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This study was conducteci to ascertain the impact of an establishd career 

counselling intervention on the career aspirations of women. Sixteen fernales enrolled in 

a govement-spollsored training program participated in ten group counselling sessions. 

The goal of the program was to develop a greater appreciation for the full range of 

occupational alternatives and an enhanced imdersîanding of the skills necessary for 

successfûl and optimum career development. 

The selected career counselling program, "Shaping Your Future: Towards the 

Occupationai Integration of Women" is an activityldiscussion-based career planning 

program designeâ to increase participants' awareness of themselves and their 

environment. Role modelling, group discussion and guiâed imagery are utilized to 

encourage students to assess and augment relevant career planning charactesistics and 

skills. Positive self-esteem, assertiveness, self-assessrnent and attitudes are among the 

Vanous caner and pcrsonal development themes that are explofed 

This quasilexperünental study was an cvaluation of an intervention using a 

pretest-posttest nonequivalent control group design. A questionnaire was devised to 

obîain the necessaty nsearch data. The iastnmient was designcd to gather 

sociodemographc idonnation, as WU as information on relevant career development 

~ r s i i s s u e s  including attitudes and six dependent variables: level of occupational 

knawldge, aspects of selt, decision-malring and poblem-solving ability, assettivcness, 
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role models, and imageryipossible selves. The questionnaire was sdministered twice 

during the program: one wcek pre-intervention and two weeIr's pst-intervention. 

Analysis of variance for repeated measures was utilized to wmplete a 

quantitative evaluation of the effect of the treatment intervention on the six dependent 

variables. Qualitative data on attitudes were examid to ascertain changes that may 

have occurred. Findings from the study suggested that the career wunseiling 

intervention had a significant influence on the participants' decision-making and 

problem-solving ability. There was also some noted Unprovernent in occupational 

knowledge, assertiveness, and role mode1 si,m.ficance. Recommendations for practice 

focussed on modifications to the program while rewmmendations for research addressed 

replication of the stuby. 
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CHAPTER 1 

sEi,temtnt of Purpost 

The pqwse of this study was to examine the effects of a career exploration 

intervention on the career development of a group of women involved in a goverment- 

spomred employment enbancement program. The ccueer counselling intervention, 

"Sbaping Your Futwe: Towards the Occupational integration of Women" (Cahill, 1994), 

was desigraed to bmden the range of occupational options and fosat the development of 

necessary career planning skills. ïbe intervention was delivered over a five-week period, 

two sessions per week A multimedia approach was ut i l id  ta help the participants 

becorne more aware of relevant carcer plannin8 issues. 

Sigaifiance and Ritioark 

Women are encourageci to pursue training and employment in all occupational 

fields including science, engineering, technoiogy, and the skiiled mies. Since many of 

these fields are de-dominated, women may lack knowledge of the specific 

occupational requiremenîs, and they may Iack &dence in th& ability to achieve 

employment in these areas. Work enWoments may also need to chauge to support 

womm and men. 

A more balanced repesenEation of fendes in ail occqmtid a m s  could 

kiiitate gcneral econornic prosperity and ais0 cootri'bute to improved financial, social, 

a d  enorionai positions fa many women. Programs an nceded to encourage women to 
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explore the full range of career alternatives and to assist them in the domains of self- 

awareness, skill enhancement, and occupational lcnowledge. Specific interventions such 

as the one utilized in this research study aim to foster this level of optimum career 

developent. 

The emergence of the global economy bas resulted in rapid technological 

advancement and a graduai shift from labour-intensive to knowledge-intensive industries. 

In today's economic reality tbe transformation of o r m t i o n s  h m  the conventional 

pyramid stnrcaite to a diamondlike formation (Charland, 1997) has creatd a need for 

individuals who are flexible with regard to career transitions. Hughey and Hughey 

(1999) described the "emerging workplace" as iocluding multi-slillcd workers who are 

technologically competent, interpersonal, knowledgeable, creative, self-assured, and 

adept at making decisions and solving problems. 

Women have the capability to participate fully in this emerging workp1ace and 

they are increasingly tqeW for training in the growth areas of science, engineering, and 

tecbnology (Butlin and ûdetlcirk, 1996; Menzies, 1998; and Porter, 1991). Schaefers, 

Epperson, and Nauta (1997), for instance, maintain tbat t h e  wili be shortages of 

engineers, matkmaticians, and scientists in the near fuîure and that women are 

undenepresented in these areas. They suggest that "the mail nirmbcrs of women in 

these fields may have negative co~lsequences for the futun workforce. Wornen are 

needed not oniy to f iU vacant positions but also to bring new questions, ides, and 

perspectives to these fields" @. 173). Educators and employas are reaching out to 

women, in tbcir efforts to obtain skilled workers in criticai OEcupationai arees. This 

kd cm uitimakiy enhariçe î& quaiity of this coudry's labour forcc and its 
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intemational competitiveness; however, advantages may also be obtained by the women 

themselves. 

Women appear to be increasingly more aware of the potential benefits of the 

many "nontraditional" and "hi@ tech" occupations and the limitations of numeroui 

stereotypical female jobs (e.g., low salaries and poor adv~accment potential). Research 

(e.g., Aylward, 1990; Coyle-Williams and Maâdy-Bernstein, 1990; Evelo, Jessell and 

Beymer, 1991; Greene and Stitt-Gohnes, 1997; Shuchat, 1982) bas demonstrateci, 

however, that significant numbers of fernales continue to resist or ignore occupational 

fields that have a primarily male workforce. Sharpe (1992) stated that although the 

number of women in the labour force continues to increase, most female &ers are 

concentratai in a small number of low paying traditional jobs in tbe fields of medicine 

and healtb, clerical, and service. Long (1995) pointed out that '%le 6 out of every 10 

women are in the paid labour force, 58% of Canadian women work in clerical, des, or 

service occupations" (p. 1). Butlin and ûderkirk (1996) in their review of the 1993 

Canadian Survey of Labour and Incorne Dynamics found that "over Wh of al1 fende 

paid cmployees working full-the were concentrated in just six types of occupatiolls, 

ciericai (32%), management and administration (16%), nursing and thcrapy (1 1%), 

&ces otber than protective seNices (lû?/o), teaching (8%), anà sales (6%)" (p. 7). 

A labour market overview demonstrates that during 1999 tbere was a 2.3% 

incnasc in employment for men primanly in the anas of manufactrrring, wholesale 

trade, and professional, scientific, and technical services. Women also made gains in 

employment in the manuf~~turing sector, however, the other principal employment 

sectors were health uue and social assistance, two traâitiody fde-Qminated 

crtegones (Statistics Canada, 2000). Menzies (1998) stated tht  "only a d l  

percentase of young z.amen are ctioosing occupatio~~s in the natural sciences such as 
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matbernatics and engheabg, and these are important sectors in the KBES (luiowledge- 

based economy ad society)" (p. 3). 

Waddoups arsd Assane (1993, cited in Sterrett, 1999) t e f d  to the over- 

representation of womm in secondary and subordinate pPimary segments of the I h u r  

market Théy mted iht few women make upward steps towards the more aâvantageous 

independent primary segment that bas the best paying jobs with choice worJMg 

conditions and highest worker autonomy (e.g., professional, managerial, technical, and 

supervisory positions). Students aisd women w u n t  fat the majarity of minimum wage 

eamrs in the w m î ~  (Statistics Canada, 1998b) and women, particularly fernale single 

parents and those less skilled, experience less upward mobility than men (Statistics 

Canada, 1998a). 

Gender stemtyping and occupational segregat~m bave been shown to be 

powerful infiuences in detcrmining career choices for wornen. "Deeply rooted 

socialization processes perpctuwe rigid sex role pcepions that l d t  carex options" 

(Brown and Br&, 1996, p. 3 18). The ûrganization for Economic Cosperation and 

Develqment (OECD, 1998), in their study of t,ie fimire of femak-dominateci 

occupations, assmed thet: 

Occupational segregation excludes women EFom occupations which are 

associatcd with the greatest prestige, power, aud highcst incornes. These 

Occupations are generally 'W" for men. More geaeralty, fernaledominateci 

occupations are undervalucd either in terms of salary, career prospects or mial 

StatuS. (p. 9 )  

Miller and Budd (1999) suggcst that thete are three reasoas for the pencveraw;e 

of occupat id  m o n :  (a) some occupationai requiriements are more applicable for 

oat gender (e-g., muscuiar strnigthj; @j genderoricnted expemtious and beiidj ie.g., 
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socialization) &6ne occupational suitability and job prerequisites by gender rather tban 

ability; aad (c) early socialization fosters occupational segregation and diminishes tbe 

individual's interest in occupaüons that are generally the domains of the opposite sex (p. 

18). Bartholomew and Schnorr (1994) that the predominance of women within 

a narrow range of occupations and women's 'ûnderemployment" can have serious 

economic and psychological consequences for the individuai. They endorsed efforts that 

support women in realizing their full potential. 

Tomaskovic-Devey (lm, cited in Stemtt, 1999) maintained îhat women 

compare their career successes to that of other women rather than to men, therefôre, they 

often fjiil to identify occupetiodly-related gcnder inequities. Shu and Marini (1998) 

have suBgested that although the= bas been a decline in occupationai sex segrqation 

over the 1st few decades, it continues to reprcsent a major social problem mainly 

b u s e  of the d e  it plays in perpeniating the gender wage gap. Wage dispdty is one 

of the most conspicuous differences in the economic realities of men and women. 

Although exhiiiting a declinhg trend, the wage gap, or ge& eamings 

differential, continues to be a major issue for Canaàian women. Statistics Canada (1999) 

highlights the following: 

Controllmg for work history and jobrelated responsibilitics, data analysis 

indicates that women's average hourly wage rate is about 84% - 890h of 

the man's average. (p. 32) 

Thc gender pay p p  is smallcst for single, never marrieâ men and women 

(%%) and largest for marri& mm and womcn (77?/r). (p. 22) 

Relative to educ~tionai attainmenî, the genckr pay gap is lowest among 

iiniversiiy graduates (85%). (p. 23) 

The 0vetcr0wdÜig of f d c s  into relaaveiy iow-paying occupatio~ls 



explains part of the gender wage gap. (p. 3 1) 

Disctepancies in the wages for women and men have been atüiiuteû to a 

vafiety of Mm. Some of the more signifiant ones incl& Ml-year, 

fiill-time work expmience (explainhg dmwd 12%), ducational 1eveY 

field of study (nearly 6%). teuure (up to 5%), jobrelatcd draies (5%), 

occup&on (almost 9%), and uidustry (approxbmîeiy 1 1 %). (pp. 29-32) 

Consideration of multiple variables, such as those iadicated above, 

explains only a potion of the geader earning d i h n t i a l ,  one-half to 

theequarters of the gender wage gap cannot be explaid. (p. 32) 

I Discrimination towarâs women in the labour market has been identifid 

as a primary eletnent for the "uneqlained'' segment of the gender wage 

@P. (P. 13) 

Women are obtaining more univers@ degrees. In a study of g a h  equaiity 

indexes, Status of Women Canada (1997) fouad that between the perioù 1981 and 1994 

tbere was an hrease in the number of- Canadian wmen were obtainuig in 

femaledominated, geder-neutral and malc-dominated fields of stuây (in Wewfodand 

and ïabmlor tbe Wnds were similar). The study suggested that althou@ 'Yhe imeases 

in mak and neutrai fields reflect a movc towatds pater gender baiance, the incmse in 

ferniaie fields is toward greatcr hbalptlce'' (p. 33). 

The vaîw of education in camz àevelapment is mdisputed Butlin and ûkkirk 

(19%) maintah that îhm is a correlation between edrtcatioaal atEainment d 

occupatiod remuneration, occupatiwal prestige, and opportunities for automny and 

cuîhrity- in the ui0rLplw.e. A r q m t  &y Human Itesources Deve10pment Caneda (1%) 
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suggested that "skill, as measured by a worker's level of education and work experience, 

translates into jobs and higher amhgs'' (p. 3). HRDC undemm the sigaificame of 

educational anainment: 

It pays to be educated The education premium is calculated by comparing those 

with a universiîy degree to those with ninc to thirteen years of schooling. 

Earnings of universitydmted men and women relative to those with les 

education increased significantiy during 198 1 - 1993. in 1993, the mean earnings 

for those with a university àegree was approximately double that for those with 

nine to thirteen years of s c h t i a &  yielding an education premium of $2 1,300 for 

men and $14,900 for women. (p. 3) 

Hoyt (1997) suggested that career wunsellors need to encourage individuals to 

pursue some fonn of pst-secondary ducation as a means of increasing the likelihood of 

obtaining a job in the primary labour market. He submitîed tbat "high s c b l  leavers not 

headed for four-year college or Mivmity (need) to secure some set of hi&-level, 

specific occupational skills at the post-secondasr sub-baccalaureate level ... if they are to 

function effectively in the emerging infonnatimriented, bwledg~based occupational 

society'' (p. 3). While counsellors already promote universities as a valuable educational 

altemntivc, Hoyt conte& that technical and vocational institutioas as well as 

cornmimity colleges sbdd be offered as apptopriate pst-sccondary options for many 

sadeats. 

inherent in the geaeral educational p a l  of optimum individual âevelopnent is 

the need to poM& opporhmities for appropriate career counselling., selfgssessment, and 

ski11 development. While it is im-t that both male d fernale students receive this 

type of assistance, it is also nccessary to recognize the demand for specinc career 

multsclling inttnmtions îbt tbe inique career concems of girls and women 
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(Betz, 1992; Brown and Brooks, 199 1; Herr and Cramer, 1996; Reixach, 1995; Smith 

and Leduc, 1992). According to Eccles (1987) a compehensive career counselling 

strategy demands that f d e s  be made aware of the broad spectrum of occupational and 

educational options. The counsellor needs to provide complete and accwate 

idonnation, support, and anaiysis of the potential cosb and benefits of various choices. 

influeam in Women's Career Devebpment 

The Literature identifies a number of influences that can affect the nature of 

women's career aspirations (e.g., desire for female-dominated, geader-neutral or male 

dominated occupations) and carcer progression. An effective career counselling 

intervention mus! acloiowladge the impact of these facton and provide clicuts with the 

skiils necessary to avoid or mitigate the negative influences as well as the skills needed 

to exploit the positive infl-. The following subsection contains a bief profile of 

selected internal and extenial factors, and Chapter Two provicies a more thorough 

review. 

The following are examples of intemal or inbinsic factors tbat can influence the 

career development of women: 

1. Attitudes d values, thai are influenced greaîiy by socialization processes 

within the environmentai context (Betz and Fitzgerald, 1987; Farmer' 1985; Gottfrcdson, 

1981) can correlate with a fcmale's seIfIfunderstanding (ûsipow ad Fiizgeraià, 19%; 

Super, lm), carter exploration (Kcrka, 1995), anâ the career dccisiobmaking pnicess 

(Vernulen end hiinor' 1998). & d e r  rote attitudes (Ex and Jllllsscll~~ 1998; Hansen, 
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1997; Rainey and Borders, 1997) and occupationai sex-typing can have a limiting effect 

on women's career aspirations and progress @avey, 1993; Helwig, 1998; Miller and 

Bucki, 1999; O'Neal Weeks and Pryor Porter, 1983; Shepard and Hess, 1975; Shinar* 

1975). 

2. Multiple roles and role conflict illustrate a unique aspect of a fernale's career 

development; the feality of women's primary responsibility for the home aM1 family 

(Cook, 1993; Kerka, 1991; Super, 1957). Achieving a satisfactory balance between 

work, family and 0 t h  roles is important ( Bartholomew and Scbm,~t, 1994; Fanner, 

1997: McCracken and Weiîzman, 1997) as are ways of identifying and resolving role 

codict issues (Carlson, 1999; Loerch, Russel, and Rush, 1989; Sinawre-Guinn, Akcali, 

and Fletiderus, 1999). 

3. Aspects of self, seIf-a-, seIf-esteem, selfefficacy, and overall self- 

concept play an instrumentai role in women's carter development (Gottfiedson, 198 1; 

Super, 1980). High selfcsteem (Blustein and Noumair, 19%)' strong self-efficacy 

Mie& (Betz and Hackett, 1981; Hackett, Betz, O'Wloran aiad Romac, 1990; Niles and 

Sowa, 1992) self~onfidence (Lucas, 1997) and assertive behaviours (Rainey and 

Borders, 1997) have been identified as enabhg influences for women. Reixach (1995) 

suggesteâ that socioecowmically disadventaged women often have low self-concepts 

ôecause îhey feel isolatecl, uasupported and discriminated against. 

4. Carter awamicss and bwledge is essential for understanding the current 

labour market (Hoyt and Hughey, 1997, McAuley, 1998) and for efféctive career 

planning (Brown and Brooks, 1991; Hm and Cramer, 1996). Access to uptodate- 

information bes been a problem for some womcn (Taylor and Pope. 1986; Vemeulen 

and Minor* 1998). 
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The foUowing extenial or extrinsic factors have been identifid as influentid in 

women's career development: 

1. Socialization and gender bias have been noted in the development of a number 

of caner-relatd issues, incfuding career aspirations (Astin, 1984; Hem and Cramer, 

1996), career orientation (Miller and Bu& 1999), and self-concept (Reixach, 1995). 

Early sex-role training can cause women and girls to underestimate their abilities, 

especially in the areas of mathematics aiad science (Bmholomew and Schrr ,  1995; 

Weiler, 19%) and Iowa h i r  expeetations for success (Eccles, 1987; Hackett and Betz, 

1981). Occupational stere~typing (Brown and Brooks, 1996; Grcene and Stitt-Gohnes, 

1997; Helwig, 1998; Shu and Marini, 1998) a d  orgaaizational bias (Cook, 1993; 

Davidson and Gilbert, 1993; Silcox and Cummings, 1999), as a result of socialization 

practices, have been shown to limit or inhibit women's career development. 

2. Family influences, particulariy parental expectations (Helwig, 1998) and 

parental support (Blustein, 1997; S imre ,  Heaiy, and Hessan, 1999) are critical 

components in a fernale's career development The family environment can influence 

women's career aspirations (Hackett, Esposito and O'Halloran, 1989; Herbert, 1986) and 

caner d e c i s i o n - a  (Whiston, 1996). The nature of the mat& relationship may be 

important to a daughter's attitudes and subsquent caner development (Ex and Janssens, 

1998; Hackett, 1997; Raincy and Botden, 1997; Way and Rossman, 19%). 

3. Signifiant others (e.g., friends, pers, counseUors, teachers, aad occupational 

role models) represent important sources of infimation and support for fernales (Davey 

and Stopperd, 1993; Farmer, 1985,1997; Walsh and ûsipow, 1983), especiaiiy for those 

women pursuing caners in maiedominated occupations (Mumll, Frieze and Frost, 

1991; Silcox Cmdngs, 1999). Couiisellor bias has, honmw, ken an issue for 
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some clients and researchers (Cook, 1B3; Greene and Stitt-Gohnes, 1997; Hansen and 

Harles, 1988; Hughey and Hughey, l m ;  Nevill and Schlecâier, 1988; Ward, 1995). 

4. Socioeconomic status (SES) cm influence attitudes and values and restrict or 

expand a femaie's caner expectatiom, oppommities, and plamhg (Osipow and 

Fitzgerald, 1996). Females h m  high SES backgrounds have numemus advantages and 

tend to pursue the more lucrative and prestigious maledominated fields (Hanuah and 

Kahn, 1989; Pulkkinen, Ohranen, and Tolvanen, 1999; Shu and Marini, 1998) while 

edwtional costs may p v e  to be an insrinnountable obstacle for many low SES females 

(Davey, 1993; Davey and Stopparci, 1993; L m  and Hutcheson, 1996). 

The preceding review bas describeci some of the intenial and external influences 

that can adversely or favourably affect a woman's career-related perceptions and 

behaviour. The remainder of the chapter will provide tenn &finitions, research 

questions, and limitations of the study. 

Definition of Teraw 

- A particular educational or occupational goal that a person desires to obtain 

(Wiseman, 1983). 

D- - The evolving of a career over time as result of the interaction of 

psychologicaî, sociologicaî, educational, economic, and accidental factors that 

individuals eXpenence (Hoyt, 1991, as cited in Hieôeri, 1992). 

- Any activity (treatment or effort) dcsigned to enhance a person's 

career developnent or to enable that person to make more effective carecr decisions 

(Spokane 1991, cited in Hm and Cramer, 1992). 
. . - Environmentai or situationai influences affect@ an 



individual's career choia anô deveiopment 
. . - Pemnai c ~ r i s t i c s  affec,.ting an individuai's career 

choice and development 
. . + - With respect to women's career 

development, this term =fers to those jobs where the signifiant majority of the Labour 

force is fernale or where 66% or more of the workers are women. 

upatian - With respect to women's camr 

development, this tenn refers to those occupations that have a @y male woMorce 

or jobs in which 33 113% or fewer of the workers are women. (Note: The term 

"nontraditional" is cunently perceiveci by some oFganizations and individuals as 

intrinsically restrictive; women may avoid certain occupations simply because the 

acwmpanying "nonûaditionai" label can suggest dissuasive or intimidating qualities 

(e.g., challenge, sexual harasment, high effortkbility, high stress, etc.). For purposes of 

this research the autbor will use "nonaaditionaînonly in instances where it is bas been 

utilized as a descriptive term for specificdly teferend theories or stuôies.) 

Researcb Questions 

Analysis of the fesearch data will be based on the pretestlpostkst results of the 

questionnaire tbat was developed for the W. An appaisal of changes in each 

participants perceptions, attitudes, ami behitvim WU be conducted using the following 

research quesiions: 

1. Are there signifi~~tlt d a m  between the prctest and posttest mean scores 

for the treatment and conml groups with regad to the participant's level of occupational 

kwwi*? 
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2. Are tbere signifiant ciifferences e S n  the pretest and postiest mean scores 

for the treatment and control groups with regard to the participent's level of seE 

awareness, selfesteem, andlor selfefficacy? 

3. Are there signifiant differences between the pretest and posttest mean scores 

for the treatment and conüol groups with regard to the participant's level of decision- 

malang and problem solving abilities? 

4. Are there signifiant differences between the pretest and positest mem scores 

for the treaîment and conml groups with regard to the participant's level of 

BSSertivcness? 

S. Are tbere signifiant differences betwcen the West and posttest mean scores 

for the treatment and control groups with regard to the participent's emphasis on role 

models? 

6. Are thcre signifiant differences between the pmest and pUsttest mean scores 

for the marnent and contml groups with regard to the participent's emphasis on 

imagery/pible stlves. 

7. Are there differences between the pmest and posttest responses of the 

treatment and control groups with regard to the parÉicipaat's attitudes? 

Limitrtiom of the Stiidy 

1. The study will focus on the mponses of female Social Assistance recipients 

living in a developeâ, urban ma; thenfole, results c m  only be generali#d to similar 

Samplts. 

2. Tht march-specific questionnaire is not a WU-testcd, standardizad measure. 

Further reliabxhy and mMity Stüdies %iU be needed to ensure ik appropriataws of UM 



instrument for aaalysing tbe effects of the career counselling inmentioa. 

Chapttr Sommrry 

In this cbapter, ecollomic and educational aspects of women's d i î y  were 

discussed and details of today's kmwvledgpbaseâ ecollomy were provided. Scatistics, 

goverment documents, and ~t~earch anabpis provide evidence of the progres made 

t o w d s  labour d e t  equality; however, tbey also disdose information on certain issues 

that continue to impede or inhibit the career developmcnt of women (e.g., occupatid 

segregation and the wage gap). A variety of additionai intemal and extenial idluences 

were also introduccd. 

Mmy of the careet counselling strategies aimed at W i n g  intemai and 

external issues in womm's career development bave focussed on the enhancement of 

carecr awareness, sclfbowledge, self-esteem, seW&hacy, assertivmess, and decision 

melring ability. Rolc m&Hin& in particular, is viewed as an important catalyst in 

ex& occupetional alternatives. Tbe mxr couirselling program "Shaping Your 

Future: Towards the Occupational Integration of Women" consolidates al1 of these 

coullselling sûategies in an effort to augment the career expioratim ptocess for girls aad 

wamen. While the program was origdiy designed to address the unique career needs 

of young women living in rumi areas, it is felt by the researck to be a comprehensive 

and valuable murce for the occupationai planning of ail fmiales. 



CHAPTER 2 

Review of Rclrtcd Litenturc 

Introduction 

Existing theories of career choice and development provide a ûamc of reference 

for practitioners and researchers, a foundation for fiirther study and discussion, as well as 

a basis for the development of more effective counselling interventions. Accepting that 

tbere is no one comprehensive theory to explain the career development of women, the 

îüst major section of this chapter will present an overview of several theories containhg 

coacepts considered to be relevant to the present research. The second major segment of 

the cbapter will provide information and empirical studies gennane to signifiant issues 

in women's career developmenî, namely caner mphtioas and choice, factors 

inflrtencing women's career developnent, and career counselling straîegies. 

Carat helopment Theorka 

h the pst, career development b r i e s  had predorninately focussed on the 

occupatid selection and occupationai pmges of males. More recent hocetical 

designs have, howevery attempted to describe the cafeef-rclated behaviom of both men 

and women, and the possible differential impact of personal and environmentai factors 

on career aspirations, choices, and behaviom. AdQessing the similarities and 

Merences thaz m y  exist in carer kvelopment and gemlr:r through metuch is 
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important to ensure ihe suiîability of intervention efforts aimed at fostetiag maximum 

motivation and achievement. 

Herr and Cramer (19%) maintain that although commoaality exists across 

theornical perspectives it is tbe pariicular apprrraeh or emphasis that maLes each theory 

unique. They have orgmad prominent career development bories into the 

categories: 

1. Trait aad factor, actuatial, or matching approacbs that vim individuals as 

having unique patterns of abilities, or traits, that c m  be measured objectively and 11nked 

with specific occupational requirements. 

2. Decision tfreones that place a primary emphasis on an individual's decision 

making process, evaluating the costs and benefib associated with presenting alternatives. 

3. Situationai, mciological, or contextual approaches that uudemmre the 

iduence of environmental factors on an individual's career cboice and the interaction 

and accommodation of social, -cal, and cultural clements. 

4. Psychological approaches that maintain that an individuai's pcrsonaiity (e.g., 

one's intenrel motives) will have a fimdamental influence on occupational choice, 

choosing occupations that persoaal needs. 

5. Developmental appniaches to career development tba! emphasize the pracess 

of chaice, Life stages, and the career-related issues and collcem~ occlirring througiiout the 

lifcspan. @p. 157-208) 

Donald E. Super's Devclopcml, Li& Spsn Approrich is import;iirtto the çtody 
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of career development. Herr and Cramer (19%) described the theory as "an integrative 

one, stressing the interaction of personal and enviromeutal variables in career 

ckelopment" (p. 309). Super's theory emphasizes the importance of an individuai's 

self~01~;cpt to career development; "one really bas a constellation of self-concepts, some 

of which may be positive and some negative" (Super cited in Freeman, 1993, p. 258). 

His approach also stressai the developmental aspect of vocational development. Super 

(1990) proposed that the process was Iifelong, beginning early and proceeding dong a 

continuum until late in life. Individuais would progress through a series of stages. 

Solornone (1996) s m  the five-stage proces: (a) growth or development h m  

birth to age fourteen with three substages, fantasy, interest, and capacity; (b) exploration 

covering the p e r d  b r n  agc fifieen to twenty-four with the substages, tentative, 

transition, and trial; (c) establishment or development h m  ages twenty-five to forty-four 

with two substages, trial and stabiiization; (d) maintenance or development from age 

forty-five to sixty-four; and (e) decline tbat includes developnent fkm agc sixty-fivc on 

witb two substages, deceleration and retirernent (p. 175). 

Super's initial consideration of the unique aspects of women's career 

development came about at a time when the major@ of women were either full-time 

hwiemkers, or employai in gender-segregated, oftcn lower-paying, jobs. Super (1957) 

devcloped the following classification of women's career patterns: (a) the stable 

homemalong career pattern chacterizhg women who mmy while in, or shortly a f k  

leavhg, s c h d  aad nho have no signifiant ~1.0rk experience; (b) the comxntionel career 
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pattern characterizing women Who work outside the home only until rnaniage; (c) the 

stable working career pattern (e.8.. women who work continwusly over the iife span and 

for whom work is theu "caner"); (d) the double-track c m  pattern characterizhg 

women who combine home and work roles; (e) the intemtpted caner pattern 

characterized by a retm to the work world later in life; (f) the unstable career pettern 

descniing an Vregdar and repeated cycle of home versus work involvement; anà (g) the 

multiple-tnal career pattern ht, similar to the same male pattern, wnsists of an unstable 

job history. 

Over t h e  Super's developmental theory has been refined and expanded to 

include fourteen fimdamental postdates and additional w n s i ~ c m  of charactenstics 

particularly relevant to women's career development. Super (1980) acknowledged a 

nesd to address the issues of mle conflict and stereotyping. In bis Life-Span Life-Spice 

a p p m h  to career dwelopment and, his LifPCarecr Rainbow m a i ,  he r e c o g d  the 

personal and situational detcrminane associated with carcer developmmt and 

specifically addressed the coaflicts and demands o h  associated with multiple roles 

(Brown and Brooks 1996, Cook, 1994). 

His lifespan, lif- appach advanced the notim tbat the work role is not 

the only role to which couaselors need to attend (Super, 1980). Ratber, persans 

live in multiple-tole environments in which work foles, h i l y  des, educational, 

and community des  vary in their dcmaads on and sigmfïc~nct for different 

pcmm and w i M  àif5-t dcvelopmtntal periods. (Hem, lm, p. 239) 
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Super's (1990) Archway of Career ïkkmimts was a modification of the Li& 

Career Rainbow model. It depicted an assortment of personal, psychological, 

sociological, and economic career infiuences. Hem (1997) indicated îhat the m&l 

reflecteà: 

How the statu of naniral resources, the economy, the family, and other 

environmental factors uifluence the development of aptihides, interests, and 

values; how these are integrated at various iife stages; b w ,  ultimately, the 

petson, the decision-malter, brings al1 of these personal and social forces iogether 

and organizes them in terms of concepts of self and of roles in society. (p. 240) 

The notions of sub-stages, transition, and recycling have also been syntbesized 

into Super's lifc stages (Freeman, 1993; Salomone, 1996) making the theory more 

germane to women. Osipow and Fitzgerald (1996) affirmed the utility of Super's 

categorization of women's career vOC8tional patterns and maintainecl that Super was 

accurate in his determination that family issues play an undisputable role in women's 

career development 

Osipow and Fitzgerald (1996) suggested that most of the research conducted to 

examine th basis and utility of Super's developmental life-spen thecny has been 

supportive Studies such as that directcd by Vettcr (1973) bave assesseci the validity of 

Super's career patterns for women and reinforced its usefiilncss. G i d o s  f 1999) found 

that Super's cgmr choie pattenu: stable, conv~tional, multip!e=uid, Yzd MStabte were 
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usefid in interpctiag dations in career decision-maiang selfefficacy. An Australian 

snidy of 226 individuals, who were in the process of coasidering or implementing a 

career change, provided additionai support for Super's notion of a m e r  stages and his 

concept of recyc1ing. The sîudy by Smart and Peterson (1997) reaflhned Super's 

supposition tbat individuals will cycle through the firll set of career stages a second time 

when progressing through a career change. 

Smart (1998), in another Australian snsdy, investigated the usefiilness of Super's 

career stage theory and analyseci the relationship between career stages and attitudes 

toward work for a p u p  comprising one thousand professional women. The rcsults of 

the study supprted Super's theory in that there was a variance of patterns relating to 

attitudes toward work across the life stages of exploration, establishment, and 

maintenance. In accordance with Super's premise, the exploration stage for the 

participants was found to be distinguished by uncertainty, instability and a desire to 

achieve accord between self and careet, the esîablishment stage was markexi by efforri to 

attain wo* and personal stability; and finally, the maintenance stage supported Super's 

contention that during this tirne individuals seek to prtserve their career successes and 

tbeir sense of self 

Super's Life Career Rainbow formed the theoretical tmsis for the study of a 

career-denlopment assesment and counselling modcl by Super, ûsbourne, Walsh, 

Brown and Niles (1992). Among 0 t h  things, the mode1 incorporated Super's emphesis 

on Me stages lifè-space~ life mlesz values, and envitonmentai influenees. Various 
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assessment tools were utiiized to help individuals understand theh âevelopmental status 

and the probable career development tasks that can transpire at each stage of the life 

cycle. Fouad (1992) described the mode1 as a "maniage betweeu the best of differential 

methods and an implementation of developmental tâeories of career choice" (p.81). 

Blustein (1997) utilized Super's (1980) Life-Career Rainbow as a basis for the 

unfolding of a context-rich perspective of caner exploration across the life roies. In his 

discussion Blustein indicated that Super's reflections on life roledmultiple mles, 

adapîaôiliîy, and social and cultural influences help to clarify or emphasize important 

areas of exploratory behaviour, acknowledgmg the role of context in cweer exploration. 

Like Super, Gottfredson (1981), in her Mode1 of Occupational Aspiration: 

Circumscrigiion and Compromise, also undemred the imporîance of one's selfconcept 

in career developmenî. She considered selfconcept to be a dominant component in the 

cateer behaviour and choice of childm and adolescents; individuais choose occupations 

that are in keqing with their self-image. Accordhg to Gotttiedson the self'oncepî 

comprises a nwnber of career-oriented elements including gender, social backgtouud, 

inteliigencc, and vocational interests, cornpetencies, and values. Suggesting that an 

individuai's gencral cognitive giowth is accompsnied by an ever-changing and maturing 

view of the self, Gottfidwn (1981) outlined a four-stage proccss of development 

wbercin circumscfiption and compromise take placc: (a) orimîation to size and poww 

(bec to five yem) - chüdren develop an awareness of d t  roles; (b) orientation to sex 

rolts (six ?O eight yeats) - childm develop an awareness of geder aorms; (c) orientation 
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to social valuation (nine to thirteen years) - children âevelop an awareness of social class 

and intellectual differences; and (d) orientation to internal, unique self (fourteen years 

and m m )  - chiltiren develop an awareness of individual intcrests, values and 

competencies ( p. 555). 

ûottfredson (1981) & that as childmi cultivate enhanced seif awareness 

and cognitive capabilities they will also progressively reduce th& range of acceptable 

occupational alternatives, a pnicess refened to as circumscription. Occupational options 

are eliminated or retained according to their compatibiMy with the chiid's emerging self- 

concept, with the enduring occupations representing the range, or zone of acceptable 

alternatives. Following the patteni of cognitive growth previously outiined, children as 

young as six wiil discard occupations that they perceive as geder inappopriate. 

Bctween the ages of 9 and 13 occupstions will be ewluated in tenns of the child's 

perceived social stahis and ability be l ;  occupations tbat are associateci with unsuitably 

low prestige andlor excessive effort will be rejected. In adolescence young people 

further circumscn'be occupatiod alternatives by eliminating options tht are 

inconsistent with their personal values, capacities, and interesfs. Gottticdson suggested 

tbat the career exploration pmces for adolescents occurs "largely withia the set of 

occupations tbat were deemed compatible at earlier ages 8ccording to one's more visible 

social a t t n i  (sex, social cl=, anâ intelligcnu?) and one's sense of w h t  is adable  

with reasMlable effortn (1981, p. 549). 

Tht se'c-typing 0f~uprrtiolts k f i d y  tnsencw by otdtradolescence aad 
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extensive intcrventiaos wodd be wananted to reverse or impede this idluence. 

Gottfiedson aâvanced, however, tbat the function of compromise can act to e x p d  an 

individuai's zone of acceptable occupatioaal alternatives. Extemal factors, such as 

educational financing, training opportunities, and employment patterns, can prompt an 

individual to regard the existing scope of desirable career options as inaccessible. To 

achieve a satisfactory job-self match, additional occupations will be considered while 

some of the intemaiid developmental elements will be relinquished. Furdiet, 

ûottfiedson (1981) maintained that the "typical pattern of compromise will be thaf 

vocational interests are sacrificed first, job level second, and sex type last" (p. 549). 

Ctearly, according to Gottfredson, the aquired sex stereotyping of occupations will be 

difficult to resist or overcome. This premise is particularly impoitant for the careér 

devclopment of women. 

Several studies have beea conducted in an effort to validate or dispute 

Gottfiedson's theory. Lapan and Jingeleski (1992) in an examination of h t t h h n ' s  

circumscription proccss, expanded upon the three existing criteria variables (e.g., 

occupaiional sex-type, prestige level, and level of effort) to include selfcfficacy beliefi 

and ertpcctatiolls of occupational attainment. Results of the study supportcd 

Gottfiadson's notion that both boys and girls have a common understanding of sex-type 

and prestige across occupational fields and that young adolescents o h  makc vocational 

choices tbt tbey perceive as gender appropriate. Lapan and Jingeleski (1992) fond that 

''boys exptcttd to a!t&, had -ter btliefi in thtir rrbifity !O be suc& in, 3nd wm 
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more interested in occupations that both boys and girls agreed are masculine jobs. The 

same is tnie for girls on the ferninine side ..." (p. 88). 

The study by Lapau and Jingeleski (1992) also indiateci that boys had greater 

expectation and interest for securing careen within fields such as science, trades, or law 

enforcement. Boys and girls did not ciiffer significantly with respect to level of 

assertiveness. Emotional expressiveness was shown to be higher for the fernale students 

and guis expressed greater expectancy, selfefficacy, and interest for jobs within the 

social and conventionai categories (e.g., social worker, teacher, bookkeeper, or 

accountant). The apparent inclination of girls and boys toward their respective 

traditiod occupations supports the asmion that adolescents can "organize vocational 

aspirations within circumscn'bed anitudinal boundaries" (Lapan and Jingeleski, 1992, p. 

89). 

The non-independence of sex type, prestige, and interests, as acknowledged by 

Gottfiedson (1981), is cited by the Hesketh, Elmslie, and Kaldor (1990) as a major 

obstacle associated witb tùe empiricai testing of the îheory; the confounded nature of the 

vafiables maLes it difficdt to rejccî the theory. Hcsketh, et al. (1990) studicd the 

responses of 73 addts and 90 hi@ school stwlents to a fuzy graphîc rating scaie in an 

effort to examine the validity of Gotefiedson's theory of career compromise. The 

6ndings did not support Gottfiedson's notion tbat sex type is the most important 

influence wben making carecr-related decisions. Suggestîng an altemative, Hesketh et 

. . 
al. mmîmed that inttFests are more sigdcant ia cmer choia b u s e  t h q  d r d y  
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encompass uristing sex type aimd prestige preferences. Tbe alternative presumes a 

cumulative effect of the three Muetlces: 

Prestige level of job prefefetlces incorporates some aspects of preferred sex type 

and hence is more important than sex type. Furthmore, a cumulative accomt 

results in a compound-interest effect because interests, the final factor in the 

circumscription theory, incorporate sex type and prestige preferences. hterests, 

therefore, will be the most important. (Hesketh, et al., 1990, pp. 50-5 1) 

Leung and Harmon (1990) conducteci a stuày to assess individuai and sex 

differences in the zone of acceptable alternatives. Using a detnographic questionnaire, 

the Bem Sex-Me Inveutory, and a list of 155 occupations classifiai according to sex 

type and prestige, tbe mearchers analysed the responses of 151 fernale and 95 male 

undergraduate students. The results did not support Gottfiedsr,n's contention that sex- 

type attitudes fonn eariy in life and are highly imperviaus to cbange and that acceptable 

levels of prestige remah relatively constant h m  the ages of 9 to 13. Indeed, the 

outcomc indicated while circumscription was occurring there wcre also efforts made to 

augment the range of occuptional options. Studies by Leung and Plake (1990) and 

Leung (1993) also found thst the participants more readily compromistd stx type before 

pnstige- 

Hesketh, Durant, and Pryor (1990) utilized a policy-~~parring procedure in an 

effort to mtrol fm th d O U l l C k d  relationship benveen scx type, prestige, and interest 
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Thirty-seven participants, r e m  varied educational and social backgrounds, were 

asked to rate the aîûactiveness of 27 hypothetical jobs that had been developed h m  the 

factorial combination of the th= compromise variables. The stuây found no support for 

Gottfiedson's (1981) compromise approach; prestige was considered more importaut 

Hesketh, Dwant, and Pryor did, however, endorse the citcumscription aspect of 

Gottfiedson's theory and they achw1edged that Gottfiedson's theory placed renewed 

emphasis on the general notion of c m  cornpromise and the influence of sex type and 

prestige in career decision-making. 

Astin's (1984) Need-Based Sociopsychological Mode1 of Career Choice and 

Work Behaviour and its emphasis on the influence of personal and ezwVOmnenta1 

charactenstics is ais0 important in ursdersCanding women's careet development. Her 

theoretical pmnise maintains tbat change in o c c u @ d  selections and subsequent 

work behaviours are a consequeme of the interaction betwecn four primary constnicts, 

motivation, sex-role sociaiization, stnicture of opportunity, and work experiences. The 

following is summative descripion of each of these constnicts as proposed by Astin: 

1. Motivation in the form of three primary needs (for survival, pleasure, and 

contn'bution) tbat are the semc for both sexes. Worit, that is & f k d  as activity &ccteâ 

to produce or accomplish somahing, c m  iake the form of paid employmenî, volunteer 

~~ric,orfiimilyworkandhastheca~itytosatisfytbescnceds. 

2. Sex-role sacialization, whmby social noms end values arc inculcateâ, 

h u g b  play, family, s c h k  and early wMk e.'rpCrieaces. In the p c e s s  of satisSliy the 



27 

three needs through tbese childbood activities, the individuai develops certain 

experiences that directly influence career choice and work behaviour. 

3. The süucture of opportimity thst includes economic conditions, the famiiy 

sbuctwe, the job market, the occupittioual stnicture, and other environmental facton that 

are idluenceci by scientific discoveries, technologid advances, historiai events, and 

sociaYintellectua1 movements. 

4. Work experiences, including PerCepÉions of one's capabilities and strengths, 

the options available, and the kinds of work that can best satistjl one's neeâs. The 

individual's expectations are initially set by the socialization process and by early 

perceptions of the ~~NCCUR of oppommity. They can be modified, however, as the 

stnicture of opportunity changes. (pp. 124- 125) 

Astin (19û4) contended that individds will be motivated to engage in paid or 

unpaid work activities as a means of satisfymg three basic necds: the need to survive, the 

necd to derive pleasun, and the n d  to contribzde. The exact nature of these work 

activities will, in tum, be swayed by the individuai's unique socialization background. 

G l M  foms, such as existing s o c i d  etbics, and immediate influences, such as 

patental modelling and schooling, can foster the adoption of gender differeatiated 

attitudes and behaviom. Inappropriate geader bias can negatively alter the perception of 

one's needs, capabilitics, and opportunities, restncting the range of possible career 

alternatives, particulariy for m e n  and @ISIS 

According to Astin, one's perception ofthe stnNture of opportMity can be 
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affixted by changes in demographics, technology, law, morality standards, and the 

economy. Indeed, recent trends in family, educaiiod, and work stnictures have 

elirninated or reduced a number of cmer banicrs fot women uiereby expanding the 

scope of potential occupational ahematives (Min, 1992). One's distinct percepuon of 

the structure of opportunity and one's unique pattern of sex-role socialization will 

influence the nature of the work expecbtions. Such expectations are, however, subject 

to change with subsequent reevaluation of oppartuaity formations, or revisions in the 

perception of one's ability level andlor appropriate needs-work matches. 

Empirical evidence to support Astin's f 1984) theory is rare. Farmer (1985), in a 

study of a multidimensional mode1 of career and motivation achievement di4 howevcr, 

find support for Astin's structure of opportunity concep. The overly general nature of 

concepts, such as "structure of opparluniîy," is believed to be responsible, in part, for the 

lack of research; the consûucts are insdequately deW and constrain measurement 

(Fitzgerald and Betz, 1983 as cited in Walsh and Osipow, 1983). Astin's recognition aad 

assesment of the influence of environmental and psychological influences bave, 

howver, been considered important to the understanding of carcer development for botb 

men and women. 

Farmer (1985), in her multictimensional Model of Caner and Achievement 

Motivation for Men and Women, purported that a variety of tactors can interact to reduce 

the general and occupatid advancement of women anâ girls. Stereotypical beiiefs 

about what is appropriate for one's gendtr, low twkmic seIfddtnce, low ri&-- 
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behaviour, and a feu of success can innuence carter motivation. In addition, a reliance 

on inaccurate information about women in the Iribour force, and women in dual home- 

career roles can generate a false perception of wbat is available and attainable. Finaily, a 

desire to be content with the achievements of significant male persans cm lower a 

woman's own level of occupationai aspiration (e.g., assumiag a depressed level of 

acceptable occupational prestige). Famier assesses the impact of "background, personal, 

and environmental influences on aspiration, Iilastery, and career cornmitment" (Hem and 

Cramer, 1992, p. 249). 

Farrner (1985) investigated the utility of her mode1 using multiple regtession and 

path analysis to interpret the respo~ises supplied by the 1,863 high school students. The 

resuits presented some intriguing informetim 

We found significant influe- for enviromnent factors such as parent and 

teacher support and support for women working and for Persona1 factors such as 

academic self-esteem, compebtive, and ability attributions. In addition, the effect 

of social status and sex was mediated through Environment and Personal 

 a ab les. (p. 380) 

In general, the study found tbat backgrouad factors most notably affected 

aspirations while personal factors innuenced uucer motivation more than mastery and 

aspirations. The inauence of enwoament factots was also more prono& for -men 

and they placeci greater empâasis on campeting rotes such as bomemaking in tbeir career 

and mastery motivations. Teaçhet suppm was esptcially inprfmt for thtir aspiration 
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and mastery motivation while parental support was more meaningtùi for long-tem caner 

motivation. 

Fanner, Wardrop, Anderson, and Risinger (1995) conductcd a longitudinai study 

of persistencc in math, science and tcchaology careers. included, amid an array of 

research objectives, was an examination of Fanncr's (1985) position that a womm's 

camr cornmitment is negatively affbctod by a homemaking cornmitment, and fm 

cmphasis on society support as an indicatar of caretr motivation. The results were 

supportive for the issue of competing roles; howcver, neither parental nor teacher support 

was found to be associated with persistencc in science, math, or technology camrs. 

The process of women's caner development was alsa considercd in amtbcr 

theoretical perspective put forth by Hackett and Bctz (1981). They ascertaincd that 

cognitive processcs play a pivotal rolc in women's carter aspirations and choice. 

UtiliPng Bandun's (1977) concept of selfefficacy? Hackeîî and Bctz suggested that an 

individual's perception of their abiiity to siiccessfully accornplish a perticular carter- 

nlatad bchaviour is intlucncui significantiy by their unique socialization pattcrn. Low 

carecr-relatai self efficacy in women is thougbt ta mult in an unâcnrtilization of talent 

and ability, a d  it is presumed to bc tbt product of stenotypical socialization practices. 

Hackctt and Betz (1981) accept Bandura's notion that selfcfficacy is acquirad or 

modifki by four sources of infonnatio~~: performance accomplishrnents, viCIUious 

larning, vcrbal persuasion, and motid d. They argueci that girls air not @an 

the same oppRrmity as boys to accumulart a braad m ~ c  of ta& performance slalls wrr 
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are they encouraged to cultivate the potentiaiiy beneficial, yet stercatypical male, career 

attributes like assertiveness and competitiveness. Vicarious learning is also hampereû 

for girls due to persistent literary and occupationai sex-typuig as well as the h u e n t  lack 

of d e  models reptesenting the entire range of career options. The absence or lack of 

career-related support povided by signifiant &ers and the generally hi- level of 

anxiety exhibiteci on the part of females further contributes to low selfcfficacy for 

women. 

if individuals lack expectations of personal eni6acy in one or more career-related 

behavioural domains, behaviors critical to effective and satisfying choices, plans, 

and achievememts are less likely to be initiated and, even if initiated, less likely to 

be sustained when obstacles or negative experiences are encountered. (Hackett 

and Betz, 1981, p.329) 

Betz and Hackett (1981) conducted a sntdy to determine the relevance of 

Bandura's self~fficacy concept to tbe proces of decision-makhg and to the 

undwstanding of womeds occupational bebaviour and womm's career devclopment 

The measures employed in the study vme designad to gauge level of interest, degree of 

consideration, selfcfficacy expectations, aad degree of confidence. The subjects, 134 

fernale and 101 male undergmduate students, were supplied with job titles repesenting 

ten traditiouaily male occupations and ten traditidly female occupations. Tbey were 

then invited to rate their ability to compleîc the educational rcquirements and job àuties 

for «tch of thc nvlcnty occupstions. Analysis ofthe rcwrch fhdiqs dcmoamatcd 
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signrfi~atlt gender ciifferences in self-efacacy. Specificaily, " d e s  rcporîed quivalent 

self-efficacy with regard to the two classes of occupaîions; fernales reported significantly 

higher levels of selfeffic~cy with regard to traditional u c c u ~ o n s  d significantly 

l o w  levels of self4caey witb regard to nontraditional occupations" (Betz and 

Hackett, 1981, p. 399). 

Resemh on the subjeet of self-eficacy is varied and extensive. Studies have 

examined the persiinality chamieristics associated with the evolving self-concept (Niles 

and Sowa, 1992), selfdcacy in cateer exp1mtion (Blutein, 1989), selfefficacy, 

socialkation, and gender (Lent, Larkin, and Brown, 1989; Mathieu, %wa, and Niles, 

1993; Post, Stewart, and Smith, 199 l), and selflefficacy in the decision-making process 

(Chureh, Teresa, Rosebdc, aad Szendre, 1992; L m ,  1993; Taylor and Popma, 1990; 

Whiston, 1996). 

Rotber& Brown, and Ware (1987) expandeci upon Betz and Hackctt's (1981) 

iesesrch to include a variety of addit id variables: race, gendtr, socioecowmic scanis, 

and sex-de orientation. Intcntidly using a variant sample popuiaaon (e.g., 

ccnnmunity coliege studcnki of différent races and ge&r) and different masures, 

Rotberg and her associates f d  support for Betz and Hackett's position that carecr self- 

effic8cy aiad career intmst wss celateci to mge of ceteer choicc. Genâe~ and sex role 

orientation were fomd to @ct careef self-efficacy but not ofoccupetionai 

c h i a .  
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socialization, career selfefficwy, and range of occupational choice was examineci by 

Mathieu, Sowa, and Niles (1993). Aîtemptins to study within-gender differences, 

Mathieu and her colleagues utilized the Career Decision-Making Self-Efficacy Scale to 

measure career selfefficacy for 101 femaie University students who had been categorized 

according to the traditionaliîy of their career preferences (e.g., traditional, gender-neutral, 

non-traditional, or undecided). The stw$y did mt support Hackett and Betz's assertion 

that bigher levels of career self+fficacy are associated with women who indicate 

pceferences for non-traditional occupetions. It was founâ that the level of career self- 

efficacy for the decideci and traditional groups of women was similar yet significantly 

lower tban that of the women w h  expressed preferences for gender-neutrd or non- 

traditional occupations. 

As previously outlineâ, selfefficacy origimtes and is altered through four sources 

of information: performance accomplishments, vicarious learning, verbal persuasion, and 

emotional arousal. Sullivan aud Mahalik (2000) integrated these four sources into a 

group counselling intervention for women in an effort to investigate changes in the level 

of career decision-making self&cacy, v d d  exptoration, and vocationai 

cornmitment- The study involvcd a control group, a w treatment group, and a trcatment 

group and it was noted tbat indeed there were incrwrses in carrer decision-making self- 

efficacy and occupstional exploration and cornmitment for the women in the treatment 

group. Fiathénnore, îhese iacreases wathued to be &dent six weeks later. Sullivan 

and hiahalik endmal Bztz's (1992) adjsis ofthe couoçelling uses of the crvter seK- 
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&cacy theory that mmmended such things as an overview of personal succeses, the 

use of role models, the use of adaptive self-talk, and the need for ongoing counsellor 

encouragement. 

Solberg, Good, and Nord (1994) in their review of car= search self-e5cacy 

highlight the significaace of this approach for -en. They suggested that: 

Some groups may especially benefit fiom career search self-efficacy 

interventions. Some of these p u p s  include women seeking nontraditional 

careers, members of raciaüethnic minorities, and individuals h m  disadvantagal 

backgrounds. Intmemtions designcd to promote career search selfcefficacy 

expectations are important dule to these individuais king more at-risk for 

expenencing difficulties throqbut the cancer search pocess. (p. 67) 

Be@ Fitzgeraid and Fassingcr have deve1opcd another multidimensiod 

approach, entitled a Theory of Carter Choice in Women. Their causal model reflected 

interactions between individual, backsround, educational, and lifestyle factors tbat 

influence women's career development. ûsipow and Fitzgerald (1996) suggestad tbat 

"the model reprcscnts possibly the most sophisticated attempt yet to dcvelop a 

framework for imderstanding women's v o c a t i d  chices, particuiariy tbe factors tbat 

inhibit or facilitate wùat has treditionally been cunsidércd optimal choiccn (p. 255). 

They also submitted tbat the model is unique because it applies only to women's career 

developnent and it addresses the imdenrtilization ofwomen's abilitics. Fasinger (1990) 

summaRzed the hypothtsts orighdy advYrctd by Baz and Fitzgerald (1987): 
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"background factors such as previous work experience, role model inûuence, perceived 

encouragement, and ability pfedicted attitudes toward work, self, and sex roles; these in 

turn predicted carter intentions and realism of uueer chicen (p. 227). 

Accepting Betz and Fitzgerald's (1987) profile regardmg the multitude of factors 

that infiuence women's career development and th& underlying premise that a gender- 

specific model is mxsary in order to accunitely understand the unique vocational 

befiaviours, Fassinger (1990) conducted a study of 663 undergraduate female students to 

test the relationship among the vanables. Fassinger applied a multivariate causal 

modelling technique with the aim of deteminhg the effect of four independent variables 

(ability, agentic chanrcteristics, feminist orientation, and family orientation) on three 

relevant dependent variables (career orientation, mathematics orientation, and career 

choice). The results of Fassinger's (1990) study revealed a number of interesting 

Mngs:  (a) ability and agenîic characteristics prpdicted career choice, (b) agentic 

characteristics and sex-rok attitudes predicted career orientation, (c) career orientation 

and career choice predicted each other* and (d) high ability, li'beral sex roles, and 

instrumental personality tendencies predrcted strong career orientation, and a propensity 

for science-relatecl, high prestige, and MM-traditional careers (pp 225 - 243). 

O'Brien and Fasinger (1993) tested two causal models of carter choice and 

orientation witb female high s c h l  students. The first malel nflected Fassinger's 

(1990) paradigm with îhe différence of a sarnple that was more varid in age and 

d e m ~ c s  and the sdditim of tbnt measument vaxi;rbIts, nalism ofurur choict, 
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congruence of career choice, and level of camf aspiration. The second model rnimred 

the fint model with the addition of a variable identi@mg îbe adolescent's relationship 

with her motha- The resuits were consistent with the outcornes of Fasinger's (1990) 

earlier study that career choice and career orientation was iduenced by ability, agentic 

chafacteristics, gender-mle attitudes, and the nature of the maternai relationsbip. 

Young wornen who possess iikral -der role attitudes, instmental and 

efficacious with regard to math and careers, and exhii'bit moderate degrees of 

atîachment and independence h m  their mothers tend to value their career 

pursuits. Furthemore, adolescent women who select nontraditional and 

prestigious careers were fourtû to bave high ability and sttong agentic 

characteristics (O'Brien and Fassinger, 1993, p. 466). 

Raincy and Borders (1997) expded  upn Fasinger's (l99û) work in an effort to 

study the idiuential factors in the career orientation and carecr aspirations of adolescent 

girls. B a d  on the respollses of the 276 grade seven and graâe eight girls and their 

mothers, Rainey and Borders found that agentic characteristics and maternai variables 

subscrii notably to f e d e  adolescents' gack role attitudes. For the young girl her 

degree of assertiveness, level of uidepeaderice, and willingness to take a stand, were 

particulafiy Mporümt. The study reinfôrced Fassinger's (1990) notion that agentic and 

farnily-related factors influence a femak's career devclopment. 

The fimi theoretical viewpoint to bc d i s c d  was developed by Broolrs (1988) 

and tmw extemi occqntiod chmcm&ics and intenial personal pmpmies as 
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cncnticaI to the career decisionmaking pmcm. Utilking a variation of Vroom's (1964) 

expeetartc)' theory, Brooks maintaincd that the attainability aad attmctiveutss of options 

in£lwnce the occupat id exploration pmcess. In Brooks' Expectancy-Valance Mode1 

of Motivation for Occupaiional Cbice, the expecbmy component is influe& by the 

individual's petception of the level of genemi and occupational sekfefficacy, the level of 

social support, and îhe occupatioimal opportunities and barriers. The uuique and personal 

understanding of these fmrs will be weighed aloug with the perceiveci desimbility of a 

specifie occupation to determine the level of motivation that will be expended toward 

achieving the career option. Bmks sug-sted that the definitive career choice(s) wiU 

have boa high errpectancy and high valance IeveIs for the individual. 

Overail, îhis discussion bas c o v d  a range of theoretical perspectives ami 

identifid a variety of concepis that are especially importaut in understanding women's 

career dmlopment. The next Section will address the neture of women's career 

aspirations and specifically !kir prefefctlces for trriditionally male, traditidly female, 

or gender-neutral occupatiolls. 

C a m  Aspintioas of W o m  

Career aspirations can evolve ovcr tirne and influence an inàividual's mxr 

choice and camx satisfaction. Lam (1976 as cited in Astin, 19û4) sqgested that they 

are a fhcîioa of wiiat young people lcarn to value and wbat thty expcct they can 

B C ~ O .  The preceding 'bretical ovmieniappean to indieate that the development of 
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career aspirations can be rationalinxi by some combination of background, personal, 

andlor environmental factors. Farmer (1985), for instance, submined that background 

fwtors, sucb as gender, race, age, SES, and abiiity, are the strongest predicton of 

occupational aspirations while sex-de socialization was cited by Guttfredson (1981), 

Astin (1984), and Hackett and Belz (1981), as instnunental in the evolution of an 

iisdividual's weer aspirations. Gottfi.edson also discussed how experiences early in 

childhood can effectively narrow the range of occupational choices and limit career 

potential. Indeed, a review of the literature provides an array of opinions regardmg 

career aspirations, in general, and women's career aspirations, in particular. 

Super (1957) and Gontiedson (1981) explored the process and progress of an 

individual's career development and suggest tbat there is a àevelopmental sequence 

afnliated with occupational aspirations. This age-celateci process of forming career 

aspirations was supported by Helwig (1998) in his study of secon&, fourth-, and sixth- 

grade students. Rojewski and Yang (1997) also explored this concept of evolving caceer 

ckvelopmcnt in theh longitudinal sndy of the occupational aspirations of a sample of 

male and female adolescents. Based on an anaiysis of the exhi'bited patterns of 

occupatio~l aspiration, tbe researchers determineci that the sndeatys aspirations did not 

c h p  dramatically over a four-year period. Rojewski and Yang found that by eighth- 

grade occupational aspirations wwe relatively tixed and little change o c c d  fmm eariy 

to late adolescence. 

As previously indicated in the w c a l  overview, the caretr development 
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motlels of Fassinger (1990) and O'Brien and Fassinger (1993) accenMted the influence 

of acuiemic ability, agentic characteristics, and gender role attitudes on women's car= 

development. Rautey and Borders (1997) utilized an expanded version of O'Brien and 

Fassinger's mode1 to investigate the factors and aîtiîudes that influence the career 

aspirations of sevenîh- and eighth-grade girls. Findings, based on the responses of 

adolescent girls and their mothers, revealed tbat the adolescents' agentic characteristics 

and the nature of the mother-daughter relationship affected carcer aspirations. 

Occupational aspirations and expectations were explorcd by Davey (1993) in a 

study empluying data h m  a 1989 survey of Canadian senior high school studenîs. 

Davey found that while studenîs aspired to a variety of occupations, only 54% believed 

or expecîed to actuaily d i z e  their career goal. Furthermore, the male shidents aspired 

toward occupations where the majority of workers were of the same sex while the female 

stuclents d e s i d  to be engaged in both üaâitionally male and traditionally female careers. 

intetestingly, the male-dominated occupations sel& by the fernales were primarily 

professional positions with minimai attention to occupations requirin8 less than a 

university degree. In a cornparison of the desired and the expecttd occupations it was 

not apparent that thme was a noticeable decline in occupational Based on the 

significant percentage of students who indicated tbat tbey did not anticipate obtaining 

their career goah ( 46%), Davey suggested that many of the participants envision a 

compromise in tbeu career dcvelopment plans; "occupetions that would both require l e s  

edwation, and offet Iowa S O C ~ O C C O M ) ~ ~ ~  bcnefits" (p. 20). Sumy mults demonstrsttd 
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that the primaq reason for this compromising of occupational choices was the cost of the 

relevant schwling. Davey also ascertained tôat f d e  stuàents most fiequently 

indicated altaistic incentives for occupational choices while the majority of male 

stuàents emphasised interest in the work associateci with the occupation 

Davey's (1993) finding that boys aspired to traditionally maledominateci 

occupations was also supported by Helwig (1998). In bis longitudinal study of grade 

school children Helwig found that the proportion of boys choosing male occupations 

were 83%, 90%, and 93% for grade two, four, and six, respectively. Girls, on the other 

hand, demoastrated an inverse pattern, aspirations to same-sex occupations d a r d  

steadily fion second to sixth grade. Furihennore, aspirations to typically male 

occupstions increased fiom 19% in grade two to 48% in @ six while the level of 

aspiration to gender-neutral occupations remained stable over the six-ycet research 

pend 

Helwig's (1998) study also investigated children's perception of the social value 

of occupations, tbe influence of selfefficacy on realism of occupational aspirations, and 

the relationship between parental expectations and occupational aspirations. Results of 

ihe study showeâ that there was an increase in the social value of occupational 

aspiratiolls over time with 89% of the children aspiring to professional, managerial, or 

techuid positions in sixth grade. The hypothesis on selfefficacy was that children will 

idenîifj. more d i s t i c  and l e s  fmtasy occupational aspirations h m  tbc second to tbe 

sixth grade. Tliis hypothesis proved iw;one~r, boys did not disengage fhm their fantasy 
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aspirations of h m i n g  professional athîetes and 16% of the girls still aspired ta fmtasy 

occupations. Finally, on parental influence, the data established that the children's 

aspirations were similar to their parent's expectations in ternis of job level (e.g., both 

hmmingly wanted more socialiy valued occupations); however, there were also 

indications of increased levels of individual autonomy as the child matured. 

Sterrett (1999) indiateci that past research has postulated a nunber of possible 

explanations for the variaaces in women's caner behaviours. in generai, the research 

has suggested that many women: (a) emphasize job satisfaction more than salary; (b) 

place great importance on family relationships; (c) are unwilling to compromise their 

other liff d e s  in order to achieve greater career success; and (d) regard how they feel 

about their occupatioi1s as more important than how their occupation look to others (pp. 

249-250). One can suggest f i de r  that these reasons could aiso piovide a k i s  for 

understanding the aature of some portion of women's career aspirations and choices. 

Geader-relatecl change in occupational aspirations was tbe focus of a sociologicai 

soudy by Shu and Marini (1998). Althougb the aim of the stuây was to determine the 

Wuence of the women's movement on occupational aspirations variance, the research 

does poMde periinent information for the study of women's carieet development. 

Utilking data on cohorts of young people h m  the late 1960's to the late 197û's, Shu and 

Marini d y s e d  widespead changes in attitude and occupational patteniS. Findings 

reycaled that driring the given time-fiame there was a signifiaut gender-rclated change 

in occupatiod rispintions reiating to participation in male-domiaated occupations, 
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pater prestige, and increased earnings. Shu and Marini noted, however, thet altbwgh 

the sex-typing of occupational aspirations did decline it continued to be a significant 

issue. The study also demonstrated an increased effect of parental socioeconomic status 

on eaniing potential and sex-typing for women. 

lndividuals possess an array of views regarding the appropriateness of certain 

occupationsi for either sex and this, in turn, can a£fecî an individual's carper aspirations. 

A significant proportion of the studies conduchxi in the field of women's amer 

development have contemplated the factors associated with this sex-typing of 

occupations and the ultimate selection between traditionai or fde-dominatcd careers 

and nontraditional or maledominated cafeers (Astin, 1990, Astin and Kent, 1983; 

Aylward, 1990; Booth, 1982; Darcy, 1987; Gartield-Scott and LeMahieu, 1984; Greene 

and Stitt-ûohâes, 1997; Helwig, 1998; Long, 1995; McCracken and Weitnian. 1997; 

Miller ad Budd, 1999; MuneIl, Frieze, and Frost; 1991; Rainey and Borders, 1997; 

R d ,  1994; SandeU and Burge, 1988; Whiston, 1993; Wiseman, 1983). 

Lapin and Jingeleski (1992) employed an expanded version of Gottfiedson's 

circumscription-compmise theory to assess st\Edents' occup~tional perception. Results 

codhned that adolescents often make occuptional choices they perceive as suitable for 

their geader. The fende pmicipants exprcssed greater interest and expectaacy for jobs 

vcithin tht social snd coaventid categmks, Eccles (1987) suggested that the 
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stereatyping of occupations can lead to the eliminatim of otherwise appropriate 

occupational choices and that by choosing female-dominated occupations women often 

reduce k i r  eaming potential. Farmer (1997)' referencing Betz and Hackett's (1983) 

"nd  environment," submitted that many women perceive kir fhily, fnends, and 

society in general as indifférent to theu eareer aspirations and pursuiis, therefore, they 

exen l e s  effort and fail to reach their fiil1 potentiai. In a discussion of earlier research 

on occupational preferences, Miller and Budd (1999) observed that: 

Studies of occupational pefereaces thtoughout the 1970's and 1980's generally 

concluded that both males aoâ fernales on the wbde aspire to what are perceived 

as genderdppropriate occupations. These gender-typed occupational preferences 

have been shown to be evident at various ages througbout childhood and 

adolescence. (p. 19) 

Several studies bave assessed the issue of non-traditional and traditional 

aspirations and choices for groups of Newf~unâiand women (e.g., Darcy, 1987; Dyke, 

1992; Wiseman, 1983). Darcy, for hitame, utilized a sample of 12th-@ females to 

evaiuate changes in career aspirations and to cietennine factors that may be relevant to 

gender-baseci career choices. Based on the resulîs of her research, Darcy suggested that 

many females seem to be pradisposed to eitber a traditional or nontraclitid career path. 

Aspirations were f o d  to change over t h e  but the basic orienîation did not. Role 

moâeis, self-perceptions, and academic and work history, wen found to be clethg 

elements asçociated with weer cboice. 
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Ahquisi (1974) investigated the infîuetlce of sex stemtypes in occupational 

choice in her longihrdioal study of college women. Annually, during the four-year study, 

the women were asked to indicate k i r  occupationai and mamage plans, work, 

academic, and social experiences, and their role perceptions. Almquist found that Wh 

of tbe women selected occupations that were categorized as masculine aud that t k e  

women demonstrated stronger work values, ôad a longer and more varied work bistory, 

and showed greater interest in skdl development and high income. 

Although some of the aforementioned studies have show that individuals regard 

more occupations as appropriate for either males or females, other researchers suggest 

that a discrepamy still exists in actual occupationai behaviour. Evelo, Jessell, and 

Beymer (1991), for instance, conducted a study of middle and high school students and 

noted that li'berality was increasing (e.g., students indimted that more jobs were deemed 

suitable for both males and females); however, the actuai career choices of the 

participants did not reflect the enhanced occupationai attitude. Davey and Stoppard 

(1993) also recognized tôat many women who had previously indicated a desire for l es  

traûitional careers will oeen ultimately enter more conventionai employment fields. in 

tbeir study to examine the discrepancy between desired and expectcd occupations they 

found that the opinions of sigaificant others and the cost of education and training were 

meanmgful influences in the career pef- of fernale high school students. 

Nieva ad Gutek (1981) and Vmm (1964) also noted the disperity in cariy non- 

traditional occupational aspirations and acnial, subsciqwt c m e r  choiçc:. Famer (1997) 
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in a study of factors related to women's persistence in a science caner fond that the 

women who changed their aspirations did so for four basic reasons: (a) in high school 

they indicated an interest in a science-rehted career simpiy because it was popular, (b) 

latcr in life the women found occupations that they liked better and provided a better fit 

witb theh personality and interests; (c) later in life the women fourxi an occupation more 

suited to their personality and interests but they W to overcome considerable obstacles 

in order to achieve their goals; and (d) early career aspirations were altered because of 

some criticai extemal event such as, death of a family member, pregnancy, lack of funds, 

or significantly negative school experiences (pp. 62-80). 

Read (1994) examineci the relationship between displaceci homemalters, single 

parents, and gender equity program participation and traditional and nontraditional 

training choice. Gender equrty sessions were denned as those programs that directly 

encourage women to enter maledominaieci occupational fields. Read dso utilized 

Brooks' (1988) Expectancy-Valance Model of Motivation for Occupetional Choice to 

probe the motivationai influences of women entering traditional and nontraditional 

training programs at technid wlleges. Swey remlts for the 532 participants indicatcd 

that individuals who had nceived geader equity counselling entered more nontraditional 

training programs than those individuais who haà puticipated in some other type of 

career planning program or those who b d  no prior career exploration experience. 

The expectancy portion of BmIrs' (1988) Expemq-Vaiance Model was 

catE80n#d into thrtt subç#les for Read's (1 994) researi;b stuclysnidi' For tbe first 



46 

component, vocational self-etlicacy (perception of one's ability to effectively accompli& 

work-related îasks), Read found that the studenîs emlled in nontraditional programs 

presented higher ratine. The nontraditional students held more positive views about 

returning to school, of employment in a maledorninatcd fields, and their decision- 

making capabilities. For the s e c d  compnent, perceived structure of opportunity (one's 

view of ducational and occupationai accessibility), no significant difference was found 

between the groups; however, the nontraditional stu&nts did indicate a higher level of 

knowledge regarding the nature of nontraditional occupations and related training. 

Finally, for the third component of the expectancy variable, perceived social support, the 

nontraditional students again expressed more positive perceptions of support and 

encouragement in their pursuit of occupations that currently had a high majority of male 

representatives. The valance k to r  of the Brooks' Expectancy-Valance Model refers to 

the appeal of individual career options, the gen& appropiateness, the working 

conditions, the salary, and so on. An anaiysis of the participaut's responses revealed that 

the students wbo were ptesently pursuing credentials in nontraditional fields were more 

attracted to maledominateci occupations. For instance, a majority of this grog believed 

that dohg a "man's job" would not diminish th& femininity mr would the possibility of 

sexual harassrnent deter tbem from accepÉing a job. 

In a study of female coliege students, MurreU, Freize and Frost (199 1) found that 

higher caner and educatiod aspirations wcre c m c  of the women Wb0 bad 

c h o s t n t ~ p u f t ~ c a n t r s i n d ~ ; u # s a n d t h a t m o r e b l a c k f d e s t h a n  
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white female participants were indinecl to focus on nontraditional occupations. Survey 

results also demonsûated thaî the black women involved in the study planned to obtain 

more edwation than was necessary for their chosen career, they anticipated less family- 

career codict, anâ they indicatd economic benefits as the primary consideration in 

caner seleaion. 

in their qualitativdquanîitative strtdy of individuals who were actually pursuing 

"non-traditional" occupational programs, Sandell and Burge (1988) underscoreci the 

significance of exposure to and support from oppsite sex role models. Lemkau ( l m )  

found that the women in her study who were employed in aontraàitional careen dso 

sûesseà the importance of male support for k i r  aspirations while 66% of the sample 

utilized by Lunneborg (1982) specified faîhers as their achievement role models. Davey 

(1993), however, found that in bis study of high school students the same-sex parent was 

identified as the most helpful; fàthets were less supportive of their daughters than 

mothers of their sons. Furthennon, if parental encouragement was minimal or absent, 

the endorsement of fnends, tachers or school co~~l~ellors was fond to be benficial. 

Dahlberg (1984) outluaed sevenû interna1 and extenial barriers that students 

encornter when exploring nontraditioad training or employment. Some of the internai 

barriers indude lack of kaowiedge, inaccurate perceptions of nontraditionai wotkers, and 

fear of failure, while extemai obstacles include k k  of nontraditional role-models, 

traditional stereotyping by others, and lack of repesentation of nontraditional worlrers in 

mm and ducaiional matenals. In a relate4 shdy, Greene and SM-Gobdes (1 997) 
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found that a number of fêctors influence a woman's choices to work in the skilled trades. 

The ten female participants indicated that petcePtions of natural ability, a strong sense of 

self, a deire for independence, and supportive role models were important in their 

decision to work in male-dominated occupations. 

The relationship between school subject prefennce and occupational aspirations, 

choice andlor persistence bas been cxplored in a number of snidia (e.g., Betz and 

Hackctt, 1983; Farmer, 1997; Fanner, WarQop, Anderson, and Risinger, 1995; Hackett, 

1985). indeed, the tendency to underrate the long-term occupational value of math and 

science and failure to participate in such programs may prove limiting to a wornan's 

career development (Bartholomew and Schrmrr, 1994). Anxiety and lack of confidence 

in one's math ability (Taylor and Pope, 1984) as well as low math self-efficacy (Lent, 

'hpez, and Bieschke, 1991) bave been cited as p i l e  contributhg factors to avoidance 

of math. 

The development of occupational sex-role stereotypes, occupational preferences, 

and school subject prefcrences was the subject of a study conducted in Britain by Miller 

and Budd (1999). Children h m  ùiree age groups, 8,12, and 16-year olds, wen i n W  

to participete in a questionnaire-based survey. Results indicated that occupational 

stemtyphg deereased with age, with fernales demonstrating a significantly greater 

iacrease in li'berality than males. This expmded li'berality did aot, bowever, translate 

into an expaaded range of occupational p r e f m  for this sampie population. Data 

indicated that the femaie pticipants more o h  rat4 uaditionaiiy f d e  aceupetions 
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as desirable career options and the traditiodly male occupations as less desirable. 

Indeed, an allegiance to stereotypical gender-appropriate careers was evident for both 

females and males. Acadcmic subject pnfetences were not found to include a gender 

bias; both males and femaies choose a wide range of subjects with a moderate number of 

fernales selecting "masculine" courses. 

Some evidence has been faund of math and science stemtypes (Barthlolomew 

and Schrr, 1994; Hyde, Fennema, Ryan, Frost, and Hopp, 1990). The significance of 

academic subject selection was shom to be a determinhg factor in the second phase of a 

longitudinal study of variables associatecl with persistence in science-related careers. 

Fanner, Wardrop, Anderson, and Risinger (1995) found that after a ten year period, 36% 

of the women studied bad persevered in th& desire to obtain a science-related career. 

Analysis established that the number of elective science courses taken during sccondary 

school was a significat indicator of persistenct for the women. 

In mther strady invcstigaîhg the detetminants of persistence in a science 

occupation, ability was show to be the most influentid variable. Schaefers, Epperson, 

and Nauta (1997) examineci tbe responses of 278 undergraduate engineering studeats and 

found that ability was of paramount impmtamx. The students needed pere~uisite skills 

in order to get into the facuity and to siaccad. In addition, persistence was f d  to be 

influenced by seIfefficacy, inîemt congniencc (e.g., dtgiee of fit betwcen personelity 

charactcristics and andupet id  demands), and baxricrs or support. Barrien and support 

iaclude süch things as, lack of suppûrt f i  mtradiiionai meet chices, stereotyping, as 
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well as d e m i c  and occupational competitiveness. 

Generally, a woman's preference for a maledominateci, female-dominated, or 

gender-neutral occupation ma): be infiuenced by a variety of fimors. The next section 

will profile some of the fâctors that have been advanced as conseqmtid in the career 

development of women. It should be noted that these variables or factors are not 

muniatly exclusive but have a compounding effect on the individual. Furthermore, the 

impact of some variables may be direct, relatively obvious, and easy to measure while 

others may have very indirect influences with less obvious, o k n  intenialized effect, 

making it difficult to differentiate for investigation and measurement purposes. 

Factors Infloencing Womca's Carat Devebpmmt 

The previous section on theories of career development highligbts some of the 

influences associated with the career progression of women. Farmer (1976, 1985) and 

Fassinger (1990) , for Uistance, both presented multidimensional m d l s  tbat Uitegrate 

background f8ictors (e.g., gender, socioecommic statu), pcrsonal fidors (e.g., values, 

sdf-collcept), and environmental factors (e.g., parental support) in an effort to 

UndCrstand the process and issues of women's carter denlopment Gottfiedson (1981) 

addresseci the effects of societal sex nom while Astin (1984) directed attention to the 

stnictun of opportunity. Betz and Fitzgerald's (1987) modcl considered a wide range of 

factors tbat may &kt a woman's carter. Indeed, Silcox and Cummings (lm) hold that 

the Bek ad F m d  malel is more appropriate for uaderstanding ihe involved nature 
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of women7s career development. They summarize the model's four categones as follows: 

(a) individual variables, including high ability, Ii'berated sex-role attitudes, 

instnimentality, androgynous personality, high selfesteem, and strong academic self- 

concept; (b) background variables, including wotking mothers, a supportive fiither, 

highly educated parents, femaie rote models, work experience as an adolescent, and 

androgynous upbringing; (c) educational variables, including high education, 

continuation in mathematics, and women's schools; and (d) adult lifestyle variables, 

including late mariage and few children @. 265). 

Research snidies examining t&e influence of inherent gender and societai 

resüaints have dernonsüated that an array of inteml and extemal factors interact to 

cornplicate and restrict or facilitate a woman's weer dweioprnent (&tz and Fitzgerald, 

1987; Darcy, 1987; Green and Stitt-Gohdes, 1997; Hm and Cramer, 11992; Sullivan and 

Mahalik, 2000). In a study directed toward populations witbin the province of 

Newfoundland and Labrador, Darcy (1987) outiined a number of internaüpersonal and 

externaYsiniational influences that cm afféct a woman's career choice. The internai 

factors included d e  codicts, selfconcept, occupationai kwwledge and awarencss, 

attitudes, low fernale aspirations, and lack of ri&-taking behaMour wùilc the extemai 

determinan& compriseci eariy sex-de training, lack of d e  models, counsellor bias, 

educational system deficits, lack of educationallüaining fïnancing, education aad 

socioeconomic status of parenis, and the number of pcrsons consuited. 

Lünn (1996, cited in Luzzo and 19%) suggestcd that the -on 
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of career-related barriers might actuaIy serve an adaptive purpose for some individuals 

by acting as a motivating force for more carefid career planning and exploration, whereas 

for others the perception of barriers may, in fact, substantially interière with optimal 

career development. Some of these bders or influences will now be discussed in 

pater  detail. 

The intemal or inüinsic factors that will be presented in this section include 

amtudes and values, multiple roles and role conflict, aspects of self, and career 

awareness and lmowledge. Also pertinent is the nature of aspirations, however, the first 

section in this chapter provides a discussion of this variable. 

Attitudes Attiiudes arc leamed preâispositions tbat cau be unlearned 

within the context in that they originated, that is within the context of the family, peer 

groups, schools, community sinmm d the like (Hm and Cramer, 1996). 

Sociaiization practices impose a significant influence on the developncnt of attitudes, in 

general, and career attitudes, in perticular (Betz and Fitzgerald, 1987; Farmer, 1976, 

1985; Fassinger, 1990; GottfiadsoPi, 1981). Fitzgerald and Bek (1983, cited in Walsh 

and Osipow, 1983) asserted tbat "culnual attitudes and beliefb concerning womcn's roles 

and capabilities, through the mechanisms of sex-role sociaijzation and occupational 

stereotyping, operaie to ençouragc the hiopnent  of sex-typed psychoiogicd 
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characteristics and to perpeniate sex-typed adult roles" (p. 97). 

Some studies have investigated the origins and detenninants of gender-role 

attitudes. Ex and Jans- (1998) in their study of 165 adolescent girls found that 

mothefs were instrumentai in Uiauencing k i r  daughter's attitudes toward women. The 

nature of the child-rearing and the m o W s  own attitudes were established as rneaniugfid 

influences. In another study' Rsiney and Borders (197) found that adolescent's gender- 

role attihides were significantly affectcd by the adolescents' agentic characteristics (e.g., 

dependence, assertivt(~css, willingness to take a stand) and maternai variables (e.g., 

mother's education, employment, agentic ctiaracteristics, and gender-role attitudes). The 

mother's education level and her general attitude toward women were shown to be 

especially predictive of the daugbter's gader-de attitudes. 

The importance of gender ro1e beliefs in career decision-making was 

demonstratecl in a qualitative study by Vermeulen and Minor (1998). Interviews were 

conducted with 40 women who were r a i d  in a rurai environment to ascertain 

idluences, or the role of context, on their careet decisions. A swey of the responses 

indicated that the ''beliefk about the mies of mother' Me, and worker were central in the 

decision-malring processes of these womenn (p. 237). Perceptions regardhg the mle of 

mother was of paramouat Unportance to 95% of the interviewees; t k y  affected the range 

ofoccupatiod altematives considereù, the extent of labour force pticipeitiou, and the 

dcgfee of family-Vmrk conflic?. 

Gender-hsd attinrdcs wwrud occupatims, or sefi-typing, has been explored in 
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numerous studies (e.g., O ' N d  Weeks and Ryor Po-, 1983; Shepard and Hess, 1975; 

Shinar, 1975). Socialkation, in the fonn of widely accepted genâer roles, noms, and 

traditions, has been identified as a primary element in the development of these 

occupational gender-biases (Miller and Buâd, 1999). Boys have been shown to exhibit a 

greater tendency to adhere to their stmtyped views by choosing significantly more 

"masculine " occupations @avey, 1993; Helwig, 1998) while girls have been shown to 

express more liberal or malleable views regardhg the appropriateness of occupations 

(Evelo et al., 1991; Henderson, Hesketh, and Tutfin, 1988). Tbe previous discussion 

conceming career orientation and rtaditional versus nontraditional choices addresses 

some of the consequences of oceupaîional sex-typing. 

Kerka (1995) proposed that al1 amer counsellors consider the influence of 

gender role beliefs in career exploration and decision-making. Hansen (1997), in ber 

integrative Life Planning ûameworir, contended that greater emphasis needs to be p l a d  

on the modification of gendcr d e  attitudes and the rcsolution of gender d e  issues. She 

ackmwledged the influence of Werential socidization pracesses for men and women 

and the impact of gendcr in careerflifk planning. 

Personal values, like attitudes, an affêcted by cultural socialkation, they 

influence interactions, intcrests, decision-makin& and lifcstyles, in general. Values 

relating to work begin to f i  eariy in chiîdbood (Hales and Fenner, 1972 as cited in 

Hem and Cramer, 1992) ad can d c s t  gender differences aad throughout 

the Me cycle. Suth &r difftnnres avere tstrrbliskà in rr Chuâiau sîuîy by l h e y  



5 5 

(1993)' using a sarnple of mate anâ fende hi& schooi students. Pertinent to the values 

expresse& females most O& conveyed alûuistic reasons for choosing specific 

occupations while males most often specined an uaerest in the w r k  as the primary 

motivation for their career aspiration. Vemieulen and Minor's (1998) study of adult 

females identifiai six key personal values relevant to occupational planning a d  choice 

for women: autonomy, excellence, challenge and lifelong leaming, prestige and succes, 

quaiity of lifc* and service. Herr and Cramer (1996) suggested "there is considerable 

evidence that what an individual values, botb in work itself and in the rewards that work 

is perceived as offering, affects vocaiiod decisions and is internaiid fairly early in 

development" (p. 162). 

The importance of values in caretr and Life planning has been dernonstrated. 

Values are considered an impoitaot aspect of Super's ( l m )  notion of self.collccpt. The 

Archway of Career Determination foeussed attention on the role of values as components 

of an individual's pcrsonality and hermce, uifiuential elements in uaderstanding self and 

self-concept (Osipow and Fitzgerald, 1996). Hansen (1997) alsa cmpbasized the 

relevance of values in her holistic appcmch to lifdcareer planning. Furthemore, an 

acceptaace and understanding of difftfcllces in collective value systems across racial or 

ahnic lints are becoming incrcasingly sigdicant in today's global ~11viromcnt 

(Hening, 1998; Osipow and Fitzgerald, 1996). 
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-. The sstudy of women's development is 

inkrently complex because many women are required to manage a vatiety of cornpetmg 

d e s  (e.g., wife, mother, homemaker, employee, etc.). Super (1937) was one of the nrst 

to a;cknowledge this unique aspect when he outlined his seven careet patterns for m e n .  

Several other theorists and researchers have suggested alternative categorizations basai 

largely on the influence of homdfamily responsibilities (e.g., Lassalle and Spokane, 

1987; Zytowski, 1969). Collectively, the studies emphasize the distinctiveness of 

women's career development and the need to address the issue of multiple roles and role 

conflict. Farmer (1 997) sumrnarized the importance of role planning. 

In a society that offers little or no support for worlcing mothers, and se& subtle 

but persuasively negative messages about mothers wtio plan to wotk, planning for 

multiple d e s  becornes an essential task for career and relational wxess.  High 

achieving women receive dud messages telling them to work toward success, to 

use their skiUs and express their intelligence but to devote their time to their 

cbildren when they have them. (p. 124) 

The women's movement, progressive societal attitudes, economic necessity, and 

more Iikral female behaviouis have resdted in increased labour participation and 

greater choice for women; however, primary responsibility for the home aiid h i y  

continues to rest with the female. For women who work outside the home, balancing 

work, -y, and home responsibilities can be a chailenging tasks and redistic multiple 

role planning is indispensable. The concep of multiple m!e nalism was foxmulattd to 
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refiect 9he recognition that sirnultamous work and family involvement is a wmplex and 

potential1y siresstressfiil lifestyle, and it results in an awareness of the need for carefd 

planning and consideration of the interface betweeu wrk and family roles" (Weitman, 

1994, cited in McCracken and Weiîzman, 1997, p. 149). 

A study by McCracken and WeitPnan (1997) investigated the telationship 

between redistic multiple role planning and personal agency, problem-solving appaisai, 

and traditionality of career choice. ûverall, the sample of 13 1 femaie wllege students 

demons~rated an unredistic orientation to muitiple role planning. Perception of oneself 

as an effective pmblem-solver and agency were, homer, found to relate to multiple role 

rdism. For women with high agency, or strong carcer orientation, an inverse 

relationship was found between cornmitment to a multiple role lifèstyle and 

mntraditionality of career choice. McCracken and Weitanan suggested that for hi& 

agentic wvomen this may refiect a level of iadecision regardkg the likelihood of career 

and family or that the women my sirnply feel that they can successfully cope wiîb any of 

the problems associd with multiple roles. 

Using an adult life roles appmch, Hughes and Graham (1990, cited in Kerka, 

1992) describcd individuals as having six pincipal life coles: relatiollshlp with self, 

work, fnends, community, partner, and family. Tbe omet of a new role or change within 

an existing mie is tbought to -te conflict and possible modification of othcr life 

roles. Work-famiiy conflict occm when incompatible pessuns arise simuhaneously 

h m  mrk and hdy mlts (Grçenbaus and Beutell, 1985, ci&d in Loerch, Russell and 
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Rush, 1989). Greenhaus and Bcuîell further disiinguished three fonns of work-fàmiiy 

conflict: (a) time-based conflict, where time spent in one role impacts on one's ability to 

induis in another role; (b) strain-based conflict, where strain-based symptoms 

originating within one's role constrain participation in mther d e ;  and (c) behaviw- 

basai cotiflict, where behaviour styles utilized in one role are incompatible with the 

behviours expected in mther role. 

The issue of work-family conflict and its connection to family &main variables, 

such as number of children or level of spouse support, was studied by Loerch, Russell, 

and Rush (1989). Women and men, who either were parents or had a spouse/parbier, 

were asked to complete a questionnaùe designeci to assess gender variation in work- 

family conflict. & d l ,  the mults of the Loerch et al. snidy demotlsttated limited 

support for the infiuence of family domain variables; the most important fàctor was level 

of wnfîict within the family, thm family intrusions (e.g., family demands intniding into 

the workplacc), and W l y ,  total role involvement (e.g., time spent in one role versus 

another). Number of childrw, spouse work hours/week, and couple's ernployment sîatus 

were not found to be significantly related to work-farnily conflict for m m  or womea 

The study did tind comparable levcls of s t -  and bebaviour-twed conflits fbr both 

sexes; however, women did report a pater incidence of timebased conflicts. Finally, 

for m e n ,  codict witbin the M y  environment had an inflmce on d l  t h e  types of 

work-mly conflicî and family intrusions affected straih-based d i c t .  

The three forms of work-fdy conflict tht subjtct of a n o k  mxiy 
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conducteci by Carlson (1999). Carlson anaiysed the mponses of 225 men and women in 

an effort to determine the influence of dispositionai factors (e.g., Type A personality and 

negative affectivity) as well as situational factors (e.g., d e  conflict and role ambiguity) 

on tirne-, strain-, and behaviour-based confiict. Resdts of the study indicated that 

dispositional factors provide additional explanations for work-family conflict variations, 

above and beyond that explained by situational variables. ûther findings showed that the 

number of childrea living at home and negative affectivity were related to greater 

amounts of conflict across al1 of the three fonns. Furthemore, work mie conflict was 

related to sttain-based conflict, while Type A pemnality and work and family role 

conflict was signjficantly related to behaviow-based conflict. 

The thary of work adjustment (Lofquist and Davis, 1991, cited in Osipow and 

Fitzgerald, 1%) proposes that job satisfaction can be assessed with an analysis of the 

correspondence between the individual and the environment, the knowledge and abilities 

of the person versus job quirements and needs of the person versus job reinforcers. 

Fitzgerald and Rounds (1994, cited in SinacoreGuinq Akcali, and Fleddenis, 1W) 

suggested that this theory c m  be made more applicable to women's career developnent 

if attempts are made to incorporate issues smunding the work-fady relationship (e.g., 

the interaction of multiple roles). Canadian authors Sinacore-Guina, Akcali, and 

Fleddenis (1999) attempted to do just that with the supposition that aspects of the famihr 

environment will have a pedictive effect on job satisfaction The respotlses of a sample 

of 173 emp10yed women suppo~ced this supposition and indicattd that the W y  
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environment had an influence on fm areas of job satisfaction: wotL on the present job, 

present pay, supervision, and job in general. Sinacore-Guinn et al. submitted that the 

nature of the family enviromeut may actuaily ffailitate job satisMon, "acting as a 

bu& against job stress or by providing positive psychological spillover" (p. 199). 

Strategies that promote an organized and stnictureci family environment may be helpfid 

for women considering or experiencing the multiple roles of worker, spouse/partner, 

andor parent. 

Cook (1993) discussed the gendertd nature of the work environment and its 

impact on the career development of women and men. She submitted that because of 

traditional expectations and stereoiypid beliefs and pracûces, the workplace for women 

can be fillcd with obstacles and barriers such as, discrimination and scxual harassrnent 

Cook point4 to the deficiency of child care benefits and flextime arrangements as 

examples of employer's continued acceptance of the traditional view of tbe family (e.g., 

wife at home) instead of the more realistic view of careet women, or dual wofing 

couples (e.g., the reality of multiple des) .  "Many workplace d e s  and practices remain 

based on a male, singleearner woddom, and mauy families still act under rolasharing 

assumptions bascd on the p~icstnce of W-time homcmakers, despite the frtct îbaî fewer 

than 7 percent of families fit that modelm (Kerka, 1991, p. 1). Wornen (and men) strive to 

cope with the "day-to-day life system" and the demrinds of multiple roles, howcver, 

women an often constiained by existing establishment bis;  "she must exert energy in 

the fh of tht s)-'S misornct m k tEorrs" ( Davidson and Gilberf 1993, p. 151). 
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Kerka (1991) m a i h m d  that individuals, employers, and society cm benefit h m  

effective work-family management. Some of the benefiîs cited by Kerka incl&: 

improved quality of life and mental health, greater individuai contributions to the well- 

king of society, increased productivity, a wider pool of competent employees which 

wuld avert projected labour shortages, and a more holistic upbringing for children. 

Betz and Coming (1993), in their discussion of the inseparability of career and 

personal counselling, pointeci to the "inevitabie interconnectedness" of work and family. 

Davidson and Gilbert (1993) suggested that career counsellors successtùlly attend to the 

traditional duties of providing career information, assessrnent and guidance, however, 

much mon needs to be done in ternis of adàressing the links between occupational and 

fiunily systems. Deliberate attention to role planning is essential for achieving successfiil 

work-family balance. Bartholomew and Schnorr (1994) held that what is needed 

between partners is open discussion regarding issues such as child care, shared 

housekeeping responsibilities, ptential job relocatig outside support systems, and 

coping strategies. Long (1995) advated educating men with regard to the importance 

of sharing home arid family responsibilities. K e h  (1995) suggesteâ that for the 

increasing nurnber of dual-caner couples, counselling must include "evaluation of the 

influences of gender-role beliefs, consideration of the interaction between the partaen, 

and recognition of social policies tbat stiii favour the separation of work and Wy" (p. 

2). 

Lack of hwledge re&arding hidy-work issues and minimat multiple rote 
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planning cm adversely affect one's lifestyle and appropriate career intementions are 

recummended (McCracken and Weiîzmaa, 1997). Farmer (1997) identifieci several 

interventions îhat may be useful in combining multiple roles and averting or mitigating 

role contlict: (a) understanding socialization (e.g., examining ongins of gender role 

beliefs and values), (b) prioritizing role vaiues, (c) edwting in combining roles , and (d) 

enhancing work-family selfefficacy (pp. 267-268). 

Acknowledging that individuals face tôe challenge of balancing work and family 

roles, Kerka (1991) compiled a list of important topics for lifetcareer planning tmsed on 

her analysis of past research and practice. Although originally intended for program 

facilitation, the list suçceeds in drawing attention to some of the crucial issues 

sunounding multiple d e s  and d e  codict and rnay be usefui for individual reflection 

as well as for onc-on-one or group counselling sessions. The issues are as follows: (a) 

interdependence of individual, family, and career systems; (b) developmental stages of 

individual, fomily, and career, (c) values, redistic expeetations, and prioritics; (d) carcer 

and lifestyie choices; (e) coping with multiple roles; (f) sex roles and srtx stereotypes; (g) 

parendiood/tamily Me education; (h) cùild care and elder care options; (i) managing 

the, a houschold, money, saess, and change; (j) using resoufces and developing support 

systems; (k) dual carcet and single parentldisplaced homemaker issues; and (1) cultural 

differences in fâmily-work attitudes (Kerka, 1991, pp. 2-3). 
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of seif. The previous consideration of theones, empirical studies, and 

aspirations has focusseci attention on the importance of self Self-awareness, selfesteem, 

self-efficacy (Hackett and Betz, 1981). and overall selfconcept (Gottfredson, 1981; 

Super, 1980) have been show to be meaningfiil concepts in understanding womenys 

career development. Famer (1976,1985) suggested that self concept, academic self- 

esteem, sex role orientation, nsk-taking behaviour and fear of success can act as barriers 

to women. 

A variety of situational, cultural, and other intemal variables interact to limit or 

cultivate a woman's concept of self Blustein and Noumair (1996) pmposed an 

"embeddedness" perspective for career deveiopment reflecting this influence of context 

on self and idcntity. They suinnittecl tbat this perçpective is a "way of underscorhg an 

interdependence between individuah and their psychological, social, historical, and 

cultural contexts" (p.437). in carecr wunselling, "an embedded view of the self and 

identity provides a meaas of u n e g  the incnasingly complex network of factors 

that influence the development and eicpression of those conceptsy' (p. 440). Blustein and 

Noumair contendecl that tbis viewpoint encourages counsellors to look ôeyond the 

intrapersonal nature of the individual's self and i M t y  toward a consideration of 

contextual issues such as, lack of support and social relationships, religious upbringing, 

cultural traditions and expectatiom, ecommic and occupational trends, and the politicai 

medium. 

Self-.estctm snd its mle in csrttr dm10pmtlEt have bttn inucstigatcd in a 
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munber of stuclies (e.g., Fannin, 1979; Greenhaus and Simon, 1976; Knox, Funk, ElIioît, 

and Bush, 1998; Silcox and Cummings, 1999). High selfesteem is viewed as an 

enabling variable for women's career development (Blusteh and Noumair, 1996; 

Swanson and Lease, 1990), yet adolescent girls have been f o d  in some studies to 

exhibit lower self-esteem then boys (Harper and Marshall, 1991). Knox et ai. (1998) 

alleged that the notion of possible selves (e.g., self-conceptions) can be u t i l i d  to better 

understand this variation in levels of selfesteem and overall gender differences in global 

selfesteem. They asked 212 hi& school students to complete a questionnaire and a self- 

esteem maure.  Based on the findings, Knox and her collcagues surmised thai "self- 

esteem dwhg mid-adolescence is more highly multidimensional for girls than for boys" 

and that the girls "report more contraclictory or oppsing selfMbutes than ch 

adolescent boys, and distress over such opposing attniutes is heighted at mi& 

adolescence" (p.74). The girl's self-esteem was influenced by boped-for possible selves 

related to such things as financial independence, edwatiog occupational success, and 

relationships. Feared possible selves related to physicai appearance were also found to 

be signifiant. The concept of possible selves is discussed in greater detail in the 

upcoming section on counselling intervention strategies. 

The mie of sekfficacy expectations in the formation of one's self concept has 

already been alluded to in the previous discussion regardmg thc nature of career 

aspirations and the theoretical foundatiions of women's careet developrnent. Research 

sw:h as tbat conducted by Haçketf and Betz (1981) and &tz and Hackeiî (198 1) 
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underscorai thc influence of socialkation, support systems, and anxiety on selfefficacy 

and the par& played by low selfefficacy in career choice and career progression. hdeed, 

womenys selfefficacy bas been shown to be lower than men's mkett, Betz, 

O'Halloran and R o m ,  1990). Bandura (1977,1982, cited in Gianakos, 1999) proposecl 

that low selfefficacy is related to "selfdebilitating expectations" anci "avoidance 

hehaviours" (p. 246). Niles and Sowa (1992) contend that self-efficacy can Muence an 

individuai's approach to future career planning efforts. 

Self-confidence and assertiveness are regarded as instnimental elements of self 

and identity. In a stuây investigating identity development, Lucas (1997) hund that 

women tended to be more reliant on their parents both emotionally and functionally, and 

generally, they did not feel confident regarding carcer decision-making. Clausen and 

Gilens (1990) also concluded that selfçonfidence can be a matcrial issue for women. 

Based on their analysis of longitudinal data respective of women born between 1920 and 

1929, the researchers determineci tbat "high labour force participation was associateci 

with increases in selfanfidence, status seeking, assertiveaess, and inteliectual 

investment between adolescence and later aâulthoodn (p.595). Raincy and Borders 

(1997) and Nevill and Schiecker (1988) likewise supporteci the notion that assertiveness 

is influentid in the carar development of women. Nevill and Schkcker found that 

assertiveness and strong selfefficacy expectations correlated with a willingntss to 

engage in nontraditional carecr-relatcd activities. An opposing view was pcsentcd by 

hpan and iingleson (1992) who fout  that assertiveness wes related to an indiduah 
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perceptions of thtir sclftfficacy and theu preference for science, yet it was found to be 

untelateci to gender. 

In a snidy conducted to ascertain relevant factors that prompt women to opt for 

occupations in the skilled ûaâes, Greene and Stitt-Gohnes (1997) emphasized th 

importance of one's s e l f c o ~ .  Along with perception of innate ability and supportive 

role models, the participants indicated that a strong sense of self and a desire for 

independence (e.g., a sense of autonomy) were determining variables in their career 

selecrions Greene and Stitt-Gohnes acknowledge the iduence of selfconcept and self- 

efficacy in careet decisions. 

Reixach (1995) implicated several aspects of self in her discussion of possiôle 

rc8sons for women's tendency to underestimate their skills and abilities, a pmblem 

especially appos fof socioec01~)rnically disadvantaged women. She maintallied that 

socialization, gender role conditioning, and lack of family and community supports foster 

poor selflestem and low selfanfidence. Reixach suggested that disadvantaged women 

face specific challenges; exjnxience of receiving social assistance may compound 

the negative e f f m  of self- and selfconcept on skill awateness for disadvantaged 

women*' (p. 4). Feelings of "isolation," "lack of control," "discrimination," and "lack of 

support" are terms used to descni the self perception of women who are economicaliy 

disadvantrrgcd 

Eqmdhg the range of occupational options for women and intensifLins the 

caner dcwiopnent pocess requires consideration of severai intnnsic issues 
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encompassing the seif Barthotomw and Schnon (l994) aswted that caner couuselling 

programs need to cultivate young women's selfcoacept, self-esteem, and selfcon!idenae 

while attending to issues swrounding "fear of success." They mmmended 

interventions that pmmote "self+wareness, risk-taking, perseverance, aicd willingness to 

be a career forenutoer" (pp. 249-250) and activities that help fernales to understand why 

they sometimes downplay theu skills and achiewmenk and ways to overcome this 

probleul. 

~ w i e & .  One of the dominant chsracteristics of our 

global, knowledge-basecl society is change. The workplrpce is characterizeà ôy 

dislwatioa, dowasizing , and job elimination as weli as faelings of aaxiety, and 

insecurity (Hu* and Hughey, 1999). Women, if t k y  want to siacceed in today's 

labour markeî, need cunent and accurate occupational information and career guidance. 

McAuiey (1998) contedeci that career counselling requires "a shifi towards 

addressing eunent economic and politicai realities impacting the pursuit of work'' (p. 3). 

Hoyt and Hughey( 1993) aiso support this staternent; they suggested that counsellors need 

to aware of the occupational and edwat id  nature of today's Lnowicdge-based 

economy. With respect to the cdtivating of career awareness arad lrnowledge in students, 

Hughey and Hughey (1999) recommended the following: information on occupational 

and edUC8tiOaal options, couaseiior assistance with se1ccîing high s c h l  courses, 
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Lack of career information was found to bave a limiting influence on the range of 

occupational altematives considered by a group of adolescent women in Newfoundland 

and L a t i d r  (Taylor and Pope, 1986). In a more ment study, Vermeulen and Miwr 

(1998) found that many of the 40 women wtio grew up in a nual environment also lacked 

access to the information they needed to make their career decisions. Some information 

was availaùle in schools, at home, and fiom family and signifiant others; however, 

several women were unable to obtain accurate information regardhg specific 

occupations or particulars regarding academic scholarships. Vermeulen and Minor 

asserted that "information or, more significantly, the lack of systematic Somation 

gathering and career exploration was a major factor affécting the participants' caner 

decisions" (p. 243). 

Having occupational information readily available does not mean that the 

resources will be used. Hem and Cramer (1996) suggested that in order to maximize use 

and effective utilization of the resources, an individual's level of motivation and 

assimilation processes must be assessed and the quality of information evaluated 

Essentiaily, the individual should understand why the information is important and have 

a readiness to learn while the counselior should aîtempt to detemine the individual's 

preferences with regard to gathering organizing, and pnnxsshg information. Current, 

vaiid, and applicable occupational infonnation arc, as previously indicateâ, imperative. 

Brown and Broob (1991) submiîted that carter counsellors need to assist clients in the 

gathering and organizing of occirgetional infonnatictn and they also need to prornote 
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practical assessrnent of the occupationel alternatives. They further suggested that both 

counsellor and client should be aware of the limitations associateci with gathering 

occupational information: (a) printed sources of infonnation can be du11 and may not 

provide the kind of lifestyle information desired by the client; (b) counseliing sornetimes 

stops prematurely at the information-gathering stage; (c) some clients need extra help in 

setting up and conducting information sessions; (d) clients can easily misinterpret 

information; and (e) some sources of information used by clients (e.g., fiiends, parents, 

workers new to the field) provide unreliable and inaccurate information (Brown and 

Brooks, 199 1, pp. 26 1.262). 

Another problem associated with information and information-seeking in career 

counselling is an information overload. Post-Kammer and Penone (1983), in k i r  study 

of talenteci individuals, founâ that aâditionai occupational information can expand the 

range of possible career altematives to a point where individuals experience fnistration 

of cùoice anxiety. A study by Barak, Carney and Archibaid (1975, cited in Osipow and 

Fitzgerald, 1996) supported tbis notion; they contendeci that additional caner infonnasion 

is not necessarily the solution for career indecision. 

The situational or exüinsic factors that will bc introàuctd in this section includc 

mcialization/gender bias, fémily influence, influence of siguifiCant others, tind 

saciaecmomic aitus. Role modetiing is anouier si@cant factor in women's career 
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development, however, the thal section of this chapter provides for a discussion of this 

variable. 

. .  . 
bias.Earlier discussion of career-related issues bas focussed 

attention on the impact of socialization in the lives of women. Socialization has been 

shown to be a factor in career aspirations (Min, 1984; Gottfredson, 1981; Herr and 

Cnuner, 1%), career orientation (Mdler and Bu& 1999), selfefficacy (Hackett and 

Beîq 1981; Mathieu, Sowa, and Niles, f 9931, attitudes (Walsh and Osipow, 1983), self- 

concept (Reixach, 1995), gender mle beliefs (Hansen, 1997), and multiple-mie planning 

(Farmer, 1997). 

Sociaiization practises cm encourage women to adopt inaccurate and limiting 

assumptions thaî, if not remedied, can lower career aspirations and work expectations 

(Min, 1984). Famer (1980) suggested that a variety of background, personal , and 

environmental &tors can interact to duce the general and occupational advancement 

of women. Women will ûequently undenstùnate their capabilities because of their 

reliance on stereotypical belieh that support passivity and dependence. Hackett and Betz 

(1981) maintaineci that the restrictive natun of women's socialization (e.g., lack of 

support for nontraditional behavicturs and limited task performance oppominitics) can 

lead to low carter-related self-cfficacy and Iow expectations for carcer success. 

Walsh and Osipow (1983) r e f d  to socictal sex-role sterieotyping as the 

widcspegd use of cuitrirai n o m s  to label and direct mai6 and femaie bebaviour, 
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athdes, beliefs, values, and the like. They maintaineci that direct instniction, vicarious 

leanullg, modeiling, and reinforcement and punishment within the family, school, andlor 

community environment, "teaches" a child to adopt or intemalize societal expectations 

or norms. They suggested that: 

In terms of adult roles, men are expected to work and be the family provider. 

Women are expected to be tbe nwtunint wife and mother who stays at home. In 

terms of personality characteristics, men are expected to develop those associated 

with competency, instnimentality, and achievemenî, whereas women are to 

develop those comprishg a "warmth-expressiveness" cluster, including 

nurhirance, sensitivity, wamth, and emotional expressiveness. (p. 95) 

Davidson and Gilbert (1993) observeci that "for men the development of career is 

anticipateà as a performance dernaad centrai to their life roles; other life choices are 

expected to accommodate what is requircd for male success" (p. 150). Women, on the 

other band, although they may receive some measure of societal encouragement, are still 

expected to be primarily responsible for the home and the family. 

Eccles (1987) asserted that gender role socialization is influential in the 

developrnent of sex diffemices in values and "expectations for success." Stereoiyp 

c m  devalue a fernale's confidence in her abilities, effectively lower her exptations for 

success, and circumscni occupational options. Women often underestimate theh skills 

and abilitics as a result of stem,typic attitudes and beliefs (Reixach, 1995; Swanson and 

hase, 1990). Weiler (1996) siiggested tbat girls ofkn have timited iinowledge of 
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occupations in mathematics, science, and engineering and are o h  not encouraged to 

pursue math and science-related school programs. The stereotyping of mathematics and 

science as traditionally male activities and its effoct on career development for wornen 

was dso cited by Bartholomew and Schnon (1994): 

Young women will not go into the more advanced math and science courses if 

they do not perceive hem as king beneficial. Even if they begin to realize, as 

adults, that math- and science-related fields are appropriate career options for 

women, they will experience the consequences of a limited math and science 

background. (p. 4 1) 

Occupational stemtypes are the "normative views of the appopriateness of 

various occupations for males and femaies" (Walsh and Osipow, 1983, p. 96). Herr and 

Cramer (1992) represented occupational socialization as a career-related aspect of 

generai socialization. They descn'bed the ptocess of occupationai socialization as a part 

of career dcvelopment that includes: 

Factors- psychologid, sociologicai, cultural, economic- which, across time, 

resuit in selfcarcer identity, decision-making ability, and camr maturity. Such 

socialization processes, as we see iî, have to do with those pocesses and btors 

that aid or impede one's acquisition of the values, knowledge, and skiils leading 

to effective camr behaviour. (p. 155) 

Occupational stereotyping, or the classification of occupations according to x x  

type, is thou& to begin eariy in cbiidhood (Gettys aad Cana, 1981) and evolve over 
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time. Hewiey and Even (1982) found tbat stemtypes were more profound for high 

school students. Gottfiedson (198 1) assertd that between the ages of six and eigtit 

children become more aware of gender role differences and begin to eliminate weer 

alternatives. She contends that bias resuiting h m  occupational sex role socialization 

results in a narrower set of career options for girls compared to boys. In a recent 

longinidinal study, Helwig (1998) investigated the consistency of Gottfiedson's 

assumption that children will choose more same sex occupations as they get older. He 

found that the boys in his sample did follow this pattern, however, girls increasingly 

c h  a greater number of male-dominated occupations. Helwig suggested that efforts 

to promote nontraditional careers for females may be paying off, but that "boys are 

beeoming more "ossifiecr' in traditiouaily male occupations as thcy age" (p. 261). 

The idluence of socialkation and gen&r bias bas bcen previously represented in 

die discussion regarding the issues of carcer orientation and career aspirations. Evelo, 

Jessel, and Beymer (1991), for iastance, suggested that although attitudes may reflect a 

dsmase in occupational stereotyping, actuai cafeef-related behaviom may actuaîly 

represent more traditional orientation. Shu and Marini (1998) also identifid a decline in 

the degree of sex-typing by young people and an increase in aspirations towards male- 

dominated occupations by women. They maintained, however, that occupational 

stercotyping continues to influence the lives and amer developaent of both men and 

women. 

Occupational segregation or gender bias within ùie orpaniïational smcture, an 
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have an adverse impact on women's career development, inhibithg or prcventhg 

women's career advancement and limiting occupationai achievement (Brown and 

Brooks, 19%; Greene and Stitt-Gohnes, 1997; OECD, 1998). Women face issues of 

legitimacy in the workplace (Davidson and Gilbert, 1993), se& discrimination, and 

harassment (Kerka, 1995). Indeed, women pursuing nontraditional majors indicated that 

they "anticipated encountering d a u  work practices and experiencing prejudice and 

isolation in the workplace" (Silcax and Cummings, 1999, p. 273). Cook (1993) pointed 

to the instances of discrimination and harassment in the workplace and suggested that 

organhtional gender bias is evident in the lack of business opernted daycares and 

flextime options. Davidson and Gilbert (1993) described the dilemma of the woman 

facing organizational bias: "in addition to energy required for the job she's doing, she 

must also exert energy in the face of the system's rcsistance to her efforts" (p. 15 1). 

Walsh and Osipow in 1983 stated that "society influences guis and young women 

to limit their life d e s  and occupational options on the basis of gender alone, without 

regard for or interest in their unique individuai capebilities and potentials for 

development" (p. 97). A decade later, Cook (1993) maintainai that although the great 

majority of women now work outside of the home, gender bias is still apparent. She 

noted tbat both men and women still adhere to the traditional "division of duties"; 

womcn siill feel compelled to in- or adapt their camrs to accommodate family 

aeeds, and a father's involvement with child rearing and homc responsibilities is often 

prceived of "es a "plus" r a k r  han as a normal iife respoasibility" (p. 23 1). Cook, 
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(1993) held tbat "gender-baxd differentiation of ou- society is as robust as ever ... (an) 

evolution rather than revolution" (p. 227). Farmer (1997), in her reflection on the 

influence of socialization and gender bias, appears to agree with Cook's position: 

Twenty years ago ... 1 was riding a crest of optimism about the future and equiîy 

in the workplace for women. Twenty years later, my optimsm bas been toned 

down, not lost. There have been important gains for women during those 

decades, but we are still a long way tiom sex equity in the workplace and in our 

society as a whole. (p. 18) 

. . 
Parents are considered to be powerfiil influences in a young 

woman's career development. Blustein (1997), in a discussion of his context-rich 

perspective of career exploration, highlighted the importance of the family in ptomoting 

pmgress in career development. Splete and Freeman-George (1985, cited in Naylor, 

1984) outiined several family influence factors that are relevant to educational and career 

pmuits: (a) pgrapbic location, (b) genetic inheritance, (c) family background, (d) 

socioeconomic status, (e) family composition, (f) parenthg style, and (g) parent work- 

related attitudes. (Please note that the significance of parents' soc i~~~~nomic  status wüJ 

be explorai in gfeater detail in an upcoming section and the role of parents in 

sacialization and iîs subsequent influence on career developmeut has been previously 

d i s c d )  

The nature of the parent-chiid relatioaship and its infiance on career aspiraiions 
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has been investigated in a number of stuàies (e.g., Blustein, Walbridge, Friedlander, and 

Palladino, 1991; H o m  Hofacker, and Goldsmith, 1992). Male participants in a study 

conducted by Davej (1993) indicated that both their mother and father were supportive 

of their career aspirations while the fernale participants reported les support h m  their 

father. In a longitudinal çtudy of young chilch, Helwig (1998) found that over time 

children aspired to more professional, technical, and managerial occupations in keeping 

with expresseci parental expectations. Sewell and Hauser (1975 as cited in Fmer, 1997) 

demonstrated the significance of pmntai support on the career aspirations of high sehool 

studenîs. Farmer's (1985) study found that aspirations were affecteci by parental 

encouragement; however, greater emphasis was found for the younger, grade nine 

participants compared to the gracie twelve participants. F m e r  speculated tbat this may 

be the result of an incrcasing need for independence fÎom parents as a child matures. 

The significance of family influence was also established in a sociological study 

by Shu and Marini (1998), to assess geder-related change in occupational aspirations for 

cohorts of young people h m  the late 19Ws and the late 1970's. Parent's socioeconomic 

status (combination of level of occupational pnsage and education) was compered to the 

occupatioaai aspirations of the cohoris over the. Based on an analysis of the data, Shu 

and Marini concluded that: (a) over thne tbe idrience of parental SES on the earning 

potential and sex type of occupational aspirations iacreased, (b) the scx type of the 

mothec's occupation bad an &kt ou the nature of the daughtcr's aspirations driring the 

late 1970's (e.g, sex typing declined), (c) for tbe white fernale responchts, the mother's 
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SES was more instrumental in terrns of occupational pestige, and (d) the change in 

occupational aspirations was greater for women with highly edwted parents. 

Several studies have established the influence of mothers in a female's career 

devetopment (e.g., Naylor, 1986; O'Brien, 1996; Young, 1994). O'Brien and Fassinger 

(1993) contended that a daughter's relationship with her mother is associated with career 

orientation and career choice; ''young women who exhibit moderate degrees of 

attachent and independence fom their mothers tend to value their career pursuits" (p. 

466). The mode1 utilized by O'Brien and Fasinger in their study was subsequently 

modifieci by Rainey and Borders (1997) to include additional maternal variables (e.g., 

gender role attitudes, educational stanis, and employment statw) and a younger sample 

population that resided in a rural rather than an urban environment. Review of the 

responses of tbe 276 seventh- and eighth-grade studenîs revealed that career aspirations 

were influenced by the nature of the mother-daughter relationship (e-g., psychological 

separation and attachent) and tbat the daughter's gender role attitude was greatly 

affected by the mother's characteristics, especially her education level and her own 

attituâes towards women. This connection between mothers' and daughter's gender role 

attitudes was also supported by Ex and Janssens (1998) while Hackett (1997) supportecl 

the use of career counselling interventions that promote the positive aspects of a mother- 

daughtcr tclationship. 

A study by Whiston (19%) investigated the influence of family on catecr 

inchision d career decision-making se l fe fnq.  The findings revealed tbat higb 
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levels of organization and control in a woman's family were relatcd to decrcases in 

career indecision (e.g., less confusion, and les  reliant on others). The intellectual- 

culnual orientation of the e l y  environment was found to be related to career decision- 

making selfefficacy for both men and m e n .  

Many studies have acknowledged the value of parental and family support for 

women pursuing or considering de-dominated careew. Lunneborg (1982) found that 

for fernales in high school and college parents represented the primary source of support. 

Betz and Fitzgerald (1987) cited several Mly-related characteristics in their swey of 

tàcilitating factors relevant to wmen's career development, namely, a working mother, 

supportive fhthcr, and educated parents, Hackett, Esposito, and O'Halloran (1989). in 

their study of college women, found that buth parents c m  have an effect on caner 

orientation (e.g., traditional versus nontraditional) and tbat a mother's support becornes 

especially important if the fhther expmses an udavourable attitude towards the 

daughter's decision to pursue a nonîraditional career path ln more recent studies the 

sigdica~lce of parental support continues to be evident. Women in both traditionai aad 

nonnaditional college programs reported supportive family envhnments in a Canadian 

study conducted by Silcox a d  Cummings (1999). In a study by Grc«ie anâ Stitt-Gohnes 

(1997) women currently cmploycd in or training in the sicillui trades indicated that 

family members "servtd not only as d e  models but also provideci influence tbat was 

inspiratid for (dl) workrole ptirsuits" (p. 274). 

Parents can be active and e f f i v e  participans in their child's caner 
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developmmt (HerberS 1986). Way and Rossman (1996) maintaincd that parents can 

facilitate the transition h m  scbool to a c m r  if they &Liberatdy discuss career-related 

issues wiîh their children, get involved in their children's schooling and demonstrate 

good work values. McDaniels and Hummel (1984, cited in Naylor , 1986) further 

suggested: 

Enmuraging the development of such basic work attitudes as promptness, 

respect, and responsibility; stressing that the work children âo in s c h l  is good 

important, and nlated to the world of work; helping children undatami tbat no 

one individual can be wmpletely competent in al1 things; providing a climate 

conducive to s w ,  senring as the connecting link between home and school; and 

etlc~uraging participation in diverse experietlce~ outside of school, including 

leisure activitits and pmtime jobs. (p. 3) 

Bartbolomew and Schrr  (1994) advocated career wunselling interventions for 

young females tbat encourage parental involvement, dialogue, an understaading of the 

parent's carctr decision-making pocess, and an understanding of how family Minaiienccs 

career cboice. Sinacore, Heaiy, and Hassan (1999) endorseci this parental conneetion 

They submitîed that 'pemitai involvement is one of the most potent ifluences affécting 

their chüdren's caner developmcnt" and it is "especially important during the û?enage 

years, whcn movemcat towards individuation of adolescents often causes confusion with 

respect to the roles that parents can contiauc to play in their lives" (pp.33 1,332). 

Sinacore et ai. off& some suggestions for aiaÉrimitingthep0Sih-e-ofparental 
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5-1 3 

1. inciease parents' awareness of bow thCu attitudes, comments, and work 

values can intluence the chiid's gendtr-role beliefs, occupational 

aspirations and understanding of work. 

2. Encourage perents to help their child to explore and seek information 

mgarding carters. 

3. Reinforce, for pamîs, the value of higher edution or altemate career 

ûaining . 

4. Assist parents in becoming more aware of their child's interests, abilities, 

and achicvements. 

13-12 

1. Encourage parnits to help their daughters to overcome stereotypes 

regarding academic pognims and career options. 

2. Provide information to percnts regardhg the labour &et and 

occupational oppominities, generd career development, and vocational 

so tbat perents can belp k i r  teens to idcntiQ thcir personal 

intertsts, abilities, and potmtd 

3. Encourage parents to be eqmsive regardhg th& belicf and pride in 

îheir son or daugùîcr. 

4. Motivatepamrtstoex;emp~goodworkt.alwsandbabitsuhife~ 
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promote and praise the same in their son or daughter. @p. 3 19-332) 

Parents provide a fiamework for their children's values, behaviours, and 

motivations anci they are in a most influential position to convince them of the 

sigaificance of education and work in today's economy. Osipow and Fitzgerald (1996) 

summarized the influence of parents and the family environment on career development: 

Familial facton are important to career decisions, both in the determination of the 

situational variables involved in career development (such as educational, 

economic, hygienic and medical resources, social support and reinforcement, and 

the provision of a context for work) and in the intra-individual variables (such as 

the physical and psychological characteristics that have a strong genetic 

compmat). (p. 322) 

. . srmuficant Famer (1985) and Walsh and Osipow (1983) higblighted the 

imporrance of sigaificant othcrs in women's career cdwelopment. Individuais outside of 

the family unit cm play a positive role in women's carter development; they can serve as 

role m&ls, pnwide support and encouragement, and supply additional carecr-related 

information. 

Hackeü, Esposito, and O'Halloran (1989), in a stuây of coilege women, found 

that the infîucnce of signifiant athers was signifïCBLltjy related to caner saliencc (e.g., 

imporûme oîcarezr and work in one's Me), ievei of edwationai aspirations, d career 
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traditionality. For this group of women, fernale teacbers wcre the most important 

influence for career salience ad edueational aspirations, male fiiends were perceivcd as 

baving a negative effect on career salience, ami d e  role models, in gened, had a 

aegative influence on women who &sircd nontraditionai occupations. in Davey and 

Stopperd (1993) the influence of signifiant others was one of the factors found to 

"disaiminate beîween stdents who expected to enter their desireci occupations and 

those who expected to enter more traditional occupations than desired" (p. 235). The 

stuâents whose occupational expectations were mort traditional than their desirad 

occupations implied less support fiom signifiant others. 

A Canadian study of women in traditional and nontraditionai science majors 

emphasized the impor$nce of extrafamiliai role models. Pcfsons outside of the farnily 

unit w m  most influentid for the group of women pursuing mntraditional science 

majors (4 1%) and thg werc important for 33% of the traditional auuiernic majors, 

following the influence of mothers (Silcox and Cummings, 1999). Mmll,  Frieze and 

Frost (1991) found that support h m  individuais outside of the family was especially 

important for women aspiring to careers in rnale-dominated occupations. 

Spouses/pertners and fnends playcd a positive d e  in the caner development of the men 

and women in a snidy rcviewed by Famm (1997). The individuals participeting in this 

study did not express positive vicws of their teachers as influentid sienificant othcrs, 

"scveral ... qgcstcâ tbat k i r  teachers stemed unmotivated and just going tbrough the 

motionsn(p. 180). 
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Counsellors ancl teachers are o h  not called upon or are too busy to assist with 

the caner decisions of young giris or women, In a study by Taylor and Pope (1986), les 

than 100/o of the fernales surveyed indicated that tbey had discised their career plans 

with the school counsellor. Lunneborg (1982) ad Greene and Stitt-Gohues (1997) found 

that counsellors were not a fktor in the career decisions of nontraditional women. With 

respect to th& study involving womeu in the skilled trades, Greene and StittlGohnes, 

suggested that information wllceming trades occupations tnay not have been considcd 

by the counsellors nor made available to the students during high scbool. Rural women 

in a study by Vermeden and Miwr (1998) indicated that their teachers ofhm did not 

challenge their restricted view of appropriate career options and some fathers were 

uasupportive of their daughter's carcer aspirations. Other studies have, however, 

demonstrated that teachers wm meanin@ idluences in career development (e.g., 

Almquist, 1974; McLure and Piel, 1978). Davey (1993) found that 41% of the high 

school studenîs intemiewed creditcd their teachers as being influentid, or a supportive 

influence, with respect to k i r  career aspiratio115. 

CounseUor bias regadmg the metit of various cduca t id  altcrnativcs c m  

rcsüict an individual's careef exploration process aadl devaiue ceriain ducational 

choiccs. Hugbey and Hugbcy (lm) suggcsted that c o ~ i i o r s  place wusiderable 

emphesis on pepering strsdeats for universitics but are ofùn ~~l l~~poas ive  to the needs of 

the majonty of individuals who an not univmity-bomd. They mainÉauied 
. . 

that 

CO-iiors need to be aware of thc nature ofand cbiinges to the iabour market and 
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advise stuôents as to the fiill range of occupational and educational options. Hiebert and 

Bezanson (1 995) agreed that more attention needs to be given to al1 of the opportunitics 

that are available. "More vaiue must be placed on technid occupations, 

appmticeships, tradcs, and other skilled w& Such a l t d v e s  may then be seen as 

legiîimate '%nt choice" options" (p. 1). 

Failtue to consider thc fidi mge of occupational options (e.g., skilled trades as 

well as professional careers) and provide the necessary information, may nflect a form 

of occupational and gender bias on the pari of the couasellot. Nevill and Schlecker, 

(1988) maintained that this aad other types of counsellor bias can influence career 

counselling services for w m e n  Cowisellors, like 0 t h  individuals, arc socialized to 

diffetentiate by gender (Codr, 1993); bowevcr~ it is impcrativc thai they become "aware 

of their biases and stereotypes and bow these attitudes may influence tbeir worlLn 

(Hsnsen and Harless, 1988, p. 2). Bartholomew and S c h  (1994) supported this 

position and went on to say that counsellors have a respo11~1'bility to investigate and 

correct gender bias in career assessrnent measm. They also suggest that ùme is a necd 

to aquire and integrate gender-fàir langi~age inîo one's cou~lseUing practice. 

Ward (1995) dimteâ counsellm to be kmwledgcable about the influence of 

genûer anâ gcndcr bias in a female's caner dcvelopment. She suggcsted thiit counseilors 

(a) stnve to devtlop an awareness ofsex bias and sex role stereotyping in cumnt 

theoreticai fiummh, (b) avoid placing limits on career choice bccausc of gcnder, (c) 

use gender-fair language, (d) asess kir own persad bieses and ensure gender-fair 
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practiccs, (e) be sensitive to the affects of socialization and stereotyping on their clients, 

and (f) be laiowledgeable regarding issues such as discrimination, harassment, and 

multiple de s .  

Socioecomrmic status (SES) is one of several important 

environmental factors that influence the career daielopment of m e n .  Variation in 

SES rnay seet the naturc of career aspirations and promote or inhi'bit career plans. It 

can inauence attitudes, values, expemim, opporhmities, and achievements. 

"Socioeconomic status has been acknowlodged as a powerfiii detenninant of vocational 

behavioui' (Osipow and Fitzgeraiâ, 1996, p. 235). 

The cost of post-scconday schooling may present a daunting financial challenge 

for families, perticularly those widi a low SES background. It was distinguished as an 

important variable affécting occupetional expectatious for a group of adolescent females 

in a study conducteci by Davey and Stoppard (1993). In another srudy, Davey (1993) 

suweyed 192 femalc rind 173 male students and found that 25 percent of the mpondents 

indicatcd that cost of oducation was their m m  serious obstacle, making it the number 

one nason for failure to achieve one's career aspiration. Luzzo and Hutcbeson (1996), in 

a shdy of perceived occupational barriers, also concluded that financial obstacles wen 

signincant for many of the study's participents. More thau Wh of the men and women 

indicated tôat it was an influentid factor for fb îm occupational plans. 

A Caaadian stwly by Hanah and Kaitui (1989) investigated the r e i a t i d p  of 
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SES and genâer to the prestige level and gender composition of occupations. The 

fin&@ revealed that: (a) îhe prestige levels of the occupations selecteâ by the studcnts 

were comparable to their o~vn SES background, (b) male-dominated occupations were 

chosen more often by gvls with hi@ SES backgrounds, and (c) "low SES students hem 

Iowa selfkffiwy expectatim thaa bigh SES stuhb regardles of the job prestige 

IeveP (p. 176). A study by Shu and Marini (1998) suppor~s the correlation between hi& 

SES girls and maledominated 0ccupatÎod aspirations: "women h m  higber 

socioe~ommic backgrounds were more 1ikely to experimce gender-mle attitudinsl 

change, to have the murces needed to achieve hi@ levels of educatiod and 

occupational aîtainment, and to be exposed to people who were achieving high status in 

male occupations" (p. 6 1). 

This relationship between high SES and career development was examined in a 

Finnish longinidinal W. Pdkkkq Ohranen, and Tolvaacn (1999) f o d  that high 

SES ùackgrounâs werc d i d y  relatai to high career orientation in fernales and males. 

Low SES was not linked to carex orientation but the influence of a "les than privilegcd" 

background was expessed at age eight in the form of amiety and piissivity 

cbaracaristics. 

Cleariy, thm is a wide range of influences rissociatcd with women's career 

developent. Strategies that adQess these infîwces are necessery for optimal caner 

exploration and prognss. The next section will highîight some of these strategics. 
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Ctrar  CoonaeUiag Inttwentioa Strrtegica for Womm 

This section opens with some general commentary regadmg career counselling 

for women and proceeds to a detailed discussion of selecteci career counselling 

intervention strategies that are relevant to this nsearch study and the career counselling 

program, "Shaping Your Future: Towards the Occupational Integration of Women." The 

specific topics include imagery, possible selves, role rnodels, and decision-making. 

Career counselling intervention stratqies for women need to aQdress the myriad 

of in f lmca  associated with women's career developnent, Kerka (1998) suggested that 

a more inclusive, life-spm perspective is requed, attendlltg to issues such as gender as 

they exist within our cultural context. Carcm counselling strategies have focussed on 

increasing self-esteem and seifefficacy, pviding assertiveness training, increasing 

career awamcss, providing role models, or developing decisiobmaking skills. To be 

effective, however, any career counsellhg strategy must scek to amend the barriers and 

restraints that are oaen associatcd with wmen's career development. In particular, the 

pervasive iduence of gender stereotyping should be exarnined in an effort to curô the 

~llllecasary elimination of occupaûonai alternatives. 

Gendcr can have a significant influence on a woman's career choice. Read 

(1994) supportcd the objective of $ender equity program, to increasc attainment of 

"nontraditional" occuptions. She advocated a mdtidimensional approach to 

cou0seUing that util& Brooks' (1988) Expawy-Valame Mode1 of Motivation for 

Occupeîionai Choie. Speçifidy, she sheencouriiged the use OP cognitive sûategies that 
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pornote redistic self~ppraisals, the provision of accurate labour market information and 

d e  models, and opportunities for peer and W l y  support. Bartholmew and Schnon 

(1994) in a discussion of ways to promote the concept of gender equity and an expded 

course of carecr exploration for women suggested that counsellors: 

(a) enhance counsellor awareness of gender role stereotrping, (b) break down 

women's gender role and occupational stereotypes, (c) help women overcome 

math and science stereotypes, (d) improve young women's self~collcepts, (e) 

impme young women's selfesteem and self'nfidence, (f) address their fear of 

success, (g) help fernale students formulate realistic family and Me planning 

goals, (b) examine their parental and peer influences, and (i) develop support 

systems. (p. 246) 

Particuiar areas of conam have been accentuated by some rrsearchers. Greene 

and Stitt-Gohdes (1997), for instance, emphasiacd the importance of selfconcept 

dewlopment especially for women aspiring to maledominated occupetions while 

Whiston (1993) undcrscored the irnpor&anw of a woman's sclfeffiicacy for taslis. 

Whistoa's sîtdy found that women demonsûated higher selfieffi- for tasks tbat 

involve working with people ratber than tbings and sk recommendcâ tht c ~ ~ l l ~ ~ l l o r s  be 

aware of xlfdcricy e-011s and provide opporhiaities for edmcement wherc 

necamy. Consûuctivist appoacbes to career couzlsclling prombte s e E k n o w i ~  and 

pnsonai empowerment as a means of developing proactive postuns towardP career 

development (?Ioskios, 1995; Peaiy, 1995). Hoskios empbasiKd tbe importaaee of seE 
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awarems: 

Enhancing ~e~knowledge enables a pmon to assess iife positions; in doing so, 

an individuel cm cktemhe the extent to wbich these positions may either 

constrain or supporr growh in various aspects of employment. Counsellors act as 

a mirror or a lem, enabling the client to gain more lmowledge of self and the 

world (p. 2) 

In caner counselling an individual's experiences 0 t h  con& of the receipt of 

occupational and tralliing information, test scores, or inventory results. hagery (or 

fanca~y), howevcr, has the potential for malring the counselling experience more 

significant and devant for the client. Heppier, O'Brien, Hinkleman, and Humphrey 

(1994) unâetscofed the value of creativt vocational intelventions, sueh as guideci 

imagery, as means of cnhancing the career counselling pocess for boîh the comellor 

and the client. The utilbation of imagery techniques can enhance an individual's 

capncity for such îhings as self-knowledge, @lem sohring, creative thinking, and 

c o q  evaluation. indeui, in domains such as leaming, imagesr is actively pmoted 

because it is ôelievtd that by pviding words or souads tbat stimulate the creation of 

mental pictiires stiadents can more easily connect new infimation or idees with 

previously discemad material (Myrick ad Myrick, 1993). 

ia crsseaçe rhere are hkro types of imagery or fmtasy u t i l i d  in career coiuiselling. 
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Witmet and Young (1987) distinguished between directed imagery that requins the 

priesence of some verbal ii3stniction and spontaneous imagery that transpires without 

direction or guidance. Morgan and Skovholt (1977) asscrted that witb thc iafonnation 

derivcd h m  spontaneous faniasies both eounsellar and client can surwy changes in 

occupational aspirations h m  chihibood to the pnseot, disceni any murring 

visuaiization of o~cupotional succcss, and trnce employmnt arcas for -ch dtere bas 

been little or no interest. Likewise, through the use of àeliberetc or guided fiintasy, îhe 

counselling participants can also &tain additional matcriai pertaining to c a m r  

considerations 

Gerler (1980) indicated that imagery is often ovedmked as a useM car= 

cou~lselling tecbniqw " because m d  imagery is an elusive and poorly understood 

aspect of human functioninga (p. 307). Certainly, in m a q  psychology texts daydreaming 

and fantasy experiences are viewed as being indicative of a personal or emotional 

dysfunction. In terms ofamer counselling, howevcr, M m  and Skovholt (1977) 

suggested that faatasy can be rtgerdad "on a continuum of sorts, with one end 

representing unhealîhy activity and the othcr representing bealîùy activity" (p. 391). 

riifomtion obtained îhrougb d e h i  or spoataneous fsntasycxperimœs can be 

utilized by carccr COUMCIIOIS to help tbeir clients explore occupatid options ador 

choosespecinccmploymcsiortrainingpaths. 

Skovbolt and Hmmhger (1974) asserted that htasy experit~lces can be 

trwtficiai to a varitty of pjdzt io~~s ,  inctudùig elcmumry, s a m h y ,  and d e g e  lad 
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snidents. Certainlys clients of al1 ages can often achieve a better understanding of theu 

desires, hopes and expectations by visualking what their lives will be like in the future. 

Imagery can pvide insight into one's perception regardhg a diversity of specific Me 

style issues including sex role conflicts in career development and occupational 

peferences. SUiacorc, Healy, and Hassan (1999) proposed work-nlated fantasy 

techniques as a means of fostering skills necessary for successtüi career transitions. 

In a discussion of imagery in counsellhg, Witmer and Young (1987) s e  

four functions associated with the technique. Firstiy, they state that imiagcry can increase 

awareness of oneself and others. "Dmms, daydteams7 spontaneous imagery and guided 

imagery can give a person access to desircs, val=, emotions, goals, confiicts, and 

spiritual yeamings" (p. 7). Imagery can also foster empathy if individuals try to adop the 

feelings of othem. 

As a second fhdon,  Witmer and Young cited that imagery cari impove an 

individual's sense of conüol. For imtance, relaxation and guided imagery activities are 

often employed to duce the detrimental impact of stress nlated conditions or physical 

illaCsses, enhancing an individual's q i t y  for enchuance and incrcasing the degrce of 

hopefulncss. In the lcarning domain, imrieery also works to strcngthcn pasonal control 

by reinforcing a rccsdincss to lem, problem solving abiiity, mative thinlring and 

memory capability. 

The third purpose of imagery in couiiselliag is that of tiaciiitator of change. 

Inapprozaia~~ habits cm k alterd or tcrminattd and ftars or appntitnsions diminished 



92 

through imagery. in practice, relaxation techniques and assertivewu training involving 

some àegree of visualization are advanced as a means of fosterhg a desired behaviour. 

Finally, Witmer and Young esserted that fanîasy techniques can enhance creative 

thinking and problem solving. By visualizing the situation, individds can mess 

différent aspects of the problem and strive to derive a number of unique, alternative 

soluti011~. 

For caner wunselliug, in particular, there are mmy applications for the imagery 

process. Brown and Brooks (1991), for example, indicated that there were eight uses for 

guided fiintasy in career counselling: to develop self-awamess, to overcome hem-and- 

now tirne orientation, to develop awareness of masculine and ferninint sides of 

personality, for values clarification, for goal setting, in probiem solving, to generate 

career alternatives, and to examine career aspirations. 

Furthermorc, in a study assessing the impact of guideâ imagery interventions on 

the geactation of carcer alternatives, Sarwff and Remer (1982) found that the 

u d e q p h t t  stwhts wbo participated in a fmtasy activity poduced a significantly 

larger number of occupational choices than did the studenis who parîicipated in a 

discussion only activity. Tbcy wncludbd that " guided imagay techniques (which 

encourage autawmy, control, and active participation) may bc efiktivc in counsetling 

because they expand clients' imaginaiions in such a way as to lcad to grertcr diversity of 

thought, which in turn may lead to more satisfling solutions to life poblems" (p.306). 

Tht nlatilMShip bawttn tht hagay sb.rrttg). ami âecisioxx-m?ilring stytc uoç also 
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cxplored in thc study. 

Wbile some counsellors may choose to develop theh own unique imagery plans 

the= are a variety of established formats available for utilkation. Crabbs (1979) in a 

discussion of effective fantasy techniques relevant to career wunselling briefly outlined 

the worL of Morgan and Skovholt, Klarreich, and others. For iastance, Morgan and 

Skovholt (1977) Qeveloped distinctive guided fmtasy scripts to facilitate the 

consideration of such career issues as nontraditional occupations and rnickareer changet 

Stimulus picturcs, picnires of females in different settings, were ernployed by Klaneich 

(1973, cited in Crabbs, 1977) to assist women in their reflection and evaluation of 

present and future carcer goals and aspirations. M y ,  the Gestalt empty-cbair technique 

has been utilizeù to help individuais resolve conflicting career identities by isolating 

spccific occupatioaal anxietits or ambitions. 

Guidai fànîasy, m l y  the most widely used imagety technique, progresses 

through a sequential scriei of steps. Yet, while the gewral pattern is relativcly simiiat 

mong pracûtioners, ihcrc are some slight variations in the applied pmcedutt. For 

iastaace, Skovholt and Hotnningcr (1974) and Gerler (1980) in thcic discussion of the 

application of imagery techniques indicatcd tbat the procedm should bcgui with spccifjc 

relaxation exercises, poceed with thc selectcd fmtasy script, and coimclude with artistic 

or oral expnssicm of participants' thoughts or feelings regarding the expericnœ. 

In a very anaiogous interpetation, Morgan and Skovholt (1977) submiücâ th 

the tbm-phase guided fantasy pocess bqhs with proecdrnts dtsigxxeâ to promote a 
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relaxed and interested state. The htasy technique is explained, participants are asked to 

assume a dorcable position, and relaxation exmises may be employed to ease muscle 

tension. in the second phaw of the counselling procedure, the participants are invitai to 

visualize themselves in ccrtain situations or settings as tûc counsellor guides them 

through a scripteci scenario. Scripts can cover a variety of issues includiag obtaining new 

employmmî, changing meers, and retirement. Finaily, in the third phase the 

participants are emumged to relate and discuss kir feelings 4 thoughts regmbng the 

experience. 

Carey (1986) provided information on the rnechanics and effectiveness of a 

particultu type of procedure, relaxation and Magery training 0. As with guideû 

irnagery, the initial stage of this approach involves measuties designed to help 

participants achieve a reiaxed and Ccceptivc state. Participsass are tben dincted to 

visualise thernselves domg what they would üke to do in a productive and flawless 

manner. Carey (19û6) suggmcd that RIT can enhance positive seIf-perception, 

concentration, attention span, and caner exploration. 

Brown and Brooks (1991) provideâ a more decailed ltccount of the guideci fanîasy 

pocess,assertingthatthenarefivestagaingui&dfantasypocess. Thenrststage, 

induction, involves a counsellor-guided introduction to guided fhtasy with an accent on 

the spontantous nature of hagin@, the potential for prrsonal control, and clicnt fit. 

The second stqe, reltution, cnsures the privacy, cornfort, and safety of rirad 

pvidcs f o r a ~ a t e ~ ~ 1 i l x a t i ~ t e c h n i ~ o r ~ b r e a t h i n g ~ d e s i g n e d  to 
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indua a relaxai mee The third stage, fiuiiîasy, includes the selection and presentation of 

relevani guided fmtasy scripts that contain calming intrdwtory scermrios, vivid 

descnptim, and appropriate p i n g  and s e q m .  Tbe f o d  siage, reorieatation 

involves bringing clients gradually back to the present and normal mental alertness 

possibly thtough the use of verbal guiding and physical touch The hl stage, 

ptocessing, invites clients to slaare their thougtrts and feelings re&arding the fântasy 

experiena. Direct links are then generated in terms of future career plans or desires. 

Guided btasy scripts sbould be appropriate for the dienî(s) involvd 

Couaselion need to pmvick enou* vertwr\ direction to guide participants towards a 

general destination while simdtancously fostering the integration of an individual's owa 

Magts and i b s .  Maxi, the content of the fantasy story is imporîmt ta the overall 

eflectiveness of imagcry as a career co~selling technique. Skovbolt and Hoanhgcr 

(1974) statcd that: 

In our judgemcnt, lik style elemeats (e.g, place of residence, leisure activities, 

family members, péfsonal aetds - dl of which arc important for a caner choice) 

an elicited more often and more clcarly in the guidai fiintrrsy trip than with many 

direct carecr coullscling techniques. (p. 6%) 

The content of guidai biasy scripts can a h  a variety of lifestyle or carter 

concerns, includuig occupational aspirations, gender bias, or caner transitions (Morgaa 

and Skovhblt, 1977). Crabbs (1979) su@ several considerations r c g d q  the 

afinial implemtstatim ofmy btasy oBented meer couii~elliag teçhniqw (a) Gate musi 
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be takeu to ensue that the language and instMctions are appropriate for the age and 

maîurity of the participants; (b) the individuai or group should be adequately informcd as 

to die rationale, the duration, participant roles, and anticipated outcomes of the activity; 

and (c) the fànîasy experience should conclude with a discussion of the thoughts and 

images thaî were realizcd Crabbs also provitid a list of suitable questions that 

wunsellors may ask to promote client reflection. The questions invite the participants to 

ponàer their reactions to the activiîy, their feelings, thoughts, and experiences during the 

activity, and how the fantasy exercise influences their career hopes and plans. 

The application of the guiM fantasy technique may vary h m  kilitator to 

faciliîator. Myrick and Myrick (1993), however, suggested that when implementing this 

counsclling intervention within the school system it is advantageous to prepare an 

appropria& d p t  story wiîh words tbat encourage mental creaîivity, cnate the mood and 

fostcr relaxation, proceed at an even pace using a sootbing tom, conclude the process at 

a ptcasing point in the imagimy joiiniey, and discuss the expefiam. Participants may 

be hvited to discuss how they felt about'the activity and the natint of the images tbat 

wcfe generated in rcsponsc to t& scrigtcd d o .  

As with any counsclling intcwentim thes an advantaps and disadvantages 

awciaîcd with imagery. Kelly (1972) concluded that the firntasy technique was helpfiil 

to participeats because it encouraged open communication and etnotional releasc, it 

red& constroints, and it permittcd acass to a pater volume of focusscd insights. 

Crabbs(1979)rei~thisendo~ofimsserybyassertingthatthtstnttgy 
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ailows for contact with personal feelings aad emotions, it promotes opemess and sbaring 

among clients, and it is an enjoyable and safe technique. 

Morgan 8nd Skovholt (1977) elabord on tûe bcnefits of imagery in career 

couaseiling. Spifically, they maintiiined that techniques such as @ded fanîasy are 

valuable because îbe procedures arc safe ad pleasaat for both the counseiior and the 

clients. The fantasy proccss, hutbermore, encourages the sharing of feelings; it sanctions 

the importance of one's uiner experiences, and it supplies helpfid career4ented 

infôRnati011 

Problem arees with imagery techniques can be allocated to those affecting the 

client and those influencing die counseilor. Morgan and Skovholt (1977) and Crabbs 

(1979) indicated that for the participants obstacles may aiise if thcy arc wt ttceptive or 

open to the fântasy experience, or if tbey tiy to place too mwh meaning on the content of 

their tintasies. For the couusellor, difncdties may anse with bie relaxation procedures, 

k i r  pucing of the f&ntasy mip, their voicc quality, client emotional response, and tbeir 

scnse of cornpetence with the tecbnique itseff. 

Carey (1986) and Witmcr ami Young (1987) süesscd tûat counseliors med to be 

able to effecîively manage any intense emotionai expressions tbat tbe fmtasy expericnce 

maycnatc, Careywlentonto~thattbeerdentoffiinCesypocedurcsusedfor 

individual children sboukl be wcighcd in relation to theu existing level of iàntasy 

activity; their existing kvel of co~lcc~tratim may impede the imagery pocess. In 

adâiâb, counscm should pmsw an dequate levcl ofbdedge and trairimg in 
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relaxation and imagery techniques. 

Brown and Brooks (1991) while supporting the use of guided imam,  indicated 

that there are scveral limitations rclated to tbe technique. Tbey suggested that some 

fmtasy activities demand lengthy preparation periods and counsellors need adquate 

training in this domain, if they are to handle the range of respollses tbat c m  mult h m  

guided imagery expiences. They also submitted that some individuals may be besitant 

to becorne involved in  image^^ experiences (e.g., fear of losing control) and that guided 

faLltasy my not be appropriate for individuals who an e x p e r i d g  significant 

emotiod problems (e.g., seption,  divorce, or recent death). 

Guided imagesr or fantasy provides a creative and interesthg fonnat for 

advancing career counselling objectives. As previously mentioned, imagery acts as a 

stimulus for gains in self-kmwlcdge, problem-solving, value clarification, and career 

planning. Another usefui medium for women's career exploration is the notion of 

possible selves. Tùis will be exploreci in ihc next section. 

Possible selves, Iike imagey, utilize the imagination as a tao1 for career 

exploration end motivation. Individuais h q d y  envision tûcmsetves in the hure. 

niqr imagine w h î  theu life could k likc: types of relationships, possffsions, jobs, ad 

so on. From thesc cognitive musiqip iadividuals wiii b e l o p  cer&ün cxpmmim fôr 

thc~,out~om~~thcyhopetoathievtandou3#miesdreyrrn~dofacquiring. 
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Markus and Nurius (1986) rcgarded these qectaîions for the future as possible selves or 

cognitive evidence of one's hopes, f m ,  goals, or threats. qSerman and Marhis 

(199ûb) indicated tbat possible selves are "elements of the self-concept that repment 

what individu& wutd becme, woutd like to become, or are ah id  of bccoming" (p. 

112). 

Possible selves can be aegative or positive, ternporary or relatively pemamt, yct 

al1 are linked with past experiences. Markus aad Nurius (1986) submitted that one's 

socioculnual and historiai background, the media, socid interactions, and cornparisons 

with significant 0 t h  are entwllied in the development and maintenance of possible 

selves. Adolescents, fbr Uistance, a ~ e  influCI\CCd @y ôy their parents, theu pecrs, and 

film and television personaliîies. Continuhg exposm to tttese role models and tùc 

subscquent assimilation of persodly relevant infiaiion and fecdback cm faster the 

c d o n  of specifïc possible selves. The adolescents acknuwledge that they caa become 

what othcrs are aow, 

Future npesentrrtim of the self, such as "lovcd" or "donc," "employed" or 

"unemployed," "pbysically fi" or "out of shape," evolve fiom one's lifelong personai 

interactions d obsenrations. Over t h e  the store of possi'ble selves varies, however, 

possible sclvcs are important in influctlcing behaviour. Depending upon the particuiar 

petsonal or social circumstances, specinc possible selves arc activatcd within an 

individuai's wotlang selficoncept. For example, notification of a low grade in a midterm 

math exam may, in somt individuals, iack such ne@% possible selves as " î k  belpless 
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siuhî" or "the slow leamer." Rwolo and Markus (1992) indicated that the working 

selfconcept comprises the accessible and functioaal selfconcept, and uiat the negative 

and positive nature of these self-repesentations will impact on individual behaviour. 

Possible selves serve as incentives for future behaviour and as evaluative tools for 

assessing cunent behaviour @khs and Nurius, 1986). in a sîudy focussed on possible 

selves across the lifespan, Cross and Marhis (1991) elabocated on these two functions. 

As for the motivational aspect, possible selves were recognr;red as allowing cognitive 

simulation of an expected event or de, pmvidmg cataiysîs for coatinueci effort, 

supplying a basis or founâation fot individual development, and permitting seldon and 

activation of relevant infomwîion. As an tvaluative agent, possible selves were viewed 

as providing impcîus fot change, scrvllig as a guide for cornparison purposcs, and 

permiîting individuais the opporhmity to alter their hmpretations of specific outcornes 

or circumstances. The motivationai component of possible selves was explained furthcr 

by ïngelhart, Markus, and Brown (1989). As outlincd by the mauchers, possible selves 

inflwnce motivation in two ways: structuring and encrgizing. Structuring supplies a 

reaiistic image of the desircd end-state, thereby focussing the individual's attention on the 

task. Cognitively, plans or stmtegies sre weigtied and the mosî appropriate action is 

d e d  out as a means ofacbieving or avoiâing the hopeà-for or f e d  mult. The 

second motivational qmt, encrsiPag, refers to the ernotim assochieci with the 

possible self. The positive or aegiaive affect that arises when an individuai considers a 

distinct fuhac sclf-repmmwion m e r g b  or inspirrs thtt individual inb proceeding 
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with pertinent goahtientecl bthaviours. 

hhaviour is also influe@ by the kgree of boiIance ammg possible selves. 

Oysennan and Markus (199ûa, 1 W b )  pointeci out th Mance, and henoe maximum 

mot iva t id  efféctiveness, is most evicdent when "expected possible selves are ofkt  by 

countervailing fearcd selva in the same donrainn (p. 112). The lilrclihood of reaching a 

particular goal is, therefore, edmced if an inâividual has botb seIf-representatiom of 

success and nonsucces. Furthemore, individuals having a disîinctive feared self also 

quire a componding ex- possible self that demonstrates bow to pogrcss in 

avoidirig the desirable outcorne. Adolcscenîs, for example, will posscss a heigbtened 

motivational Id in the arca of s~condary s c h l  completion if they have cxpected 

possible selves, such as "hi@ xhool gfaduate" or "uniYeRity stuâent" and f& 

possible selves, such as "dropoutn or "faitm." 

An individual's behviour can be dirtcted or motivated by possiile selves. The 

fbtm self is visuaiized and the most apppiate plan is formulaîtd to achicve the goal 

or objective. Markus and Ruvolo (1989) in a discussion of self-reprcseatation in g d  

accomplishnacnt suggested that global selves facilicete the coiIsbuetion of mon goal- 

specific possible selva, dtimately reinfôrcing the perf'onnaace and decision-making 

process. They coaclW haî thc more directed aetiMty pe#mis genmte a micty of 

cognitive, affcctivc, and somatic (or îaagiile) CO~~SCQUC~~C~S, Somc of the 

consequcllccs can include more efficient and c W v e  infimution @king, &cision- 

rnakin& otgariiz9tion, and cumjkt~on techniques, heighttntd effort and psmmcc,  
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and a more focussed approgch to the ta& at band. Mective co~l~equences of goal- 

specüic possible selves embody some of the acnial positive or neprive affect associateci 

with accomplishing the ta&. Positive feelings can improve decision-making and 

performance as well as boost creativity, while negaâive feelings can foster distress and 

selfdoubt. The somatic consequcnces can involve changes to an individual's b l d  

pressure, muscle activity, and 0 t h  bodily systems. These changes, in tum, are thought 

to influence such things as M i n g  and attdaic perfimnancc. 

The significance of possible selves in motivating bebaviour bas been adcbsed in 

numemus research sues. Tfie wodc of Qsemian and Markus (l990a, 1990b) focussed 

specifically on the nlationsbip between possible selves and delinquent behaviour. 

Recognizing that youth need to create personally sigdicant possible selves while also 

accommodating societies' expectatim, it was proposed that the least delinquent 

adolescents would dem~~l~tflite the greatest extent of balance between expected and 

feared selves. An analysis of tbe res- or descriptions of possible selves, offered by 

four youth groups with varying degrces of deliaquent behaviour supported the hypothesis 

set forth by ûyserman and Marhis. The least delinquent group had significantly more 

painnp of fcared possiMe selva and positive, expected selves. The two most delinquent 

groupi also communicatcd numerou f d  selves reiated to avoiding trouôlcsome 

behaviour, howcver, they apgeared to have insufkient expccteà possible selves available 

to adcquatcly illiistratc how thq could reaiistically plan ta avoid the del iqmr activity. 

In addition to dtmonstraring tht signincance of balance in possible sctws, ûjserman and 
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hïarkus asserted tbat "it is important to assess not just global fwlings of wortii, efficacy, 

or competenct, but also to &se the specific images, conceptions, and feelings that 

adolescents bave of their poiential ad their fidure" (p. 123). 

Ciirry, Trew, Turner, and Hunter (1994) appiied a modified version of the 

possible selves d l  to a group of 13- and 14-year ofd childten in an effort to assess the 

comparative ~ig~ficance of life domains; careerist versus n o d s t  orientations. in 

consideration of the sample malrcup, middle-class, weU-educ8ted., arrd sti$ying advanced 

courses, Curry et al. rqked the "hoped-for" and 'Ykued" selves with "most ~ l t "  

and "most pmising" selves and î h  resesrchers acltnowledgd b t  for girls the "'hop 

for a successful camr may bc complicated by probable and "oughi" selves mnoeming 

future rolcs as pimary caregiven for youug childrm" (p. 138). Thc d t s  showed 

significant geader variances with 86% of tbe bgrs beh8 catcgorizcd as careerist 

cornpimi to only 54% of the guis. The f d c  careerists also differod ûom tbe girls 

who ~nere classificd as mmaeen'sts, thcy took more science courses, baâ a highcr levcl 

of confi* regadhg academic abilities and n o n î d h i d  careers, and identifieci 

more with theu f8tbers. 

The wlloept of possible sclvcs was utilhi by Knox, Funk, EUiott, and Bush 

(1998) in a study investi- gebder di ibncm in cmpoaents of male auci female 

seIfesteem. High school sadents wen asked to complac two research measwes, the 

Possilble Selves Questionuak and the Self-Pcrccption Profile for Adolescents Global 

SeWWorth Scale. Rtsults i n d i d  g d e r  difkmxs and a muhidimensional 
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aspect to the adolescent femaie's self-esteem. Male seIf-estetm was found to be 

associated with only one domain of possible selves, r e l a t i onsb ipd ' i na l  

functioning, while f d e  selfestean was founà to be correlatd witb positive affect, 

financial and material furtctioning, edwationai perfomiancc, occupationai performance, 

relationships, and appesrance. Knox et al. (1 998) suggested tbt during this period of 

mid-adolescence girls arc psychologically more mature tban boys and with time the male 

selfconcept may ais0 h o m e  more differentiated. 

In an examidon of several studies on possible selves, imagery, and 

performance, Ruvolo and Marhis (1992) concluded that futun self-representations are 

linked to motivation and perfomance. Subjects who wen mouraged to wnceptualize 

themselves as successfbî in the ftturc showed incrieased task performance as well as an 

increased number of positive w i l e  selves within kir workhg self-concepts. 

Conversely, individuals who wcrc urged to imagine funrre îàilure displaycd p r e r  

perf' and a greater accessibility to negative possible selves. The dcvelopment of 

a dennite, clear image of oneself in tbe funuc was regadcd as a medium for the mation 

and maintenance of motivational elemcnts. Rwolo a d  Markus (1992) suggested th& 

It is specific, p m o n a i ~  images and conceptio~~~ of the desued ed-stam, and 

how to ~ppo8ch theSe &States, that may mcdiate the rclasion between positive 

expectancies, higb lcveîs of aspirations, opiimism, colltroi, seIfkfhq, 

perceivcd competellct, and perf'ormancc. Similerly, it is specific, pcrsonalizcd 

i m a g e s a n d ~ 0 1 ~ ~ o f u n d c s i r e d c n d - s r a t w ~ ~ ~ t b t n f ; r t i o n  
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between negaiive expatames, low selfefficacy, low selfesteem, low perceived 

cornpetence, belplessness, and pwr perfollllc~~lcc. (p. 121) 

Cross and Markus (1991) explored possible sclves across the iifespan in an 

attempt to rcveal how possible selves are transformed over time. Individuais in four age 

groups were asked to descni their hoped-for and f d  selves. Resulîs iliustrated that 

the younger participants, although expressing a gnatet number of possible selves and 

more confidence in their abiliîy to achieve or avoid these self-representations, were les  

likely to bebave in a manncr aimai at actually naching theu goals or objectives. Older 

respondents, on the other band, indicated téuver possible selves than the youuger age 

groups but were more inclined to poceed with behaviom dircctly focussed at attaining 

or avoiding theu possible selves. Cross d Marhis speculated that reformulation of 

possible selves may account for at lem some of the variation across age groups. As 

individuah age they may modify k i r  hoped-for selves in such a way that the diffenace 

betwecn the cunent self and the positive possi'blc self is diminiski, individuals btgin to 

Iowa their expectations in consideration of the pessing years. Positive views of the 

aging individual are also susrained by creating m o n  extmne feared possible selves or by 

aquiring alternative ways of presenting the same possible selves. 

in summary, the concept of possible selves can be a valuable tool for couusellors 

and clients. It povides a way of t h h q  about one's occupational fi- by envisioning 

the ruture self" in a vaciety of possialc caner altmiativcs. The use of possible wlves in 

caner CQUdw ~dti~kS ~ e I f - k n o d ~ ~  ?t mdw 8 m- of &CfSt&& d# 
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composition of one's current self concept and it supplies a basis for determinhg 

necessuy modifications. It also serves as a guide for assessing career behaviours and it 

fosters realistic goal h g .  

Role models c m  also encourage pragmatic goml seîting and they can be especially 

useful for career exploration. The next section wiil provide fiirther information. 

Rolemaéels 

Bandura's (1977) Social Learning Theory incl& the concept of modelling, or 

observational learnllig, and ernphasizes that a wide d e t y  of children's behaviom, such 

as sex-typed responses, are learned by watching and listening to others mund them; by 

remernbering and developing general nila about certain behaviours. Bandura indicated 

that responsiveness to modeüing is largely determineci by threc thtors: (a) the 

characteristics of the models (e.g., high status, power, cornpeteuce, or quaiities that are 

similar to those of the observer); (b) attributes of the observer (level of self-confidence, 

need for direction, and degree of ciependency on othcrs); and (c) responsc consequences 

(obvious or i n f d  signs of success or lack of succcss because of the model's own 

behaviour, such as money, specialized skills, admiration, or occupational pestigc). 

Modelling is a fi,m of recipmcd dctamhism, a vicarious interaction of the 

obsener with the mode1 resuiting in rnodelling stimuli thaî arc proassed cognitivcly and 

resdt in the acquisition of selected behaviom (Wb, 1989). 8aadura1s (1977) theory 

ass«tsthatthcmainf~ll~~nindividualsleamfrcrmsctingarheariagamodclisthatthc 
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idonnation ac~uifed helps in deciding how the okwed behaviour might help or hindet 

in the fiilfilment of aeeds on some future occasion. If the indiridual seeks to &tain a 

certain resuit, such as high sociocconomic status, they wiU d to the more gennane 

mie models, encode and ntain tbe information, and 6nally imiimitate the behaviour or alter 

e&mg cognitive representations (Thomas, 1992). Role models by giving a pichire of 

the kinds of m e  they arc, tbeir behaviour and the consequetlce~ of those behaviom, 

help others to vicariously explore the personal relevance of certain tfiiags (e.g., acting 

aggressively, chorrsing mintraditiod ~upations, etc.). 

Individuals mcomter many üaditional sex-typed bdiaviours, interests anâ roles 

throughout kir y o d  Sex-sterwityped patterns of household activity, acachiemmt and 

occupetional activities continue to exist and television, textbooks, and storybmks 

pistently pmmote sm-typd behaviours (Mt, 1991). Whilc Social Learning Tkory 

supports the notion that modelling can encourage this c o n f i i t y  to sex stemtypes, 

there is an indication that it can pmmote non-sfmotypic bebviour as well. hkd, the 

capity of maieiiing to alter sex-typd activitics and perspectives bas been assessed by 

many rt~es~cbers, including those en& in the study of career dcvelopmeot and caner 

aspirati011s. 

Laws (1976 as cited in Astin, 1984) suggestcd t h  a developmental mode1 of 

women's work aspirations qmmcd carecr choiccs as a fimction of pest expetictlcts 

and backgroumi fiictors, as wcll as currenî infônnaîid inputs. Ifthcse cunent 

i n f i d ~ ~ ~ d a r t d , ~ w s 3 s s t t F e d t h a t w a t k ~ 0 i l ~ c o u l d a l s o b e  
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modüied. Role models are a primary source of cunent information on nontraditional 

jobs and can be utilized to demonstrate the attractiveness of many peviously dimuteci 

occupations. Gottfredson (1981) submits that expiences, such as role modelling, can 

help individu& discover and c o d h  their interests and enhance their decision making 

process, thereôy Muencing the circumscription and compromise process. ûottfiedson 

proposed that childm and adolescents oAen rely on inaccurate perceptions of 

themselves and the world of work; therefore, thcy oAen have difficulty figuring out what 

they like and what they can do. Hackett and Betz (198 1) when discussing thw career 

selfiefficacy theory also supporteci the utility of rolemodelling for women. They 

suggested that de-modelling interventions provide the opporhinity to teceive 

encouragement h m  sme-scx m&ls and to observe s m x s s  in certain occupational 

areas (eg., nontraditional jobs). 

Greene and Stitt-Gohdes (1997) un-red the positive influence of role models 

for women worlring in the slcilled trades in their qualitative study of young fernales. The 

pwticipmts conveyed that both male and fende role models were instrumentai in their 

career âevelopment "in providing tbcm witb acceptable patterns of behaviour not 

restricted by gender and also by providiag support for tk i r  individualisîic choices" (p 

273). 

Support for rolemodelling was hOaStrated by Walkcr (1981) in ber study 

examining the effect of rolc modeis on attituies celateci to carœr aspirations. Scvcnty- 

five f d e  collcge k s h t n  wcre assignal f d e  Eaculty advisors aad enroUed in a 
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carcer exploration course that included exposure to f d e  role m d l s  h m  a varieîy of 

careers. Results showcd significant changes in the women's self'eem and sex role 

attitudes. The les  stereotypical amtude towards the role of women was considerd to be 

indicative of an increased pmbability of choosing nontraditional careers. Fisher and 

Poitier (1987) also achieved positive results from a rolc-modelling intervention. A 

program designed to foster nontraditional careers for displaced homemaicers and high 

school women included field trips to an edwtional institution offering nontraditional 

and technological careers, and role mode1 presentatiom. The opporîunity to listen to the 

experieaots of nontraditional women and ask questions proved beneficial and effectively 

b m d e d  the career intrrests of many participants. 

In a sndy by McKenna and Fermo (1991) that assessed the attitrades of ninth 

grade students towarâs nonuaâitionai occupetions, it was discovercd that nontraditional 

education was still not widely acapted. B a d  on an analysis of tk respotlses to the 

researcb swey, several recommendations wen developbd, arnong them the adVBLltOgeS 

of using role modcls. Students indicaîed that p. ts ,  couasello~~ and WOfiLers in the 

occupntion influenccd their carter choices; thercfore, the suggestion was that 

nontraditional workers and pemsts in the community should be invitcd to s«vc as d e  

modcls to provide necessary information and encouragement. 

A study onthe effects of a role-modelling intervention was also COûductad by 

Hackcü, Esposito and O'Haüorau (1989). More tban one hunQed f d c  miors from a 

coUege complaed a series of cpaionnsins and iusesmtnt scales regarding 
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occupational interests and attitudes. Results revealeâ that perceived role mode1 

influence, in isolation, was signif idy related to wntraditionality of occupational 

choice aad aspirations. 

Some studies assessing tbe impect of de-moâelhg interventions proàuce ao 

sigaificmt effects; howcvet, the researchm & record partial support for the sttategy. 

Vaughan and Fisher (1981) in a stdy  of the e t k t  of traditional and cross-sex modelling 

showed some irnmediate but no long term change in the sex-role attitudes of three to six 

year olds. The researchers di4  however, indicate that the children were leaming sex 

roles fiom the models they had observed and that the degree of change, although not 

sîatistically signifiant, was towards mon androgynous views. As indicated by Vaughan 

and Fisher, the duration of the nontraditid exposm may be problematic; four 101 

minute sessions just will not baiance the continwus traditional e-ure of many 

childm. hnger or contiauing rolcaiodelling interventions may be more effective. 

Weeks and Porter (1983) expicd 24 kmhgmen chilchu to nontraditional role 

models aod curriculum over a 10,week pcriod Measurement on the Vocational Rolc 

Pteference Scaie revealed tbat neither the control group nor the cxperimentai group made 

a signifiant petest to posaest change towards nontraditional roles. The mearcher 

esserted that the minimal alteration in attitudes may be due, in part, to the age of the 

subjects and their "inherent" nead to categorize or classify people and things. The 

suggcsîion was thaî rote modciling may more effictual for older childm who possess a 

m m  flexible cognitiw 3mc??m. 
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Nonsignificant treatrnent effects were also foMd in a study tha! examinad the 

influence of a nontraditional role-modelling intervention on the occupational 

preferences, caner exploration, and career salience of adolescents. Brooks, HoMan, 

and Galligan (1985) implemented a five-week rolemodelling program for 30 female 

middle and high school students. Authentic role models, representing a variety of 

occupations, were provided in conjunction with group discussions and a tape show of 

local women employed in nontraditional fields. Although the intervention did not p v e  

to have a significant impact, it was pro- that the role-modelling program would be 

more effective for students of different age groups. The researchers suggestad finther 

investigation of the treatment for eight, twelve, or eighteen year olds. 

Many mearchers in their rcviews or investigations of nlated topics 

recommended îhe use of role-modelling interventions. For instance, Almquist (1974) 

and Lunneborg (1982), in segarate studies examining the influences of noatraditioal 

womcn, asserted tbat role models are nccessary for a supportiw p e r d  cnviromncnt. 

Theu notion that role models provide encouragement, information, a d  validation is also 
. . maurtained by severai d e r  individuals (e.g, Coyle-Williams aad Maddy-&rnstcin, 

1990; Dehlberg, 1984; Hollenback, 1985; Smith, 1984). Rolc-modelling inttrvcntions 

an viewed as a mcans of support for fernales considering mntrsditionai careers. 

Fmcr (l976), Miller (1986), and Bmks (1988) qarded mie mOdEihg 

interventions as ways of c11coumging wmcn to contanph a wider mgc of 

ocCup8tions. Direct presentetim of wmen in MHitradtional careen is belifid to 
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counteract somt of the effects of sex-baseci occupational forw:losure as well as uicrease 

women's career motivation. Consequently, role modeilhg is perceived as a strategy for 

career awarctiess and exploration. 

A review of the literature demonstrates thaî nonsignrticant findings may be due, 

in part, to the tather brief dwation of the rolemodelling intmentions, the nature of the 

intervention componentsa the age of the participants, and/or tbe types of rneasures used to 

evduate changes in nodtional aspirations. While the poîential of mle-modelling 

interventions is m f f h e d  througbut many of the readings, it does appear that the 

effectivewss of the strate@ may be dependent upon certain variables, namely the 

intervention and measunment pr~csses. 

Peopb lem by watching, listening and asking questions. They someîimcs need a 

certain amount of counselling w i m  considering options and making choices. Role 

models can provide this infonnatim and direction; therefa, iit seems logical to assume 

tbat tbey cm also bc effective in the process of expanding or modi@mg the career 

interests of adolescent f d c s .  

in ~umrrmry, rule-modelling repesents one opîion for fostering the dissemination 

of information on the fidl range of occugations and for supplying necessriry 

reinforcement. The objective of maay car#r development strategies is to help stuclents 

learn about the nature of MMtraditiod work and to provide encourageiiacnt und support 

for mmînditional choices. For uiaumen, in particuler, exposure to generally male- 

~ o c c u p a t i o n s ~ h t l p t l # m t o b r o a d c n ~ ~ p t i ~ ~ ~ ~ , s s ~ f l a s g i v c t b e m a n  
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opportunity to consider jobs that o h n  offer greater pay and incnased satisfaction than 

do many of the more traditional, female-dominated occupations. Role moâels are 

beneficial in that they provide much needed support and inspiration as well as serving as 

effective sources of informaton. 

Role m&ls ean be a source of invaluable occupational knowledge and 

inspiration, and they can foster the carcer decision-making process. This mess will be 

discussed in the next section. 

As indicated in the peceding section on factors relevant to women's caner 

developmenî, most women wiil have to contend with a myriad of issues when ~ssessing 

the suitability of cafcc~nife options. Far mauy women the prcsence of competing family 

and caner aspirations will make the poass of reachmg a decision complex and difficult 

(Larson, Butler, Wilson, Medora, and Allgood, 1994). Specific circumstances, as well as 

beliefs, aîtiîde, and values will merge to influence the nature of the process and the 

nnal decision. Efféctive b i s i o n - h g  evokes the d for bwledge of the 

situation, whet is des* and wimt is possible. Walsh and ûsipow (1988) descri'bod the 

decision-maker as "proceading, with varying degrecs of seIf~wanness and rationality, 

h m  an initial state in which informafion is gatbed and orgmid, to an cventual state 

in which infoII138tion is cvaluated as the basis for choice"@. 26). 

In the pregam aseses! in drt pma! shrdy, "Shaping Yom Fuhin: Tawsrds the 
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Occqmtiod Integration of Women" (Cahill, 1994), participants are presented with a 

chision-making model tbat outlines a process that may assist them in making eareer and 

other life decisions. Selfg~are~less, occupational information, and gender-related issues 

are presmted to the program participants as integral components of the career decision- 

making process. The model includes seven steps: (a) define exactly what it is you have 

to make a decision about, (b) gather al1 the information you need to make an infonned 

decision, (c) identify al1 altemtives, (d) list al1 the advantages and disadvantages of each 

option, (e) cboose the option that seems best for yoy (f) decide how to put your decision 

into action, and (g) evaluate how well your plan is working and make changes if 

necessary. 

Magausson (1995) described five processes involved in career planning: 

initiation, exploration, decision-making, peperation, and implementation With respect 

to the decision-making component he suggested that many individuals feel coasrrained 

by formal decisiobmaking models and prefer that decisions evolve more naturalty. 

D u ~ g  the decisimmaln'ng phase, Magnusson poposed that individuais attend to their 

intuitive nsponses, accep that a certain level of uncertainîy is to be expected, and 

ptepan for a cognitive appmisal of CB~~CT-relateci alternatives. 

Wben making carter àecisions, au individual is haxi with the task of comperiag 

altemtivcs and the possbility of career compromise. An approach developed by Gati 

(1993) fonns tk b i s  for a model of caner compomise developed by Gati, Hormiiner, 

and F a  (1993. Tht modcl pnsumfs th;rt the framing of cateer wmpmmk, or the 
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way a person perceives the problem will ultimateiy influence the poass and outcome of 

the career decision. Gati et ai. (1997) suggested that there are three possible framings of 

compromise that can affect tôe decision-malo'ng pocess: (a) compomise in tem of 

occupational altemtivcs, or a willingness to forego an occupational alternative in favour 

of another aitemative despite the former's desirable charactenstics, and then a 

willingness to accep tbat aitemative even though it deviates from the idcal; (b) 

compromise in terms of the relative importance of aspects that involve decreasing the 

initiai importance attributeà to a specific aspect, so that it will have les  infïuence in 

evaluating and distinguishing beîween the occupational alternatives; and (c) compromise 

in terms of within-aspect pnfereaces that involves the individual's willingness to 

consider additional levels of an aspect as acceptable, even though they are less desirable 

than the opbmal level (pp. 392-393). 

Gati, Houminer, and Fassa (1997) submitted that ûaming in terms of within- 

aspects optioos necessitates a contemp1ative poçcss, an individual may fael a graiter 

sense of control if variation within each aspect is scnitinized A six-stage counsclling 

intervention designed to foster the ûaming of compromises in terms of w i t b  aspect 

prefc~cllces was ploposcd: (a) explain the nted to compromise, rccast coaflicts as 

decision poblems; (b) idemi@ tbc client's dmhant fiaming; (c) pesent the other two 

possible framings, explore mdtipIc viewpoints; (d) guide the client to focus on the 

âaming involving within9spçct p r e f i i ,  ensuing sysmatic and anaiyticai 

eyaminarioa; (e) eYsmine global cofnpromh, lads al aikrnatives as a wbie; ad (9 
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learn h m  the process, its applicaôility to other career or Me decisions (pp. 395-397). 

Some studies on the subject of ge&r cüfkmms in career decision-making have 

revealed w significant ciifference in tiie level of caner indecision for men or women and 

no overall gender differenccs in psychological problems in the carecr decision-maicing 

process (Larsen, Butler, Wilson, Medora, d Allgood, 1994). Larson et al. di4 

however, find that based on the responses of their sample of 1006 college shidents, 

women indicated ha* greater problems with life-goal awareness (e.g., level of 

bwledge, understanding, and insigbt regardmg individual wants and needs) while men 

demonstrateci greater difficulty with secondary gain (e.g., degree of advantage received 

by not committing to a career decision). Measurement of decision anxiety did not show 

significant gender clifferences, however, both men and womcn exhibiteci some apparent 

difficuity with anxiety. 

Gender clifferences in career decision-making was also the focus of a study by 

Gati, Osipow, and Givoa, (1995). Using a sample of mon tbaa two thousand yomg 

adults tiom Israel, Gati et al. endcavoured to essess die similarity and dissimilarity in 

content and structure of prefmnces for men and women. Resuîts of the study reflected 

an d y s i s  of aspects, with-aspect prefemiccs, and structun of aspects. Most aspects, 

or hctors, d to t o u t e  occupational altcniativcs were petctived to have a 

comparable sigdication for both men and women. Women, howcver, did place higher 

emphasis on ' ' r e ~ p s  with ~ c n  and men rcgded 'ïnamen as more important. 

An appraiçal of withinaspect preferences, or &sirabdi@ ofunious levets in a c h  apct,  
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reveald meanin@ gender diffaence that reflected traditionally d e  or female 

orientation. Gati et al. (1995) contended that "men's preferences are compatible with the 

traditional male business and technology orientation, whereas womenys preferences are 

compatible with the traditional female social and humanistic orientationy' (p. 2 13). With 

regard to the stnicture of aspects, or the pattern of relationships, some general similarity 

was evident. There was also, hower, some evidence of gender-specific perception and 

interpretation of aspects; suggesting that men and women wen relating the same aspect 

to different coutexts. The researchers cited the example of "flexibility in working 

hours"; women related this aspect to "working conditions" while men related it to "status 

at work" (p. 213). Based on the overall results of the investigation, Gati et al. (1995) 

suggestad tbat counsellors address the issues of decision anxiety and secoadruy gain 

motivation in thtir counselling of ttoth men and women. They also noteci that prablems 

in carcer decision-malcing can be related to &tors other than thosc examincd in theu 

nsearch, namely gender-mle attinidw, sclf-esteem, and support. 

Bandura's (1977) cowept of self-efficacy bas beea suggested as a daenninant in 

tbc camr decision-making process in a number of studies (e.g.. Church et ai., 1992; 

Luno, 1983; Taylor and &a, 1983; Taylor and Popma, 1990; Wbiston, 1996). The term 

career ~e~etncacy is used to refa ta a bclicf in one's ability to perfonn career-rclated 

behavim successfiilly (Betz and Fitzgerald, 1987). In a recent study of udqmdutc 

sîdnts, û i d c o s  (1999) establishad that diffemiccs in carter decision-making self- 

&cacy #u!d be rtla!cd to Supcr's four patt@ms of cateer choice: stable, amdonal, 



Il8 

multiple trial, and unstable (Super et al., 1957). Participants were classified as belonging 

to one of the four groups basxi on tbeir autobiographical information and career 

bebaviour to date. An analysis showed that uniike the groups exhiiiting conventional 

and unstable pettems, the stable and muhiple trial pattern groups "reported significantîy 

greater confidence in their abilities to successfully unkdce  the career-related tasks of 

goai selection, gathering occupatioaai information, problm solving, d i s t i c  planning, 

and self-appraisaln (p.253). Career self-efficaq was also investigated in a ment 

Canadian study wmparing womea in traditional and nontfaditional science majors. 

Silcox and Cumming (1999) found that, contrary to prior research establishg 

differences in caner selfefficacy (e.g., Fasinger, 1990; Scheye and G h y ,  1994). there 

was no significant variation between the two groups of women. They suggest like Shu 

and Marini (1998) that this hdmg may be an indication of fhvourable social change 

brought about b u s e  of the womcn's movement. 

Solber& Good, Fischer, Brown, and Norâ (1995) defïned carter setarch self- 

efficacy as an "individuai's degree of confidence that thcy can succc~sfiûly perform a 

variety of carcer exploration activitiesn (p. 448). Solberg a al. u t i l i d  this concept in 

thcir study examining the influence of career search self-efficacy and human agency on 

career &cision-making and career exploratian Thcy concludeci, bascd on a h i ~ i ~ ~ ~ : h i c a l  

regrcssion analysis of the nsponscs of 427 wltege sndests, that career search self- 

e f f i ~ c x p c C r a t i ~ l l ~ ~ m o r e ~ ~ l l ~ t q ~ i n t h e ~ ~ ~ ~ # r ~ p o c t s s t h a n  

p c r s d ~  Eraits such as ~ v f l # s s ,  htqemd ficm (t.q, shyncss), or 
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instrumentaliîy. Recommendations for career counselling incldeci the implementation 

of interventions designeci to augment an individual's current level of career search self- 

&cacy. Specitic reference was madt to interventions that m h r  Bandura's (1 986) 

sîrategies for fostering self.efncacy expectaÉions, providing opportunities for mastery 

experiences, vicarious experienm, persuasion experiences, and physiological foedback, 

Caner decision-making appoaches or models a h  to facilitate the decision- 

malting process and remedy indecisim. Gati's (1986) seqwntial elimination approach to 

caner decision-making seeks to achieve this by placing emphasis on the value of various 

aspects relating to a decision. Osipow and Fiîzgerald (1996) provided a concise 

description of Gati's approach, indicating that it involved: 

Identification of the relevant aspects of the decision rankcd by their importance, 

then of the acceptable range for the most important aspect not yct considered. 

Next, occupations whose characteristics are outside of the acceptable range for 

the comiderod aspect are diminatcd. A list of acceptable occupations is thcn 

generatcd, which scfyes as the b i s  for fiather expiontion of occupetional 

alternatives. (p. 174) 

Gati, Fessa, and Houminer (1995) utiliaed Gati's (1986) scqucntial elimination 

approach as a basis for a general, theoretically-baseâ fiamework for career decision- 

making imcs. Gati et al. (1995) suggested tbas couriseUors can help clients "improve 

the quaiity and outcomes of the carce decision-making poass" if they follow this 

pattern: (a) define the goal and i&n@ alternatives; @) ide- most peisoaeily relevant 
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aspccts (e.g, abilities, incorne, inâepdence, etc.); (c) rmk aspects by importance; (d) 

identifL optimal and acceptable levels of each aspect; (e) eliminate occupations 

incompatible with preferences with an aim of having sevea or fewer preferential choices; 

(f) test sensitivity to changes in prefecences; (g) coliect additional information on the 

promising alternatives; (h) ranlc alternatives ôy overaii desirability assessing advantages 

and disadvantages of each altemative; and (i) o u î h  steps to actualize the most desuable 

alternative (pp. 2 13-2 16). 

Unlike some models of carcer decision-making Gati's (1986) sequential 

elimination mode1 (SEM) does not begui with a limited number of alternatives, but rather 

commences the decision-making ptoeess with wide range of occupational options and an 

adysis of aspect prefemiccs. Slaaey (1988) noted that "the SEM approach may be 

usefiil for reducing a large numbet of options to a nuinber of alternatives that can k 

subjected to more intense decisionaakiq analysis" @p. 69-70). 

Caner counseuing also needs to address today's reality of multiple occupational 

moves, the nced for effective coping skills and more frequent career decision-making 

(Cahill and Martland, 1994). McAuky (1998) pointeci to the significance of cumnt 

economic and political reaîjtics (cg, government cutbacks, recession, unemployment, 

downsizing, etc.) in an individual's career planning. She maintained that caner 

decisiorilmaking should involve not d y  self-hwledge and occupaEional exploration 

but atteniion to personal and Cnwonmental factors sucb as job avaiiability ad career 

transitions. Research by Gali, Kmw, and Wpow (19%) atiemptd io provide a means 



121 

of facilitating caner changes and a blueprint for understanding the myriad of factors thaî 

can complicate the decision-making pocess. 

Gati et al. (1996) sug%ested that an individuai's career decision-aialUng pocess 

caa be expediteù if one is able to locate and understand the nature of the difficulties that 

occur "Career decision is not a single type of problem with different symptoms but 

cather a group of probtems îbat typically lead to some final outcome (i.e., the inability to 

make a career decision)" (p. 52 1). Subsequently the researcbers proposed a taxonomy of 

44 difficulties in c m r  decision-making based on existing thcorctical rmd empirical 

research, and adâressing both cognitive- and affective-based difficulties. To test the 

mode1 a research-specific questionnaire reflecting the taxonomy was administered to two 

cuiturally diverse groups, 259 young Israeli men and women and 304 male and fcmale 

American University -. Analysis of relationship paücm revealed similarity 

baween the two samples and consistency with the thcaretid foudations; howevcr, 

some relatively minor changes to the taxonomy were requrnd. The tcsulting taxonomy 

configuration inclisded t h e  major categories of dülicuhies: (a) iack of nadiness, 

refcning to pmblems that occur before the career decision-making pocess; (b) lack of 

information and (c) inconsistent information. Ten subcetcgoncs wcrc o r g m d  under 

the thne main caîepries: lack of readiness incluécd lack of motivation, indecisiwness, 

and dysfunctional mytbs; lack of information includEd the careet decisiommaking 

proctss, seif, occupations, and ways of obtaining information; and ihoonsisknt 

infimation iacirded umeiiabit i n f o ~ h n ,  internai d c t s ,  and artemai d i c t s .  
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F u r t h  disaimination resultd in a number of additionai, more prccise subcategories for 

a total of forty-four taxonomy difnculties. 

The quality of one's career decisions is especially meaningful in today's dyaamic 

labour &et characterized by change. An individual who possesses self-knowiedge, is 

conscious of what he or she wants in a c m ,  is cornfortable with the pmcess of 

decision-making, and is motivated to seek occupational information, may be better able 

to adjust to negative things such as downsipllg or positive things such as innovative 

occupational opporîunities. 

Cbrpîer Sumnury 

The career counseiiing program, "Shaping Your Future: Towards the 

Occupational htegration of Women," draws fimm a number of different thcoretid 

fci~~~danous and considers the influeace of a variety of intrinsic and extrinsic factars. 

This literahire rcvîew su@ that sevcral theorists/researcbcrs view women7s carecr 

dcvelopment as unique in that women exhibit a variety of career patterns that differ 

somcwûaî h m  tbat of men. Women continue to hold primary responsibility for children 

and the home, and they arc fcequently faced with a variety of psychological and 

mtextual issucs (e.g., low selfcfficacy, geder bias, and role confîict) that can inhiiit, 

aiter, or obstnict career aspirations, carccr propasion, and carcer success. Inttrventicm 

strategia appopiate for addnssiiy mmy of these wumen's carrtr ktopmcnt issues 
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were also discussod. 

The following chapter will discuss the methodology utiiized by the tesearcher and 

outiine the major topics of interest for this study, namely occupational knowicdge, seif- 

knowledge, decision-making ability, level of assertiveness, role mode1 ernpbasis, 

utilkation of imagery/possible selves, and attitudes. 



Dcsiga of the Study 

This is a quasi-experimental study that utilized a pretest-posttest, nonequivalent 

control group design (Gay, 1992). This type of design is tiequently utilized in the 

evaluation of educatiodcoullselling programs when random assigment is not practical 

or possible, as in this case. Subjects for this research study were not randomly assigned 

to groups because of the unavailability of two analogous and ongoing employment 

enhancenrent programs and because of the limited enrolment in the current New 

Beghnhgs program. The tteatment group was selected tiom individuals curmitly 

involved in the goverment-spowred, employment enhancement program, New 

Beginnings, while the control group was chosen fiom a list of former New Beginnings 

participants. Treatment was not mdomly assigned. 

Subiects 
Sixteen individuals wcrc selected fiom the total current enrolrnent in the New 

Bcginnings pogram to participate in the caner couuselling program "Shaping Your 

Future: Towatds the Occupational Integration of Womcn" (Cahill, 1994). The treatmeat 

p u p  mcrnbtrs were chosen by the New Begbkgs program dinctor on the ùasis of 

being f d e  with m prior involvement in a career &utlselling program, having an 

adtquaîe reading levcl, and having an expressed interest in the Snidy. Of the 16 

individuals who were originelly selected for thc treamtnt, 13 remained at the conclusion 

of the study. Two wmen volimtarily k i k i  to withdraw from the cormsclling pogram 

&tbe second session, while anothef womafi completed ttie entire progiam but mved 
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out of tbe province before the posttest was admiaistered. 

Another qual number of cunent New Beginnings students who met al1 of the 

selection criteria would constitute die ided control group composition. However, as 

limited enrolment precluded this type of arrangement, it was decided to select the control 

group members h m  a list of past graduates of the New Beginnings program. It was 

determined that these people would most ctosely match the treatment group in tenns of 

the selection criteria and background charactcristics. A series of telephone interviews by 

the New Beginnings program director resuited in the orgahtion of a group of nine (9) 

interested and eligible individuals. Like the individuals in the treatment group, al1 of 

these women: had completed the employment enhancement training offered by the staff 

at New Begi~ings, had litîle or no expcrience with carter counselling programs, had 

adequate edmtional staradin& and communicated an intercst in the academic study. A 

moderate &gm of socioeconomic similarity was also assumed considering that 

members of both groups are or have been in receipt of Social Assistance benefits. 

Furthamore, individuals in both gmups wwe living in an tuban enWomcnt. 

Statistically, a series of owway ANOVAs indicated tbat both the treatment and control 

groups  me similar a! the time of the pretcst. 

Sctbnn 
The research for this study was conducted at the New Beginnings training facility, 

l d e d  in the central region of a city of approximaîely 160,000 people. Tnatment 

sessions were conductcd in a large rom with ample, cornfortable seating and an 

adequate level of privacy. Participants wen encoriraged to sit in circuiar anaagcment to 

facilitate communication and fostergmupcohcsiv~. 



Treatment 
The treatment in this study involved participation in a ten-session career 

counselling program, "Shaping Your Future: Towards the Occupational Integration of 

Women" (Cahill, 1994). The entire program was conducted during the period July 13 to 

August 10,1995, with an additional meeting two weeks aftet progrem completion for 

purposes of the posttest administration. On average, each of the ten sessions lasted one 

hour and f w f i v e  minutes with a fifieen minute break. 

The general focus of the career counselling intervention was to enhance the self- 

awareness, occupational knowledge, and career-related skills of the participants. It wris 

proposeci that with accurate information and an adequate understrtnding of intemal and 

e x t d  career influences, the women in the treatment group could develop appropriate 

career plans and make informed occupational decisions. A multimedia appoach was 

utilized and included videos, print matmials, discussions, and guest speakdmle m&ls. 

Appenâix C provides a schedule of the pretest, treatment, and pasttcst as 

delivered and a brief summary of the ten-session program. With the permission of ihe 

author of the original program, some modifications were made to amend or augment 

some session themes to accommodate participants' concem. Al1 trcatment sessions ad 

measutCs wim admiaistacd by the researcher. 

Iiistniment 

A questiot1i38ifC approach was selected as the mat  ampriate mcthod for 

obtaining the necessary rescarch information. An instrument was developed s ~ i f i d y  

for the study and was designed to reflect the distinctive nature of the carea counselling 

"Shaping Your Future: Towaràs the OcCupetional of Women" (Cahill, 1994) 

and ik uniquet~ss of che reseacch subjects. The questio& [set Appcndix Aj 
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g a m d  sociodemographic information as well as details on all major career 

development issuedfactors covcfed by Cahill's program, including educational and 

occupational aspirations, perceived e d w t i d  and occupational barriers, level of 

occupationaYlabour market hwledge, influence of signifiant others/mle models, 

perceived level of capabiliîy, assertivmess, decisiommaking/poblem solving ability, and 

finally, perceived level of self-knowledge. Some of the questions used in this research 

instrument were drawn h m  a questionnaire origuially dweloped by Cabil1 (1994) to 

evaluate the effectiveness of her careet counselling program with stucients living in rural 

areas of Newfoundland and Labrador. The remaining questions were derived h m  a 

literature review encompassing al1 of the aforementioned topics and efforts were made to 

address a wide variety of relevant issues. The questionnaire did ask for participants' 

names, however, codes were later assignexi by an impartial research data anaiyst to 

ensure confidentiality. 

Pretesting of the questionnaire using a smaü sample of the intended population or 

a similas population was not feasible due to the limitai number of available research 

subjects (e.g., women particimg Ui a governmeat-sponsored employment 

whancement program). The instnunent was, howevcr, examincd by two expert 

reviewers for deficiencies relating to the directions for completion and the questionnaire 

items. 

The final version of the questiamah compriseci four distinct segments: Parts A 

and D coilected general and sociodemograpbic information as weU as general 

commentmy on the program; Part B compised a subtest designai to assess aititudinai 

changes and required a qüalilativi: review; and Part C enwmpsssod six subtests quiring 
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quantitative analysis. Items in each of the six subtests were construcîeà ad scored ushg 

a 5-point Likert d e ;  M o r e ,  it was necessary to employ Cronbach's coefficient alpha 

as a maure  of rational equivalency reliability. As î l ~  subtests repesent tests being 

developed for a new a r a  of research, reliability coefficients of .6O or better were 

wnsidered -le (Gay, 1992). To achieve this standard of reliability several items 

within the subtcsts haâ to be omitted for purposes of statistical analysis. The following 

table illustraîes the finai composition of each subtest and its reliability coefficient: 



Items Dropped Items Rctrined Rcihbiiiîy 

CaftieKnt 

Occupabonal Knowledge 50,5 t ,54, and 56 48,49,52,53, and Pntest - 36' 

(Q. 48-56 inclusive) 55 Posttest - .67 

Self-Kmwledge 80 and 82 75,76,7?, 78,79 Pretest - .64 

(Q. 75-83 inclusive) 81, snd 83 Posttest - .69 

Decision Making 70,71, and 72 68,69,73, and 74 Preîesî - .72 

(Q. 6&74 inclusive) Posttest - .S 1' 

Assertivcness d a  57,58,59,60,61, Pretest-.84 

(Q. 57-67 inclusivt) 62,63,64,65,66, PO- - .85 

and 67 

Role Madels 41,42,43,44, 46 and 47 Pntest - .67 

(Q. 4147 inclusive) and 45 Posttcst - .60 
Imageryl Possible Selves 36,37, and 38 31,32,33,34,35 Pntest- .65 

( 4 . 3 1 4 )  39, and 40 posttest-.TI 
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Jhdmi 
Letien and consent forms (see Appendix B) were forwatded ta the prospective 

members of the matment and control pups. The letter provided a briefoutiine of the 

rcsearch study* a synopsis of the career eounselling program, and it emphasized the 

confidentiality of the entire process. 

A pretest-posttest fonnat was used for the study, wih the questionnaire king 

adminisiered at the b c g h h g  of the project and again two weeks aAer program 

completion. Modincations were made to delete references to the intervention program in 

thc questionnaire that was d c l i v d  to the subjects in the control graup. Administration 

of the questionnaires was cmducîed by the researcher and participants h m  both groups 

were proviâed with ample spew and the. Questionuaires were administered to botb 

groups at the same timc. 

Design rad Anrlysis 

The data for this stwty produced both quantitative and quahtarive Uiformation. 

The quantitative information to adQess rcsearch questions 1 to 6 is descnbed below, 

with respect to die amîysis of variance fof repeated memures. Aaalysis of the qualitative 

MOrrmLtion fa research question 7 is also prwided 

Aaalysisofvarianceforrepeatodmeas~r~~wasutilizedtoevaluetethteffectsof 

tk iadependent variable, the arecc cou~~ll ing intervention, on six dependent variabks. 

Tbt ckpedm variabics kludtd: 
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1. - The relevant subh* m e a s d  the parûcipant's 

level of occupational knowledge and use of job search techniques. High scores indicate a 

higher level of such kaowledge and utilization of job scarch techniques. 

2. S e l f - A w a r e n e s S ,  - The subtest measured the 

degrce of each participant's sense of ''seilf" her self-hwledge, selfesteem, and self- 

efficacy. High scores indicate a more positive sense of self. 
. . 3. - The subtest measured the 

participant's level of decision-malring and problern-solving ability. High scores indicate 

higher levels of these capebilities. 

4. - The subtest measured the extent of the parricipmt's 

assertiveness. High scores indicate a greater àegree of assertive behaviours. 

S. - The subtest measured the importance of d e  models for 

participants. High scores indicate greater endorsement for d e  models in caner 

piannina. 

6. - The subiest m e a d  the importance of imagery 

and possible selves for participants. High scores indicate greater endorsement for the use 

of imagesr and possible selves in carecr planning. 

Repeated meas- analysis of vaiance is appropriate for research questions 

aimed at determinhg growtb ôetwcen the paest and posttest (Schaefer, 1992). This 

Wsîical anaiysis addressed change over time and, in îcms of this research snidy, it 

assessod gains that occurrcû for both the treatment and conttol g q ~ .  The anaiysis 

cornparcd the meau difference benVeen the ptctcst and posttest for one group in relation 

to the meaa dinermce for the othcr group. 

The six siibtests rquiriog quantilaiive anaiysis utilized a Likert 5-point d e .  
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Tk foliowing point values were assigned to the responscs to facilitate scoring of five of 

the six subtests: "Strongiy Agreen - 5; "Agrce" - 4; 'Vndecided" - 3; 'Pisagree" - 2; and 

"Strongly Disagrec" -1. The subtest for assertiveness corisisted of negatively worded 

questions, therefore, the point values were revcrsed: "Strongiy Agrce" - 1; "Agree" - 2; 

"Undecided" - 3; "Disape" - 4; and "Stmngly Disagrce'' -5. The effoct of the 

tfeatment, or the cafeer counselling intervention, was assessed by examinhg the 

sigdicance of the interaction of the treatment variable with the repeated factor in the 

design. For instance, the effkct of treatment on occupational knowledge, self, decision- 

making, asxrtiveaess, rote models, and imagery/possiôle selves would be demonstrated 

by an increase in these depcndent variables for the treatment group h m  pretest to 

posttest with no exhiiited increase for the control group. Significancc at the p c. 10 

level was considered acaeptable as this was a pelimlliary evaluation of the measure 

(Haris, 1995). 

Research m o n  7, regardmg changes in participant's attitudes, was assessed by 

the subtest included in Part B of the questionnaire. lndividual qualitative anaiysis was 

rcquired as the subtest items, questions 20 to 30 inclusive, were not composite. To 

facilitate anaîysis of tbe responsts to these questionnaire items, the researcher accepted a 

cumulative percentage for the "Strongly Agne" and "Agrecn nspwses and a cumulative 

perccntagc for the "Strongly Disagree" and "Disagtcc" responses. ültimately, the 

rwpuscs of participasCs wm sorted into oniy tbrce categories: "Apt: ''ündecided," 

or "Disagne." 



Aariysb and Rcsuh 

Introductioa 

This chapter provides the quantitative and qualitative data and research fhâhgs 

relevant to this quasiexperimental study. For each section in this chapter the research 

question will be ptesented followed by a discussion of the mults. Tables will be 

pvided to illustrate the findings, wàm appropriate. The quantitative analysis of 

resemh questions 1,2,3,4,5, and 6 will be presented fin$ foflowed by the quaiitative 

anaiysis of research question 7. 

-: Are there signifiant ciifferences between the pretcst and posttest 

mean scores for the treaûnent and control groups with regard to the participant's level of 

occupetional larowleàge? 

The fht research question focussed on changes in the depenkt variable, 

occupational knowledge, as a resuit of the career couasclling intervention program, 

Shaping Your Futun: Towards the Occupaiional Integmîion of Womea It was expected 

that the experimental, or treatment group, would show an increase in their level of 

occuprrtional laiowledgc and related job search behaviours as mcasured by the resesrch 

cptionnaire. 
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Table 2 shows the mean response for each group. The treatment group exhibited 

an increase over time, h m  16.55 to 20.45, while the control group mean remaiaed the 

same at 17.22. The increase in the treatment group means indicated a trend in the right 

direction and an inCrcase in occupational knowledge for the group's participants. This 

statement must, however, be interpreted cautiously given the lack of statistical 

significance illustrated in Table 3. This table shows there was no significant interaction 

between group and occupationai knowledge at the p < -10 level, however, the interaction 

did approach significance F(1,18)=2.980, p. 10 1. 

Croup N M a n  Std. M a n  Std. 

Deviation Dcvirtion 

Treatment 11. 16.55 3.62 20.45 3.67 

* two cases missing 

Note: A mean on occupational knowledge indiCates a greater levcl of occupationai 

bwiedge, ranging hm a score of 5 to 25. 



Tabk 3 

Source Sum of of Mean F P 

Arc there signifiant differcnces between the pntest and posttest 

mean scores for the tnatment and control groups with regard to the perticipant's level of 

self-aware~ess, selfcsteem, and/or selfefficacy? 

Research question two addressad changes in the dependent VBtiable, self- 

awareness, selfestccm, and selfefficacy, as a resuit of the treatment. It was anticipated 

that the participants in the ûeatmcnt group would show an increase in theu 1-1 of these 

qualities of self as m d  by the research questionnaire. 
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Table 4 shows the mean response for each group. The treaîment group showed a 

slight increase over tirne, fiom 29.31 to 29.61, while the control gmup displayed a dight 

decliae, firw 28.89 to 28.78. The increase in the treatment group means indicated a 

minor increase in the level of self*-, seIfcsteem, and selfefficacy. Table 5 

shows there was no signifiant interaction between group and self*- selfi 

esteem, and self efficacy at the p < .10 level F(1,20)=.098, p=.757. 

Tibk 4 

bv Grpllp 

M a n  

Note: A mean on self indicates a pater lcvel of selfaw~te~~ws, self-esteem, and 

seif-efficacy, ranghg h m  a score of 7 to 35. 



Tabk 5 

for San- 

Self .IO3 1 -103 .O22 ,884 

Self by Group .466 1 .466 .O98 .757 

Are 3: sigmîicanî difftmices between the pretest and posttest 

mean scores for the treatment and control groups with regard to the participant's level of 

decision-making and problem-solving abiliiy. 

This research question was directcd towards changes in the dependent variable, 

decision-making and p.oblat-solving abiiity, as a result of thc caner counselling 

intemution. It was expceted tbat the treatment group would demonstrate an inCrcase in 

their level of tbese abilities as measured by the research questionnaire. 

Table 6 shows the mcan nsponse for eacb group. The tnabnent group showcd 

an increase over time, fiwi 14.69 to 16.46, wbile the conml p u p  mean &xcased h m  



138 

15.89 to 15.00. The increase in the treatment group means indicated an increase in 

decision-malong aod problem-solving ability for the group's parîicipants. Furthemiore, 

Table 7 shows that there was a significant interaction between group and decision- 

making and problem-solving ability at the p < .10 level F(l,20)=3.l95, p=.089. 

Note: A mean on level of decision-making and problem-solving abilities iadicaîes a 

greater degrec of decision-making and problem-solving ability, ranghg h m  a score of 4 

to 20. 



Tabk 7 

T w m t  A N O V V  . . 

Source Sum of of Mtnn F P 

Rob by Group 18.788 1 18.788 3.195 .O89 

Are there significant differences b the pretest and posnest 

mean scores for îhe treatment and control groups with ngard to the perîicipant's level of 

8~~ertivcnes? 

This re~tarch question focussed on changes in the depemht variable, 

llsscrtiveness, as a result of the rcsearch intervention. It was qected that mcipants in 

the treatment gioup d d  manifist same inc- in their level of assertive behavioufs 

as m a s d  by the ~ t i  qucstiomah. A rrminder that fix this particular d e  the 
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questions were negatively woràeâ, thenfort, the point values for îhe Likert scalt were 

reversed. An increase in assertiveness would be demonstrated by an increase in the mtan 

score. 

Table 8 shows the mean response for each group. The treatment group showed 

an ulcrease over the,  from 37 to 40.23, while the control group decreased h m  42.56 to 

4 1.1 1. The increase in the treatment group means indicated a trend in the right direction 

and an increase in the level of assertiveness for the group's participants. This statement 

must be interpreted with caution, however, as Table 9 shows tbat there was no signifiant 

interaction between group and asserîiveness at the p < . 10 level F(1,20)=2.226, p=. 15 1. 

Note: A mean on assertiveness indicates a greater degree of assertive behaviours, 

mghg h m  a score of 1 1 to 55. 



- 

Source S u i  of w Meaa F P 

Squans Square 

Are 5. significant differences between the pretest and posttest 

mean scores for the treatment and contrai groups with regard to the participant's 

empbasis on role models? 

This question focusseci on changes in tbe dependent variable, rolc models, as a 

d t  of the research intrrveation. It was expectad tbt  the treatment group would show 

an incnasc in their emphasis on rolc models as me- by the rtsearch questionnaire. 

Table 10 shows thc mean response îior each group. The ûeatment p u p  showcd 

an incnase o w  tirne, from 7.00 to 8.17, while the contfol group exhi'bitcà a decnase 



142 

b m  7.56 to 6.78. The increase in the treatmeat group means indicated an increase in 

the impottance of mie rnodels and a trend in the right direction. Table 1 1 sbows there 

was no signifiant interacti*on between p u p  and d e  models at the p <. 10 level, 

bowever, the interaction àid a p p m h  significancc F(l,l9)=2.950, p=. 102. 

- - -  

Gma p N Mean Std. Mean Std. 

*one case missing 

Note: A l& mean on tbis scaic Micates a greater emphasis on d e  models, mging 

h m  a score of 2 to 10. 



Source Sum of 4f M a n  F P 

Role Models 0.389 1 0.389 0.118 ,735 

Role Models by Group 9.722 1 9.722 2.950 .102 

Are 6: signifiant difierences between the pretest and postksî 

mean scores for tk treatment and control groups with regarà to the puticipmî's 

emphasis on imagerYipossible selves. 

This research question addressed clsaages in the depemht variable, 

imagtrylpossible selves, as a result of the intervention -. It was anticipated that 

the tnatment group would sbow an increase in their emphasis on imageryIpossi'Me selves 

as m e a s d  by the research questiOMaifC. 

Table 12 sbws the mean response for each group. The treatment group s b o d  

a sQht decrease over time, fiom 30.n to 30.46, while the control group i m e a d  
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slighily from 28.56 to 28.89. The demase in the treatment group mean i n d i d  a small 

decrease in the importance of imagerylpossible selves for the participant's in that group. 

Table 13 shows there was no significant interaction betwecn group and imagery/possiile 

selves at the p <. 10 level F(l,20)=.224, r.64 1. 

Tabk 12 

Selves Pr-t bv Grqpp 

- 

Gmup N Mean Std. Mean Std  

Note: A jllOh mean on this sale indicates a gratter emphasis on irnagery/possible selves, 

ranging h m  a score of 7 to 35. 
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Table 13 

Image 1.748 1 1.748 .O00 .985 

The reptated measures analysis of vanvanancc is desi@ to ascemin growth or 

gis betweea pretest and posttts~ or c m  over tirne. Overall, tbe quantitative dys is  

indicated tbat tbere was a significantly greater diffaence beîwcn the petcst and p o m ~  

mean soores of the m e n t  gmup compared to thc diflbmce for the coatml p u p  on 

only one of the dependent variabtes, âecisioi~makiag and probiem-solving. in other 

words, sipifimat efféct was found on tbe decisian-making and problcm-solving d e ,  

F(IJO)53.l9S, p=.089. None of the other five Bepcndcnt variables were signrficant at 
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the p<.10 Ievel; however, two of the variables, accupatiord hwledge and d e  models, 

did apprmh signrficance at p=. 101 and .102, respectively. 

Data anaiysis on several d e s  indicated trends in the expected direction The 

treatment group demonstrated positive increases in the m a s  of occupational kaowledge, 

role models, and assertivemm while the control group exhibited decreases or no change 

at al1 in these areas. Neither positive trends nor significance was evident for the 

dcpwdent variables relating to qualities of self and imagerylpossible selves. 

-: Are Are Merences between the petest and posttest respoases of 

the treatment and conml groups with regard to the participant's amnides? 

This research question was representeâ by eleven questionnaire items, questions 

20 to 30, inclusive (sec Appendix A). Analysis of seiectcd questionnaire items pointed to 

a vuriety of attindinal changes tbat were parîicuiarly relevant to this study. 

Questions 20 and 25 addnssed attitudes involving the issue of education 

Question 20 askd perticipants if they agreed with the statement suggesting thaî 

fiathcring one's education resuited in better occupationai opporhmities. Based on the 

petest and pusttest results, the treatment group demonstrated a PA inmasc in their lm1 

of agremmt with this statement (from 85% to 92%) while the -1 group displayed 

an 11% Qerease ( h m  10004 to 8%). Question 25 asked participants, if interested, 
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would thcy engage in a maledominated school program. The treabneat group indicated 

a decmse of 8% in their level of agreement with this statement while the conml group 

sbowed an increase of 11%. Although a decrease for the treatmctlt group was evidemt, at 

the t h e  of the posttest, a large percentage of the participants in both the treatment and 

control groups indicated tbat they would participate in such programs, 92% and 89%, 

mpectively. 

Several questions were directed towarâs determinhg the participants' attitudes 

regardhg women in the workforce. Participants in both groups exprcssed inmasa in 

their ievel of agreement with the statement concerning women's ability to work in any 

occupational area (Question 22). Based on the results of the West and posttest, the 

ttccltment group recordcd an inCresse of 8% (hm 92% to lW!) and the control p u p  

recordcd an increrise of Il% ( h m  78% to 89?4). hüiguingly, both groups also felt that 

women have to work hafàer to prove thcmselvcs on the job (Question 26). From the time 

ofthe paest to the posttest the treatment group demonstrattd an increase in îheir lewl 

of agreement with this statemcat, hm 77% to 85%, while the control group increasad 

h m  67% to 78%. 

Questions 24 and 27 of tk questionnaire subtest qucried the participants' 

attitudes towarâs men and women in the workplace. When asked if they would th4 it 

interesthg to work at a job whcre most of the other cmployces wm men (Question 27), 

participents in the control group exhibited w c h g c  over tirne, the petcentage of 

positiw mqxme to the statement remeined at 56%. The traitmeni group, on the 0th 
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band sbowcd a 15% increase in tbeir level of agreement with the statement, h m  62% to 

77%. Participenîs werc also asked if they thought that men had more c a m r  

opportunities compared to women (Question 24). On the West, 54% of the treatment 

group and 67% of the control group indicated that they did not agree with this statement. 

At the t h e  of the posttest 69% of the treatment group felt that men did not have more 

carar opportunities than women, an increase of 15%. In contrast, thc control group 

demonsüated a demase of 23%. Less than half of the participants, at the time of the 

posttest, recordeci disagreement with the statement. 

The qualitative evaluation of selected data h m  Part B of the questionnaire 

wggests some cbanges in attitudes. The perticipanîs indicatcâ an inmased level of 

agreement for the statements regarding: (a) the link between education and occupational 

oppommity, (b) women's ability to work anywhere, (c) women's need to work harder to 

prove themselves, aad (d) the notion that men have more occupational opportunity than 

women. The women in the treatment group also indicated an increased interest in 

en-g in a male-dominateâ occupation; howcvec, they fecotdad a in k i r  

level of interest for a male-domiriiitcd course of study. 



Cbipîer 5 

Discussion and Rccommenâatiom 

This mearch study was designed to investigate the influence of a ten-session 

career counselling prognim, Shaping Your Future: Towards the Occupational Integrarion 

of Women, on the career developnent of a group of women who wen perticipating in a 

goverutneut-spomred employment enhancement program. The treatment was found to 

have only one significant effect, although some trends were apparent. This chapter d l  

begm with a discussion of the major findings of the study, integrated with the feyiew of 

literature. Limitations sssociated with the research will follow, and the chapter will 

conclude with recommendations for future research and pracûce. 

Major Findinp 

An important componcnt of the career counse11ing program, Sbaping Your 

Futun: Towards the Occupational Intcgration of Women, d the fint issue investi@ 

in this march pmject, was occupational knowledgc. Rcscarch (e.g., Hoyt end Hughey, 

1997; NcAuley, 1998) indicates that in today's dynamic global, hwldgc-besed 

economy, idormation about currcnt and future labour market naeds is essentid. 

Availrrbility and access to cornpiete, accurate and u p W  occupetiod UiForrnation is 
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the means by which women can identifL new, emerging, or cbauging ~ccupatious and 

their related ski11 and educationai requirements. It caa assist women as they explore the 

full range of occupational alternatives and strive for optimal career belopment (Eccles, 

1987). 

Occupational infornation is essential to career &cision-making and overall 

career development. It provides data on occupations, labour market trends and 

academidtraining pterequisites, whiie reinforcing the value of education. Limited 

occupational and educational resourccs and resûicted access have been shown to have an 

adverse effect on women's career exploration (Taylor and Pope, 1986; Vermeulen and 

Minor, 1998), particularly in the areas of mathematics, science, and engineering (Weiler, 

1996). Career counselling interventions, such as the one conducted in this study, should 

süive to motivate women in their career search (Hem and Cramer, 1996) by supplying the 

necmsary nsources and suppor~ and by cuitivating the individual's personal wmmitment 

to theu own carecr dcvelbpment. 

An aim of this researcb snidy was to provide perticipants with occupational 

information, provide knowledge and practice regarding a number of job search 

techniques (e.g., wver letters, remmes, and networlMg), and introduce participants to 

the materiais and services provideci by their local Career Resouree Centre. Bascd on an 

d y s i s  o f k  relevant subtcst, the findings indicated that the treetment group did not 

exhibit a significant incrie9se in their level of occupesional kwwledge as a remit of the 

intavention, howevct, some hprovement was noteci. It am & spcculated rhat the 
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program did not provide sufacieut coverage of occupetid knowledge and job search 

issues for this research sample. Given that 77% of the participants in the treatment group 

had not completed bigh school nor meiveci any supplementary career counselling, it is 

uniikely tbt thq would bc knowledgeable regatding the full range of occupational 

altematives or about labour &et trends. Furthcmore, they could not be expected to 

be well versed in the steps associated with the job search pracess. Additionai 

information, thne anci support may have been beneficial. 

The second major investigative issue in this researcb study was qualities of self. 

Inteniai psychological varithles such as self~wareness, self-esteem, ~lfefficacy and 

o v d l  self-co~~cept, are criticai determinants of amer decision-making and carecr 

devclopment, and it is important to address their influence for women. Research (e.g, 

Blustein and Nournair, 1996; Herr aiad Cramer, 1996; Mathieu, Sowa, and Niles, 1993; 

Schafers, Epperson, aiad Nauta, 1997; Swaason and Lease, 1990) has shown that the 

nature of these aspects of sel f  c m  influence occupationai claoice and limit, or advancc a 

worrrrm's career potential. 

A varicîy of theoreticai perspectives (e.g., Farmcr, 1976,1985; Hsckett and Betz, 

1981; Super, 1980) point to the importame of self  in caner planning ad klopment. 

GottfWwn (1981) suggested tûat occupat id  choice is ducctly related to one's self- 

concept, one's awareneçç of %.ho sbe is and whet she is capabk OC Studies have shom 
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that low selfefficacy, in particular, is associated with women's uncienitilizatioa of talent 

anci ability and restricted career choice (Blustein, 1989; Hackett and Betz, 1981; L m ,  

1993; Whiston, 1996). 

The integration of selfefficacy into career counselling has b œ n  mmmenàeà 

(Betz, 1992; Sullivan and Mahalik, 2000) especially for women seeking mntraditionai 

careers (Solberg, G d  and Nord, 1994). Many authors have also supported 

consideration of self-awareness (e.g., Bartholemew and Schnorr, 1994; Hoslrins, 1995) 

and seifesteem issues (e.g., Green and Stitt-Gohdes, 1997; Silcox and Cummings, 1999). 

Reùrach (1995) submitted that women who are economidy disadvantaged often have 

poor selfesteem and low self-confidence while Rice (1993) suggested that many feel 

powctiess and trappd w i t b  the complexity anà "double bind" of the system. 

Internntious that promote idcntity exploration, esteem buildmg, assertiveness trainiog, 

and positive selfefficacy experiences may be especially usefiil for this population. 

The career counselling intmention employed in this research study attempted to 

enhance the seü-awarencs, selfesttem, and selfafficacy of the participants. Based on 

an analysis of the relevant subtest, however, then was no significaat Umease for tk 

women in the treatment group. The results are not surpishg given the relatively short 

dufation of the program and the firct tbat change in these areas is neither instantaneous 

aor easy to achievc. Purkey (1988) held that although then is gnat potenfial for positive 

dcvelopment, one's self-concept is learned through socializatim and difficult io c m .  

It is &e MW of fhis mxrchtr tbat some of tbe participants in d i s  stuc& my bave been 
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iaauebccd negatively by their e e ~ ~ t m i c  circums$nces, tkir &y lesraiag experiences, 

and by social attitudes, Mfm, a more extensive intewention is neumwy. A 

comprehensive crimponent that will provide for the assessrnent and enhancement of self- 

efficacy, selfesteem, and self-aw~~e~css is needed to help the influence of îhe nul1 

environment (Solberg, Good, aad Nord, 2994) and to dissuade women fiom "foreclosing 

pematurely on certain occupational opiions" (Sullivan arPd Mahelik, 2000, p. 60). 

Tk third major issue of interest in this research stwiy was decision-rnaking ad 

proôlem-solving ability. Competency in this area is c w s i ~  to be especially 

important in today's econorny markcd by çonstant change and tbings tikc impecedcnted 

occupational opportunities, downsizing, job elimination, and job retraining. The 

likelihood of numerous occupational transitions (Cahill and Martland, 1994; Chadand, 

1997) and the need for competent pobiem-solvers within the wrkplace (Hughey and 

H@q, 1999) exemplifies the s i ~ c a t a x  of these skills. 

Decisi~malQng and problem solving are processes that continue througbout the 

lifc spen. A woman rnwt be able to evaluate the suitability of Mfious occupat id  

options. Occupational information must be assesscd in relation to her seff-laiowledge 

and wbat sht deshi h m  an occupatiw (Walsh and Osipow, 1988). Research (tg., 

Davidson and Gilbert, 1993; Larson, Butler, Wilson. Medora, aad A U g d ,  t994) hms 

shcnm fhaf fht ~oILI#ÇCedI#5S of WD* armd famiiy roles for women and ttie int)ueme 



154 

of gendec bias and occupational stereotyping (Astin, 1984; Brown and Brooks, 1996, 

Eccles, 1987; Hem and Cramer, 1996) may circumscnlx the range of occupational 

altematives considemci during the career decision-making process and uitimately depress 

a woman's aspirations. 

L m n  et al. (1994) found no gender ciifferences in career decision-making; 

however, a study by Gati, ûsipow, and Givon (1995) indicated that men and women 

expressed traditionatly male and female preferences. While plesenting contradictory 

fjndings, both studies do support the impact of self-coucept and gender d e  attitudes in 

c a m r  decision-making and recognize the need for appropriate interventions. A number 

of models and approaches have been introduced (e.g., Gati, Fassa, and Houminer, 1995; 

Gati, Houminer, and Fassa, 1997; Gati, Kra- and ûsipow, 1996) to help systemaiize 

and cl& the decision-rnaking proccss. 

The counselling program used in this study incorporateci the issues of ge-, mle 

waflict, seWknowledge. and occupational knowledge into a simplifiecl mode1 of career 

decision-making. Findinp, based on an analysis of the devant subtest, indiated that 

the treatment p u p  did indeed demonsirate a signifiant i n c m  in thcir level of 

decision-maiung and problem-solving ability. In other woràs, the caner counselling 

intemntion was associated with improvcment in tbis arca It can be suggestcd thai tbt 

participants had a betîer understanding of the decision-making and problem-solving 

process and were bcginnuig to weigh altematives and think more Seriously about possible 

occupirtionai chices. Aspects of the program (e.g, the decision-mrilring modei, the 
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occupational information, and the supportive enviromwnt) may have inspireci the 

participants and provideci some occupational direction. 

Level of assertiveness reprcsents the fourth major outcome of interest for this 

study. The rcsearch interventioq Shapmg Your Future: Towards the Occupatid 

integration of Women, recogaiPes assertivenesi training as a medium for providing 

women with a means to secure their rights and express their needs and wants, while 

respecthg the rights of others. Such training can help women to i d e n a  patterns of 

behaviour tbat block effective communication, to cecognh the benefits of assertive 

thoughts and behaviours, and to udemad the effect on self-confidence and overall self- 

concept. Asser\iveness can be a valuable interpcrsonai communication ski11 in 

occupational settings and a way of successfully managing other life chailenges. 

Sociaiization practices have tendcd to cultivate passiviîy in women, encomging 

nurturiag rather than assertive activitits. Indeod, asserîiveness has historicaily been 

cousidered a beneficial yet typically male ataiaute (Cook, 1993; Hackett and Betz, 

1981). Research has sbown that assertiveness is related to higher labour forçe 

participation (Clausen and Gilens, 1990), williagness to engage in nontraditional carecr- 

related activities (Nevill and Schlecker, 19881, interest in science-related caners (Lapan 

and Jingieson, 1992), anâ ttie career aspiratioas of young fernaies (Ralliey and BorQlrs, 

1997). 
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This research intervention pvided the participants with knowledge regadmg 

assertiveuess and opportunities for practice. Findings, based on an d y s i s  of the 

relevant subtest, suggested that there was no significant increase in the participant's level 

of assertiveness, although some improvement was indicated. As with several other 

components of this amer counselling intervention, the duration of the program may have 

been madequate. It can be spcculated that economically disadvantaged women may 

sometimes feel forced to adopt aggressive communication patterns as a means of coping 

with their environmental circumstances and dealing with the complex and of?en 

fnistrating public assistance agencies. These types of behaviours were apparent during 

some of the assertiveness exercises and lead the researcber to believe that additional 

supprt and training in this area would be highly beneficial. Training in assertive 

behaviows should be extensive and complete, such that it generalizes beyond the training 

context to life in general. 

RalEMau 

The influence of role models in the career development of the participants was 

mther area of interest in this sndy. Role models repescnt a source of mknUd@, 

knowledge, encouragement, suppat, and validation for individuals who want to consider, 

or actually pursue nontraditionai occupatio~~s. Maay women have limitcd mposurr to 

role m&L h m  a wide range of occupeîional alternatives. It is. thenfon, important to 

pmi& appropriate mie mdeliing interventions that focus attention on Lhe growtb 
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occupations associated with our knowledge-based economy, occupations that are 

g e d l y  maledorninated. 

Individuals seeking to attain a specific result (e-g., a nontraditional career or an 

enhancd economic situation) will attend to the words and actions of germant role 

models and e&vour to imitate their behaviom and acquire their attitudes and values 

(Thomas, 1992). The merit of role models for enhancing decision-making (Gottfiedson, 

1981), self-esteem (Walker, 1981), and selfefficacy (Hackett and Betz, 1981) has been 

demousüated. Nwnerous studies have ais0 recognized the influence of role modeling in 

fostering consideration of wntraàitional occupehoas (e.g., Coyle-Williams and Maddy- 

Berstein, 1990; Fisher and Poitier, 1987; Green and Stitt-ûohdes, 1997; Hackett, 

Esposito, and O'Hallorm, 1989; Mchma and Ferrero, 1991). 

Throughout this research intervention, role models were presented in person or 

through media format in an effort to povide exposure to a variety of women workmg in 

nontraditional fields. It was hoped tbat these individuals would provide occupational 

information, career motivation, and encouragement to the participants. Based on an 

d y s i s  of the relevant subtest, the nndings uidicated that the ûeatment group did not 

exhiiit a significant increase in th& level of emphasis on role models, howcver, somt 

improvement was wtcd. In this study, as in otbers (e-g, Vaughan and Fisher, 198 11, the 

duraljon of the nontraditional rolemodciling intervention may have been problematic. It 

can be presumed that the women involved in this study, bccausc of their circumstanoes, 

would not odhady be exposed to a wi& range of Mint iad i t id  role models, M o r e ,  
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Imagety and the notion of possible selves represent a creative, cogaitive appmach 

to career counselliag and represent additionai investigative issues in this study. Research 

(e.g., Brown and Brooks, 1991; Wibner and Young, 1987) bas established tbat imagery 

can promote occupational exploration, stimulate decision-maîang, and enhance self- 

knowledge and values clarification. It fosters the generation of -ter and more varied 

occupationai choices and "leads to greater diversity of thoughtn (Samoff and Remet, 

1982, p. 306). It is, thefore, highly appropriate for this type of research intervention 

that is airned at expanding the occupational exploration of women, 

Posshle selves are "elements of the self.concept that repesent what individuals 

could become, would hie to become, or an afiaid of becoming" (Oysennan and Markus, 

1990b, p. 112). They are reflections of one's past, they instigatc and evaluate c m n t  

behaviours, and thcy act as incentms for fiitun behaviours (Cross and Marhis, 1991; 

Markus and Nurius, 1986; Rwolo and Marhis, 1992). Becoming aware of the nature 

and compiition of possi'ble selves can help women understaisd the influence of 

socialization and pcrsonal bistory and it c m  emphasize the imporîance of having positive 

funirc s e l f - ~ o n s O t l S  Individuais who have developed w h  succtssW and positive 

possible selves have ben show to exhi'bit increased îask perEormancc (Ruvolo and 

Markus, lm). Pmbie seives ciin serve as motivators for wmen in kir aeer 
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An aim of this research study was to introduct îbc concepts of imagery and 

possible selves and tc identifi their utility in women's career development. It was 

anticipated that the techniques would be employed successfully by the participants to 

expand k i r  range of career exploration and to further specific, goal-directed behaviou~s. 

Findings, baseà on an analysis of the relevant subtest, indicated, however, that there was 

no signifiant increase in the importance of imagery and possible selves for the 

participmîs in the treatment group. Crabbs (1979) and Morgan and Skovholt (1977) 

contend that obstacles may arise if individuals are aot open to the fitntesy eXpenme. It 

c m  k suggesteâ îhat the concepts of imagery and possible selves would bt a "hard-scll" 

for the womcn who an faced with a daily myriad of econornic and 0 t h  life chal1enp. 

Reality may pvidc little tirne for fancy. 

Furthemore, ûyserman and Markus (199ûa) held that individuals who have 

distinctive fearcd selves (e.g., "dropout" or ïinemployed") need componding expectod 

possible selves that demonstrate how to avoid the undesirable outcorne. It is possible, 

given the lsck of access to caner or employment counselling and the k t  that maay of 

the participants have had long-tem experience with public assistance, thas some 

individuals in the group may bave difficulty developing these corresponding expectcd 

selves. They may not h w  exactly how to avoid the f d  self, or b w  to pognss 

towards achieving a positive fidure self-npesenîaîions like "hi& school graduate" or 

"employee." The h f i t s  of the techniques may bave to be r e i n f d  aad gamiked to 



160 

the participant's real-life issues. Counselling sûategies have to be meanrngfiil and 

rcalisîic for the population. 

Attinides 

Qualitative analysis, based on a review of the relevant subtest, revealed 

interesthg findings relating to changes in participants' attitudes. The ensuing discussion 

will highlight a number of selected attinidinal items. It should be noted before 

proceeding that tbe significant incrcase in decision-making and problem-solving ability 

and the distinct improvements in role mode1 emphasis, occupational knowledge, and 

assertiveness may have conûibutd to some of the attitudinal changes. 

The fht sclectcd questionnaire item, question 20, adQessed the coMection 

ktween fwther education and cnhanctd occupational opportunity. This conncction is 

clearly supporied by the research. Statistin Canada (1999) asserted that the gender wage 

gap is more significant for individuals who do not have some form of p c s t w  

education; therefon, it is highiy appropriate that women are encourageci to pursuc fiirther 

education. Indeed, education hris been s h  to be an essential elernent in today's 

knowledge-bascd economy (Hoyt, 1997). It c m  impove a woman's chances for 

employment and foster opporhmities for additionai monetery rewarâ, power, and prestige 

(Butiin and OdeMk, 1996). Human Rcs~urces and Dcvclopnent Canaâa (19%) also 

mted the signiticance of the eùucation prcmium, or thc incnase in s a l q  &use of 

~ o n s l ~ ~ f s c b o o ~  
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The treatment group's awareness of the importailce of ediaeation and its link to 

occupational opportunity was evident even h m  the onset of the career counselling 

intervention. ûver thc CO- of the carecr counselling intervention the level of 

ageemmt with this questionaaire item increased, irtdicating greater endorsement of the 

attitudinal statement. The control group exhibitcd a decrease in k i r  level of agreement 

with the mement; tûerefm, it can be suggesîed tbat the misrch intervention 

confirmed or elmted the impor$nct ofedmtion in women's career deveiopment for 

the participmts in the treaüncllt group. 

Item 25 on the questionnaire was also education-~Iated and asked participants if 

they wouid engage in a traditionally maie schooi program. The n a t i d  trend, acc~ding 

to a Status of Womm Canada (1997) report, is towards a p t e r  imbalance in cducation; 

more women are entering maledominated fields of stuây, bwewx, even greater 

n m h  are emlling in fkmdc-doninad areas. Dahlbcrg (1984) su@ tbat 

women's low participntion in traditionally male academic program may be due to the 

influences of geradcr discrimination, or fear of failm. Anrciety and low ~~K-COllfjdence 

(Taylor and Pope, 1986), low selfefficacy (Hackett and Be@ 1981; GiBnakos, 1999), as 

weU as math and scieace stereotypw (Bartholwiew and Scbrr, 1994; Hyck, Fcnuuna, 

Ryan, Fmst, and Hopp, 1990; Weiler, 1996) have also bcen fouad to be conseqdd 

factors. 

An indication of tht continuhg tendency to opt for naditionally f d e  ademic 

pgramçmaybeeviBentintbisresearcbs&dywbera,m.erk~ofthc 
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Uitervention, the m e n t  group recorded a smaH decreese in their level of interest for 

participation in a male-dominated couse of study. It is important to note, however, that 

at the end of the intervention a vey high pemntagc of the participants in the treatment 

group (92%) still inàicated a willingms to engage in such a program. 

Explmations for the decline in hcmt for a traditionaily male school program 

may relate to psychological or enviromenta1 infiuences. Even thougb furtherir.g their 

education would be the logical nad stcp for the women in this snrdy some participants, 

because of îhcir socioeconomic background, may be unQrrstimating th& capabilities 

(Reixach, 1995). Thqr may dso be nrperiencing lingering negaiive effects of early 

school experienccs. A poor attitude towarâs learning, difficulty with academic 

requirements, or the lack of a supportive, waducive leamhg environment, may bave 

been responsible for the fact that the majority of the womcn in the trcatment group did 

not wmplctc high school. 

Item 27 pu@ the participant's degree of intenst in working in a maie- 

âominated occupatio~ Pnfmnce for dedominated, gender-namû, or fernale- 

âominated occupations bas beai examined and formd to be influcllccd by a wide Wefy 

of Eactors incluâing self-co~lccpt ad self-cfficacy (Betz and Hackctt, 1981; Green and 

Stitt-ûohdes, 1997) and background factors such as work history, employment 

opportimity, and cconornic situation (Fasinger, 1990). 

Tbere arc indications tbat more m e n  an aspiring to traditiody male 

occuptions; bowcvcr, some teserirch has h w n  tht this tmid is mon m i k t  for 
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women with higher sociocc0~)mic strrius (Ham& and Kahn, 1989; Shu and Marini, 

1998). Interestingly, the participants in this sniby, wbo have fewer s o c i o e c o ~ ~ c  

benefits, indicatcd an i n c m  in their level of intmst in woriung in a rnaledorninated 

occupation. It can be spculated tbat the mmrch intcrveation did sueceed in advancing 

the advantages of such occupational oppommity. This fiading is in keeping with a study 

by Read (1994) that also fouad that progiams promoihg occupational gender equity 

inmased interest in maledominateci fields. 

Item 24 compered men's occupational opPominitics to that of women. Studies 

suggest that indeed there are gender-based distinctions in the structure of occupational 

opportunity. FurthCrmore, occupetional segregation has ban show to be a powerW 

detcrminaat and a restrictive influence for wornen's caner dewlopmcnt (Bartholomew 

and Schnorr, 1994; Brown and Brooks, 19%; Miller anâ Budà, 1999). Socialbation 

patterns, gender discrimination, and occupetional stcmtyping can cmte occupstional 

barriers for womcn and pnserve bencfits for men. A report by the ûqmimion for 

Ecommic Cwperation and Developrnent (1998) indicated that men dominate in the 

occupetions with the greatest pe~a-ge, pawer, and rnowtuy rewards and although then 

are signs of decline in the area of occupetionai segngation (Shu and Marini, 1998), it 

remains a signiacant issue. 

The participants in îhis rescarch saidy dmmtmîd an increasc in thcir bckf 

tbat men do mt have mon occupatid opporhniitics tbaa -en. If one also coasickrs 

the hcmsc in the participant's interést for tmployment in a male-dom&d omgmîion 
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(Question 27), it can be intimated that the present nnding reflects an awareness of the 

cunient occupational situation yet a desire and confidence to wercome or dismiss any 

existing obstacles. It may also be, howevcr, that the participants an underestimating the 

influence of discrimination in tbc wodqdacc by assuming that it is a thuig of the p t .  

Tomaskovic-Devey (1990, cited in Stem 1999). has suggested that women may ignore 

g d r  inequities because they compare themselves to 0th women. 

Item 22 suggests that women can work in any occupational am if they want to. 

The participants in this study indicated an increase in their endofsement of this statemmt 

over the course of the nsearch intervention. This increase may be reflcctive of the 

notion drat femalcs generally have mon li'bcral and flcru'ble attitudes qarding career 

aspirations and thcy adbcn to fewcr stmotypcs compared to males (Evelo, Jcssell and 

Beymer, 1H1; Henderson, Hcsketb, aiad Tuf& 1988). ifthe prisent nnding is related 

to the participant's increasc in interest fot maledomhatecl occupations (see question 

28). thcn it can also be s e  tbat the increase may bc an indication of the ûeatment 

group's level of selfcontidence or self.efficscy. Nevill and Schleck (1988) founâ tbat 

women who wen interestai in pursuhg malcdmhkd occqmtions have higher self- 

efficacy and feel more confident in tbeir abiiity. Couvcrsely, the prcscnt pcsent may be 

an expression of the group's uradensb'matimation of tbe peseace of occupational 

= P l i @ o ~  

The final item selected for discussion was item 26 which su@ that w ~ a e n  

Wtowwkhardertoplwttbat&cywnduthcjob. Thc~cipsnoidemoiwttsttdan 
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Uicrease in k i r  concunence with this statement likely indicating some awareness of the 

issues asdated with occupational and orgaukational discriminaÉion. Kerlra (1995) and 

Cook (1993) asserted that women can encounter sexuai disctiminatitm and harasment 

because of persistent orgauizational gender biases. Cook held that while women are 

expected to main* primary responsibiîity for the family, féw orpanilations make the 

effort to 8ccommoâate this unique aspect of many fende workm by poviding such 

îhings as compmy daycares or flex-the options. Davidson and Gilbert (1993) also 

s e  that because of the prevalence of gender biases women face legitimacy issues 

on the job. This may be especially tnie of traditionally male occupatio~~~, homer, 

Silcox and Cummings (1999) submitted that women o h  anticipa& such treatment and 

act accordin& 

The data analysis indicatcù a significantîy gnater difference in problcm-s01ving 

and decision-making abiiity for the ûeatment group and changes in the imended dimîioa 

for severai of the dependent variables, namely occupationai lmowicdgcy assertiyc11css, 

and mle modcls. Furtbermore, whilc the treatment group's level of occupational 

knowia@ and their endoment of mle models failed to diffa significantiy ûom that 

of the mtml pup, the difficrc~~ccs did appoach significance. F h b g s  for the 

clepcndtnt Muiable self-sw~icntss, scIfcsttem, and seIfe&icacyand ttie degeadent 
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variable imageryIpossble selves showeâ no signincaut effect or positive influence. 

The career wuuseiling program did appear to influence tht attitudes of the 

participants of the treatment pup.  The selected fhdmgs sbwed tha? for the tnatment 

group, at the time of the a larger pemntagc of agreement was fouud in respousc 

to the attitiidinal statcments regardmg: (a) the connection behvan furthtr ahcation and 

e & d  occupational oppartunities, (b) the ability of women to work in any field they 

choose, (c) the notion that womea need to work barder to prove themselves on the job, 

(d) the notion that men did not have more occupational opportunity than women, and (e) 

interest in working in a maiedominated occupation. The treatment group exhiiited a 

decrease in their ïevei of agreenmit with the attitudinal staternent wncmhg interest in 

perticipating in a dadominated s c b l  program. 

Limitrtiom 

1. Quasi-expnrmcntal, nonequivalent control group design, such as this study, 

with its lack of raicdom assignment, povides adcquate control of severai sources of 

invalidity, howcr, a number of threats arc evident. Uncontrollcd intemal validity 

issues include regression of scores and thtee possiôle selection inte& (Gay, 1992). 

Regression of scores refers to the tendency of subjeets who scort highest on a prctest to 

score lo~onthc~andofsubjcctswhosconlomstonthepeast to~~~~~ 

highcr on the pwtrtst Selcctiw intmcb'cm occm wben wiagaiready fomed groups. 
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Tbe wups may have been different h m  the onset or benefitted mon, or les, h m  the 

treatment because of maturation (e.g., physiological or biological pricesses occurring 

within the subjects over time), history (e.g., environmcntal events occurring between the 

first and SeCoad observations in addition to the independent variable), or testin# factors 

(e.g., sensitizatioa to the posttest as a resuit of having completed the pretest). Attributhg 

causai status to the independent Vanable, the career couiselling intervention, may be 

diflicult because of these internai validity questions. E x t d  validity is concerd with 

generaiizability and for this type of study the ~ll~~fltmlled threat is pretest-ûeatment 

interaction. The pretest may have i n c d  or decreased the participant's 

responsiveness or sensitivity to the tnatmea (It should be noted that a series of ont way 

ANOVA's was utilizbd to empirically assess the ciifferences in the two grop  at the 

bcginning of k study. Analysis indicaiecl tbat the p u p s  wen similar on the pretest, 

thetefore, initial différences and normal developnent can be dod out as a bssis for one 

p u p  outperfonning the other.) 

2. The uniqwess of the research sample, women rectiving social bendîts and 

@cipaxing in a govemmmt-sponsored employment enhancement program, precludea 

brogd gcndization of the resuhs for other populations. It can be speculated, bowcver, 

that the rcsuits wuld be generaîized to other women with low socioeconOmic ststus. 

3. The d sample size maLes it dificuit to demOllStCBte signifiant cbanges 

ad it can influence the genaalizabilîy of the d î s .  Additid siudits usllig similar 

groups wwld p v c  bewfcial 
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4. The researcb-specific questionmûre is not a well-tesîed, standardized measure. 

Further reiiability and validity studies will be needed to ensure the appmpriateness of the 

instnmient for analyshg thc effects of the career wunselling intervention. 

5. The external validity of this study nuy have been influenced by expenmenter 

effects resulting fiom the fht  that the tesearcher also acted as fàciiitator of the career 

counselling intcwentioa 

hiamendations for ReJII rcb 

Based on the results of this study and the review of literature, several 

fecommendaîions are cnade for furtber research: 

1. Th- is a neal for additional metuch in the area of career counselling for 

women with low socioecommic status. A cornparison study of d versus urban low 

SES women, for instance, may help to idcntiQ differences and similaritics as weH as 

pinpoint rneaningfiil issues. 

2. Replication of this sîudy with a larger yet sunilar sample population will 

permit a reevaluation of the program's inQuencc ad provide an opporCimity for 

reassessment of the research-specinc measure. in addition, a larger -pie size may be 

more representative of the g d  target population and make tbe rcsults more 

generaiwe. 

3. R e p l i c a t i ~ ~ l o f d i i s ~ t m l i z i n g a n ~ t i m e ~ t f o r t h e w t e r  
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counselling Ustervention, "Shaping Your Fuîure: Towards the Occupational Integration of 

Women" will permit a further duation of the effectivems of the program. 

4. Any replidon of this study should involve a thnt or six-month followup 

evaiuation. This will pvide further information concerning the cxteaded idluence of 

the career counselling intervention and foster necessary revisions to the progtam. 

Rceommendrtion8 for Pnctice 

Basad on the results of this study and the review of literasur~, several 

tec~mmendaîions rire maâe for practice: 

1. Women d to be aware of the current labour market treuds and the various 

occupational and cdiscational options in order to make informeci occupstional decisions. 

Additional tirne, information, and support shauld be provided in the atea of occupational 

knowladge and job search stmtegies. There should ôe incrrasad access to infi i t ion 

tesources such as the Careet Resource Centre, the Intcrnet, and the public Ii'bterics as 

well as furthCr training in rcmme wriîing and interviewing tecbniquts. It may ais0 be 

pudent to d e  the perticipants a m  of poli~yflegi~lati~~ relating to funding for 

fiirthcr education s b  educational costs are o h  an insurmo\mEBb1~ obstacle. 

2. Career cwitselliug is intricately Wed to pcrsonal couzlseuing and this Lioli: 

prescrii that efforts are ma& to address the idluence of the self in wumen's career 

deveiopmcat. Then must be povision for a d d i t i d  seKduat ion,  assertiveum 
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training, selfesteem enhancement, and contïdence-buildrng activities. Attempis need to 

lx made to hclp women nd tùemselves of internalized feelings of inadequacy, especially 

as they relate to leaming. Where neceswy, arrangements should be made to provide 

angcr management training, 6nancial counsellbg, or coping strategies. Societal attitudes 

as weU es falings associatd with lack of control and pwa,  stress over money 

concems, and feelings of isolation rnay negatively inf'luence the selfconcept and prove 

especially difficult to overcome for women h m  low SES backgrounds. 

3. Women Who have restrictad access to nnanceS, transportath, or daycare may 

have little opportunity to meet a wide range of women who are working in male- 

dominatPA occupations. It is, therefore, advantageous to povide a signifiant number of 

role moâeis. Baseà on this stuây, live models have the greatest impact because of the 

opportimity for group or individual discussion. 

4. The concepts of imagery and possible selves should be made relevant to the 

csreer counselling participants. Efforts shouid be made to ground the concepts by ushg 

appropriate real-life situations and the benefits of the strategies shouid be gencralized 

b c y d  the training wntext to reality issues. 

5. Specinc attention to educatiOIIBVlearning issues may be necessary for low SES 

women, especially for those who did not achicve a complete high school education. 

Limited educational attainment and the possiôility of ncgaîive learning expiences 

indicate a need for discussion of issues such as fcar of fkdurc, low scifconfidccnce, and 

mathendsciencephobias. 
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6. Accurate infoxmation regarding the idluence of occupationai segrqation. 

socialkation and gender discrimination must be included in the pogram. Women d 

to be awan of the prevailing situation and of ways to overcome peseating oôstacles. 

7. The notion of multiple roles should be integrated into the program, Skiiis for 

baiancing work and family are important part of an effective, cunent caner counselling 

pgram. Participants would benefit h m  group discussioas and information on role 

planning stnitegies. 

8. To accmnmodate additional empùasis andfor practice for key carecr issues 

(e.g. selfgwareness, assertiveness, and occupational knowledge), efforts should be made 

to incrcase the tirne fiame for the implementation of the cateer collllsclling intervention, 

"Shaping Your Futun: Towards the Occupational Inkgration of Womcn." Follow-up to 

ascertain sustaincd gains would also be usehi. 

in g e n d ,  tberr should bc more aîtention to career couaselling for adulis, 

cspeciaîiy for tbe unemployed, thc ccouomically disadvantaged, thosc in career 

transitions, ad those re-cntering the W O ~ ~ ~ O I C C  after an exiended absence. This may 

entail the development of new carccr couusclling pmgnuns or the revision of ai&g 

programs. It may involve govcmment funding, but in the end the g d  should bc 

provision of professional SCNices or appropriate rcsourct material for Mviduals whU do 

not d y  heve access to such information aiad services. 
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UBU 
1. Name: 

2. Age: ,-> 

3. What is your present marital mus? 

4. What gradt did you compIete in school? 

5. What is your permts' educational level? 

6. Wbat do you thinL is the most importaaî thug you can achicvt by continuhg 



7. if you would Wre to continue your ediPcation after this program, check the 

institution tbat int«ests you the mat? Iadicate your prefened course of study, if hown. 

8. Indicate how much you h w  about each of thcse edwational institutions and the 

programs they offer. (Ansswcr even if you do not plan to continue your aducation.) 

Ilutkah A lot Some Litile Nothing 



9. If you an not continuing your education a f h  this progiam, which of the 

following is the most important mison? (Cheek only one.) 

MY grades are not hipsi eno~gh I I 1 1 can gct a job withwt conîinuing my edmtion 1 1 
1 cannot get the money 1 necd to continue my education 
Idon'tlaiowwhatIwanttoshdy 

1 have no intcresî in continuing my education I 

10. What type of work would you Iik to do in tbe fitnirc? Try to bc qmific and 

urne an occupation. 

11. Wbattypeofwrk~youupccttodointhefiiture?Trytobespecificandname 

an occupation. 

12. What do think is tbe average starting incorne for a person in the caner you hopc 



13. Wbat gave you tbe idca to try this occupation? 

(Chcck aii that apply.) 

T.V. 1 

Books I 

Patents I 

14. Have you discussed your occupaiional plans witb anyouc? 

(Cbeek au that eppsl.) 



1s 
1 S. Do you know someone who is woking in iht occupational field tbat intensts 

you? 

No - 
- 

If yes, indicate your relatiollship to this person (c.g. fàthcr, aunt, Mds, mother, 

etc.): 

16. Do you tbink tbat women could eXpenmx problems if the- chose to work in jobs 

wbcre the Hloilrcrs are mostly male? 

No - 
,, 

If yes, indicatc what typcs of problems could they encounter. 

18. Would you leave Newfomdland in orda to nnd a job or continue your 

education? 

No - 
yes - 



19. What are your top 5 goals in WC (e.g. make lots of money, finish school, get 



For mch of the following statements indiate your ievd of agreement or 

disagreement by circling one of the foUowing respoucs: 

Strongiy Agree - This statemmt is correct al1 of the tirne. 

Agree - This statement is correct much of the tirne. 

Undtcided - 1 dont know how 1 fetl about this statemcnt. 

Diigree - This statement is incorrect much of the tirne. 

Strongiy Diigree - This statement is ùicamct al1 of the time. 

Aubuk  

20. Continuhg my cducation aftcr this program means that 1 will have a bater 

chance of obtaining a good job. 

21. 1 could work at a job that 1 felt was boring and uuchallmging if the moaey 

~ g o o d .  

22. 1 think that womm cau wmk in any occupntid ma, if they want to. 



23. 1 would not like to work in a job wtim most of the o î k  empl~yees wcn 

men. 

24. 1 thinlt tbat men have mon careet opporhmities tban m e n .  

25. 1 would take a course in scbool if 1 was intcnsted in it, even if the class 

had mer had a giri in it bcforc. 

StrorhAlnr Alrsa Udccidcd DIulc# s b i i t b u  

26. 1 tbinL tbat womcn have to work hardcr to pron tbat they c m  do the job. 

27. 1 would nnd it interesting to work in a job w k c  most of the other 

empfayees are men. 

28. I need to find a job that 1 enjoy doing ... money is not a p h i @  for me. 



30. H a ~ a g o o d j o b ~ I h I w o n I g e t n t e d o r l a i d o f f i s m o r e  

important to me than being paid a good salary. 



For eacb of the followhg strttmeab indiertt yorr kvcl of 8greement or 

dhgreemeat by circling one of the foUowhg mpoa#r: 

Strongly Agree - This sîateaient is comct dl of tbe time. 

Agree - This statement is correct much of tbe time. 

Undecidd - 1 dont know how 1 fa1 about this statement. 

Dimgme - This statement is incorrect much of the t h e .  

Strongîy Disrgrœ - This statemcnt is incorrect al1 of the tirne. 

3 1. Imagining myself getting a good gmôc on an exam causes me to study ha&. 

32. Imagining myself being unemployed for a long period of time would cause 

me to try harder to be sucmsfiil. 



34. 1 have high expccîations for my futun. 

36. Wbea I'm stress4 about somcthing, 1 imagine myself in a relaxing situation and it 

calma me. 

37. 1 tty to solve problcms by visualipng tbe SiniPtion in my mind 

38. 1 often imagine what it wouid be like to be another type of person. 

39. 1 uy to imagine wbat it would be likc to be work in tbe occupation(s) t h -  int«est 

m. 



40. Daydreams oflm give me new ideas. 

41. It is important that the people who are close to me (e.g., husband/partner, parent, 

fnend, etc.) support my choice of carter. 

42. 1 bave îalked to people who are currently working in occupational anas that 

icmcst me. 

43. People that 1 have scm on T.V. or people tbat 1 have read aôout, have infîuenced 

my thoughts on possible amr choiccs. 
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44. People who arc cumntly workia8 in the occupationai areas cau tell me a great 

45. My husbandtpartner could persuade me to choose a carter other than the one 1 

rtallywant. 

46. 1 talk to my instnictors about my carœr pians. 

47. 1 have talkcd to my social worlcer or counsellor about my career plans. 

Job 

48. 1 bave tried to gct a part-the job or volunteer wrk to obîain valuable jabmlstcd 

skius. 
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49. 1 have researched thc cdwational requirements for my occupatid choice(s). 

50. KM)wing people who work in a variety of occupational areas could belp me to 

prepare or amually obtain a job. 

5 1. 1 have a good understandmg of how to write a mume. 

52. 1 have a good understanding of what to during a job interview. 

53. 1 use the DISCOVER program to find information regarchg occupetions that 

interest me. 

54. 1 am aware of the occupational areas when tbcn wiU a strong demand for 

workers over tbe next 5-10 yerus. 
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55. 1 have &ai my husbandlpartner, parents, instnictors, or fiends about planning 

my career. 

56. 1 review the newspaper ads to get an idea of the types of jobs tbat are available. 



40. 1 usually will not express my mie feelings if they arc different fiom 

everyone clse's, ... 1 would be embamissad. 

61. 1 get very angry wûcn 1 dont gct my own way. 

62. 1 oAcn have difficulty expressing what 1 feel or what 1 want. 

63. 1 feel angry with myself because 1 hquciltly let people walk al1 ovcr me 

or use me. 

Wh'= lrtra Uidczidsd D&qm -- 
64. 1 always seem to be apologizing for what 1 & or say. 



67. 1 don't care if 1 hurt tbc 0 t h  pcrsonls feelings just as long as 1 get to say 

what 1 think. 

68. 1 have reviewed information about courses or programs that intenSt me. 

69. I h a v c s p c n t t i m e t r y l l i g t o d c t C n n i l K h o w I w i l l ~ ~ ~  

edwation or training that 1 mi@ need to a;chicvt my caner choicc. 



71. 1 know tht gcneral area 1 want to work in, but 1 have nat decided upn a 

spccific occupasion. 

72. 1 am presently involved in p - d  or volunteer work tbt  will give me valuable job 

related slrills. 

73, When 1 am making a dacision 1 consider al1 of îbc possiblc advantages and 

di-. 

74. I do not f e l  embanasscd wkn 1 ask for k l p  with a problem. 



76, 1 have a good idea of what my talents arc. 

77. 1 feel contident tbat 1 could handle the requirernents of my chosen 

occupation. 





Pleaae use th% spru to ducribe your ovemll impression of the carat  counseUing 

program, "Sbiphg your Future: Towards tbe Occupational Integration of 

Womea". Peel free to give detaikd commenk) 



Dear Mt. Ron hues: 

1 am a graduate student at Mernorial University pursuing a MWds degrcc in 

Educational P~ychology. My réscarch is in the area of career counscL1ing for women and 1 

am esking your support with a caner counselling program which can bc offad at New 

Beginning~. My study has becn approved by the Ethics Rwicw Cornmittee at Mernorial. 

The program is cntitled "Shapine your future: Towards the occupational intcgration 

of woman" and it incldes ten sessions procecding over a f ivc-wk pmod Iadividuai 

sessions requin a minimum of 6û minutes or a maximum of 90 minutes; thc program is 

flexible to the demands of tbe mcipanî's scheâule. The activity/discussion~ caner 

planning p g m m  is designcd to &ai with a nurnber of pnsonal and career issues including 

self-esteem, self~wamcss, essertiveness, and decision-making Panicipanîs will be given 

the opportunity to examine aii carecr options, including occupations in îhc professions, 

technology, and skilied trades. A number of womcn who work in such fiel& as engincering, 

law cnfotccmcat, end constniction wiU be availablt to provide information and 

encouragement. 

in addition to tbe group of womcn who will acnially be participating in the camr 

counseiling program, my reserrch will involve a SCCOIMI group of women who wilî serin as 

a comperison group. Iudividuals in both groups will be askd to p v i &  some persanal 

background Uifomution and answer questions concerniag th& ocqmtional hopes and 

expeccatio~~~. Two questionnairw will be presented to ail m e n ,  one at tbe beginning of 

the p o g ~ ~  and aarither seven wecks later. It is txpcctcd bat cach questionnain wiii take 

appoximdy 30 miautef to complete and the pdcipants are ihe to ornit answahg my 

qmtirnthatthcyprrf~nottb atlswer. The informationpvidedbytbtcornparisongroup 
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will then be studicd in relation to the infionnation provided by the pr- participaats. 

Al1 iafkmtion gathefcd in rhis shidy is sûictly d d e n t i % l  d at no t h e  will 

individuals be identifiai. Participation is voluntrvy and any individunl may withdraw at any 

time without incurriag prejudice in any fom. Participation d l  not be linkcd in any way 

wiîb s u d  completion of the New Beginuins program. My aim is to dctamhc tbe 

effectivcness of this career couaselhg prograin on women invoivcd in a gwemment- 

sporisored training program while also mtributing to our bwicdge of w m d s  career 

development and cafeer intaestsi 1 will not be evaluathg individual pcrformance. The 

d i s  of my sîudy will be available to you upon nqwst 

1 sincnely hop that you will suppm this sîudy. Ifyou bave any questions or would 

like additional information pleasecontact me (745-3650) or my research supcrvisor, W W  

Cabill, Associate Profcssor with the Facuîty of Edwation (7376980). If at any time you 

wish to s p a k  with a mourct person not assaiated wiîh tbe study, plaw contact Dr. 

StepbenNorris, Acting Associate Dcan, Rcsearch and Development. Coplcs ofthe Consens 

letters applicable ta prospective membcrs of the progrem and cornparison groups are 

~hdforywrp«us i l .  

T b &  p u  for your mideration of this rap t  



Deer Participant: 

1 am a graduate stu&nt at Mernorial University pursuing a W s  degrce in 

Educational Psychology. My research is in the area of caner counselhg for womm aiad I 

am asking your support with a caner couaselling program king o f f d  at New 3eginnings. 

My study has been approved by the Etbics Review Cornmittee at Mernoriai. 

The program is entitled "Shaping your fhm: Towards the occupational integration 

of w0mann and there will be ten sessions pmeeàing over a five-week period. Each session 

is expected to last a maximum of 90 minutes. The actiMty/dscussion-based caner planning 

program is designcd to dcal with a number of personal and career issm including self- 

esteem, selfgwarencss, assertiassertivcness, and decision-making. You will be givcn tbc 

opportunity to examine al1 caner options, including occupations in the proftssions, 

technology, and skilled trsdcs. A nwnber of women who work in such fields as engineering, 

law enforcement, and consûuction w i U  be available to provide informPticm and 

=QwPent* 

Program participuts will be asked to provide somc personai background information 

d aaswcr questions conumhg their occupetioaal hopes and expectatioas. Two 

questionnaires will be prescntcd to you, one at the beginning of the program ad a d m  

seva weeks latcr. It is expected tbat each questionnaire wiU iake approximately 30 minides 

to cornpletc and you an fiec to omit answrhg any qdm that you prefer not to ans=. 

Al1 information pikrcd in this study is sûictly con6cknîhI and at no time wilî 

individuah k idcntined. Participation is voluntsry and you m y  witùâraw at any time 

without h m i n g  prejudice in any form. Your participation is nat a mqukment for 

successfiil completion of the New Beghings program. My aim is to ddermine tbe 

efféctivcncss of this carcer wullselling pogcm on women involval in a govmmab 



rn 
sponsored training program while also conûi"birhng to our howledge of women's caretr 

developnent and career interests; 1 will not be evaluating individual performance. The 

resdts of my study wül be available to you upon requcst. 

1 sincerely hop tbat you will support this study. ifyou have any questions or wouid 

likc additionai information pleasecontact me (74S6SO)or my research supervisor, Mildfw 

Cahiil, Associatc Professor with the F8cuity of Eàucation (7374980). If at any time you 

wish to speak with a resuurce person not associatecl with the study, please contact Dr. 

Stephcn Noms, Acting Associatc Dean, Resesrcb and Development. 

Attached is a consent form. Please sign this form and return it to your New 

Beginnings dinctor, Mr. Ron Janes, if p u  agree to take part in the program. 

Thank you for your comidcratibn of this rcquest. 



1 IieFeby a g m  to take part in a study to determine the 

effectiveness of the carecr counstlling program, "Shaping your future: Towards the 

occupational integation of womcnn, on a group of women c u d y  involved in a 

govemment-sponsored employmclrt e n b a n c e m e n M g  program. 1 uiaderstand thet my 

participation is  eatirely volimtary and that 1 may withdraw at any tirne without incurring 

prejudice in any form. Al1 infmation is sbictîy confidential and no individual will be 

identifid 

Date: 



Dear Participant: 

1 am a grsduate student at Memorial University pursuhg a Mastds de- in 

Echicational Psychology. My research is in the area of career counselling for women and 1 

am for asking for your support. My study has been approved by the Ethics Review 

Cornmittee at Memorial. 

As pt of my research study 1 will be offering a career education program entitled 

"Shaping your funue. Towards the occupational integration of woman" to a group of women 

who are c u d y  involved in the New Beghhgs training program. The ten session 

activity/discussion-based carecr planning program is designcd to deal witb a numbcr of 

personal and cana issues including selfestam, selfgwarentss, assertivc~lcss, end bision- 

making. For your part, as a rnember of the comprrisoii groap, you will be reqwred to 

provide somê personal background iaformation and answ questions regarding your 

occupational hopcs and expectations. 

Two questionnains will be pnsented to yoy one at the beginning of the study and 

W c r  ieven wceks latcr. It is expected t b t  cach questionnaire will take approximately 30 

minutes to camplete and you are ro omit answing any quesiions tbat you plefcr not 

to answier. The information tbat you povide, as a mernbcr of the camparison group, wiU 

then be sndied in relation to the informatjon providcd by the individuals participa@ in the 

actual career counselling program. 

Ail idbmüion gatbered in îhis study is sûictly confkkntial and at no thne will 

individuals be identitiai. My airn is to determine the effectivcncss of this caner counselling 

pogram on womcn involved in the govemment-sponsorcd training program while also 

c o n t n i  to our knowldgc of women's carecr developenî and caner interests; 1 d l  

wt !x m1uating individual perfontrcuia. Participation is voluntuy and you may witbdraw 
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at any time without incuning prejudice in any form. The rcsults of my shidy will be 

available to you upon requcst. 

1 sincerely hope that you will support this study. If you have any questions or would 

like additional information plcase contact me (74H65O) or my research supervisor, Mildnd 

Cahill, Associate Prof- with the Faculty of Education (7370980). If at any tirne you 

wish to speak with a resource person not associated with the study, please contact Dr. 

Stephen Noms, Acting Associate Dean, Research and Development. 

Attached is a consent fonn. Pleast sign this fonn and retm it to the New Beghhgs 

director, Mr. Ron Jases, if you agree to takt part in the p r o p û ~ .  

Thank you for your consideration of this request. 

Yom sincerely, 



1 hereby agree to cake part in a study to detenaine the 

effèctiveness of the career counselling program, "Shaping your fiiturc: Towards the 

occupational integrtition of wornenn, on a group of womm currenîly involmi in a 

government-sponsored employment enhancementhinhg program. 1 understand that my 

participation is cntircly voluntary and that 1 may withdraw at any time without incur~g 

pjudicc in any form. All information is sûictly confidential and no individual wiil be 

identifid 

Date.. 



Th& you for considmng the program, "Sbaping Your Future: Towards the 

Occupational Integration of Women". 

We are hoping to have a number of women, including yourself, act as positive role 

models for our program participa&. As d e  models, you would be encoursged to share 

some of your experiences with working in your respective professional, technical, or tradcs 

field Of course, sharing your f d e  perspective of life roles in g d  (e.g wifelpmm9 

mother, studenî, etc.) would also be very helpfiil to the parîicipanîs. 

"Shaping your F m :  Towards the Occupationai Integration of Women" focuses on 

the career exploration and planning of women. Alîhough originally developed to provide 

supplcmentary carecr couaselliag foradolescent females living in rural and/or remote areas, 

the pogram componcnts are valuable and relevant fw al1 woma The duration of the 

program ranges h m  10 - 15 hours, wiîh Uidividual sessions quiring a minimum of 60 

minutes or a maximum of 90 minutes'* the pgmm is flexi'ble to the de- of the 

participant's schedulc. 

"Shaping Your Futw: Towards the Occupational htegration of Womean aims to : 

- fostrr positivc self-c~t#m and self4-, 

- develop competencies in éecisioa-making, problem solving, and criticai thinhng; 

- enbance interpersonal skills, oIganizatid and negotiating!nctworking skills; 

- provide as role models for the students, w m e n  who are seLfkmp1oyai or engagcd 

in p f e s s i d ,  technical, or trades OccUpatio~ls; 

- develop cornpetencies in scIfkxpiOIllSi011 and lifeplanninpr 

-povideaccesstoaccuratemdcuncmoccupatidandlabo~tmerLet 

infoinution; and 



- teach participants how to gather their own occupational and labour market 

information. 

We feel that you caa play a very important role in our attempts at encouraging 

wmen to consider the fidi range of career options. 

1 have attachecl a summary package of information that fiirther outlines the program. 

PIease feel fiee to contact me if you have any comments or commis. 



TOWARûS TEE OCCUPATIONAL 

INTEGRATION OF WOMEN 

Tbis information paeluge ha8 been M i  for parents, studciîs, tachers, coun8eIbn, 

role mode4 and administrators who art iatercsted in a erreer prognrn thrt dtrb nitb 

the unique career-relatai h a  of yoiing women. 

The Cenîre for Distance Career CounseUing Services was establishad in 1990 at M d a l  

University of Newfounàlend to provide carcer counsclling to youtù in nuai and rewitç 

arcas. Under the directorsbip ofnofcssor MiIdred Cahill, six pmjtets were developed at the 

Centre. These pjects wete originally designcd to be delivereù via distancc ducation, 

although the program content is ais0 appropriate for f-to -face counsclling. 

The caner cowiselling pmgmm to be delivered to the stwhts is entitled "Sbrping 

Your Future: Towards the Oceoprtionrl Iitegratioa of Womea". It was field tested on 

49 young women (twcnty-four ûom grede 9 and mnty-five fiom level2) from six SG~IAS 

in nnai Nevdoinidland and LabraQr. This pgnun, while adârcssing the particutar nœds 

of young womcn living in rumi andlof mnotc areas, is appropriate for f d e s  of aü ages. 

Al1 too o f h ,  women "close occupational doors" by not considering aü carar 

options. This program is a gcnwal cai#r exploration program designed to womcn 

to consider the ftll range of carœr alîcrnativcs. Wbile the program does provide the 

puticipants with acces to p o s t - s e c o ~  informatjon d upîadmtc labour ma& 

idonnation, it aise focuses on thc importmœ ofseLf- and positive setfcstsaa in 
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career planning. A caner is viewed as more than just a job; it is a life role cncompassing 

aspects of work and nori-work exgeiellces. Emphasis is given to the relationship betweea 

one's self knowledge and one's career preftrniccs. 

Many womcn have inadequate exposure to mie models who reprcsent the brortd 

range ofoccupaiid alternatives. This program will endcavour to intr0duc-e the participants 

to womcn h m  a variety of professionai, technical, and trades fields. Tbese women can have 

a significant impact by suppiying relevant information about theu rcspectivc occupations, 

by demonstrating tbat women can be competent in their chosen caner, and by encouraging 

the participants to consider al1 occupationel options, 

Role models are encouragtd to share th& pcrsonal and occupational expaiences 

with the participants. These women will add "real life" sccnarios to the many issues 

encounned in the carccr dcvelopment of womcn. 

Various materials have been developed to aid in the successfùl implementatioa and 

delivery of this caner education program. Thr# distinct program Guides are available to 

assist the counsellor, tbe participants, and die role models, respecîivciy. niese Guides 

contain carœr couuseilhg themes ad excrcises thaî will facilitate discussion of nlevsnt 

carecr dcvelopment issues. Tbe women will also k povidcd with post4ccondary end labour 

d e t  infimution. 

To augment the material containai in the program ûuidcs, th= ongirml videos hvc 

ken poduced by the h t ~ .  T h e  v i h  focus on a number of camr coulwclling issues 

and will fonn a besis for firrtbei discussion dwiq the progmm. 



Thc pgram consistsofl. 

1. one counsellorlfacilitator Guide 

2. one studentGui& 

3. three videos conceniing career planning for young women 

4. informarion packages 

1 ri- 

In order to ensure the smwth Nnning ofthe program, a teacherlco~~l~ellor wiîhin the 

scbool should act as a contact person. Principals should discuss the program with the 

selecîed contact person and refer him or her to the project counsellor. Thc project wuasellor 

will ihen m g e  to meet with the contact person to idenriîy their respective roles and 

responsibilities. 

By the cd ofthis pm~tam, psrticipants w i k  

1. recognize the c o d o n  bawaa personal strengîhs, interiesaf, values, 

attitudes, and carecr planning and cxploratioa 

2. m h a d  the importance of dtvcloping/maintaining a positin self concep 

3. UndCrstand the dccisio1~meLing process and be able to use stratcgits for 

~ ~ V C  decision-making 

4. UndCrstand the changes taking place far women in tk 

worlâom and the opportunitics that an avaiiable fot wmen 

today. 

5. ~thcconoeptofwcar#r"andhowitdifFasErom 

"job" or woccupeSiona. 



6. understand the unique concenis for womcn in their caner 

plannin& 

7. have the necessary skills and knowledge rqwred for 

gathenng information related to occupations, ducation, 

locations/setîin&s, and labour markets, and be able to reiate 

this information to their own career planning and 

development. 

8. develop skiils and cornpetence in theu career planning and 

development. 

Session #1: 

- general introduction to the program 

- invitation for participants to commence refiecting on 

th& future 

Session #2: 

- definition of career and carecr planning 

- foeus on s c l f ~  

- exploration of alti- 

- introduction of role modcls 

Session #3: 

- discussion of women in the workfotcc a d  the roks womcn play 

- exploration of feelings nlated to fînishing hi@ scbool and leaving 



home 

- identification of good coping strategies and ways to boost selfcsteem 

- invitation of mle models to shart tbeir experi- 

Session #4: 

- assertive bebaviour 

- self-awareaess and assertivcncss 

- seLfcstam and assertivcmss 

- practise of assertive bebaviour 

Session #S: 

-job search techniques 

- laters of inouiry 

-rcs\miCS 

-job interviews 

Session #6: 

- the &cision-malrinp pr~cess 

- a decision-making nmodet 

- malring decision0 



Session #8: 

- "Jane's Decision" 

- locating occupational infbmatim 

- a closer look at caner action planniq 

Session #9: 

- discussion of CHOICES/DISCOVER and individual profile 

1. Tbis pogram can be o f f d  in a minimum of 10 hours. The inclusion of 

a number of role models d o t  the large nwnber of student acîivitics, can 

extend the program to a maximum of 20 hours in lewh Aaother possibility 

wouid be to incorporate this pgmm into an exisîing cener ducation 

course. 

2. This program may be deLivered on site iy a ca~ll~tUor/kilitator or via 

distancc technology. 

3. This program hes bccn field testeû on young women fiom Grade 9 to 

b e l  II. Ho-, it muid be appropriate for al1 women exploring caner 

opti-oas. 



F'femt 
Introduction to the program 
Establishing of grormd d e s  
Guided fantasy 

Career and caner planning 
Self- 
Attitudw 
Role conflict 
Vidm ("From Hen to Therem) 



Career plannimg/ job seatch 
Lettcrofinquiry 
Resimics 
Job intcn4tws 

Gucst spcakw (Self esteem, motivation, and volimteeting) 

Field trip (Carea Information Resource Centm) 

pdcipiinto and dm wcrc ma& to explain the aims of the carœr cou~lsclling puenim. 
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A group activity was implemented to facilitaie introductions ad help put the parücipants 

at case. The women werc tben told that ditring the program tbey wuld be iuvolved in 

discussioll~ and activities that muid enhance their uadersCanding of themselvcs, the 

planning process, and the mtm of job and edwtionai opportunities. A bief 

overview of thc major program themes was provided end mutually agreeaôlc gound 

des were establishcd The session concludd witti a guided fantasy activity facusing on 

one's fûture liftl~lllie~~ and the assigrnent of a home activity conctmad with self- 

awareaess. 

ûbjectivt: This session &fi& the concept of "cafeer", aud examined the impUrîam of 

attitudes and selfesteen in cafeer planning. The women wcre also introduccd, througb 

video, to womm workiq in a wide varicty of jobs. 

To niterate the impor$nce of wnfïdentiality and appropriate group d u c t  this 

session bcgan with a brief overvicw analysis of the gmuud des. A rcview of the home 

assignment and tht subseqmt discussions tàciliîatad the sharin8 of felings and 

informatiioa. The motion of carter as a Iife story, a composite of wmk and non-wrk 

expiences, was discussed within the group scîthg The signiiicli~x of ods  seW- 

esteem and personal attitudes in caner planning urne highîighted througbout a series of 

actR?tits. One activity, in parîicular, utilized the practicc of positive seWdk to mai@ 

~CKK seWkstœm and attitudes. 
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A program vide0 entitled "From Here to Therem was shown to the participants 

during the second part of the session. in the video six wmcn communiate th& 

experiences with role conflict and tbey stress the importance of having a supportive 

environment and personal d e  models. 

ûbjective: This session was designcd to frrrther th selfgggegsment proccss and to 

investigate for strategies that booBt selfksmn. 

The home activity thst was assignai during the last session asked each woman to 

make two lists: "words that describe men and "thinp that lin good at". Discussion of this 

exercise ellcouragcd the presentation of personal thoughts and feelings. Additional 

emphasis was placed on expression of one's feelings and the conncction of feelings with 

one's thoughts and selfcsteem with a supplemc~~tary "feelings" activity. 

The homtwork assignmenî for the next session was concenied with the 

identification of individual prioritics. 

Objective: This session look4 at the imporîmx of bvhg good sclfcstecm, the impact 

of stress, coping strategics, and asscrtive~lcss. Participants wac also introdwxd to a role 

mode1 who was educated and trained in a "non-traditiondm field 

The home activity was miewcd to demonstrate similaritics and diffc~cllccs in 
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perxmd priontits. Participants then joined with the gucsî speaker in d i scu iq  the 

various sources of stress and ways of ma^ tbe resulthg anxiety. Assertive 

behaviour was presented as an alternative means of averting stressful situations. A home 

activity was assignai to evaiuate one's personai assertive~~css level. 

The guesî for session four was a wumen who had training in the areas of Food 

Science and Electronics. She shared, with the pmgnun participants, her educational, 

wik, and lifc expMemes. 

Objective: This session provideci additional information and pactice in the area of 

assertkt bebaviour and copiag stratcgits. A gucst speaker inaoduced the topic of job 

search. 

The borne activity was r c v i d  to weigh tbe àcgm of assertiveness mong the 

participaats. A film entitled The View h m  Here" was then h m  to illustrate the 

influence of ~ V « K S S  and ooping stmtegies, such as positive seif-talk and îime 

management. Women wodaq or training in tbe province provide thtir commeats on 

theseissuesthmghoutthth 

Theguestspeakawboattendedsession fourrctunradtocontri'buteto~grp's 

discussion on job search The cxperiences of this speaker wcrc especiaiiy relevant for 

the m e n  fiom New Beginnings because the guest speaker was a single parent in 

tCCCip of Social AssiScence benefits: she was stniggliag with many of the same issus 



that confront some of the New Beginaings participants. 

sssuldw 

Objdve: This session bighlighkd the cormection k w c m  assertive bebaviour aad 

cffdve carter planning. A of the practical skills invotvod in job semh wcre 

dismissad, 

The use of "I " was explahxi and pacticed as a mcons of expressing 

ciifficuit, o h  negaiive messages. A step by step gui& to constructing effective "i" 

messages was clhibutcd anci the participants wtio then involved themsclves in a poup 

activity focussed on the development and application of assertive statemcats. 

Samples of letters of inquiry, applicaîion lettm, anâ resumcs were pnsented in 

the sccoad part of the session Tbis was followed by an in* discussion of the job 

intaview; neccwy documentation, -on, the interview process and typicai 

interview questions. Participanîs were askd îo prepare theu own resumc for tht ntxt 

sSsi0~ 



237 

program and a long timt recipient of Social Services benefiîs. Since completion of the 

program the role mode1 bas achievad hcr high school quidencys obtsincd a job as 

Program Coordinator for a local comrnunity centre, assisted in youth corrections, and 

qualitid for the position of Financial Assisîance Officer with the Departmeni of Social 

Smriccs. 

The significancc of volunteering for work experiena was empbaskd during this 

session. in addition, the rolc moàel and the program parîicipmîs d i s c d  tbe 

importance of having good selfesteem, an aâequate educatioaal backgrotid, and a high 

level of motivation 

Objective: This d o n  p v i d d  a conclusion to the topic of job sesuch skills by 

focushg on the iaterMew process. The issue of effective decision making was 

i n t r o d d  Severai activities nikrated tbcse themes. 

The f h r  stages of the inteMewing proccss were outiined for the paciicipaats and 

a haadout containhg typicai interview questions was distributed for funirt refèrencc. In 

pairs, the women practid the roles of interviewcc and intenicwer ad a subsequent 

In the second portion of this session the discussion centmd on the imporimx of 
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decision-making mode1 was reviewed and application of the mode1 was realized wha 

the group helpcà to determine possible altematives for a number of problems tbat were 

presented for discussion by individual members. The concept of time management was 

also integcated into the problem nsolution pmess. 

Participents were asked to continue with their resumes and to wmplete a short 

homework assignment on decision-makbg 

Objective: A tour of the Career Idonnation Resource Centre (CIRC) was conducted 

during this session. The objective was to enhance individual career plans by pmviding 

access to additional camr resourccs. 

A career couuseIlor at the facility explaid the role of the resource centre and 

gave a brief tour of the hility. Participants wefe then given the opporhmity to review 

the wide range of avaüable career materials arad to investigate personally relevant 

m d t m h m g  options. Several new occupetid altematives were explorcd.. 

s,dQam 

Objective: This session served to link dl  of the career planning conceps d i s c d  in the 

last nine sessions and to address sny outstanding concems. Thc importamx of self 

esteem aud motivation in career and iifé planning was emphasizcd. 

Tht session bcgan with a hri discussion of& to the CEC and a mi= of 



A film entitlcd "For Richer - For Pooter" was show to the participants in an 

effort to demIMStrate how sweral real-lifc women bave surmounted finaoMal and 

e m o t i d  obstacies to achieve rndogf i i l  lifestyles and careers. Issues such as poverty, 

single parenting, self esteem, decision-mhg, and motivation wcre adckscd. The film 

not only provideci a c o d o n  for the various pogram computlCIlts but it tcflected, ta a 

significant degrce, the ptesent and future challenges facing many of the New Beginnings 

participants. A discussion period followied. 

h u p  members wcre advised of the date for î k  postquestionnaire. 




