and 

perseverance on the part of these parents, an extended French prograrn would be 

introduced in September 1989 in four o f  the seventy-six elementary schools across the 

county. The years leading up to the 1989 decision were fraught with activity and hard 

work. 

Materials pertaining to the struggle which Led to the introduction of the extended 

French program are scarce as a result of the SCBE moving to a new building in Midhurst 

in March of 1990. At this tirne, school board oficials decided to consolidate information 

pertaining to the decision to implement extended French into a single binder. This binder 

is a compilation of annual board reports frorn 1984 to 1998. Unfortunately, al1 

supporting documentation and resources were disposed of when this task was completed. 

A recent interview with Bea Harper. SCBE French Consultant From 1969 to 1990, gives 

some insight into the SCBE position towards the creation of an expanded French-second- 

language program. Mrs. Harper had been hired as a halftirne French Consultant, after the 

provincial school board amalgamations took place in Ontario, on January 1. 1969. She 

oversaw twenty-one years of French-second-language programming in Simcoe County, 

doing much of the French-second-language pedagogical research herself and keeping 

abreast of innovations and philosophical changes. 

Mrs. Harper recalled the probiems that she faced in 1984, in her attempt to help 

trustees understand that the needs of English-speaking students were not being met in 

regard to French-second-language learning. Trustees were wary of French-second- 



lmguage programs having just waged a battle with the Ontario Supreme Court over the 

support of French-language pubiic schoois, and losing. They felt that the needs of 

students were being met by the existence of French-language public schools, such as Le 

Caron, which both French and Engiish-speaking students were attending to study in 

French. Another problem, according to Mrs. Harper, were municipal elections which 

could led to a change in trustees and the voting d o m  of a new French-second-laquage 

program from one year to the next. It was difficult to persuade parents to enrol their child 

in a different school without a guarantee of program continuity the next year. Mrs. 

Harper stated that it was the lobbying of parents on behalf of their children who were, 

"aiways looking for opportunities for their children to become bilinguall'" that led to the 

SCBE beginning to research the possibiiity of expmding its core French program and 

adding more comprehensive French classes. 

One of these parents, Sue Charters, a founding member of the Simcoe County 

chapter of CPF, was instrumental in lobbying for the creation of an immersion French 

program in Simcoe County. In an interview with ~Mrs. Charters in Febmary 2001, she 

described her surprise at the negative reaction some people in her community expressed 

to the idea of introducing French immersion into a local school. She stated that this 

reaction only strengthened her resolve to flght for the right to introduce more extensive 

French programs into Simcoe County. They next four years would be very challenging 

for the members of the Simcoe County Chapter of CPF. The SCBE's motion to introduce 

a more comprehensive French-second-language progam was defeated three times. In 

two crises, in 1985 and !986. as a resuit of tie votes which were interpreted as a defeat of 

the motion. 

P Bea Harprr. interview by author. tape recotding, Pembngtiishrne, 0s. 18 Febnmy 2001. 



Mrs. Charters discussed problems that the group encountered such as racial 

intolerance and a general amiFrench sentiment. She recalls how a friend who had grown 

up in the area explained this as resulting from the fact that, "because there is a Long- 

standing French community that kept to itself, a sense of animosity developed, a wall 

between the P o   culture^."^' Still. CPF persevered, and in 1988, finally managed to win 

an afinnative vote by the trustees to run a trial year of an extended French program in 

four schools if a minimum of twenty-four students registered at each school for the 

program. In Simcoe County, the extended French program is one in which students study 

for a half day in French at the elementary level and take seven prescribed courses in 

French at the secondary level. The program start at the grade five year, giving students a 

total of eight years of extended French-second-language education. Mrs. Harper and CPF 

had hoped for a more comprehensive immersion French program, one in which students 

studied for a hl[ day in French at the elementary level and could choose from a selection 

of courses at the secondary level. Nevertheless, they were satisfied that the SCBE was 

prepared to implement a triai year of extended French, and let the matter rat .  

The SCBE's decision to offer an extended French prognm as opposed to m 

immersion French program merits examination. The Board had frequently quoted from 

CPF handbooks and guides when presenting statistics on French-second-language 

programs, and an esamination of these reports shed light on popular pedagogial thinking 

of the d l .  They dso relied on the man): govemment documents that were published on 

French-second-language lerirning in the 1970s and 1980s. These documents and books 

rire listed and reviewed in appendix 1. Another important pedagogical source. used 

'' Sur Charters. interview by author. tape recording, Penemguishene. ON, 10 Febn iq  7,001. 



extensively by Mrs. Harper, was Hector Hammerly's, An Inregnted Theoy of Lringuape 

Learning, published in 1985. and aIso reviewed in appendix 1. 

The above-mentioned reports and poticy documents were available as a reference 

and used by Mrs. Harper and the Simcoe County Chapter of CPF when prepanng their 

presentations in order to effectively lobby the Board trustees. Although far front dl 

encompassing, there was no Ministry document pertaining to extended or immersion 

French courses from grades nine to eleven, until 1993, they were a staning point for 

change. These documents outline expectations for both linguistic and cultural 

achievement in core French prograrns and are paniculady helpful in understanding the 

place of French-second-language teaching in Ontario's curriculum. 

These documents were most Iikely written with both the federal Re~ort of the 

Rovai Commission of Bilinmalisrn and Biculturaiism and the provinciai Gillin Re~on: in 

hand. Both reports were instrumental in changes happening at both the federaI and 

provincial leveis in regard to bilingualism and French-second-Langage educational 

initiatives. Sue Charters was famiiiar with the Repon of the Roval Commission of 

Bilingualism and Biculturdism, and had used copies of the 1975 document, The 

Formative Years and the 1977 document, Teachine and leaming French as a second 

lanwage to support the lobby effort of CPF. She annotated her copy in the margins with 

comments pertaining to better communication and thinking skiils and made reference to 

langage programs in both Canada and Europe. Simcoe County parents were stockinj 

their arsenai of second-language educational facts in order to effectively lobby the Board 

uustees to implement immersion French programs in SCBE schools. 



The Board, unable to ignore the changes happening around the province. 

responded to this lobby by issuing a parent interest survey, a basic questionnaire of six 

questions, located in appendix II, which was sent home with students in Octuber of 1984. 

Based on the survey response, it was deterrnined that there was enough interest to 

recommend the introduction of a minimum of eight to a maximum of twelve classes of 

grade six French immersion in September 1985. At this tirne,the Board made a 

cornmitment to conduct a French-second-language program feasibility study in 1984. The 

1984 study was carried out by Mrs. Harper and Program Services and presented to the 

Board on lanuary 28, 1985. 

The study outlined the logistics and objectives of a late French immersion 

program. It was hoped that such a progam would allow for the achievement of a middle 

Ievel of French proficiency by the end of the students' OAC year. The rationale for 

choosing a late immersion French program was based on recognised pedagogy of the day 

and included; student commitment to the program, completion of two years of core 

French study, students seen as cognitively mature and escient leamers, and a shorter 

term of commitment." The shorter term of commitment can be viewed as being 

advantageous from the perspective of both the students and the Board. As well, it was 

anticipated that screening for leaming difficulties would have been accomplished by this 

point. so that those students who would most benetit from the program would be the ones 

who enrolled. 

Other considerations in the creation of a late immersion program in Simcoe 

County were its geographic distances, small schools and declining enrolment. Different 

" Simcor County Board of Education. French Immersion Feaiùilitv Study (Ontario: Simcor County Board 
of Education. 138s3.4. 



systerns were exarnined in the initial feasibility study, such as dual-track versus full 

immersion schools, in which the advantages and disadvantages of each were studied in 

some detail. Staffing concerns, staff development and the creation of curriculum 

materiais were also studied. It was recognised that no amount of Board and community 

support would ensure the success of immersion French in Simcoe County without a 

dedicated and capable staff to implement the prograrn. Finaily, the two most important 

issues in the development of immersion French programs in Simcoe County were 

examined, those of transportation and finances. The introduction of a French immersion 

program would incur additional costs through start up expenditures and increased bussing 

costs. CalcuIations were done by the Business Department of the Board to determine the 

cost of initiating a grade six immersion program. Despite govemment grants, which were 

provided to encourage the development of such prograrns, the Board would be required to 

subsidise the program by an amount ranging from $267,450 to $414,950, depending on 

the number of classes introduced in September of 1985. In a school board that was 

experiencing a decline in enrolment, this was a problem. 

As mentioned above, CPF had an important ally at the Board in the 1980s, Mrs. 

Bea Harper, French Consultant for the Simcoe County Board of Education. Mrs. Harper 

was a tireless advocate for the expansion of second-language education in Simcoe 

County. She organised exchanges and cultural events and became a vocal proponent of 

the importance of second-language prograrns in Simcoe County schools. Furthemore, 

she had two pndchildren whom she hoped would have the opportunity to study French 

in a French immersion program. The SCBE held parent information meetings for the 

first time in Novernber 1985, at seven elementary schools throughout Simcoe County, 



with the understanding that these meetings were being held only to detennine parental 

interest. Throughout this period. CPF continued to lobby the Board and build its 

membership. Afer a majonty vote by the trustees in 1988, the Board finalised plans to 

stan an extended French program at the grade five level in September of 1989. 

The extended French program was not as well-known, or documented, as the 

immersion French program, but it required less of a financial commitment from the 

Board and fewer French teachers needed to be hired. For al1 involved, this was deemed 

to be an acceptable starting point. French programs had become more prevaient in the 

1980s due to increased exposure and the growing awareness on the pan of parents and 

the govemment of the advantages of having a bilingual citizenry. The 1983 Ontario's 

FSL Prowims policy document States. "Students entering secondary school in September 

1984 or later will normally be required to complete one credit course in French co earn 

the Ontario Secondary School diploma."43 This meant that students would now study 

French for a minimum of six years in Ontario. from grades four to nine. This 

acknowledgement of the importance of the French language for Ontario students helped 

%ive credence to parents' claim for the need of more extensive language programs in 

Simcoe County. Making French a diploma requirement at the secondary level meant 

that the study of French was taken more seriously. and considered to be a valuabie and 

even necessary part of a student's education. 

The value of French-second-language programs continued to be promoted by CPF 

at the national level. They continued to receive funding from the Secretary of State. 

based on its partnership with the Office of the Commissioner of O6cial Languages, and 

beçan to hire language experts to give academic credence to the objectives of the 



organisation. With a growing membership, CPF could pay for research to be done by 

national polling companies and by the Modem Language Centre at the Ontario institute 

for Studies in Education (OISE), in order to gage national interest in French-second- 

language programs. CPF then colIated and published these findings in the publications 

reviewed in appendix 1. The litenture produced by CPF provided step-by-step guidelines 

for parents to follow while organising themselves to win the right of imprùved French- 

second-lanyage programs. The comprehensive bibliographies in both books were an 

excellent reference for readers, listing the most up-to-date work in the field of second- 

language education. CPF was very well informed in rnaking the books accessible in 

content to the lay person, the parents, trustees and others who were lwking for guidance 

and good advice in this area. 

Other material produced by CPF, which gave more detail about the organisation 

and existing French-second-langage prograrns included, More Members. s'il vous dai t  

and the Canadian Parents for French ChapterISection Manual. There was an ever 

growing pamphlet series. which included such titles as, Choosing a French Proaam, 

Why Learn French? and How to be an Immersion Parent. Thcre are aiso special reports, 

which were released periodically to introduce new findinzs about French-second- 

language education and the efftcacy of different programs. AS weIl. CPF CO-sponsored 

cultural events, such as the annual coricorirs d'art oratoire, a French-second-laquage 

public speaking contest, with winning participants receiving a senerous financial prize 

and a trip to Ottawa. 

In 1983, CPF pubiications and events became known to Mrs. Wilson, a Simcoe 

County parent. Mrs. Wilson met Mrs. Charters at a SCBE meeting shody there after, 

a htinisiry of Educauon, Ontaid% FS[. hm (Toronto: Qurrrn's Printcr. 1983). 3. 



and the Simcoe County Chapter of CPF was established by them in 1984. According to 

the membership records that still exisf there were three members in 1984. Mn. Wilson 

became and remained the president of the Simcoe County Chapter for the next ten years. 

The first Simcoe County CPF newsletter, published in Aptil 1987 by Mrs. Wilson and 

Mrs. Charters, encouraged parents to get out to the upcoming SCBE meetings to show 

their support for an immersion French program. The 1986 defeat of the proposai to 

expand French-second-language programs in Simcoe County had been discouraging, but 

CPF soldiered on. They were determined to achieve their goal of attaining improved 

French-language programs for Simcoe County students. 

The next Simcoe County CPF newsletter was published in January 1988. Again, 

rnembers and interested parents were encouraged to attend the January 19' Board 

meeting to approve, or reject, a request to develop a policy on French Immersion in 

Simcoe County schools. It discussed the two presentations made in previous months to 

Board officiais and trustees in an attempt to sway their decision. They had included 

statistics and academic reports on the success of immersion French programs across 

Ontario and they requested the right to have what was being offered to seventy-two per 

cent of Ontario children. The newsletter continued CO be produced. and included 

information on core French cultural support projects and a French-Canadian storyteller, 

which the Simcoe County Chapter had booked for local schools. The Simcoe County 

Chapter of CPF Followed its mandate to increase the profiIe of French with great energy 

and imagination. 

The Simcoe County Chapter of CPF remained active for Bve years after the 

approvaI of the extended French program, until the program seerned to be fairiy weil 



established in county scIiools. in 1994, the Board had threatened to close the OrilLia 

extended French program, where Mrs. Charters' children anended school, but the Orillia 

contingent of the Simcoe County Chapter of CPF produced an Extended French Pro-- 

Review in 1994 to counter this threat. The Review detded the educational benefits, 

student and parent commitment and positive impact of the program in the school." The 

Review was presented to the SCBE trustees and the program was spared. Once 

implemented at the grade nine level, the organisation stopped meeting and faded away. 

Mrs. Charters recounted that once parents felt that the program was no longer in danger 

of having its funding removed, they seemed to lose interest in CPF. interestingly enough, 

Simcoe County does have an active chapter of CPF, which currendy rneets in the town of 

MidIand. The members are al! anglophones who have enrolled their children in the locai 

French-first-langage school in Penetanguishene. 

SeveraI conclusions can be drawn at this point. Firstly, improved French-second- 

language prograrns would most likely not have been developed in Sirncoe County for 

many more years without the organisation of the Simcoe County Chapter of CPF. 

Although, rnernbership was not extensive, there appear to have been no more than 

twenty-four card-carrying members of CPF in Simcoe County in  the 1990s. these 

members were very active and acted as liaisons with parents who were not rnembers, but 

whose children were enrolled in extended French programs. They notified parents about 

upcorning SCBE meetings, and were responsible for mobilising them to write leners and 

make phone calls to trustees, encouraging hem to vote in favour of the extended French 

Rcynt hrii Public SchooI Extended French Pmnts' Commiitee. Firrended French Promm Review. 
(OriIlia: 19%. Photocopieb) 



program at the review held each year. The dedication and the hours spent by these 

parents to support French-second-language education is remarkable. 

Secondly, the type of program and the grade level of the program were influenced 

by CPF members. Although many recornmendations were ignored due to financiai and 

stafing Limitations, the CPF mernbers often seemed able to find a compromise. An 

example is found in the January 1988 newsletter, which stated the rationale for 

supporting a late immersion program was as follows. -'Sirncoe County CPF has been 

requesting that the board institute a middle or late immersion program starting in grade 

four or five for these reasons: children are rapid learners by grade four, learning 

dificulties will have been screened, children of later immersion programs retain more 

French at the high school Level, cost (fewer years of maintenance program) more 

appeaiing to board." '' This was persuasive information which was wisely considered by 

the SCBE when it made its decision. 

Thirdly, CPF provided the SCBE with much of the literature used to persuade 

them that French-second-language progams were valuable for ail students, and not just 

fnlls for the privileged few. The Board members. and to some extent the public at Iarge, 

had a perception that immersion programs were for a very bright minority and not worthy 

of financing by a public school board. This perception was a widely held, although 

larjely unsubstantiated belief. and was addressed as such in SCBE Reports written by 

Mrs. Harper, the Gillin Report and academic writing from this time. It is a belief that 

persists to this day, and does have some grounds for existence, as a seemingly 

disproportionate number of surgeons', dentists'. lawyers', judges' and teachers' children 

Simcœ County Chapter of Cmdian Parents [or French nrwsletter. January 1988 



successfully cornplete the program and the secondary level. This belies the fact that it is 

a diverse economic mix that enters into the program in grade five in Simcoe County. 

This elitist perception in Simcoe County has been perpetuated for several reasons 

including the availability of public or private transportation, the value attributed by 

parents to the learning of a second language and career aspirations of students. Often, it 

is the weli-informed parent who insists on the child remaining in the program, as they 

envision a brighter futl~re for a bilingual child. Such a child will have problems 

successtùlly persuading their parents to aiIow them to drop out of the program. Many of 

these parents have a degree of second-langage fluency themselves, thus allowing thern 

to help their child with schoolwork. Socio-economics play a role in some cases, 

providing f l uen t  students with more oppominities for participation in exchanges and 

travel to areas where the language is used. Many snidents uavel with their family and 

others pay the required amount to participate in exchanges. It is in these situations that 

the French language is experienced in a reai-life context. It is an ongoing to challenge for 

educators to make French a living and relevant subject for ail students living in areas that 

have no immediate access to daily or weekly activities happening in French outside of the 

classroom. 

As well, in Simcoe County. providing transportation to students has been one of 

the most serious problems in the impiementation of the extended French program. It is 

an important consideration for a geographically large board due to its serious financial 

repercussions. In a board as large as Simcoe County, transportation costs absorb much of 

the budget, even when additionai governent subsidies are senerated. Bus routes are 

long and some students spend up to two hours on the bus each day. The Simcoe County 



Chapter of CPF was fortunate that the extended French program was irnplemented in 

1989, and therefore had the use of the public schoal buses and the local transit system 

buses throughout the elementary years whiIe the program was being established. Bussing 

was reduced over six years, from 1993-1999, before being eliminated cornpletely in 

1999. 

The Simcoe County Chaptw of CPF was frequently in contact with other 

provincial chapters of CPF regarding transpomtion issues and solutions. The effects of 

the loss of transportation were not as devastating to the extended French program as 

anticipated. CUthough some ciasses were lost at designated extended French schools, new 

extended French classes began to be offered in other elementary schools where numbers 

warranteci, especidIy if students could to waik to schooI or use the Iocai transit system. 

The number of parents who organised carpools to transport their chiIdren in the rnoniing 

and after schooi ais0 heips to keep the program dive. Although disruptive, these budget 

considerations were understandable given the cutbacks of the 1990s. 

For some parents and staR, the 1999 decision to eiiminate bussing privileges for 

extended French students seemed like an underhanded way of sabotaging a program that 

now ran in the biack and did not cost the SCBE any additionaI monies to operate. It 

should be noted that extended French bussing privileges in Simcoe County simply m a t  

that the student could ride on busses that travelled outside of their boundary area. They 

would take the first bus to another bus in central location, which would ultimately 

transport them to the elementary or secondary school where the extended French program 

was offered. There is stilI a possibility, in the event that there is an unclaimed seat on a 

bus, that it may be given to an extended French student who needs transportation to 



another bus route to get to a designated EFSL school. The group of students hardest hit 

were those whose parents worked long hours and those living in a home were there is no 

access to a car during school hours. Despite this loss of bussing numbers were preserved 

at a Ievel which ailowed for the extended French prograrn to be maintained. tt is hoped 

that in times of less drastic fiscal restraint that bussing privileges might be restored to 

allow access to dl interested students. 

Tke ten-year anniversary of the introduction of extended French into schools in 

Sirncoe County was celebrated in 1999. In 1998, a recomrnendation was made for a 

comprehensive review of the EFSL program in Simcoe County. This review was to 

replace the annual report made by Student Services to the SCBE in that year. In 

November 1998, the following motion was made, 'That Student Services provide some 

academic tracking-enroiment and costing data with respect to the EFSL prograrn since its 

inception in 1988f W.'* Two options were given. and the second, less comprehensive 

and expensive one, option B. was completed. The Exrended French as a Second 

Language - Proeram Review, presented in November 1999 detailed the prograrn as it 

existed during the 1998-1999 school year. Sixteen pages in Iength, i t  touched on 

enroiment, hnding, and summarised feedback on three open-ended questions. Iocated in 

appendix III. asked of parents of both extended French and core French students. 

Parental response was generally favourable. although non-extended French parents did 

express concem over access to h e  program for reasons such as the lack of Board 

supplied transportation or access co a vehicle. 

" Simcœ County Boiud of Education. Report. 'io. SS- 1.9 (LIidhurst: Simcœ C m t y  Board of Erlu~tion. 
kcrmber L998). 1. 



The growth in Simcoe County cities, such as Bame and Bradford, has definitely 

influenced the Boards programming choices. Parents moving from urban areas to the 

Simcoe County expected to have the choice of enrolling their children in an extended 

French or immersion French program. This support has helped to increase enrolment on 

a yearly basis, and the extended French program has proven to be popular and is now an 

integral pan of the cumculum of the SCBE. This success. based to some extent on a 

growing population base, has also been influenced by a change in how people perceive 

the value of French second-language education. 

Linguistic and cultural understanding is so important in our sometimes divided, 

deaf and defiant country. in 1967, while celebrating one hundred years of confederation, 

Charles de Gaulle, President of France, declared, "Vive le Québec libre."'" These four 

small words were a turning point for many Canadians, forcing the nation to reexamine its 

acceptance of the doctrine of two founding nations. Unfortunately, one founding nation 

continues to feel that its langage and culture are jeopardised and at risk of disappearing. 

French-language education is seen as a panacea, the great equaliser in creating better 

understanding between people by teaching Canadians to communkate effectiveiy in 

either French or English. The parents active in CPF were able to see the vdue of a 

bilingual education and strive to make it a reality for their children. Students ail across 

Canada have benefited from their initiative, including those in Simcoe County, and it is 

hoped that the nation as a whole will profit as these students grow into adults and begin 

to take their rightfùl place as leaders in Canadian society. 



c-4 

THE FRENCH-SECOND-LANGUAGE PROGRAM IN SIMCOE COUNTY IN 

200 1 

Ct is the basic right of every child in this province to l e m  
French by the best availabie methods for as many school 

years as he can profit from the experience. 

Report of the Ministerial Commiaee on the Teaching of 
French (Gillin Report) 

French-second-Ianguage research has been a mainstay of pedagogical 

investigation for the Last thirty years. This fieid of research is vast and ever changing, 

producing data and information that never seems to be fully assimilated by school boards 

before the next wave of change. Core French prograrns, mandating that students study a 

single period of French each day, became popuiar in the 1960s. These programs were 

stmctured to teach students how to read and write French, but were unsuccessful at 

teaching students how to understand and speak French. The first experiment in teaching 

EngIish-speaking chiidren to become bihgual occurred in Quebec, just outside of 

Montreal in  a immersion French proPam. which would be the basis for the national 

Frencn immersion programs that were about to explode ont0 the Canadian education 

scene. 

Newmm Renard sur h Canada, 312. 



The experiment began in the St. Lambert Elementary School and the impetus to 

initiate the program was a concemed parent' group. Parents were womed that their 

children were not becoming proficient speakers of French and sought a solution to this 

problem. This educational expenment was closely watched by pedagogues and parents 

alike, and carefully documented by the McGiIl University Language Research Group 

under the direction of Professors Lambert and Tucker. The acquisition of the French 

language was the goal of the program, and educators and academics were elated by the 

early successes at St. Lambert. The timing was perfect as the climate for change and 

political instability hit Canada hard in the 1970s. French-language programs became a 

focal point in education institutions across Canada and continue to be an area of growth 

and pedagogical interest. 

The 1970s had led to a rude awakening in much of English Canada to the reality 

that many Quebeckers were discontented with their position in Canadian society. 

National unity was a major motivator for political change, and with it, the belief that 

closer linguistic and cultural ties with Québec could help allay the alienation many 

Quebeckers felt. Ontario was seen as a potential leader in the strengthening of French- 

English relations in Canada, and the province took up this challenge of inclusion, albeit 

with some reluctance. The Ontario Ministry of Education produced new curriculum 

documents to help school boards clarify and irnplement newly mandated French-language 

programs. Many of these documents are reviewed in appendix 1. In Simcoe County, in 

1969, French l a n ~ a g e  programs became mandatory at the grade seven and eight levels, 

providing twenty minutes of French instruction per day. The Board continued to provide 

core French instruction. with few modifications, for the next ten years. Then, in October 



1984, parental lobbying lead to the initiation of a study to examine the needs of the 

community and determine whether or not it would be possible to introduce a French 

immersion program at the grade six level. AIthough an expanded prograrn was offered to 

students entering grade five in 1989, this was an extended, not immersion, French 

program. 

In lanuary 1989, the SCBE voted to start grade fwe extended French prograrns at 

four elementary schools. As of September 2001, programs are operating in nine 

elementary schools. At the secondary level, there are five high schools operating 

eaended French programs and a sixth high school running split cordextended classes. 

Staffïng issues are an ongoing challenge as is staff development and support. Curriculum 

development has been severely restricted due to the cost and distance of schools from one 

another. Individual teachers in each school are responsible For determining what will be 

taught and finding the materiais to support this curriculum. It is interesting to note that it 

was only on March 13, 2000 that secondary teachers had their first cumculum-planning 

meeting, six years after the introduction of the program at the secondary level. Despite 

these difftculties, most staff has accepted the challenge of teaching a worthwhile French 

progam, içnoring negative attitudes and Iack of resources. 

For these teachers. i t  is important to understand the end result of the extended 

French prognrn. Students are the only source OC this information. and their perceptions 

o l  the prograrn provide valuable insights as to the future direction of the estended French 

prorgrarn in Simcoe County. In order ro have siudents give their input into the structure of 

the prognrn, providing deuils of what they thaught worked to help them increase their 

knowledge of French. a survey {vas administered to students who hiid cornpleted their 



Ontario Academic Credit (OAC) Far .  Students who had graduated from the program 

between 1997 and 2001 were surveyed for their choughts about the Simcoe County 

extended French program. The survey used to question the students is based on severai 

developed by Sharon Lapkin at the Ontario hstitute for Studies in Education (OISE). 

Seventy-five surveys were distributed to students who could be located. The 

following information breaks d o m  into percentages based on the results of thirty-nine 

surveys that were filled out and retumed by students who had completed the OAC 

extended French program at Bame Central Coilegiate (BCC). One hundred and seven 

students have received certificates of extended French from the BCC program in Simcoe 

County over a five-year period. Of these students, seventy-six, or seventy-one per cent, 

were female and thirty-one, or twenty-nine per cent, were male. This is consistent with 

data from other extended and immersion French studies carried out by OISE. Numbers 

do not always add up to one hundred per cent, as not dl students answered ail questions. 

[t is difficult to make comparisons with Ontario students, as OISE surveys generally 

examine French immersion, rather ihan extended French programs. It is for this reason 

that the Simcoe County results are compared with those of a late French immersion 

school in Calgary. Calga~y faces similar problems to Barrie in that it is difficult for 

snidents to find authentic French-speaking oppottunities, and both cities have resmcted 

access to French cultural events and activities outside of the classroom. 

The Calgary study dealt with French proficiency, attitudes and future plans of 

grade twelve students in the program. The Simcoe County survey focussed on these 

three areas as well, aithou& to a lesser degree in the area ofprofrciency, which is beyond 

scope of the research being done for this paper. The Calgary Board sample included four 



classes, which constituted ai l  bilingud education, or late French immersion classes, in 

Calgary in 1987-1988. The questions are divided into six subsections, the first, section 

A. gves background information on the students enrolied in the program. The resuhs of 

these questions show the students to be a homogeneous group for whom English is the 

preferred Ianguage. 

A. The foltowing questions ask about laquages used in your home. 

1. Were you boni in Canada? 39 respondents 
38 were born in Canada 
One student was born in EngIand and came to Canada at the age of eight. 

2. 1s there any language, not counting English and French, that you can understand 
at ail? 39 respondents 
Yes - 38% No - 6296 

3 Please list the Ianguage(s), not counting English and French, that you c m  
understand when they are written andior when they are spoken. 

Written: Spanish 4 
German 7 
Latin 2 
Italian I 

Spoken: Spanish 3 
German 7 
Punjabi L 
Cantonese L 

4. Where did you l e m  the language(s)? 
The 15 students who answered this question Iearnt the Ianguage(s} in different 
ways, including: 

School : 8 
Home: 2 
Relatives: 5 
Self-taught: 3 
Friend's home: 1 

5.  Compared to French, how easy is it for you to use this language for each of the 
fol Iowing? 



Easier than About the Less easy Much less Can't do at 
French same than French easy than ail in this 

French language 
S peaking 1. 4 - 7 4 5 O 

Listening 2. 2 3 6 4  O 

Writing 3 . 4  O 6 2 2 

Reading 1. 5 2 4 3 1 

One student indicated that they had not tried to speak or write the langage and 
couldn't rate themselves in these two areas. 

6. How often do you use the language(s)? 

dail y weekly biweekly monthl y rarel y 
5. 3 1 1 2 4 

7. What are the main ways you use the language(s) you've written down in question 
4? (For example, speaking to your parents, writing relatives, watching TV, 
reading leners or newspapers) 

Speaking with farnily and relatives: 7 
Ravel: 4 
Writing letters: 3 
TV or internet: 3 
Reading: 2 
School: i 
Work: 1 

S. What languages do your parents speak leven if not used often) not counting 
Engiish? Mother - Father - 

French: 5 French: 5 
German: 3 German: 1 
Spanish: 1 Spanish: I 
Danish: I Polish: 1 
Finnish: 1 Swahili: 1 

9. How often are English and any language other than French'spoken in your home? 

Most or al1 About half Sometimes Hardy ever Never 
the time the time 



Other 7. 1 

Other 8. O 

10. How well do your parents speak English? (For example, in speaking to your 
teacher) 

Very well Moderately Somewhat Not well Can't speak 
well well Englis h 

Mother 9. 36 1 O 1 O 

Father 10.36 1 O O O 

11. Was your elementary school an extended French or an immersion school? What 
is its name and where is it located? 

Prince of Wales, Barrie, Ontario: 
Frère André, Banie, Ontario: 
École la source, Banie, Ontario: 
Mazo de la Roche, Newmarket, Ontario: 
Corpus Christi, Oshawa, Ontario: 
Humbercrest. East York, Ontario: 
Roben Baldwin, Milton, Ontario: 
W.G. Davis, Brampton, Ontario: 
Agnes Taylor/Eamscliff Sr. Public, 
Brampton, Ontario 
Centre educationel Castor Valley, 
Ottawa, Ontario 

extended French 
French school 
French school 
French immersion 
French school 
French immersion 
French immersion 

'3 

French immersion 

The majority of Simcoe County students rire from longsmding Canadian families 

of Western Europerin descent. Most rire from middleclass families with professional 

parents, and they receive acidemic encouragement and enrichment opponunities rit home. 

Seventy-two per cent OC the students came from the locai extended French e lemeniq  

school, Pnnce of Wales. The remaining students were enrolled in either French-[kt 

language schools or immersion French prognms. Ninety-two per cent of students 

responded that they speak English at home the majority of the t h e .  Other languages that 



are wntten or spoken by students were, for the most part. leamt at school. An imporrant 

secondal effect of the extended French program is an increase in the number of students 

studying a third language at Barrie Central Coilegiate. Thriving language prognms, 

inciuding German and Latin, are now an integral component of the schml's curriculum. 

Section B asks students to rate themselves on their French proficiency relative to 

a francophone student at the same grade level. The results are consistent with what one 

would expect from students who have accumulated twenty-one hundred hours of French 

at the time of their graduation. Most students are aware of the fact that they have 

acquired a middle-level of fluency and require an immersion experience of several 

months to perfect their language ability 

B. The fol lowing questions are about how you think you' re doing in learning French, 
Please answer with your own opinion. Remember that there are no right or wrong 
answers. 

1. Thinking about a person your age, whose first language is French, for example, 
someone from northern Ontario, Québec or a French-speaking country, how 
would you compare your French to theirs in the following areas? 

M y  French is about the sarne somewhat much worse don' t know 
worse 

Listening 12. 18%(7) 59%(23) 1 S% (7) 5?/, (2) 

Writing 13. 18%(7) 36%(14) 14% (17) O 

Reading 14. 3 O ( 1  44% (17) 18% (7) O 

Two students indicated that they were between somewhat worse and much worse on the 

speaking scale. One of the students felt that hdshe was between somewhat worse and 



much worse on the listening scale. Two students indicated that they were between 

sornewhat worse and much worse on the writing and reading scales. 

Simcoe County students like their Calgary counterparts rated themselves as being 

closest to their francophone peers in the area of reading. It is probable that this is due to 

the large amount of time students spend focussing on novel studies and doing research for 

independent repons which are handed in or presented to their classmates. Hart, Lapkin 

and Swain noted that ". . . listeninghpeaking, readinghiting average scores indicate that 

students judge their receptive skills (listening, reading) as closer to native speakers than 

thcir productive skills (speaking, ~riting).""~ This indicates that the cumculum needs to 

reflect this dichotomy and tt-y to help students bridge the speaking and writing gap in 

their classroom activities. 

2. Please indicate how well you can do the following in French. 

Without any With Little With some With much 
probiem difficulty dificulty difficulty 

Read and 
understand a 
French 15. 15%(6) 33%(13) 51%(20) O 
newspaper 
or magazine. 

Watch and 
understand a 
French 16. IO%(4) 28%(11) 51?6(20) 10% (4) 
movie (on 
TV or in a 
theme). 

Listen to and 
understand a 17. 5% (3)  28% ( 1 1) il 1 ?/O ( 1 6) 23% (9) 
French radio 
show. 

Not at ail 

Evaluatioa of ihe C r i l g -  BoardContinuing Bilingual and Late Immersion R o p m  at the Second. 
Lcvel. Doq Han. S h o u  Laplon md hIcnii1 Swain, Maiern Lan-pige Centre. Ontano institutc for 
Snidies in Education. Toronto. 1389. 7. 



Give Street 
directions to 18. 2 1% (8) 44% (17) 
someone, 
face to face. 

Wnte a 
Ietter in 19. 28% '49% (19) 
French. (1 1) 

Explain the 
plot of a 20. lS%(7) 36%(14) 
movie or 
book to 
someone, 
Face to face. 

Explain the 
plot of a 
movie or 21. 23% *36% (14) 
book to 
someone in 
a letter. 

,2n astensk (*) indicates that the student felt that they fell berween the higher and 
lower of the choices marked. 

Findings in the Calgary study indicate that the late immersion students feIt tbat 

their ability to conduct real-life activities in French was not comparable to that of 

francophones or early immersion students. Simcoe County students responded in a 

similar way to that of the Calgary late immersion smdents. The scale is in fact effectively 

out of four, not five, as no students chose five. Not at ail. as a response. The majorîty of 

Simcoe County students felt that they were capable of performing the given activities 

with littie or some dificulty. This could be an area improved upon in tùture curriculum 

deveiopment. A modification of assignments to include such things a jotcrnal ri'icoit[e, 

or listening journal, could emphasise the need to listen to and write French in situations 

that provides authentic French leaming opportunities. 



Section C tocused on student activities that were perfomed by students outside of 

the classroom. Students enrolled in the BCC extended French program make up thirteen 

per cent of the student body. Although students are very conscientious about speaking 

French ta their teachers outside of the classroom, it doesn't appear as though they spend 

rnuch time speaking to each other in French. The results, which are sirnilar to those in 

the Calgary survey, were not encouraging. Perhaps the focus needs to be on students 

finding ways to use the language outside of the classrwm in a series of aurai assignments 

and projects. lnstead of written homework, the students might be given listening 

homework and asked to report orally on what they chose to listen to, anempting to 

incorporate new vocabulary into the presentation. 

C. The following questions are about your acnial use of French. 

1. For each of the following situations. pIease indicate how often you use French 
instead of English. 

Most of the About haIf Sometimes Hardly ever 'lever 
tirne the time 

Berween. 
ciasses or at 
l unch  a t  32. O O 3% (1) 4loh(16) 56%(22) 
sc hoo l 

Talking with 
friends 23. O 3% (1) 12?h (5) 36%(14) 59%(19) 
outside of 
sc ho01 

2. Please indicate how recentiy (if at d l )  you have done each of the folIowing. (Do 
not count activities in or for school) 

Within the Within the Within the Within the Never 
past week past month p a s t 6 past year 

months 
Taiked i n  
French to a 



person 24. 13% (5) 
whose first 
Ianguage is 
French 

Talked on 
the 
telephone in 25. 10% (4) 
French for at 
least a Few 
mi nutes 

Watched a 
French 
movie that 26. 504 (2) 
did not have 
Engiish 
sub titles 

Read a book 
in French 

Had at least 
a ten minute 
conversation 
i n  French 28. 14%(5) 
outside of 
SC ho01 

Listened to a 
French 
language 29. 1 1?/0 (4) 
radio station 

H a d  a 
conversation 
in French at 30. 896 (3) 
home 

In this section, the Simcoe County results were quite different to those of students 

in Calgary. The majority of Simcoe County students do not ever use the French language 

outside of school. A full sixty-seven per cent of students have never had a conversation 



in French at home. It appears as though there are few authentic opportunities for students 

in Barrie to use French in the city or Sirncoe County, and the teachers challenge will be to 

create or manipulate these situations. Perhaps trips to the library when the bilingual 

librarian is available. or having guest speakers from govemment funded agencies such as 

the ernployment centre come to the school to make a presentation on careers in French 

would be a good motivator 

3.  Have you ever spent a week or more in a place where you had to use French to do 
most everyday activities? 

Yes: 31 No: 7 

4. Altogether, how many months have you spent in places where you had to use 
French for most everyday activities? 

1 week: 8 
10 days: 1 
2 weeks: 5 
1 month: 6 
6 weeks: 1 
2 months: 5 
3 months: 1 
4 months: 1 
5 months: I 
34 months: 1 

[n contrast to their Calgary peers, eighty-two per cent of students indicated that 

they had spent one week or longer in a place that required them to use French on a daily 

basis. Calgary students indicated that seventy per cent of them had spent a week or more 

in a milieu requiring them to speak French daily. One exphnation for this might be the 

proximity of Ontario to Quebec, allowing more Ontario students to visit with a school 

program or their family. BCC teachers actively prornote language field trips, from one 

day in length to three-month exchmges, with good success. This introduction to a wider 



use of French has often encouraged students to continue past-secondary studies in 

French. or to continue the study of French concurrentiy with their science or business 

studies. 

Section D provided insights into students perceived use of the French language in 

the classroom. There are definite shortcomings that need to be addressed in the program 

to improve the dichotorny between the receptive and productive use of the French 

language. 

D. The fdlowing questions are about your extended French program. 

1.  Please indicate how oflen y ou use French in y Our classes to do the following. 

Daily 
Write a 
Q W Y ~ P ~  to 
answer a 3 1. 29% 
question (11) 
asked by the 
teacher 

Write a 
Ietter (for 
example, for 32. 3% ( 1 )  
information, 
to a pen pal) 

Give a Long 
spoken 
answer 
(more than a 33. 53% 
phrase), 121) 
speaking 
about for 
example, a 
story, in a 
discussion, a 
debate. etc. 

Weekly Monthly R a d  y Never 

47%(18) 26%(10) 0 O (38) 

Work with 
other 



students on a 
!WUP 34. 11% (4) 
project CO be 
presented in 
class. 

Work with 
other 
students on a 35. 5% (7) 
P u e  
project to be 
written up. 

Give an oral 
presentaaon 
on a project 36. O 
you've done. 

Read French 
texts or *37. 5j0/0 

literature. (20) 

Read French 
newspapers 38. O 
or 
magazines 

Listen CO a 
French tape 39. O 
or radio 
program. 

Watch a 
French 40. O 
rnovie or TV 
P ~ ~ ~ ~ ~ ~ .  

Listen to 
French- 
speaking 31. 5% 
adults other (2) 
than your 
teacher. 

*68% (26) 

1 1 % (4) 

26% (IO) 



Present a 
play or give 
a 42. O *38% (1s) 56% (22) O 3% ( 1 )  
presentation 
in French. 

Tal k with 
my teacher 43. *3% 23% (9) *2 1% (8) 4 1% (16) 8% (3) 
about (1) 
learning 
French. 

The results of this section are not comparable to that of the Calgary students, as 

these questions were not asked of them. The results indicated that there is a huge gap in 

the snident use of French in its spoken fonns. Most students use French to read and write 

in class with eighty-two per cent of students responding that they read at least weekiy in 

class and seventy-six ptr cent responding that they write answers to questions asked by 

the teacher weekly or more frequently. It was disturbing to note that in response to three 

questions penaining to listening, the one hundred per cent of students were not hearing 

any French spoken by an adult other than their teacher at school. Steps must be taken to 

remedy this as the majority of students. as noted above. only have the opportuniry to hear 

French in the classroom and the majority of extended French teachers are anglophones. 

It is important for students CO be exposed to a variety of accents and vocabuIary in order 

to enfich their Iearning and undenanding of the French language. 

Section E asks students CO consider the place of French in their future plans. 

rUthough this is a difficult question for students ro answer, since rnany of these students 

will complete their final year of hi& school the year after having completed their Iast 

extended French course, it is an important one. It indicates to the teacher the comfort 



level of the student in so far as whether or not the student can envision French playing a 

role in their hture education or career. 

E. Please indicate your answers to the following questions regarding your use of 
French in the future. 

Definitely Most likely Possibly Not likely Not at al1 
1 plan to 
continue my 
study of 44. 31% 13% (5) 18% (7) 26% ( 1 O) 13% (5) 
Frenchafter (12) 
high school. 

I pian to 
study 45. 76% 1 ?O/o (5) 44% ( 1 7) 8% (3) 1 OO/o (4) 
another (10) 
language in 
the future. 

I plan on 
using French 46. 150'0 13% (5) *41% 
in my (6) 
chosen 
career. 

47. *46?', 38%(15) 1 %O (5) 
1 plan on (18) 
using French 
when I 
uavel 

Simcoe County students feei that there is a strong possibility of them using their 

French-langage skills in their chosen career. Sixty-nine per cent of students chose that 

they would possibly, rnost likely or definitely use French in the future. A total of eighty- 

the  per cent of Calgary students anticipated using French in their tùture career. Sixty- 

two percent of Simcoe County students planned on continuing their study of French after 

high sctiool, presumably at university or community college. This is comparable to the 



sixty-seven per cent of late immersion students in Calgary who wish to continue their 

mdy of French at the post-secondary level. 

Section F was an open-ended question asking students for their input into how the 

extended French program could be improved. Most students took the time to refl ect on 

their answers before responding. The results are summksed below. 

F. Please make constructive comments to help assess the BCC extended French 
P ~ ~ ~ ~ ~ ~ .  

1.  Please speciSl in which grades or course; français, géographie, histoire, medias, 
you spoke and wrote French the most. Explain. 

There were three clear winners here. Fifieen students indicated that their français courses 

were those in which they spoke the most French and thineen in each of the grade eieven 

médias and OAC French. 

Individual student comments penaining to what allows them or motivates them to speak 

more French are as follows. 

At the OAC level, there were mon projects and discussions. 

The students knew more French therefore it is easier to comrnunicate their ideas. 

The topics were more interesting and encouraged discussion. 

They did the most reading and speaking in this class. 

They wrote an independent study. 

There was a lot of interaction and more projects. 

In the grade eieven médias class, students focussed on their oral work when making 

presentations. 

The students watched more French film, television, etc. 

They made videos. 



The class was more about using your French than studying French. 

Students examined current events. 

One student chose to write a full page, signed letter, making suggestions that she thought 

would encourage the use of French in the classroom. She stated, "1 think there should be 

more reading of actual French publications though - like Quebec newspaper etc. Maybe 

listen to the French radio station during d las ses.''^^ 

3. In your opinion, which activities encouraged and promote your use of French 
during class time? Why? 

Student answers varied considerably to this question and they frequentiy omitted to state 

why they felt it would encourage and promote the use of French, anticipating for the most 

part that the why would be self evident based on their answer. 

Discussions - 1 1 

Cm fom an opinion and want to express it to the class (need to pre-teach vocabuiary) 

Presentations - 8 

Drama.- 7 

Reading aloud - 5 

Videos - 4 

Group projects - 4 

Games - 3 

Writing - 2 

One each for the use of culture, garnmar, smail class size. Independent Study Unit (ISU) 

and the Ioss of marks. 



The majority of these responses relate to the oral communication component of 

the French-language program. Students indicated that they would like more opportunities 

to practise the spoken language as opposed to the written form of the language. Given 

that a language is most valuable in its spoken fom, when the speaker feels cornfortable 

communicating with the language, this resuh is appropriate. Also, the fact that most 

students have little or no opportunity to use the Langage outside of the classroom, 

suggests that these suggestions must be seriously considered when making changes to the 

. What would encourage you to speak more French in class? (bonus marks. 
rewards.. . ) 

Students listed a wide range of motivators for speaking French in class. The following 

list breaks down student suggestions. 

That they receive bonus marks for participation - 15 

None neededhothing - 9 

Games, food, party (incentives) - 7 

Bonus marks for oral work - 4 

Whole class on-side and speaking French - 3 

Exchanges - 7, 

Punishment/lines - 3 

Group projects - 1 

Teacher who got mad - I 

Classtlip- 1 

More discussions - 1 



Most students indicated that they would like to receive individual recognition for 

their efforts to use French in class. Since the new Ontario curricuium does not allow for 

the use of participation marks, it is necessary to devise a new way of giving individual 

marks for students for their effort to speak and participate in French. Innovation will be 

the key to finding a system that compliments the new govemment guidelines and 

evaluation format. 

Over al), it appears as though Simcoe County extended French students are 

performing at a similar level to late immersion students in Calgary, although they rate 

their oral proficiency at a lower level. The challenges of leaming French in a community 

that does not have a French-speaking population or that has an isolateci French speaking 

population are many. M e r  careful reflection and using the new Ontario Cumculum as a 

reference for grades nine, ten, eleven and twelve, the Collowing recornmendations are 

made. 

Firstly, that greater authentic writing and speaking opportunities be created for the 

students and that these be implemented on a daily basis. Suggestions include having a 

different activity each day of the week allowing students to establish a routine such as; on 

Monday students, rnight Iisten to a broadcast of the daily news and provide a response in 

their journal on one of the curent events in the broadcast. On Tuesday, students might 

listen to a French poem from a different French country and discuss the vocabulary and 

content of the poem. Wednesdays could involve students listening to a French-laquage 

song and filling in missing words, known as a cioze passage. Thursday could be a day 

during which different students are given excerpts from French plays, again from a 

variety of milieus and time penods, which they re-enact for the class. Friday could 



involve students watching clips from advertisements, television shows or films requiring 

students to critique what they have seen, or contrast it to similar English material. This 

approach would ensure that students include al1 four forms of communication, reading, 

writing, listening and speaking, with more of an emphasis on listening and speaking than 

currently exists. 

Practicd problems in changing the program emphasis from written to spoken 

include availability of resources, the closest French bookstore to Barrie is the Librairie 

Champlain in Toronto and knowing what to purchase. Purchasing decisions require that 

many hours be spent researching materials, and countless hours of supplementary work 

are necessary to integrate the chosen material into the cumculum. Xccess to French 

television in Simcoe County is non-existent unless one has cable or a satellite dish. One 

solution to this is to encourage students to sign out videos and music from the public 

library, which has a respectable collection of French-language material. Requiring 

students to do a different type of assignment, such as listening or viewing a variety of 

French programs over a period of eight and ten weeks and recounting the main ideas or 

story line of what they have heard or seen, would give them more aura1 exposure. 

This sort of project would increase the number of hours of a student's exposure to 

French outside of the classroom and provide an opportunity for students to hear other 

accents as well as adding an important cultural element to the program. . h y  difficuities 

in comprehension can be noted, whether it be accent, Pace of speech or vocabulary and 

discussed with the teacher and classmates. Students could give recommendations to their 

classmates as to whether or not they should listen to or view the program. A preliminary 

mai of this activity, last year at Barrie Central Collegiate, had an one hundred per cent 



completion rate of four weeks or more of listening to or watching a French program or 

film. Modifying the eight week project to inchde teacher checks of student progress 

every two weeks and randomly choosing students to present their opinion of what they 

have listened to or watched could irnprove the eight week completion rate. 

Other improvements or refinements to the program include ensuring that French 

is used in class. In the past, students who spoke French eamed participation marks, but 

with cumculum changes that disaflow this practice, it is necessary to incorporate new 

methods to motivate students. incentives might include smdl rewards for students who 

speak French aimost one hundred per cent of the tirne or a work related exemption. Most 

importantiy, teachers need to be properly trained in second-language pedagogy to ensure 

that they feel confident with their own linguistic abilities and are capable of providing a 

exemplary mode1 for their students. Tirne and again. in the literature of French-second- 

Ianguage pedagogy, teachers are cited as the suength or the weakness of the program. 

Supporthg teachers of al1 ages is of the umiost importance if students are to be gaduated 

with the ability to competently speak French. 

Simcoe County students now have the opportunity to complete a Certificate of 

Extended French and a small percentage of srudents achieve this each year. The 

program, in September 2001, is entering it twelfth year of existence and continues to 

gow. ïhere have been rnany successes and frustrations dong the way. New initiatives. 

as inuoduced by both the government and teachers, can better the current pmgram and 

increase the fluency of extended French students. Providing students with the 

opportunity to challenge themselves and leam a new skiil is the goal of the extended 

French program in Simcoe County, one that it is being accomplished to a large extent. 



CONCLUSION 

Frorn the first French explorer in 1610, to the widespread acceptance of French- 

second-language programs in 200 1, the French language and culture has ptayed an 

important role in shaping and defining Simcoe County. The Simcoe County Board of 

Education has found itself in the midst of several controversies due to the demand for 

French-first-Ianguage schools and French-second-language education programs. The 

Board's decisions have been based, in part, on changing public opinion and attitudes 

towards French, as well as the need to maintain a baIanced budget during dif3cult fiscal 

times. Government Legislation, parental lobby groups and a changing workplace have 

also impacted choices made by the Board. The extended French program has withstood 

many chalIenges over the last twelve years and continues to provide snidents with a 

alternative for Iearning French in Simcoe County. It will continue to do so into the 

twenty-first century i f  modifications are made to reflect the needs of students and 

Canadian society at Large. 



APPENDIX 1 

Minister of Education. (1974). Re~ort of the Ministerial Committee on the Teaching 

of French (Gillin Reoort) Toronto, ON. 

This document was and continues to be a mode1 for the three types of French-second- 

language programs offered in Ontario. One hundred and seventy-three submissions were 

received by this Committee, including one sent by the Simcoe County Board of 

Education. This document presents the widely perceived need for students to have the 

opportunity to use French in real-life situations. Financing of programs and availability 

of qualified teaching staff is also examined. Sixty-eight recommendations were made by 

the Comminee to improve and in some cases begin to impiement viable French-second- 

langage programs in Ontario. 

Ministry of Education. (1975). The Formative Years Circular PIJI. Toronto, ON. 

This document sets out the Ministry of Education policy t'or the primary and junior grade 

Levels. It summarises provincial goals and expectations for teachers, administrators, 

trustees and parents. It is the first of a series of documents to be published to start 

irnplementing changes to the Ontario education system. lt details changes to be made in 

terms of the basic skill requirements that Ontario students are expected to meet. In 

panicular, standards penaining to arithmetic, reading and writing are outlined. 

Ministry of Education. (April 18, 1977). Teachin~ and learnine French as r second 

l a n ~ u a ~ e .  Toronto, ON. 

This document is a follow-up to the 1975 Formative Years publication, and sets out the 

Ministry of Education policy for the introduction of major improvements to the teaching 

and Ieaming of French as a second language in elementary and secondary schools in 



Ontario. The Cilfin Report and the sixty-eight recommendations made in it are quoted at 

length. This is the first mention of three types of French programs defined as Core. 

Emnded and immersion, which are based on instruction time using the French language. 

The funding mode1 for the different types of French programs is outlined in detail. 

Ministry of Education. (1983). Ontario's FSL Proerams, Teachine and Learning 

French as a Second Laneuaee in the 1980s. Toronto, ON. 

This document outlines impending changes in French language programs beginning 

September 1984. in 1984, the Ministry of Education began implementing the 0S:IS 

curriculum that would aliow Ontario students to complete al1 diploma requirements in 

four yours instead of five. Language programs would now take four years to complete. 

Ontario's FSL Proerams also includes tables calculating grants for FSL progams and 

other subjects taught in French. A short bibliography is included. 

Ministry of Education. (1980). French Core Proerams 1980 Curriculum 

Guideline for the Primarv, Junior. Intermediate and Senior Divisions. 

Toronto, ON. 

This policy document govemed the teaching of the French language in Ontario until the 

release in 1999 of the new Ontario curriculum. This document focuses on core French 

programs and outlines the time division to be spent teaching the four language skills 

listening, speaking, reading and writing. It includes sample activities as well as detailed 

tables of language structures to be taught at the different grade levels. There is ais0 a 

bibliography of materials for teacher and student use. 



Ministry of Education. (19û3). Ontario Schools: Intermediate and Senior Divisions 

Prwram and Didoma Requirements L9W. Toronto, ON. 

A forty-seven page document that reforrned secondary education in Ontario and remained 

in effect unal 1999. This document outiined new requirements for successful completion 

of the Ontario Secondary School Diploma (OSSD), inctuding one credit at the grade nine 

level in French as a second language. It was hoped that most students wouid hiilfil the 

thirty-credit requirement in four years instead of five, but this did not happen. 

Ministry of Education. (1986). Curriculum Guideline Ontario Academic Courses 

1986. Toronto, ON. - 
This document covers course planning, course content and evaluation of OAC courses. It 

divides French courses into the tfiree types of French progams defined by the Minisuy as 

core, extended and immersion French. It gives a detailed breakdown of the grammar 

structures to be taught at the OAC IeveI. There is a brief bibliography included at the 

end. 

Hammerley, Hector. (1985). An [ntewated Theorv of L a n ~ u a ~ e  Teachinp and its 

Practical Conseauences. North Burnaby. 

Hammerley uses the t e n  Imguistics to discuss his theories on second-language learning 

which include the optimisation of induced leaming under the given conditions of 

language, teacher, student and contea. He discusses the problem of communication at 

the cost of accurate use of the language. His was a dissenting voice, and he States on 

page 41 thar, Immersion is a situation that shoutd be buiIt up to, gradually, not plunged 

into at the beginning of the program, for in such deep water a beginner surrounded by 

other beg i~ers  can do nothing but drown as far as linguistic cornpetence is concerneci. 



So You Want Your Child to Learn French! Edited by Beth Mlacak and Elaine 

Isabelle. Mutuai Press LTD., Ottawa. 1979. 

The emphasis of this book is on disseminating information to parents working to 

convince their school boards to improve or create new French second langage programs. 

This compendium of writings on French language leaming is well laid out and easy to 

read. The papers chosen represent al1 three types of French programs, core, extended and 

immersion, and showcase a wide range of contributors, from parents to professors. It 

includes such things as a bief history of bilingualism, a checkiist for parents, resource 

lists and French language activities throughout Canada. Problems that students might 

encounter are addressed and rnost imponantly, each article ends with a bibliography. 

More French, s' i l  vous olaît! Edited by W. Russ McGiilivray. Mutual Press Ltd., 

Ottawa. 1985. 

This is a cornpanion book to So You Want Your Child to L e m  French. It addresses new 

information about second-langage learning and teaching and furthers the efforts of the 

previous book in the creation of improved French second language programs. French 

second language learning at the secondary and pest-secondary level is also discussed. [t 

examines the difficulties of English parents helping their French speaking children to 

study, and makes practical suggestions to resolve common dilemmas. There is a section 

in which students rate their French language leaming experience. Again, each article is 

followed by a comprehensive bibliography. 

French Immersion: the Trial Balloon that Flew. Lapkin, S., M. Swain, and V. 
Argue. Toronto: OISE Press, 1983. 

ïhis book was written as a primer for students in grades six to nine who were in, or had 

just completed a French immersion program. It attempted to help students measure how 



well they were doing in their development of French Ianguage skills as well as strategies 

to keep up their use of French. It was used by both parents and students interested in an 

account in layman's terms of the results of the first years of French immersion programs 

across Canada. 

Core French in Canada Volume 1: A Survey of Programs. Edited by Janet Poyen 
and Judy Gibson. Ottawa. 1985. 

This publication is revised regularly as core French programs in Canada change to meet 

Ministry of Education guidelines. It clearly lays out, school board by school board; 

existing programs by grade and time spent study French as a second Ianguage, teacher 

training, teabooks chosen, and supplementary cultural activities. It makes it easy to 

compare the French programs offered in different parts of the province and country. 

Core French in Canada Volume 2: A Guide to Resources. Edited by Janet Poyen 
and Judy Gibson. Ottawa. 1986. 

This publication provides a multitude of resources, divided by activity, not province, for 

French second Ianguage enrichment. Many of the suggested resources include a cultural 

component such as exchanges, summer programs and contests or presentations. Staning 

with a quote frorn French Core P r o y  1980, ideas are discussed in detail and examples 

provided for school boards, teachers and parents who want to offer authentic language 

experiences for their student or child. 



Thr Simcoe Caunty Board of  E d u c s c i c n  
r i i n  IELlLty S u r v e y  

L a t t  t m e r i l o n  French  P r a u r a m  
lGcoda 5 P a r e n t a l  

f i c r i e t  c ~ t y l t a n n  p o i t a L  code  

t a m r n r )  l o t  no. c~r tcess :an  

Grade l e v e f  as of 
Hovember L .  1964: P r e i e n t  S c h o a l r  

ny c h l L d  v o u l d  a t t e n d  a  laCr  (Grade 61 French i m e r s i o n  pcag:am.;f :c r e z e  t a  s e  o ! f e r c C  
i n  S e p t t m b e r ,  1985 .  a t  Our prarenc i c h o o l .  Kea ( i o  
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P h a s e  c a k e  thir o p p o r t u n f t y  t o  c l e r i l y  any  a l  your a n s m e r s  t o  q u e s r f a n s  1. ? C r  3 .  
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REPORT NO. SS-2 
ABPENDIX C 
NOVEMBER 10, 1999 . .  . 

SCDSB Extendcd French Pro- 
Schaol Council Fecdbadc Fom 

We would appreuate yow commmts and recommcndations in the following areas to heip 
us to plan for future dmelopmtnts in the SCDSE Extendcd French program. If you 
rcquûe additional space, please use the reverse side of this form or attaeh additional pages. 

1. Current RtgistrationProcesdAdmission to the Pro- 

2. ' Curricufum Deliveryf Pro- Expectations: 

3 .  Impact on Siudent Learnùig: 



EFSL Interview Questions 

The following is a Iist of leading questions that will be asked of al1 interviewees. All 
questions will be open ended, ailowing participants to freely express their thoughts and 
opinions of the EFSL program and the proceedings which led up to its implementation. 

I. What is your name and occupation? 

3. Describe existing FSL prograrns in Simcoe County leading up to 1989. 

3. What role did you play in the creation of the EFSL program in Simcoe County? 

4. Describe what you remember of the reports and meetings leading up to the vote to 
implement an EFSL program. 

5. Were you satisfied with the decision to implement this particular progm? Why? 

6. What were the greatest challenges you had to confront while the process to decide 
wherher or not to implement a prognm was king discussed? 

7. What is your most vivid memory perraining to this issue? 

8. 1s there anything that you would like to add? 



The following questions ask about languages used in your home. 

Were you born in Canada? Yes- N o  if go Io question Q. 
If no, what country were you born in? 
How old were you when you came to Canada? 

1s there any language. not counting English and French, that you can understand al all? 
Yes - No - if Np go to question 9. 

Please Iist the languageb), not counting English and French, that you can understand 
when they are written andlor when they are spoken. 
When written 
When spoken 

Where did you learn the languagets)? 

Compared to French, how easy is it for you to use this language for each of the 
following? 

Easier than About the L e s  easy 
French same than French 

Speaking 1. A B C 
iistening 2. A B C 
Writing 3. A 8 C 
Reading 4. A B C 

6. How often do you use the language(s)? 

daily weekly biweekly 
5. A 6 C 

Much l e s  
easy than 

French 
0 
D 
D 
D 

monthly 
D 

Can't do at ail 
in this 

language 
E 
E 
E 
E 

rarely 
E 

7. What are the main ways you use the language(s) you've written down in question J? 
(For example, speaking to your parents. writing relatives, watching TV, reading lems or 
newspapers) 

8. What languages do your parents speak (even if nat used often) not counting English? 
Moaier Father 

9. How often are English and any language other than French spoken in ycur home? 

Most cr al1 the About half the Sometimes Hardly ever Never 
time tirne 

English 6. A 8 C O E 
Olher 7. A 8 C D E 
Orner 8. A B C D E 



10. How well do your parents speak English? {For example, in speaking Io your teacher) 

Very well Moderately Somewitat Not well Can't speak 
wdl well English 

Mother 9. A B C D E 
Father 10. A 8 C D E 

i 1. Was your elernentary school an extendeci French or an immersion school? What is its 
name and where is it located? 

8. The following questions are about how you tbink yau're doing in leaming French. Please 
answer with your own opinion. Remember that there are no right or wrong answers. 

1. Thinking about a person your age, whose first language is French, for example, someone 
from northem Ontario. Québec or a French-speaking country, how would you compare 
your French to theirs in the following areas? 

My French is about the same sornewhat worse much warse don't know 
Speaking 11. A 0 C D 
Listening 12. A 8 C D 
Writing 13. A 9 C D 
Reading 14. A 0 C D 

2. Please indicate how well you can do the following in French. 

Without any With little Wtfi some With much Not at al1 
problem diificu lty diiiiculty difficulty 

~ d a d  and 
understand a 
French 15. A 0 C D E 
newspaper or 
magazine. 

Watch and 
understand a 
French movie 16. A 
(on N or in a 
theatre). 

Listen to and 
understand a 
French radio 
show. 

Give Street 
directions to 
someone. 
face to face. 

Write a letter 
in French. 



Explain the 
plot of a 
tnovie or book 20. A 
to sorneone, 
face to face. 

Explain the 
plot ot a 
rnovie or book 21. A 0 
to çomeane in 
a letter. 

C. The following questions are about your actual use of French. 

1. For each of the following situations, please indicate how often you use French insteaci of 
English. 

Beîween 
classes or al 
lunch a! 
school 

Talking with 
friends 
outside of 
scfiool 

Most of the About half the Sometimes Hardly evet Never 
time time 

2. Ptease indicate how recently (if at all) you have done each of the following. (Do not count 
aclivities in or lot school) 

Wilhin the WiViin the Within the Within the Never 
past week past month past 6 montfis past year 

Tal ked in 
French to a 
perçon whose 24. A 0 C O E 
first language 
is French 

Tal ked on the 
telephone in 
French for at 
least a few 
minutes 

Watched a 
French movie 
that did not 26. A 
have English 
subtitles 



Head a baok 
in French 

Had at least a 
ten minute 
conversation 
in French 
outside of 
school 

Listened to a 
French 
language 
radio station 

Had a 
conversation 
in French at 
home 

3. Have you ever spent a week or more in a place where you had to use French to do most 
everyday activities? Yes - No - if &go to & 

4. Altogether, how many months have you spent in places where you had to use French for 
most everyday activities? months 

D. The following questions are about your extended French prograrn. 

1 .' Please indicate how otten you use French in yaur classes to do the following. 

Daily Weekly Monthly Rarely 
Write a 
paragraph 10 
answer a 31. A B c D 
question 
asked by the 
teacher 

Write a letter 
(for example, 
for 32. A 
information. 
to a pen pal) 

Give a long 
spo ken 
ansver (more 
than a 
ph rase), 
speaiang 
about for 
example, a 



story, in a 
discussion, a 
debate, etc. 

Work with 
other 
students on a 
group praject 34. A 
to be 
presented in 
class. 

Work with 
other 
students on a 35. A 
group project 
to be written 
UP. 

Give an oral 
presentation 
on a project 
you've done. 

Read French 
texts or 37. A 
Iiterature. 

Read French 
newspapers 38. A 
or magazines 

Listen lo a 
French tape 39. A 
or radio 
program. 

Watch a 
French rnovie JO. A 
or TV 
program. 

Listen to 
French- 
speaking 
adults oüter 
than your 
tesrcher. 

Presen t a 
play or give a 
presentation 42. A 
in French. 



Tal k wi th rny 
teacher about 43. A 
leaming 
Ftanch. 

E Piease indicate your answers to ihe fotlowing questions regarding your use O! French in 
the future. 

Oefinitely Most likely Passibly Not likely Nol at al1 
I plan to 
continue my 
study of 44. A B C D E 
French after 
high school. 

1 plan ta study 
another 45. A 
language in 
the future. 

1 plan on 
using French 46. A 
in my chosen 
career. 

I plan on 
using French 47. A B C D E 
wheo I travei 

F.* Please make constructive cornments to help assess the BCC extended French program. 

1. Please specify in which grades or courses: français, géographie, histoire, médias, you 
spoke and wrote French the most Explain. 

2. In your opinion, which aclivites encouraged and promote your use of French during 
dasstime? Why? 

3. What would encourage you to speak more French in class? (bonus marks, rewards ...) 
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