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Ai3STRACT 

This study examined wwhetht~ school climate. attitudes toward 

mainstreaming, locus of control. pasonality variables, and dmographic 

variables were related to teacha bumout in special education teachtrs. Two 

studies were conducted. The initial study examined stress in special 

education and regular education teachus (n-I 1 15). The stress levels 

appeiired to be simila. in the two groups. -nie second study was a more 

hcused attempt to obtriin additional relevant information which may predict 

stress and burnout (n= 40). The results indicated that role conHict. attitudes 

toward rnaùlstreaming, personality variables. and demographiçs were in part 

predictive of teacher burnout. The hdings  also indicated that teachrrs with 

highcr sarcer aspirations in specid education or spccidist qualifications had 

more positive attitudes toward mainstreamuig, but s u t T a d  from hightr 

stress duc to cmotional cxhaustion. -nie tïndings are consistent with results 

of previous studies dealing with commitmcmt. job satisfaction and teacheri;' 

attitudes toward mainstreaming . 
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Chapta I 

Introduction 

The primary locus ofthis study is an attempt to determine whether 

school clirnatt. variables (admmistrative support. role conflict. gentrd 

stressors. student bbeaaiours. and student set). attitudes toward 

mainstreaming? locus of control. pasonality variables. and dtmographic 

variables are predictive of teacher burnout in specid rducation. Stress and 

burnout have bem identiticd as significant problrms in special cducation. 

"Bumout" is a particular reaction to stress. a coping mechanism involving 

emotional exhaustion. dtptrsonalization of those whom one swcs .  and 

psychological disengagment from the job (Chemiss. 1980: Maslach & 

Jackson. 1984). 

The idcnti ficat ion of teacha stressors in this stud- may be used as a 

positive "tool" to provide a contexr for understandmg the predictors ol' 

commitment and job satisfaction among special cducation teachas. as wcll 

as giving "direction" to administrative efforts to address issues of teachtr 

burnout and attrition in special education. Nthough this study focuses on 

Canadian teach~rs, the research questions and their frarnework art: lxgely 

dnven by Amencan literature. The logic is that Canada and the United 

States have mo similar systms of special education. 



Chapter II 

Litmature Review - School Climate 

Within the school environment, school climate variables such rolc 

contlict. lack of administrative support. and general stressors have bern 

found to cause stress. Role conflict is defimed as conflicting job demands and 

has b e n  found to be a major source of worka stress (Cooper & Marshd. 

1978: Kahn. Wolfe. Quinn. Snek, & Rosenthal, 1964). Lack of 

administrative support may be del-med as the absence of supportive principal 

behaviours such as  fwdback. tmcouragemmt. acknowledgemmt, use O t' 

participative dccision maiung, and collaborative probltm solving. Gmeral 

stressors may be detubcd as the organizational factors associated with 

teaching itself and with the school mvironmcnt. Thcse stressors may iyinclude 

lack of staff and equipmrnt. excessive papcmork, insufficicnt dan; .  

conîlicts in thc perception of the job. and ambiguity in role dchition. 

Disniptive siudants. or children in behavioural adjustment programs san 

create stresshl teaching conditions with regards to student behaviour. The 

attitude the student brings to the classroom may be defmed as student set. 

Resemch results indicate that work-related variables such as stress, 



role conflict. and leadership support are strong predictors of cornmitment 

and job satisfaction (Billingsley & Cross. 199 1). Negative tcaching 

conditions such as inadquate administrative support role conflict. and 

stress rnay be contributhg variables in tracher burnout. thus crcating staff 

shortages and teachcr attrition in special education. 

Wcber ( 1994) reporteci on the similarities of placement decisions 

regarding mainstreaming in the United States and Canada. Weber stated that 

throughout the United States and Canada the civd courts are making 

plactment decisions about individuals with special needs that may have a 

pro hund c fkct on the students and teachtrs in the regular population. In 

Rochester. New Hampshire. the school board was ordered to accommodate a 

student with multiple disabilities. The board stated that it would have to 

redign its prioritirs tor the rest of thcir exprnditwts to meet the costs. In 

Canada, human-rights commissions have brcome the forums of redress for 

advocatcs of educational mainstreaming. Mainstrearning practiccs are 

common in both U S .  and Canadian schools. Weber stated whm decisions 

are made regarding mainstreaming children, integration rnay become a 

matta of right rather than a matta of educational appropriateness. 

According to Weber. integration in North American schools is at risk today 



because it is k i n g  pressed upon public education. 

Friedman (1 99 1) conducted a study to identie school factors 

associated with kacher bumout. For that purpose, the organizational 

characteristics of those schools in which most teachers rrported a high level 

of bumout and schools in which most teachtrs reported low-bumout levels 

were identitied and compared. 

The subjects in the Friedman ( 199 1) study consisted of a random 

sample of 1, 597 teachers in 78 elemtntary schools. 1.485 fernales, and 1 12 

males. In addition. 70% of the teachers in the sample had only colleg-level 

teacher trcaining, 28% had an academic degrce. and 2% had only a high 

school education. The median years of rxpaitnce in teaching was 1 1.5. The 

rcsearch was conductcd in two stages. In the first stage the teachms rvuc 

üsked to Ml out a rnoditied version of the Maslach Burnout inventory, and a 

background înformation sheet. &4 s u r n m q  score on thc bumout scale was 

calculated for each teacher in the sample: in addition a sumruw score was 

calculüted for rvery school based on the totai scores of d l  the teachm 

employed thae. The summary score expresses the extmt to which all 

teachrrs in the school. as a group. expcrimced bumout. -ïhc scores werc 

standardized, and the schools were divided into two extreme groups. The 



second stage of the study was carricd out several weeks aita the data 

processing of the fmt  stage was cornpleted. lo this stage the intent was to 

fuid and describe the difkrmces in dimate and culture betwetm the hi&- 

burnout and the low-burnout schools. For ths purpose. 12 schools wtre 

chosen (6 schools tiom cach extreme group) from the 18 extremc schools 

accordine to the following N o  main criteria: 

1. Administrative stability: The principals and most of the admuiistrative 

staff had not changed during the previous 5 years: 

7 .  Socid and geogaphic position: Schools werz sampled [rom 

envirommts of comparable social (undtrprivileged areas. aftluent areas) 

and geographic (established city. developrnent toun) characttristics. This 

eltment was intended to ncutralize as much as possible the çtlèct of 

variables extemai to the school itst'If- 

Researchers were assigncd to each school to Uitmiew the principal. 

thc administrative staff. and five teachers selected at random. -fit. 

researchzrs wtre not informed of the type of school to whiçh thry were 

assimed y (Le.. a hi&-burnout or a low-bumout school) or the specitic god of 

the study, in ordm to prcvent bias. Environmental variables wtre derived 

From interviews with incumbents at schools (administrators. teachem. 



counseUors. and o tha  staff memkxs). liom observations made at the school 

yard, and from minutes of staff meetings. Findings showed that both 

envüonmrntd variables. as well as teachers ' background variables. w a e  

associated with high versus low lrvels of perceived bwou t .  For example. 

Friedman ( 1 99 1 ) found that level of bumout rises with age and years o f 

exptrimce in teaching, until it reaches a peak at the age of 4 1-45 and then 

declines. In low-humout schools. teachers' mem age was 33 years. whaeas 

in hiph-buniout schools. teachers' mean age was hgha. 35.5 years. Both 

goups of teachtm were on the uphill segment of the bumout-a, oti Ç U T V ~ .  on 

which an age of 35.5 ycars is associated with a higher level of burnout in 

cornpaison with an age of 33 years. tiigher levels of education might 

usually lcad t» hiphcr çarcer ~spirations. both with men or womtn. Thus. 

teachtrs with higher levels of education. holding a class-teaching position. 

may fiel more tiustrated bp the strcsst3 of'teaching, as ccompared with 

teachcrs having fèwer years of schooling. Nso. trachers with a hiber level 

of education may feel more stressed by the Iimited career options that the 

teaching prcilèssion offi~s on the school premises. Friedman points out that 

raising students' achevernent levels and elwating school ef'feçtiveness have 

become pivotal issues in the educational arma of recent years. Education 



researchms. as well as administrators. have tmphasized the need to move 

away from "soft." difficult to measure educational outcomes to "hard" 

measurable school outputs. It is therefore significant and interesting to 

probe the intluence that such a policy might have on teachers- w1I-king at 

school. Results of this study show that such '-hard-dnving' school policy 

iriductx stress that is conducive to bumout. 

Ch~miss (1988) canied out a study in which a method for assessing 

the relationship between supervisory behaviour and stall'burnout was 

developed and tested in two schools for mentally retarded children. The 

method uses the Supemisor Behaviour Observation Scale. Iht. two schools 

involved in the study differed significantly in level o f  staff burnout. as 

measured by the Maslach Burnout Inventory. and in suptrvisory bchaviour. 

The principds and staff in two schools tor scverelv retarded children 

sewed as subjects. The fist school was chosen because it was independently 

identified by the head of thc agency and by a principal at a third school not 

involved in the study a! a setting in wbch staff burnout was surprisingly 

low. and the principal was given much of thc credit for the low level 

burnout. Staff at the "low burnout" school were certified spccial education 

teachers. teachers' aides, and 5 ancillary staff (social worker, physical and 



occupational therapists. music teacher. and nurse). AU wai: supcirvised by 

the principal, a 3 5-year-old woman who had b e n  a special education 

teachm before Iwcoming principal at this school 10 years carlia. The second 

school was optrated by the same association for retarded citizens. was 

similar in sizc. and scrvcd a sunilar population. The school consistrd of 1 1 

teachms and 8 ancillary staff. The principal at this school was 28 yearç old 

female. also n former teacher, and she had s m e d  as principal for 2 ycnirs. 

Staff scores on the Maslach Burnout Lnventory revealed that bumout levels 

were significantly higher at this school than the %w bumout" school. 

The fuidings indicated that the principal of the low burnout staff 

intrracted less tiequently with others and spnit less tune obsening staff in 

their classrooms. Insteab she spent more time in her officc planning and 

coordinathg activities. The low burnout principd also taiked morc and 

listcmrd las.  and shc spent more time discussing work-related problems but 

l e s  t h e  discussing administrative issues. She also gave staff more 

tmotional support but spent less tirne in "small ta1k"with t hm.  The 

principals of the low and modtrate bumout schools presented two distinctly 

diffixmt bchavioural pro files. However, in considering these results one 

should keep in muid that this was an exploratory study of only hvo 



supmisors. Thus. the tkdings c m  ody be suggestive. The study should be 

replicated in o tha  settings with more subjects. 

A study was conducted by Wiest and Kred (1995) to investigate 

special education trachers who expenence -'job role dissonance" in the daily 

cxccution of their responsibilitizs. Such dissonance arises when their attempt 

to shift paradieas or simply restructure c w m t  practice is irnpeded by 

institutional obstacles. From an experimnital perspective the authors 

examined these obstacles and how they have afkcted the reframmg of the 

field O C  lraniing disabilities. 

Diaries w ~ r e  kept for four werks that summarized the specific vignettes 

of the work for that period of' tirne. as wrll as the uitmal and extemal 

rtsponsçs to those expenmces. F+ur issues ernt~gcd as d i l y  factors that had 

an impact on the efficacy of strvice delivery in a holistic manna to students 

in the school srning: Legd mandates. the systemic nature of schools and 

savice issues that evolve with respect to children who may be considercd 

disabled the belief systms of parmts and their advocates. as well as the 

educational cornmunity, and lack of tirne were considered pivotal barritrs to 

working with children in an etTective manna. Results suggest that 

dissonance is proffered as a normal component of a tme restructuring 



movtmmt . 

Kruger. S tnuzirro. Watts. and Vacca ( 1995) uivestigated the 

relationshp betwrm organizational support and satistaction with a 

collaborative probltm-solwig structure refmed to as the Teacher Assistance 

Team (rTAl'). Four types of organizational support (i-e.. administrator 

support. paceived purpose of the TAT. social support among staff. and TAI' 

training) and the satisfaction of both TAT manbas and the consumers of 

their srnices were measured. Data were collected frorn i 6 1 'L4T manbers 

and 127 consumas of TAI' services tiom 27 e1menta-y schools. Regession 

analvses indicated that oganizational support frictors had strong, positive 

relationships to TAT satisfaction. In particular. administrator support 

variables accountcd for tifiy p ~ ~ c m t  of the variance in the consumers' 

satisfaction with TAT services. 

Ovtrall the implications to bumout and dissonance in special education 

tiom the theory and research examined suggest interesting correlations to 

the school cliniate (i-c.. administrative support. stress. role conflict and rolc 

rimbiguity). It would be logical to assume that the school climate (i-r., 

adt-nir~istrative support. stress. role contlict. and role ambiguity) would 

contribute to b m o u t  arnoag special education teachers. 



Educational Training and Attitudes Toward Mainstreaminq 

Mainstreruning is the procedure whereby chddren with varying types 

and degrtx of handicap who formerly were nirolled in special education 

facilities (if indmd they were tmrolled in any educational facility) whme 

possible are emokd in normal classrooms. Mainstreaming is practised as a 

matter of formal public education policy in most Westtm Courttries. The 

emphasis is on enabling the regular classroom teacher to accept 

responsibility for bath special needs and rrgular program studmts. ' R u s  

added responsibility coupled w-ith the pursuit of additional educational 

requirements crcates stress which could lead to burnout. 

Ilidlas ( 1993 ) suggested that present class sizes. increased cultural 

diversity. lack of solid foundation in the home. and othtr factors place heaw 

demands on rcgular class teachers. They cannnot be expected to mable 

special necdi, siudents to rrach theu hll acadtxnic and social pottntial unless 

they, the teachers receive the support and education necessary to attain a 

balance between their aspirations and thrir ability to achieve success. 

Recornrnrndations for succt~sfùl integration of exctptional studtnts 

W L ~ C  d~rivcd tiom a longitudinal study of 118 classroom teachers by Larivee 

( 1986). The importance of providing in-service support to classroom 



teachas nas one of the major recomadations stemming from the raults 

of the study. Furtha evidence of the importance of adequatr support for 

teachas cornes fiom researcb which shows t h e  is a relationship betwern 

teachers' effectivmess and their tolerance for handicapped students 

(Gcrsttn. Walker, & Darch. 1988). niey suggcst that if the necessary 

technical assistance could be provided on how to implemtnt teachmg modcls 

that are effective for dl students. it is likely that these skilled teachers would 

be the fvst to accept handicapped students into their classroorns. 

Rendu. Vail. and Scott ( 1995) investigated the types of instructional 

strategies o f f a d  in mainstream classes. One hundred and twenty-sevm 

mainstrcam teachers in (irades 1-8 mat:  asked to complete a self-evaluation 

conseming instructional stratcgiies used m their gtncral education classes. 

Each  cacher completed questionnaires concerning their attitudes toward 

their own cfiicacy and toward mainstreaming. Analyses of variance 

(AMIVA' s) comparing teachers with positive attitudes toward 

mainstreamhg and teachers with less positive attitudes indicated that the 

tcachers with less positive attitudes used effective rnainstrearn instructional 

stratcgics less frequatly. The measure of mainstreaming attitudes used in 

the study was relativeiy independent of teachers' perceptions of their overd 



efficac);. Mainstreaming attitudes did correlate positively with the number of 

courses taken on teachmg chrldren with disabilities: Teachas with more 

course work had more positive attitudes. It is logicd to assume that the 

training and certification of special rduçation teachrrs would correlate with 

humout. That is. reachtrs with more training would show l e s  bumout. The 

study did not indicate that attitude is a causal variable. or that structured 

prrswice interventions to change teachtr attitudes w-ould result in uriproved 

instruction. but the results ctrtainly indicated that experimental research 

dong thcse lines is warranted. 

Yasutake. Lemtr. and Ward ( 1994) sonducted a neeh assessrnent 

survey to determine the meds and preparation of replar  and special 

educators to work with students with Attention Drticit Disorder ( N I D )  in 

the Chicrigo metropditan m a .  Forty teachers responded to the survcy. Thc 

survcy asked about their previous training in workmg with students with 

ADD and their prrceived need to receive training. The samplc consisted of 8 

special education teachas. 27 regular education teachtrs, 4 support 

personnel (cg. .  speech-languagc pathologists, psychologists), 1 parcnt, and 

3 graduate studtnts. Of the 40 respondtmts, 45% ( 18) cwently had studtnits 

with ADD in their classes. with 47.5% ( 19) not servicing such students. Of 



the remaining 7.5 %. 3 were graduate studtmts who wme not vet teachmg. 

Descriptive statistical analyses indicated that 78% of the teacher respondrnts 

had received no instruction related to ADD in their teacher preparation 

programs; 50% of the sample received no training in N>D afier they had 

begun teachmg; 100% of the respondents tklt thcy would bmefit tiom 

infbnnation on the assessrnent and treatment of children with ADD: 98% of 

the respondents felt that .UID is a legitimate educational problm: 83% OC 

the respondents believed that educating chilciren with ADD is the 

responsibility of regular and special education teachers. 

Mdntosh? Vaughn. Schumm. Hariger. and Lee (1993) examincd 60 

jrntral education teachers' clrissrooms. K- 12. that ùicluded studtnts with 

lcaming disabilities. ' ïhc study examined how gtmeral education teachers ' 

behwiours toward mainstreamed students with leaming disabilities 

çompared with thcir behaviour toward students without disabilities. and the 

interactions betwnn studmts, and behvetm students and teacher. T t  x c  -1 ias 

and students liorn a laqz southeastem U.S. school district were Uicluded in 

this snidy. Schools were selected if their student population represcwtrd the 

ethmc composition of the district as a whole: 46% Hispanic. 33% black. and 

33% white. S k t y  general education. social studies, and science teachers 



(Grades 3- 12 ) who had a mainstreamed studmt with learning disabilities in 

one or more of their classes participated in this study. There were 70 

teachçrs Gom each of thrcx grade groupings (elmentary. middle, and hi& 

school). Observations using the Classroom Climate Scale indicated that 

studmts with learning disabilitics were treated by thcir general education 

teachtrs much like other studtmts. Studnits with disabilities appeared io bc 

accepted by the tracha: trrated by the teacher fairly and impartially: 

involved in the same seating arrangement as other students: and particularly 

at the middlc and hi& school lrvel work on the same activities and use the 

süme materials a'; other students in the class. The results also indicatcd that 

the instruction in rnainstreamed clases is not diffaentiated to meet the 

neeQ o t' studtnts with disabilitics. and fcw adaptations were providcd. 

Diffkrencès W ~ L '  dso tbund in student behaviours. Overall, studtnts with 

learning disabilities inttracted with the teachtr. other students. and 

classroom activities at much lowa rates than did other studcmts. 

Hudson. <haham. and W m e r  (1979) suweyed the attitudes toward 

mainstreaming of 15 1 regular education teachms in two Midwestem states. 

Approximately two-thds of the respondents considercd special class 

placement for exceptional students suptxior to regular class placement. 



Although 3 1% of thc survy respondmts wxe supportive of mainstreaming. 

thrre was agreement that such placement would negatively influence 

teachuig etfectivtmess and that excqtional pupils wtre an educationd 

detrimat. 

Myles and Simpson ( 1989) admuiistered a questionnaire designecl to 

solicit information on types of modifications facilitative of rcgular class 

trachers' acceptance of e1ementa-y-age exceptional children into their 

classrooms. The s w r y  drcw responses from 100 regular education teachers. 

Regular classroom teachers were askcd about their willingess to 

accommodate mildly retardcd students. behavioural disorders, and leaming 

diçabilities in their classrooms. l b s  study waî &signed to determine which 

moditications would p~rsuadc rcgular cducation teachers to mainstream 

groups ol' labelled and untabeiled rnildly handicapped children. Results 

indicated that regular educators' participation in the mainstreaming process 

and availability of specilic classroom modilications was an important factor 

in thrir accrpting handicapped students. The data suggestrd that regular 

classroom teachers would bc willing to accommodate exceptional children in 

thcir classrooms. Wowever. such wiUingness appeared to be dependent upon 

opportunity to participate in the mainstreaming decision-making process. 



Thus. just as other professions have det~rniincd that mployee input 

facilitates suçcess and goal accomplishmmt. educational administrators 

must rccognue that teachas nerd a voice in the decision-makuig proccss. 

H m e y  ( 1985) survqed the attitudes toward mainstreaming of 

primas and post-secondary teach~rs. teachms in training, and non-teachers 

in Victoria Austrdia. The survey took place soon aHer the release of thc 

Rtport of the Ministtrial Keview of' Educational Stmices for the Disablrd 

which recommended that schools be organized on the basis that every chdd 

has the ri& to bc educatrd in a regular classroorn: under thrse provisions 

rnainîtreaming becrune mandatory. The study rrveded that the most 

favourable attitudes toward mainstrearning were thosr of non-teachcrs. and 

that a positive relationship between teachcr attitudes and previous 

expcriencc of handicüpped persons was accompanicd by reluctance to accept 

hündicapped children into their classes. 

Berrymui. Neal. and Robinson ( 1980) invtstigated diffaences in 

attitude toward rnainstrearning measured by responses to the Attitudes 

I'oward Mainstrcaming Scale. (ATMS). Results indicated that the two 

variables of most sigmficanct: in tems of their relationship with attitudes 

toward rnainstrcaming were status of the respondent and whether he/she 



indicatrd previous experience with handicapped prrsons. in terms of 

approving of mainstreaming as a phdosophy and enrobg severeV 

handicapped çhildren in regular classrooms, non-teachm indicate more 

favourable attitudes. With respect to molling behaviourally disturbed 

childrcn: signiiicant differences were seen between teachers in training and 

practising teachers. with the former holding the more positive attihidrs. 

In a follow up study Harvey. ( 1 992 ) investigated differences in 

attitude toward the integration of childrcm with disabilities as  measured by 

rcsponses on the Attitudes Toward Mainstreaming Scale b e t w m  a 1984 

sample of teachzrs, tcachers-&training and non-teachers in the statr of 

Victoria Australia with corresponding groups in 1990. Ln 1984. a new 

policy which ernphasixd the rights of dl chitdrtm to an cducation in regular 

schools and the conscqucmt expectation that teachers had no choice about 

whether they would accept children with disabilities into their classtii had 

be~m introduced. It was found that in 1990 the teacher groups exprçssed 

more positive responses than had the& çounterparts in 1984. The teacher 

groups in 1981 had been less positive than the non-teachers, but in 1990 this 

diffaence had disappeared. The rcsults of the study indicate that after six 

years of experience with the policy on integration, some of the 



apprehmsions teachms had in 1984 had been overcome. The most 

significant of the changes seem to be the more positive reactions in 1990 to 

the enrolment of studtmts with mild inteilectual disabilities in reguiar classes. 

The reason for this change would s e m  to be what is now widely realized 

that wherr: limiting conditions exist, additional support is available and aides 

are mployed to assist studmts in the classrooms or in the playgrounds. 

According to Chmiss  ( 1980) researchers and educators reported that 

a c~rtain proportion of workers in the human swvice field have btxn 

susceptible to what has be~m t m e d  the *'buniout syndrome." Chcmiss 

reponed that burnout is characterizcd by anxiev, tension. and ernotional and 

physical exhaustion in response to job- relatrd stress. with eventual 

anitudinal and behaviourd changes occurring as a result. In addition. 

teachtrs who wtre genaally untnthusiastic about the t r a c h g  prolèssion 

( i . e.. having a negat ive j O b orientation suc h as mainstreaming special needs 

ch1drt.m) reporte4 in one study, that th- wtre more distressed about their 

teaching situation thm were teachms who were mthusiastic (1-itt & Turk, 

1985). Ihc study does not indicate that attitude is a causal variable. or that 

stnicturrd presmice interventions to change teacher attitudes would result 

in improved instruction. but the results c e r t d y  indicate that expetimental 



research dong these luies is warrmted. 

The research reviewed supports the notion that teachers with 

negative attitudes toward mainstreaming use less r fictive instructional 

techniques in the classroom. express reluctance to accept handicapped 

childrm into thcir classroorns. and are more distressed with their teachuig 

situation. It could be hypothesizrd then. on the basis of the prcvious 

research. that attitudes toward rnaùistreaming would be a strong prcdictor 

o fw burnout. 

L-ocus of Control 

One axa that rest.archers have demonstrated to be related to 

achievement is locus of control. or whtre an individual places responsibility 

for control ovm h i s h x  li fc. tndividuds with an intemal locus of control 

bclicve that they thanselves are responsible for what happens to them. They 

attnbutc success and failure to a combination of ski11 and effort (Krovetz. 

1971). Such individuals c m  br  characttxized as being self-motivated having 

a positive attitude. high self-esteem. and a willingness to take charg of their 

life (Kanar. 1991). Individuals with an extenial locus ot'control believc that 

other people control their lives. They require extanal motivators and tend to 

blame othtrs when things go w~ong (Kanar, 1991). They attribute success 



and îhilurc to luck or tu the level of difficulty of the task (Krovctz. 1 Y 74). 

Individuals classified as having an intenial locus of control in a 1978 

study by Bhagat and Chassie reported higher levcls of performance. and 

satisfaction with their personal lives. Several researchas have shown that 

individuals with a more interna1 locus of control more easily adjust to the 

college environment (Martin Br Dixon. 1989: Mooney. Shtrman & Lo 

Presto. 199 1). 

Onm (1977) hund that locus of control was even more accurate in 

predicting degrce anainment. lndividuals with internai locus or  control 

wcre more likely than those with an extemal locus of control to jet their 

degret: within five years. 

The majority of rescarch studies indicüted the exist~nce of a positive 

relationship b c ~ e ~ n  an uittrnal locus of control and achievemmt. If this is 

indeed tmr. locus may have an af'fect on teachtrs- attitudes and perfomance 

in specid education. and may influence burnout. l'eachtrs with an extemal 

locus of control may attnhute failure in the classrmm to difficult or 

uncoopaative studrnts. Thesr individuals may dso have a difficult tirne 

adjusting to an environment whtre mainstreaming is taking place. Teachas 

with an intemal locus of control on the other hand may work harder at 



creating a positive environment for their students, thus providing a 

successful classroom atmosphere. 

Personality and Vocationai Prefèracts 

Holland ( 1973) established a schme to classi% major fields and 

vocation according to persondity wes. Iolland theorized that. when 

makmg vocational decisions. people attempt to find a match between the 

work mvironrnent and tht'ir pasondity. tndividuals choose occupations 

that fit their personality. t IoUand's thwry was based on the assumption that 

people c m  be charactrrized bby their resanblance to six prrsonality types 

(Redistic. Investigative. Artistic. Social, Entqrising, and Conventional). 

The more closel? a person resables a particular type. the more likelv that 

pason is to exhibit the personal traits and twhaviour associated with that 

type (Holland 1 973 ). 

Six kinds of tmvironmtmts wtw categwized in a similar rashion. Each 

cnvironmtnt is dominatcd by a given type of personality and bas a physiçal 

sening with particular problms and stresses. People with similar interests 

gathtr togethm. creating an environment that retlects thair we. People 

activelv search for an environment that matches their personality type. They 

want an environment that will allow t h m  to exercise their skifls and 



abilities. express aîtitudes md take on agrteable problems (Holland 1973). 

A person's behaviour is determined by the interaction between hishtr 

pasonality and the charact~ristics of hisher tnvironment. If both of'thcse 

elmwts are known. the pason's choice of vocation. aducational behaviour. 

and social behaviour can be accuratdy forecast (1 Iolland. 1973). 

Hollmd ( 1985a b) developed the Vocational Preference hventory as a 

rnechanism to tir vocational prefkrences to ptmonality type. Subjects 

indicaie the vocations Lhat are appealing to t h m  and those that are not. A 

total of elevtri scales are provided: Redistic. Investigative. Mistic. Social. 

ISnt~lprising, Conventional. Self-Control. Masculinity-Ftnnininity, Starus. 

Intiequçncy. and Acquiescence. 

Tbc first six scalcs arc intaest scales and iissess ptrsonality type. l'hc 

higha a subjeçt's score on a particula. scalr, the greatrr his/her resemblrmce 

to that tvpc. The tiighcst score represtmts the personality type while a 

ptrsonality pattern is obtainrd by rankuig scale scores from highest to 

lowest (Holland 1985b). Follow-up research supported his theory that there 

was a rclationship b e t w m  personality variables and occupational type as 

measured by ücademic major (Devogue. 1975). 

It may be assumed that teachas with certain personality variables will 



tend to enter specific vocations in education (i-e. e l m m t q .  secondary. 

guidance. administrative, spccial education) and that an appropriate match 

berneen personality type and chosm vocation would lead to successiùl 

achievemmt in the workplace. A mismatch betwea personality type and a 

career in cducation could bc problematic. A pason who is mismatched rnay 

be more predispoxd to bumout. 

ikmomavhic and Work-Related Variables 

Attrition in special education is oltrn assumed to be related to strcssful 

teaching conditions. Stress among special educators has b e n  attributcd 

to a vxiiriety of problzms. such as inmascd requiremtmts (Bensky ct al.. 

1 %O: Meadow. 1980). excessive paperwork (Bensky et al.. 1980: Olson & 

Matuskey. 1982), inadequate materials and rtsourccs (Cook and 

L.effigwrll, 1987), heavy studat cascloads (Fimian & Santoro. 1983: 

Olson & Matuskey, 1987). the isolation of the special education teacher 

(Chandler. 1983: Fimian & Santoro. 1983), slow stud~mt progress (Meadow, 

1980). student discipline. (Fimian. 1986; Fimian & Rlanton, 1986: 

Lombard & Donaldson. 1987), and probltms with administrators (Fimian. 

1983: Johnson. 1982: Lawrence & McKinnon. 1982). To illustrate this, 

Billingsley and Cross ( 1  99 1)  conducted a study to investigate why some 



specid education teachas choose to stay in teachuig, but leavt: their special 

education assignments. This investigation focused on factors relatcd to both 

kacha  attrition and recruitment in special rducation. They developed a 

survey instrument wing information collected from interviews with teachtrs 

qualificd in specid cducation, but tcachïng gmerd education. Twenty 

interviewees were asked op-ended questions such as why th- left special 

education teaching and what incentives would draw thrm back into specid 

cducation. The questionnaire consisted o t' scvaal sections. Oor section 

gathered dmographic intbrmation from the respondents. hnother scction 

asked the rcspondents whether they could imagine any incentives that would 

intlutncr them to teach again in speciai eciucation. Those who responded 

aff-matively to this question wtrr asked to rate (using a ?-point scdile) how 

much intluencncr: cach of 14 potcntid inctmtivcs would have on th& decision 

to retum. In anothm section. respondrnts were to rate (using a 4-point scalc) 

each of 19 factors as to how geat a de tmmt cach would be to their teachmg 

again in specid education. They w a e  also asked to indicate their level of 

satisfaction with special education teaching. The questionnaire then asked 

rcspondents to rcview a list of 28 pottnitiat reasons why teachers Ieave 

special education and to check those that were important to their decision to 



leave. The most kequently cited reason for leaving was is-needed a change. . 

foliowed by -becme bmed out' from teaching in special education." The 

most ticqunitly citrd reasons suggest that decisions to l ave  special 

education are uitlumced by factors related to (a) the lack of administrative 

support and (b) thc stress of working with cxceptional students. Centrai 

oftice administrators wcre idtmtitied as a reason for leaving more oHen 

(79.7%) than were building-level admuiistrators ( 19.7%). Studrnt stress 

Iàctors include deman& of working with the specid education population. 

too much divtrsity in studmt needs. too much t h e  with the same studtmts. 

too mmy studmts on the caseload. ,and lack of studmt progess. 

Uespondents werc asked to rttcall and to rate the Ievel of satisfaction the? 

cxpritmccd with regard to both the instmctional and the noninstructional 

aspects of' their special cducation assigmtnts. The results indicated that the 

respondents w ere làr more satis tied with the instructional aspects of thcir 

spccial education cxperience than with the noninstructional aspects. A 

rnajority (66.8%) of the respondents indicated being aither -'satisfied" or 

' ~ tx -y  satisfied with the instructional aspects, whereas nearly the same 

percmtage (60.4%) indicated being either "somewhat dissatisfied" or " v q  

dissatis fier with the noninstructional aspects. 



Respondrnts were also asked to review a list of possible detmmts to 

special education teaching and to rate the importance of each to them 

ptrsondy. A +point rcsponse scalc was used whch ranged fiom 1 (no 

detarent) through 1 (.major detment). Items having the highest detcmmt 

ratings were -700 much papenvork" and ‘-tao many sîudents on caseload." 

The items having the lowst drtment ratings wtre 'binadequate training to 

teach special education" and "problerns with parents. " 

The respondents also were asked what, if any. incentives would 

influence thtm to accrpt an assipn~mt in special education. Of the 286 

respondrnts. 75% indicatrd that they could not imagine any inc~ntive that 

would influence thrm to retum to specid education. 'Ihe 73% of the 

respondcnts who could imagine returning to special education were askcd to 

rate how much inilutlice each of the 14 possible inctntivts would have on 

their decision to acctpt a teaching position in special education. 

Results indiçated that decisions to leave special education wmc 

intlumced by factors rdated to (a) the lack of administrative support and (b) 

the stress of  working with handicapped students. Central office 

administrators wtre idmtified as a reason for leaving more often (29.7%) 

than w-ere building-level admmistrators ( 19.2%). Student stress factors 



included drmands of workmg with the special education population. too 

much diversity in sîudent nerds. too much t h e  with the same studrnts. too 

many studrnts on caseloaù. and lack of studmt progress. The researchors 

also exxamined whether the reasons given for leaving were related to the 

demographic variables. The demographic variables considered wtrc 

respondents - educationd 

tau& special education. 

level. gmda. age. the numbrr of y a r s  th- had 

the nurnbcr ofyems since they last taught sprcid 

education. areas within specid education they had taught, and type of 

classroom mviromtrits and grade levels they had taught. No disctrniblr: 

panms emrrged. Consequmtly there is no rvidmce in this study that 

drmographic variables are sysitmatically rclated to the reasons çitcd for 

leavin- special education. The rcspondents wtre also asked what. if'any. 

incentives would influence thtm to acc~pt an assignment in specid 

education. Of the 286 respondtnts. 25% indicated that t h e  could no1 

imagine any inctntive that would influence t h m  to r e m  to special 

education. The 75% of respondtnts who could imagine retuming to specid 

education wtre asked to rate how much influence each of the II possible 

incentives would have on their decision to accept a teachmg position in 

spccial education. The 14 incentives were grouped into three components. 



The fiust componmt, labelled "administrative support." is composed oC items 

describing conditions ofim under admmistrative control. If these conditions 

were not provided they may adversely affect a teachtr's rtfectiveness. The 

second cornponrnt. labelled "pro fissional treatrnent." is composed of items 

describing conditions over which rnembers of the teaching profission oftm 

have linle or no control. such as salary and classroom assigment. Ihc third 

component consists of only two items, bath of which concem the availability 

of'desùed oprnings. The responses to the uic~mtive items associated with 

each of the thrte components w a e  rxpressed as scaled scores. These scalcd 

scores were thrn correlated with the 27 dmographic variables. Of the 8 1 

resulting coefficients. only 12 wae  signiticant at the .O5 probability levcl 

and none exceeded an absolute value of 2 0 .  Few coefiicitnts reached 

significance and the antiçipated relations were not supportcd by the hdings. 

Thus. demographic variables wrre unrelated to the incentives considtxd 

(Billingsley & Cross. 199 1). 

In a sirnilar study Rillingsiey and Cross (1992) attempted to id~mti@ 

variables that influence teachtrs' cornmitment and job satitisîi~tion among 

both gentrai and special educators. A secondary purpose of the study was tto 

determine the extent to which these comrnitment and satisfaction variables 



influ~mcc tleachas' inttmt to stay in teacbg.  A questionnairr using 

prirnarily extant rneasures was sent to a rmdom sample of 558 special 

educators and 589 gnieral educators in Vuginia. Completcd questionnaires 

w a e  received [rom 83% of both samples. 

Rcsults suggcst that work relatcd variables. such as leadership support. 

role conflict. role ambiguity. and stress. w a e  brtter predictors of 

commitmmt luid job satisfaction than are demographic variables. Genmally 

h e  t-mdings were s d a r  for gcmad and special educators. 

In anothtr study. Billingsley (1993) reviewed research finding rclated 

to tracher retention and attrition in special education. Major t-mdings from 

gmtral education retention studies were also reviewed to provide a contcxt 

for undcrstanding special educators' carter decisions. Research fmdings 

were organized around a conceptual mode1 of teach~rs' carcxr dccisions that 

uicluded threu' major tactors: (a) extanal (cg.. societal, economic. and 

institutional), (b) ~mployment (cg.. professional qualifications, work 

conditions and rewards. commitmrnt and mployability), and ( c ) personal 

(e. 8.. dmographics. family. and cognitive/affective). 

To conduct ths review. cornputer searches of EKC. Psychological 

Abstracts, and Dissertation Abstracts International were completed. 



Rctèrences containcd in articles. r~ports. book chaptas. and dissertations 

provided additional sources. Only empirical research fmdings related to 

kacha retention. aikition, tram fer, or turnover since 1980 wme included. 

Most of the available research involved survey methodology to provide 

information about thc rasons special educators lefi teaching, or factors 

associated w ith rettmtiodattrition. 

The data drawn from the demographic studirs dmonstrated that 

womm wtl-e more Iikelv to leave teaching than m a ,  and teacha attrition 

patterns vary ovtr the Life cycle. with hightr levels of attrition among 

younger terichers and older teachas nearing retiranent Billingslcy ( 1993) 

points out that although numcrous work variables have b m  luikcd to 

special cducators' decisions. thme w m  few consisttmt relationships across 

snidias. However. two specikic variables consistently linked io special 

education attrition were lack of ahnis trat ive support and role problems. 

Numcrous studies havc been conducted using differmt variables to 

detamine the causes of hurnout among teachers. Factors have included 

teachas ' attitudes to ward students. paceived administrative support. career 

satisfaction. coping with j ob-related stress. and teachas ' attitudes toward 

mainstrearnuig. Most of the research literature indicated that the factor of 



teacht~-administrator relations has barn fiund to be a significant predictor 

of occupational stress. career satisfaction. job performance and bumout 

among teachas (Lin & Turk. 1985). Furthamore. data indicated that 

paceived role contlict and role arnbiguity (,organizational stress variables 

related to admuiistrative support) w r e  associated w-ith teacher burnout 

(Schwab & Iwanicki, 1982). Frw studies investigated stress in special 

education and general education teachas. Many of the studies nedectrd to 

use more than one test instrument to gatha their data. Most of the studies 

neglected to conduct two sep.vate studies in ordtr to compare their tindings 

or cxtend thcir research to obtain additional relevant information which may 

prcdict stress and burnout. Sevaal of thest: limitations w m  addressed in the 

prcsent study . 



Research Question 

'lhis study is broken d o m  into NO separate componmts. The initial 

focus examincd stress in special education and regular education teachtrs. 

The secondary study was a more focused attempt to ohtain additional 

relcvant information that may predict stress and burnout. The rcscarch 

questions are as follows: 

1) Do special educators show more stress than regular rducatorsb? 

2) Do special educators show a more positive attitude toward 

mainstreamùig than regular educators'? 

3 )  Which variables best predict educator burnout in special edwation 

teachers: ( 1) school dimate. ( 2 )  attinides toward mauistrraming, ( 3 )  locus of 

control. (4) personaiity variables. or ( 5 )  demographic variables? 

Predic t ions 

1 )  It is predicted thiit special educators will show more stress than 

rcgular educators assurning it is more stresshl to deal with leaming disabled 

and behaviourd adjustment students. 

3 )  tt is predicted that specid educators will show a more positive 

attitude toward mainstreaming than general educators assuming that regular 

educators are most llkely lacking in the knowledge and skills to successtùlly 



implemtmt maulstreaming. 

3) It is predicted-as a workuig hypothesis-that school climate and attitudes 

toward mainstrç'amin; wdi predict burnout in special education teachm. 



Chapter III 

Methodology 

Subiects 

The sample population consisted of 400 rltnnnitary classroom teachers 

randodv choscm from 1 1 schools in a local school district. Of thc 400 

teachers selectrd 1 15 completed and retumed the survey forms for a 

response rata of 29%. Rhle 1 sets out chmcteristics of the sample group 

with respect to sex. agr, years of e x p e n c e  in regular education. Table 2 

presnits 'ars ofexperienice in special education, present position, whether 

the subjcct had taught special education in a self-contained avironment. 

resource withdrawal environmtnt. integrated class. or regular class. career 

aspirations in spccial education. and te-lar education. and cducational 

background. The total population of classroorn teachas in the local school 

district consisted of 25 1 males (32%). and 525 fmdes (67% j. 

The sm distribution of the sample group ( 40 males and 73 fernales) 

parallels the normal sex distribution of teachas employed at the local school 

dlsmct. 



Tabk I 
Characteristics of sarnpic group (Demognphic Table) 



Table 2 
Characteristics of samplr group. (Speciai Ed.) 



hstrumentat ion 

The first three test instruments were ret'med to as prelirninq 

instnunmts. These test instnuntmts w a e  sent out to teachms korn the 

sample. The preliminary instrument was a questionnaire designed to gathcr 

demogaphic infornation about the subjects. This instrument was inctuded 

to determine whether dmogaphic variables were related to tcacha stress 

anci bumout in special education. Billingsley and Cross (1 99 1) used a 

s d a r  instrument to investigate the reasons for leaving special education 

teaching. The subjects idtntiîkd theù g~mder. teaching divisions ( prim-/. 

junior. or intmcdiate), their presrnt position title (classroom teacher, 

raourct: teacha). the number of studmts in their class and their 

cducational background. 

Thc Teachas' Attitudes Toward Mainstreaming Scak ( Bendtx. Vail 

& Scott. 1993) was the second test instrument. This six question scd r  was 

useci to assess teachers' specitic attitudes toward mainstreaming on a five 

point Lkert-type ssale. Questions assrssed mainstreamhg attitudes in 

general, as well as mainstreaming practices in the teacher's particular 

sçhool. Each question assesses a teachers ' beiie fs about the positive effects 

of mainstreaming. Each item on the scale ranges tiom 1 (strongly disagree) 



to 5 (strongly agree). The items wme totalled to generate a composite score 

indicating the teachers ' M i e  fs regarding the bene fits of mainstrearning for 

students with and without disabilitirs. To establish reliability of this 

questionnaire. 40 expaienced teachas who wae  mrolled in graduate 

courses at a major university wcre assessed in a test-retcst reliability format. 

over a 2-wcek pcriod (Benda. V a l  & Scott, 1995). The total test-retest 

reliability correlation was in the acceptable range for research purposes. r 

- .8 1. p < -000 1. The rcliability correlations tor each specific question wrre 

sipniticant at the -00 1 level. rs- .95. -65. -78. .6 1. .63, and .55 ,  respectively 

(Uendcr. Vail. & Scott. 1995). 

'lhc need to assess teacher bumout with an instrument that was simplc 

to complcte yct specifically addrcssed sçhool climatc variables (role conflict. 

administrative support, grnaal strcssors, studtmt behaviours and student 

set) led to the selrction of the Teachw Burnout Scaie (TRS) as the third 

instrument. It was renamed the Job Sîress Scak to avoid bgbumout'' 

trrminology. It is a 23-item L-ikert-type scale which rneasures di ffient 

aspects ofthe teacher bumout syndrome. It consists of four subscales that 

measurc the main aspects of teacher bumout: 1 ) Career Satisfaction: 2) 

Perceived Administrative Support: 3) Coping with Job-Related Stress: and 4) 



Attitudes towards Students In addition, scores on the subscales of the 

Teacher Burnout Scale correlated low to rnoderately hi& with scores on the 

klaslach Burnout Inventory (Frequency dimension): Career Satisfaction 

correlated 0.39 (p < 0.00 1) with the MRI's Personal Accomplishment 

subscale: Copine + with Job-Rclated Stress correlated 0.72 (p < 0.001) with 

the Emotional Exhamtion subscale of the MBI: and, Attitudes towards 

Snidmts correlated 0.47 (p< 0.00 1 ) with the MB 1's Depersonalization 

subscde. Correlations between the 'kacha Burnout Scale's subscales and 

the Intmity dimension of the MRI wat: similar but slightly Iowa. Pwceived 

Administrative Support did not have a corresponding MBI subscale. 

Nevcrtheless. it correlated 0.54 (p < 0.001) with Emotional t:xhaustion on 

the Frequcncy dimension. indicating perhaps that teachers who arc 

fmstrated with their jobs believc that they do not recçivc sufficimt 

adrmnistrative suppon (Seidman & Zaga. 1986- 1987). 

Procedures 

A kner was sent to Val Pistor. superintendent of the local school 

district requesting permission tu use the instruments for the study. Packages 

to be disiributed inctuded: an informed consent letter that explained the 

study and asked them to volunteer: and the questionnaires. Teachers were 



guarantced anonymity and contidmtiaiity regarding test results. N1 

packages confotmed to the e h c d  guidelines of the Faculty of Education. 

The subjects were mailed theu questionnaires in sealad mvelopes through 

the school district's couria systm. Of the 400 t a c h a s  selected 1 15 

completed and returncd the survcy forms. 

Results 

Factor Andvsis Teacher Bumout Scale 

There is some question about the hctor structure with the TBS with 

dif'fixtnt populations. Morton. Vesco. Williams. & Awendrr ( 1997) used ir 

with student teachers and noted four factors: carex satisfaction. perceiveci 

administrative support. coping with job stress. and attitudes taward 

students. Sincc thc curr~mt study was with mature teachtrs. a confumatory 

factor analvsis was conducted. This factor analysis yieided five factors. Thc 

principal components Factor analysis with varimax rotation was conducted 

using an E3genvalue of 1.  and a loading criterion of*. 50 with at lcast hvo 

items loading on a factor. Five factors emerged whch were temed 'Teaching 

role," ('-1 expericnce a lot of role contlict in my current teaching position") 

wbch accounted for 33.6 percent of the variance. "admuiistration." ("1 feci 

that thc admuiistrators will not help me with classroom difticulties") which 



accounted for 1 0 percent of the variance. -'generat stressors," ("1 fmd it 

difficult to calm down aftm a day of teachuig") which accountcd for 7.3 

percent o f  the variance. --studmt behaviour." ("The studmts açt like a bunch 

of animais") which accounted for 6.3 percent of the variance. and -'studmt 

set" ("Students corne to school with bad attitudes") which accounted for 5.3 

percent of the variance. 

Educator Stress I-evels 

One wap analyses ol'variance (RNOVAs) were conducted for each of' 

the tive stressors h m  the Job Stress Scale uing teacher categories (regu1a.r 

class teacha. rcsource withdrawal teacha. and special clriss teacher) as the 

indqtmdtmt variable. Means and standard dewation are reported in table 3 .  

In thtsc analvses thtrc wtre no si-@ ficant di ffrrences. 



S u m m q  of ANOVA-Companng job stresson with teachmg categories. 

R% Rlr;. W ithdrawal Speciai Class 
Tttricher 'Tacher Teac her 

S rudent X 1.51 1.23 

Set S.D. 73 78 



Attitudes Toward Mainstreaming 

On the Attitudes Toward Mainstrt'aming questionnaire respondents' 

responses wtre totalled to provide a measure of general attitude toward 

mainstreaming. For this dependent measure a oneway ANOVA 

was çonducted again using teachmg position as the independent variable. 

Means and standard deviation are reportrd in Tabk 4. 

Table 4 

Sunimary o T ANOVA-Companng attitudes toward mainsvcaming wi th t e x  hing 

categories. 

S.D. <I. 52  5.75 4.95 

- - - - - - - - - -. . . - - - -- - . . - . . . - - - - - - . . . - . - - - - - . - - . . . - A - - - 



Correlational Rnalvsis 

The attitude toward mainstreaming was correlatrd with the tive stress 

measurcs (sec Apptmdix F). Negative correlations aerged b e b v m  attitude 

toward mainstrearning and ( 1 ) attitude toward the teaching rok trntrged ( 1 

- - 2 6 ,  g < . O l ) ,  and ( 2 )  attitude toward administrators (1 - - 30. p c .01). 

There was no correlation with the othm three stressors ( p > -05). The 

negativr correlations indicate that a s  stress is lowrred with respect to the 

tcaching role and administrators. a more positive attitude toward 

rnainstrearning tmtrges 



Study 2 

The objective here was to obtain additionai relevant infornation which 

may be used to predict buniout in special education teachers. The 

participants in study one were invited to provide additional inhmmtion. The 

additional information sought was related to personality. bumout and locus 

of control. The rationale for this second study was to examine bumout as a 

tùnctioo of ( 1 )  drmographics (which Uicludes sex. agr, years of r x p m m c r  

in regular education, years of  experience in speciai education, present 

position. whether the subject had taught special education in a selt'-containsd 

mvironmmt. resourct: withdrawal environment. htegrated class, or regular 

class. career aspirations in special education. and regular education. and 

educational background), (7) personality (as measurcd by the six subscales 

ofthe Vocational Prefmence Inventory), (.3) locus of control (as measured by 

the Locus oCControl Survey). (4) attitude toward mainstrearning (as 

measured by the lèachers' Attitude l'oward Mainstreûming Questionnaire), 

and ( 5 )  school climate (as mcasured by job stress variables-role conîlict. 

administrative support, grnerd stressors. student behaviour, and studtxit 

set). 



Subiects 

The subsarnple of 64 subjects was clearly different h m  the original 

sample of 1 15. Athough proportionately more fernales were wiUing to 

provide more in format ion (7 1 -9%) than males ( 5  5.1 %). the two 

distnbutions were not si-gificantly dîffkrent (p > -05). This was also m e  tor 

age diffaence. years of experience in regular education. and special 

education qualifications. Howevm. oneway ANOVAs were computed on the 

Attitude Toward Mainstreaming variables and the Job Stress Variables using 

a response group (willing to provide additional information. unw-illing to 

provide additional information) a s  the i n d t ~ ~ d r n t  variable. and thae were 

signi ficant di ffercnces. 

As ma' bc sccn in Tablc 5 .  those willing to provide more information 

wLre Iess stressed by their teaching rolr. and by administration. A s  may be 

wm in Table 6. thosr willing to provide more information had a more 

positive attitude toward mainstreaming. These are important fmdings in 

thtmselves because they indicate that the more highly stressed are less likely 

to provide research data. 



S trcssors Willing To Pravtde Mean S td. - F E 
More Data'? Devrahon 

Role No 1.47 8 7 

JS- Administrators Yes 

No 

JS-General 

S tressors 

JS-S tudent 

Behaviours 

JS-Stiident 

Set 

Tablc 6 
Surnmary of' ANOVA-Companng tsachcr responses to aninides roward mainstreaming. 

S tressors W i l h g  To Provide .Mean Std. I: - E 



Of the 64 subjects that indicated a w k g n e s s  to provide additionaf 

information. 4 1 responded. Becausr of mising data analyses are somctimes 

büsed on 40 subjects. In comparing the subsample of 4 1 rtspondmts to the 

33(64) that did not respond studmt behaviour and stucient set w-me both 

signnificant. As may be scen in Table 7. the 3 1 subjects that provided 

additional intorrnation were less strcssed. As mav be seen in Table 8. the 1 1  

subjccts that pprovided additional in fornation. and those that did not. wrrr 

equai regarding attitudes toward mainstreaming. The genrralizability of the 

currmt tïndings in Study 3 is Iimited since this subsample is not a hi@y 

stressed g o u p  Ncvtrtheless the fuidings are considcred valuable tbr 

undastanding at least one segment of the teacha population. 



Table 7 

Summary of ANOVA-Comparing teachers that provided additional information to thosr 
that did not respond-with regard to job stress variables. 

Table 8 
Summary of ANOVA-Companng téachrls that providcd additional information to those 

that did not respond-with regard to attitude toward mainstrearning. 

Saessors Providtd -4ciditional N Mean Std. F - E 
Intbrmarion'? Deviahon 

A T n ; t U N S  Y S  3 8 20.39 3.33 .16 .69 



hstrummtat ion 

The additional three instruments are refmed to as foilow-up 

instniments. These instruments were distributed to the 64 subjrcts who 

expresscd a wiliingness to provide more data. The Maslach Bumout 

Lnvcntory (MBI) was mcd as thc tbst  foUow-up. The ME31 was devdoped by 

Christina Maslach and Swan E. Jackson in 198 1. It wiis designed to 

measurr the level of burnout a human savices professional or educator c m  

kel. The MB t h a  32 itms that address three subsaies: motional 

exhaution. personal accomplishmmt. and depajonalization. The frequency 

that the respondent exptrirnces feelings rrlatcd to each subscale is assessed 

using a six-point. tùlly anchored response Komat. Int~rnal consistmcy was 

rstimated bv Cronbach's cocffici~nt alpha. The reliabibility cocfficitnts for 

the subscales wtxe the following: .90 for Emotional Exhaustion: -79 for 

Dqrrsonaliration: and -7  1 for Pasonal Accomplishment. Data on test- 

retest reliability of the MBI have been reported for two samples. For a 

sarnple of gradiiate students in social welîàre, and admmistrators in a health 

agency (n--53). the two test sessions wtre separated by an interval of two to 

four weeks. The test-retest reliability coefficients for the subscales werr: the 

following: -82 for Emotional Exhaustion; -60 for Depersonalization: and .80 



for Personaf Accomplishment. Nthough these coefficients range from low to 

moderately hi& ail are significant beyond the -001 level. In a samplr of 248 

teachers. two test sessions were separated by an interval of one year. The 

test-retest reliabilities for the three subscales were: -60 for Eimotionai 

Exhaustion; .54 for Dcpersonalization; and .57 for Personal 

Accornplishmtmt. Convergent validity was dermonstrated in several ways. 

First. an individual's Ml3 1 scores were correlated with behavvioural ratings 

made indqt'~.dmtly by a person who knew the individual well. such as a 

spousc: or CO-workrr. Second MBI scores were correlated with the presmcr 

of certain job characteristics that were expected to contribute to experienced 

burnout. Third MHI scores wert: correlated with measures of various 

outcornes that had b c ~ n  hypothaized to be rclated to burnout ( Maslach & 

Jackson. 1981). 

c h t :  of the limitations ol' the MB I is that somr respondents have 

rrported that t h y  w x e  c o n h e d  by this approach (Zager, 1982). For 

example. teachers ma?; rmely fer1 '.bumed out" and thus respond "a few 

times a year or kss. on the frequmcy scale for the statement, "I f k l  bumed 

out from rny work." However some persons appeared to be perplexed when 

confi-onted by the intensity scale for this i t m :  Should they have reported 



that their feelings were "mild" or "strong"'? In addition the MBI docs not 

deal with the key factor of administrative support. 

The second follow-up instrument was Hoiland's (1 985) Vocational 

Preference inventory (VPI). This ùiventory is based on attitudes to. or 

intercsts in, variou h d s  of work. Individuals read through a list of 160 

career choices and indicated for each choice whether or not they hund the 

career to be of ptrsonal interest. 

According to Holland ( 1973, 1985) the VPI provides a provisional 

measure of l l personality qualities ((ie.. Redistic. Investigative. Social. 

Conventional. Enterprising, hrtistic. Self-Control, Masculine-Ftninine. 

Stahis. Infiequmcy, and Acquiescence). in addition. the WI allow-s for 

cxamination of individuals in t m s  of six career clustm (Redistic. 

Investigative. Social. Conventionai. Ent~qrising. and Artistic) since speci fic 

career choiccs align with six of the various prrsonality qualities identified. 

Ihe U31 would appear to have broad value for those counsrlling 

teachers--formally or infonnaily--in making career choices or changes. 

Understanding diffaences related to relevant demographic variables (cg.. 

sex. age. etc.) would d a n c e  the effectiveness of the VPI. ffiowledge of 

specific characteristics (cognitive. motional. etc.) of the various types. 



which may be occupationailv relevant. need to be explored. This knowledge 

would benefit researchers . and may assist adtnimstrators in making 

informed raponses. suggestions. and interventions. 

The VPI was used in this study bccause it provided relevant mesures 

(i.e.. personality measures. occupational measures). a long history, a wide 

and relevant literature base. and ease of administration. 

EIofland reports that the intemal consistwcy of  VPI scalrs ranges h m  

-8 1 to -9 1 with an average o f .  88. Test-retest reliability ranges from . j 4  to 

.80 with a median o f .  7 1 for a sample of 1 15 junior college students (cited in 

Miller. Knipp~rs. Burley and Tobacyk, 1993). Ln the Vocational Preftrmce 

Inventory Manual. Holland ( 1985b) cites the test-retest reliability of the VPI 

for college frcshman as ranging from -6 1 to 9 3 .  

'The h d  instrument. the ".4warmess Test: What is Your Locus of 

Control'?' (Kanar. 199 1.  p. 29). categorizes the teachers' locus of control. 

The results tiom this awareness test wtre compared with the 

depersonalization. emotional exhaustion. and personal accomplishment 

scores of the subjects to determine if there was any significant correlations 

with any of  the three masures of bumout. The reliabilities for this 

awareness test were not readily avaiiable. 



Procedure 

Sevaal weeks af er the preliminaq questionnaires were distributeci. 

the three follow-up instruments were sent to the 64 subjects who expresscd a 

willingnas to provide more data. The questionnaires w a e  m d e d  in in sealcd 

cmvclope through thc board's cowier systern. Of the 64 kachas who 

expressed a willingness to provide more data 4 1 completed and retumed the 

survey forms. 

Results 

MRI scores wtrc caiculated as measures of burnout. correlational 

analyses w-erc conducted for ( 1 ) d~mographic variables. (2) persondity 

variables. (3 )  locus o t' control. (4) atiitude toward mauistrearning, and (5) 

school climate. 

lhc correlational cwtlicirnts for burnout and dtnographics reported 

in l'ablc 9 indicate that depersonalization shows a negative correlation with 

sex only. Females showed less bumout related to depasonalization. On the 

motional exhaustion scale thtre Mime negative correlations with carcer 

aspirations in special education and specialist qualifications. These indicate 

that there is more emotional exhaustion for those who have cmcer 



aspirations in special education. and for those who hold specialist 

qualifications. 

For the pasonal achievement variable. thme were no sigmticant 

comelations with respect to dmographic information. This indicatrs that 

with respect to age. gender and teaching experience. thtre was no difft'rtnce 

in the personal achievemtnt variable. 

Pasonality 

hiidence was hund that personality variables, as measured by the 

Vocational Prefamçe Inventory, are related tu burnout. Ihe correlational 

coe ficirnts for burnout and personality are reported in Table 10. Those low 

on the convmtional scale showed a higher degree of depersonalization. 

Thosc low on the social scale showed a h i g h ~ ~  d e p e  of depcrsonalijration. 

Those high on the tmotional exhaustion scale w a e  higher on the masculine- 

fminine scale. higher on the realistic scale and low on the social scale. With 

respect to personal accomplishmtrit, those with higher ratings were also high 

on the redistic scalr. Those who fall into the realistic category are likely to 

display or be concmed with lugh accomplishrnent. 

Locus Of Control -- 

As s m  in Table 1 1. there were no significant correlations with any of 



the three mesures of burnout, thus locus of control had no atTect on bumout 

with this sample. 

Attitude Toward Mainstreaming 

As s e a  in Table 12. Attitude Toward Mainstreaming was negativelv 

correlated with depersonalization and positively correlatrd with pasonal 

accomplishment. This means that a greater degret: of deprsonalization is 

associated with a less positive attitude toward mainstreaming, and a greater 

degren: O t' personal accomplishment is associated with a more positive 

attitude toward mainstreaming. 

School C h a t t .  

tkidence was found that job stress variables. as measured by the Job 

Stress Scale. are relatcd to buniout. 'me correlational coefficitmts for 

burnout and school climatc are reportrd in Table 13. Student bchaviour was 

positively correlated with depersonalization and motional exhaustion. and 

negatively corrclated with pmonal accomplishmtmt. Kole contlict was 

p s i  t ive1 y correlated with emotional exhaustion. Gmeral stressors and 

student set were positively correlated with emotional exhaustion, and 

negatively correlated with personal xcomplishment. 



Table 9 

Correlational Coefficients for bumout and demographrcs. 

Variables 

Clareer .-\spirations 
m Spec. Ed" 

Yrs Exp in 
Rqular Ed 

Spç Ed Pan 1 

Taught Spec. Ed. 
Sel1'-Contauid? 

Yrs Exp ui Spec EJ 



Table 10 

Ccrrelaaonal Cot.ffiç1enf.s h r  burnout and personality 

Variables 

Self Control -. 1 I - 16 I I  



Table 1 1 

C o n e l a n d  Coefficients for bmout and locus of conmi. 

ml- 
Depersonalrzation 



Table 12 

CorrelatxOnal Coefficients for bumout and amrudes toward mauistreammg. 

Variables 1-Depersonahzahon MBI-Emotional MI3 1- Personal : V m \ r N  

&EH- 
Personal 
Accomplish- 
ment 



Correlanonal Coefficients for burnout and school c h m e  

.MEN-Ernotiond >BI-Personal IS-Teactunp 
MB 1-Depersonalization Exhaution .r\ccomplishmeni Role 

MBI-Ernotionai 
Exhaustion 



C H A P E R  IV 

Discussion 

Studv 1 

With regards to whrtha special educators demonstrated more strtss 

than genaal educators (rescarch question one). there were no significant 

diftèrences bettveen regular y class teachas. resource withdrawd teachers, 

and special class teachers related to stress levels. One way analyses of 

variance (ANOVA) were conducted for each of the five stressors tiom the 

Job Stress Scale (teaching role. administration, general stressors. student 

behaviours. and studmt set) using teaçha categories (regular class teachzr. 

resource withdrawal teacha. and special class teacher) as the independent 

variable. Sincc thcre wtre no differences. any problms associated with 

teachtr strcss levrls were related most Iikely to factors otha than teachuig 

placements. It is likely that special and general educators wtre equaliy 

affccted by work related stressors. 

Interestingly. school climate variables (rolr conflict and administrative 

factors) appear to be predictors of stress with student teachers as well a s  

exp~litriced educators ( Morton et d. 1997). The studmt teachers were quite 

stresscd thus, it seerns the stress for educators begins quite early in the 



teaching career püth. It is the types of stressors that changr. Student trachers 

were more stressed by evaluation protocols and issues. class management 

and pedagogy. Expaienced teachers are more likely stressed by school 

climate variables such as role contlict. lack of administrative support. 

disniptive students. and career issuts. 

On the Attitudes l'oward Mainstreaming questionnaire. respondents' 

responses wrre totdled to provide a measure of gentrai attitude toward 

mains~eaming (research question two). Sincc there w m  no signiticant 

diffnences betwem regular class teachas. resource withdrawal teachers. 

and special class teachers. any elements associatecl with attitudes toward 

mainstrearning are related most likely to îàctors othtr than teaching 

plactmtrits. A correlational analysis of the five si.rcss measures (tcaching 

role. administrators. gm~ral stressors. student behaviours. and studmt set) 

and attitudes toward mainstreaming resulted in a negative correlation 

betwem attitude toward mainstreaming, and ( 1) attitude toward the teachmg 

rolr and (7) attitude toward administrators. These negative correlations 

indicate that whtm stress is lowtr with respect to the teachuig role and 

administrators, a more positive attitude toward mainstreruning exists. I i  mav 

be that teachers with a more positive attitude toward mainstreaming are 



more positive toward the teaching role. or altematively teachers who have 

more positive experiences within the teaching role have a more positive 

attitude toward mainstreaming. These results are consistent with the tVmdings 

of Billingsky & Cross ( 199 1 ). They found that the attrition rates of special 

and generai educators were related to administrative factors and the stress 

involved in working with special education students. hadequate 

adrmoistrative support and cooperation have bem associated with teacher 

stress and attrition in previous investigations. Lawrenson and McKinnon 

( 1982) found "hassles" with administrators cited as the primary reason for 

attrition among teachers of bchaviourally disordtred sstudents. I%nian ( 1 986) 

found that two-thirds of special education reachas reported not receiving 

adrmnistrative support. Fimian also tound that supmisor-y support hclpcd 

moderate the perceived strmgth and the frequency of stress experimced by 

spccial education teachers. 

There is further evidence that the presencc oK administrative support 

can help prevent bumout. Zabel and Zabel(1982) reported that teachers 

receiving cxtmai  support ffom administrators fjired better on bumout 

meastues than those not receiving support. C e r t d y  this irnplies that 

administrators need to involve teachers in identifjing support needs and in 



generating potmtial solutions. 

With regard to the relationshp between the teachmg role and attitude 

toward mainstreaming, research indicates that special and generd educators- 

perceptions of their teaching placement improves with expaitmce. Rmder. 

Vail and Scott ( 1985) indicated that mainstreaming attitudes correlate 

positively with the number of courses taken on teaching çhildren with 

disabilities. Trachers with mort: course work had more positive attitudes. 

+ibis reseürch was s d a r  to a study bv Harvey (1992) which indicated that 

dong with additional course work. teachers with more experimcc: wtre more 

positive toward mainstreaming. The results of Harvey's 1990 study indicates 

that atitr six years of experience with the policy on integration. somc of the 

apprchmsions teachcrs had in Harvey's 1981 study had bern overcorne. The 

most significant of the changes seem to be the more positive reactions in 

1990 to the enrolment of students with mild intellectual abilities in rcgular 

classes. It swms that the reasons why more positive attitudes were being 

expresseci in 1990 h a  to do with a greata exposure in prolessional senings 

toward children with disabilities. These findings suggest that as  teachers 

gain more expaitmce. they express more confidence in their professionalism. 

their smse of corntort in the presence of handicapped individuals and a more 



positive reaction toward rnainstreaming handicapped students into the 

regular classroom. This is consistent with the results of the present study. 

The negative correiations found in study one indicated that as stress is 

lowered with respect to the teaching rok. a more positive attitude toward 

maiostreaming emerges. 



Study 2 

With regard to which work-related variables predict teacher burnout: 

( 1 )  attitudes toward rnainstreaming, (2) locus of control, (3) pasonality 

variables. andior (4) dtmographic variables. results indicated that attitudes 

toward mauistreaming, personality variables. and demographic variables are 

in part prcdictive of teacher bumout. 

Regardhg attitude toward mainstreaming and burnout. teachm with 

hightr deg~ees o t' drpersonakation showed a lzss positivc attitude toward 

mainstxaminr, - while teachm that showed hightr degrees of pasonal 

accomplishmmt expresscd a more positive attitude toward maiostreaming. 

Teachtr~ who showed hiph degrees of pasonal accomplishmmt are l ikdy to 

be achievcmcnt orientrd and motivated to succeed. It is probable that these 

teachtrs would develop a framcwork to creatr a successfùl mainstreaming 

program through ongoing professional training of short in-servicc training 

C'oufses. 

Thae were no significant differencts between the three teaching 

categories (regular class teachas, resource withdrawal teachers, and special 

class teachers) based on general attitudes toward maùistreaming. Thus. any 

problems associatcd with atîitudes toward mainstreaming are most likely 



related to factors otha than teaching placement. 

Regarding psonality variables and burnout. the conelation for 

burnout and personality indicated that teachers that were low on the 

conventional (pasonality) scak showed a higher degrm of 

depersonalization. Teachers s c o ~ g  low on the conventional scale may be 

predisposed to passiv~mess. insecurity and low aspiration levels. This would 

likely explain the conelation with a hipher d e g e  of dtpersondization as 

those teachers are more likely to be wiilidrawn. Teachers who placed low on 

the social scalc also dtmonstrated a hightr degree of drprrsonalization. 

Education is one of the key occupations associateci with high scores in the 

social scale. Wanting to hrlp others. being sociable. sensitive and extrovmcd 

are some ofthc kcy characttristics for hi& scores on the social scale. 

Teachcrs placing low on the social scale may find teaching stresstùl becausc 

they do not have the necessary personal qualities that the profession 

demands. This would explain the higher degree of dqersonalization among 

those teachers. Teachers who showed hi& ernotional exhaustion also placed 

high on the masculine-hinine scale, higha on the realistic sale and low 

on the social scale. Poor interpersonal skdls. being unsociable, shrewd and 

practical are some of the key characteristics of respondents with hi& scores 



on the masculine-faninine scale and realistic scde. This would explain the 

low placement on the social scale. It would be reasonable to assume that 

respondents with these personal qualities would t-md the trachmg prokssion 

to be stresshl and unrewarding. This would also rxplain the hi& scores of 

tmotional exhaustion. Teachers who showed high ratings with respect to 

personal accomplishment wtre also high on the realistic scale. Trachtrs 

s c o ~ g  high on the redistic scale are practical, hardworking individuals 

dn'vm by açcomplishmtrit. 

1ht.e results are consistent with the hdings of F i e h a n  (199 1 )  who 

investigated hi& and low bumout schools. Friedman found that the good 

teachtr in hi& bumout schools was perceived as a person with extensive 

knowledgc. achievemtnt orimted and dnving students to get the most out of 

their capabilities. -Tcachers scorhg high on persona1 accomplishmmt. and 

hi& on the realistic scale may bc predisposed to emotional exhaustion due 

to gearer amounts of stress. Some of the key characteristics for hi$ scores 

on the realistic scalr (Vocational Prefmmce Inventory) and the personal 

accomplishment subscaie (Maslach Burnout invnitory) art: practical, 

hardheaded poor interpasonal skills. and hard working. Teachas with high 

scores in thcse mas are l k l y  to be determined, hard-working individuals 



who do not allow time for social activities or interpersonal relationships. 

This type of individual may be under stress which could lead to emotional 

exhaustion, and perhaps tcachtr burnout. 

Regardhg dmographics and bumout. correlational cwfficients for 

burnout and demographics indicated that depersonalization shows a negative 

correlation with sex only . Fernales showed less buniout rclated to 

dqcrsondization. Ilus may indicatr that fmales are more likely to express 

their feelings and mieties. and communicate their displeasures.This may 

act as a catharsis and help to reduce stress which would result in Iess 

bumout. Teachers with car= aspirations in special education and specialist 

qualifications rqorted more emotiond exhaustion. It is likely that taachrrs 

with higher career aspirations and additional qualifications map exptritmcc 

greatcr amounts o f  stress due to additional workloads. 

Friedman and I.otan f 1985) reported that teachers with a higher level 

ot'cduçation show hi* levels O t'bumout. Bwnout rises with teachcrs' age 

(and y e m  of expenmce). it reaches a peak at the group age of 4 1 to 45 

yrars (30-21 years of expnience). and then it declines. There were no 

sipficant correlations between dmographic information and personai 

achievemmt (as a measure of bumout). This indicates that personal 



achievement would be linked to factors other than age. gender and traching 

expmtmce. 

Thtre were no signiiicant correlations with any of the thm measures 

of hurnout and locus of control. Thus any problems associated with teacher 

humout are most likely related factors other than locus of control. 

Regardmg school climate variables and bumout. correlational 

coefficients indicatrd that role conflict shows a positive correlation with 

tmotional exhaustion. This may indicate the need t'or role clarification and 

modi k a t  ion among special educators. Coopa and Marshall ( 1 9 7 8) dekined 

role conilict as contlicting job demands and has bem round to be a major 

source or worker stress, and physiological stress. Stress arising tiom role 

contlict leads to feelings of h t  di-. a lowered sense of self-estem. i n ~ r e ~ e d  

blood pressure. and inttntioo to leavt: the job (French & Caplan, 1970). 

Grnaal stressors and student behaviour were positively correlated with 

enlotional exhaustion and negatively correlated with pasonal 

accornplishmmt. Friedman ( 199 1 ) points out that circumscr-ibing school 

culture. and disagreeablr physical mvironment contribute to teacher 

bmout. Findings in this study show that environmatal variables wue 

associated with levels of paceived bumout. An organizational policy by 



which teachtxs are treated as dependable prokssionals may lead a rrduced 

level of burnout. Clarity of organizational goals is an important prrrequisite 

for efficient and satisbctory teacher morale, but the extent to which those 

goals are pmceived by the employer to be anainable is of no l e s  importance. 

Administrators need to becomr a source of support for their staff throua 

clearly assigned goals. and involvement in their work-related problems. 



Limitations Of The S tudy 

The present sîudy attempted to examine whether school climate. 

attitudes toward mainstreaming, locus of control, personality variables. and 

demogaphic variables are relatad to teacha bumout in special education. A 

number of limitations should be noted in the present study. Only one school 

board was used. The studv was conducted near the Match break. whch 

most likely decreased the total sample s i x .  More fernales rrsponded to the 

study than did males. 'Ihis could be due to either the ratio of témales to 

males in the teaching prokssion. or to males choosing not to participate in 

the study. 



Implications Cor Educational institutions 

The results of this study support the view that educators experirnce 

stress whch could rvtmtually lead to teacher bumout. Although stress and 

bumout are recognizcd problms in education. thme is Iittle midence that 

educational agencies are addressing the probkm. 

Teachtrs need support in dealhg with the stress expenenced with 

school climate variables (role contlict. lack of admuiistrative support, grnaal 

stressors, student behaviour. and student set). Administrators must be aware 

or the support nec& of their staffs and methods of providing assistance. 

Types of support rnight includt: assistance with discipline. curriculuin. 

instructional resourcts. and professional dmlopment. Courses on stress 

management should be made availablc to provide information on current 

mcthods oi'self'kssessm~mt in order to i h t i Q  stress: to obtain the positivc 

and creativc use of stress: and to manage or master stress. 

Admuiistrators need to regularly encourage and acknowledge teachers' 

efforts. B illingsley and Cross ( 199 1 ) rqorted that special education teachers 

receiving extemal support from admhstrators faired better on bumout 

measures than ihose not receiving support. Administrators need to involve 

teachers in identifj4ng support needs and in generating potential solutions. 



Suggestions for Future Research 

This study provides ULformation about a specific group of special and 

general education teachers. The prestmt frndings would argue for more 

research into work-related stressors? and attitudes toward rnainstreaming. 

Important questions to be investigated uiclude the following: Are teachers' 

attitudes toward rnainstreaming dependent on their school sctting'l Are 

tcachas in certain settings more llkely to exptrrimce stress or bumout? 

t-+urthtr educational research could ùiclude a study to identiS school 

factors associated with teacha burnout in special education. Two goups O S  

special education teachtxs with equally positive views of tnainstreaming 

could be placed into two diffcrtmt school settings (high-burnout school. and 

low-bwnout school). The attitudes and stress lzvels of both groups of 

teachers çould thm be identitied and compared. Results h m  such testing 

may provide additional insight into the causes of stress and tcacher burnout. 



The Relalionshp Between Mamstreaming Speaal Education Studmts .And Job Stress 

( Please pnnr or check the appropriate response) 

Age' 2 1-25 - -  -- 26-30 PA - 31-35 __ 3 6-40 --- 41-15 _ -  Ml. - 

Gerider: - - - Maie -- Female 

Nurnber of Years o f  Total Teachmg Expenmce KI Regdar Educahon 

- - 0-4 - -- 5 -9 10-19 -- 10 or more 

Nurnher of Ycars of Total Teaching Expenence ui Special Educahon 

0-4 - 5-9 -. 10-19 10 or more 

I.evçl( s )  Tau_@ - - junior hdergarten and kindergartcn 

pnmary J-or _ -  rntermcdiate 

Present postnon htlc regular classrmm teacher - resource teacher 

- special tlducat~on classrmm teacher 

tiavc you evcr taught specid tducahon m a self-cwntauicd enworunent? Y - 

Eiave y011 evcr raupht spccial ducation rewirrc~.-withdrawal" y -  

Have you cver tau-ght rn a repular class wtfi mtegrated spec~d Y 

cducation studcnts" 

Eiave vou evcr taiight in a rsguiar c l a s  wth no sps id  Y 

tducatiori studcnts') 

. ~ e  your carccr asipirations airneci at special tducation'? y -  

. u e  vour career aspirations airneci at general educauon" y-- 

Educah~xai Backgrwnd 

- -. BacheIor Degrec - Bachelor of Education - Ma4;ter's Degree 



M'PENDU( R 

Tacher' s Artitudes Toward ~Mamstrearmnq 

Please ctrcle the numher whch best describes how you fwl d u t  the t'ollowing statements. 

S &on& Stronpjy 

.Apsee Disanree 

1 .  1 support marnstreamg the 

handicappd 

2 .  1 beiiwe mainstreammg has b t r n  

beneticial for handicapped stiidrnts. 

3 .  I beiitwe mainstrcamuig has b e n  

beneficid for nonhandicapped sîudents 

m manmeam classes. 

4. i bclieve that matrtitreaming in n y  

sch<wI has b e ~ n  succtrjsful. 

5 .  1 believe that rnauistreaming has b c w  

succcssfiil in terms ot' improvmg the 

swial skdls and behaviours of the handi- 

W P ~  

6 .  1 klieve that rnauistreamg ha,! b e n  

succcsstid in t e m  of irnproving the 

acdemic skik of the handicapped. 

Note. 1 = Stmngly disagree, 5 = Strongly agree 
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.-WPPENDI c 

The Job Suess Scale 

PIease cirde the number *ch best describes how you ièel about the foiiowing statements. 

C'ery Moder- Som* Rare- N L Y ~  

Much ly 

3 1 > - 1 I look forward to teachg in the fume 

1 k l  depressrd becairse of my teachuig 

expcnenct?;. 

1 get ad~quate prase hom my 

supervisors h r  ri job wetl ciune. 

The teachg &y scems to drap, cm 

ruid on. 

I am dad h t  i sclected teaching as a 

cxecr. 

fit. studenrs açt like a bunch of animais. 

M v  physicd illnessts may be relalcd to 

the stress in tfus job. 

I fwl that my administrators are willing 

to hclp me with classroc>m probkrns. 

should thr'y arisc. 

1 h d  l t  Jiîticult to calm d o m  aftar a &v 

ot' tcachuig. 

'I'eachg 1s more kidfiliing than 1 

had rxpected. 

i beljeve that my efforts in the ciassroorn 

are unappreciated by the administrators. 

if 1 had to do it ai1 ovcr again, 1 tvould 

not becorne a schmlreacher. 



Job Stress Scde (C'ont. ) 

Very M c -  Some- Rare- Never 

Much ately what IY 

I fkel that 1 could do a bettw job of 

teaching if onlv thc problems ~vfiontmg 

me werc not so p a f .  

The stresses in ths job are more than 1 

can bcar. 

,My supervisors gwe mc more cnucism 

than praise 

Most of my studcnts are decent people. 

~Vost stucients come to s c h d  rcady tc! 

leam 

1 fwl diat the adnurutrators will not 

help me wth classrrum ditfiçultics. 

1 Iook tonvard to each teaclung &y. 

Ilie administration blames me h r  class- 

rmni problenis. 

Studcnts come to schcml wtth bad 

amnides 

1 experknçe a lot of role c'ontlict m my 

current tcaching position. 

hiany of the tasks I'm expected to açcomplish 

h ' t  fd under the job descriptwn of teacher. -1 3 - 7 1 0 

Would vou be wiliinn o answer an additional qucsnonnaire rclated to iob stressors'? Additionai auestionnaires --- 

wii! be deliverd and retumed bv ml. Yes - -- No . 

Name- - . - . . - . - - - - - - - . - - ~ ~ h o o l  . .. - - -. - - - . . - . 



MPENDIX D 

What 1s Your Locus of Controi? 

Check yes if vou agree with a staternent; check no if yoti do not agree. 

Yes No 

C J C 1 1. 1 betieve that i have the power to control what happens to me. 

(. ' 2.  1 Mieve that i have very Little confrd over wfiat happens ta me. 

0 C 3. When 1 mdce a rmstake. it's i~suaily rny t'auit. 

C 1 (. 4. When 1 rnake a rmstake, it 's usuaily becausc somtwne &ch' t make 

clear te rnc what 1 was supposd to do. 

1 )  ? 5 1 cari aJ;lpt e s *  to a change of plans or cvcnts. 

( ( 6. .-\daptirig to change has dways betri ciifficuit h r  me. [ Like rhinjzs 

to be as prtdctablc and orderiy as possible. 

(. ) 7 M y  teachmg pertbrnmcc 1s a result of how niuçh planning 1 do 

( ) ) 8. 'My teachtng pertbrmance doesn' t seem to be affècted by the amount 

oFpIanning I do. 

( r )  9. 1 mi a self-motivateci person. 

c 1 10. 1 nt& sameone to motivate me. 

Source: Kanar, C.C. (1  99 1 ). The confident student 

Boston: Houghton Mif3Iin. 



Dear Participant. 

My name is David Simone. I am a graduate studznt at The University of Windsor's 
Faculty of Education. 1 am presmtly conducting research to b r  used toward the 
completion of rny master's thesis. The present siudy serks to investigate the detrrminants 
of bumout in special education teachers. Of panicular interest to the researchzrs are the 
effscts. if any. of negative traching conditions such as inadquate adminis trativc support. 
rols conflict, and stress on tzacher burnout. -Ilte data gathered wili br  used to meastire 
teachers' p-rcrptions of career satisfaction, perceived administrative support, coping with 
job-related stress. and attitudes toward studrnts. Data will ht: gathered from elarnentary 
schools in The Windsor Board of Education. Participants will fil1 out the accompanying 
questionnaires and return them through the Windsor Board's couner system. The 
suprwisor for the research is ih. Lamy Morton. Faculty of Education, University of 
Windsor. 

Participation in the research is voluntaxy. Confidentiality of rcspondtnts is ensurcd in 
that thçrc will be no identification of participants. Vanables used are those that havc k e n  
found to bs prrdictive in sirnilar studics. Participants may ask the undcrsigncd any 
questions they have and may withdnw frcm the snidy at any tims. No remuneration is 
bt-ing paid tor participation. Resutts will be used for rrsrarch purposcs only. Your 
participation in completing the survey will requirc 10-1 5 minutes. If you have m y  
conccms of an sthical nature. plrasr contact Dr. L-arry Morton, Ethics Cornmittee. Faculty 
of Education. University of Windsor. (5 19) 253-4232. Ext. 3800. Rzturn of the completrid 
qucstiomairç constitutrs consent to participate in the study. 

Yours truly, 

David Simone 
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