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Sustainable development is an ambiguous tem, diverging in 

meaning depending upon an individual' s gender, race, ethnicity, 

class, and lived experiences. This study comparatively examines 

the meaning of, obstacles to, and alternatives for sustainable 

development from African and Euro-Western perspectives. A 

qualitative approach, using both Critical Social Science and 

Feminist Social Research, was used i n  eight semi-structured 

interviews. These interviews drew upon each participants' 

personal and professionai experiences, and subsequent beliefs 

surrounding sustainable development in an African context. In 

the final analysis, al1 of the participants agreed that Western 

domination and its obsession with materialism and consumerism is 

not sustainable on a global level. Categorically speaking, the 

Euro-Western educators were largely consumed with Western 

domination and its iniquitous effects on Africa, while the 

African educators exnphasized a holistic and indigenous approach 

to sustainable development. 
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My experience as an adult educator includes a position 

teaching basic education and computer skills to participants of a 

community development project in Namibia for just over a year. 

During this time L was exposed to African-centred ideals, and 

came to recognize that in order for sustainable development to be 

achieved by humanity, the legitimation of indigenous knowledge 

systems and a transformational s h i f t  in Western ideologies need 

to be adopted. 
C 

It is from this background that 1 understand development as 

an ambiguous term that encompasses a variety of interpretations. 

The Western economic growth paradigm that has dominated 

development thinking throughout the 'modern era' has not enhanced 

sustainable human nor environmental development. My interest in 

the topic of sustainable development stems from my long-term 

concern for the future of both humankind and the natural world. 

1 believe that guidelines for achieving sustainable development 

must be based on the fundamental issues of social justice, gender 

equality, environmental protection, the equitable distribution of 

power, and the equitable distribution of wealth, botb within a 

nation and on a global level. 



It is also my firm belief that for African nations to be 

self-reliant, their development agendas must speak to the lived 

experiences, indigenous knowledge, and skills of the African 

people. However, much of Africafs development initiatives have 

been imposed by the West and subsequent external forces. 

Furthemore, Africars natural resources are largely controlled 

and consequently exploited by foreign powers, a situation that 

will not likely change in the near future. Bearing these facts 

in rnind, a comparative analysis of Mrican and Euro-Western 

educatorsr perspectives on sustainable development is critical in 

identifying obstacles and solutions to sustainability in Africa. 

Purpose of the Study 

The purpose of this study is to describe and cornparatively 

analyse sustainable development definitions, obstacles, and 

alternatives from both African and Euro-Western educatorsf 

perspectives. 

Background to the S t u u y  

The term sustainable development was formally established at 

the 1980 World Conservation Strategy of the 1 nternational Union 

for the Conservation of Nature and Natural Resources (IUCN). At 

that t h e ,  sustainable development was meant to embody a 

normative process comprised of both conservation and development 



as a means to irnprove human welfare (IUCN, 1997, p. 32) . This 

process incorporated three primary strategies. They included: 

the maintenance of essential ecological processes and 

life-support systems; the preservation of genetic diversity; and 

the insurance of sustainable utilization of species and 

ecosystems (Ibid., 1997, p. 32) . 
Since that tirne, the IUCN, in CO-operation with the United 

Nations Environmental Program (UNEP) and the World Wildlife 

Federation (WWF), have further defined sustainable development as 

"improving the quality of human l i f e  while living within the 

carrying capacity of supporting ecosystems" (Ibid., 1997, p. 32) . 
In 1987 the Bruntland Commission focused on issues pertaining to 

sustainable development, They defined sustainable development as 

"development that meets the needs of the present without 

compromising the ability of future generations to meet their own 

needs" (World Commission on Environment and Development, 1987, 

p.  44). 

Sustainable development began as an alternative to Western 

conventional development, fndigenous societies al1 over the 

world have readily recognized that the West's approach to 

development is detrimental to the planet and to most indigenous 

communities as well {fbid . ,  p ,  33). In addition, indigenous 

cultures have historically embraced sustainable development 

ideologies within their traditional knowledge systems (Dei, 



1993a). Over the past seventeen years, controversy has grown 

around the term sus tainable development . Some indigenous 

scholars believe the West has since CO-opted this terni only as a 

means of bringing a fresh image to their development paradigme 

Dei maintains that "sustainable development as defined from a 

Western perspective has not helped local peoples in Africa in 

articulating their daily experiences to the outside world'' 

(Ibid., 1993at p. 99). In sustainable developmentgs mainstream 

interpretation, Esteva asserts that "sustainable development has 

been explicitly conceived as a strategy for sustaining 

'developmentt , not for supporting the f lourishing and enduring of 

an infinitely diverse natural and social life" (Esteva, 1993, p. 

16) . 
The aim of this study is to scrutinize sustainable 

development axnîdst growing controversy and ambiguity surrounding 

this term. Sustainable development is examined and defined 

within an African context and in accordance to an individualrs 

culture, gender, and their unique lived experiences. 

Ftesearch ProbLem 

This study describes and comparatively analyses varying 

definitions of sustainable development, along with obstacles and 

alternatives to sustainable development £rom selected African and 

Euro-Western educatorst perspectives. The rationale of adopting 



these particular issues as priorities by the selected educators 

will also be exanined. Specific research questions this study 

strives to address include: 

1. What is the meaning of sustainable development? 

2. What are the major obstacles to sustainable 
development ? 

3. In what ways can these obstacles be addressed? 

Objectives of the S tudy 

The specific objectives of this analysis include: 

1. To comparatively examine the meaning of 
ndevelopmentw. 

2. To comparatively examine the rneaning of 
nsustainable developmentn. 

3. To identify and comparatively examine major 
obstacles to sustainable development. 

4. To identify and comparatively examine alternative 
ways of addressing these obstacles. 

Relevance of the S t u d y  

The project of Africars development has been dominated by 

Europeans since its inception in the late 1940's. Subsequently, 

conventional development has been a neocolonizing force that has 

further oppressed, exploited, and impoverished the people of 

Africa, while benefiting the West. In the 1990rs, the systematic 

failure of conventional development in Africa is undeniable. 



It is my firm belief that for African nations to be 

self-reliant and sustainable, their development agendas must be 

self-defined and relevant to the needs of the African people. 

This study aims to discover commonalties amongst the selected 

African educators' definitions of sustainable development, and 

their perceived obstacles and alternatives to the attainment of 

sustainable development. Common themes identified by these 

African educators are then comparatively analysed against common 

themes found amongst Euro-Western educators. 

As Euro-Westerners continue to assume the dominant role in 

African development initiatives, 1 believe it is important for 

them to possess an appreciation and respect for an African 

approach to sustainable development. This study attempts to 

measure the curent level of understanding possessed by the 

Euro-Western participants towards the issues identified by the 

African participants in this study. Through this comparative 

analysis, future directions for sustainable development 

initiatives and subsequent pedagogical recommendations required 

to bring about sustainability are offered in this study. 

Organization of the S t u d y  

This research study consists of f ive chapters. Chapter 1 

serves as an introduction to the study and includes a brief 

description of the studyfs background, pupose, research problem, 



relevance, and organization. This chapter also provides 

definitions of the major concepts used in the study. 

Chapter 2 contains a literature review which examines the 

meanings of development and sustainable development, as well as 

obstacles and alternatives to sustainable development, frorn 

so-called Third World and Euro-Western perspectives. The 

methodology of the study is discussed in Chapter 3. 

In Chapter 4, a detailed comparative analysis of the 

findings of the interview process is presented. Chapter 5 

concludes the study with a discussion and summary. 

Definition of Terma 

There are seven prominent concepts which appear throughout 

this s tudy, namel y: education, participation, basic needs, 

Western ideologies, Afrocentricity, sustainable development, and 

indigenous knowledge. As these concepts tend to differ in their 

contextual meanings, Le. a Eurocentric verses an Mrocentric 

context, I have provided definitions pertinent to the goals of 

this particular study. 

As noted by Turay (1996, p. 5) : 

These def initions emphasize the need for development 
and education programs to focus on the empowement of 
the people they are intended to benefit. If they are to 
be sustainable, they must take into consideration: the 
needs, aspirations, capabilities, informed decisions, 
resources and limitations of the target population, as 
well as the needs of the societies to which they 
belong. 



Education 

Turay's (1997) progressive definition of education is an 

appropriate one for this study. He defines education as the 

process by which the cherished values, beliefs, custorns, and 

culture of a society are transrnitted from one generation to 

another. It is a process that empowers the individual to explore 

their fullest potential both for improving the quality of their 

own life and their society (Powell and Turay, 1997, p. 3). 

Participation 

In this study, participation is defined as a process of 

empowering people to identify their onn needs, the fundamental 

causes of their problems, and the strategies required to confront 

and overcome these problems. Also included in this definition is 

the ability to irnplement and critically evaluate these 

strategies, and to take fu l l  responsibilities for their action. 

Participation is a basic htrman right and not a privilege. Tuxay 

(1997) insists that "genuine participationw must be inclusive. It 

must include the voices of women, men, boys, girls, and the 

elderly in any given society. The involvement of marginalized 

voices, especially women and children, in society is essential 

for the enhancement of sustainable development. In this study, 

the terms participation and localization are interchangeable 

(Ibid.,  p. 3 ) .  



Basic N e e d s  

Basic needs is another ambiguous concept with diverse 

meanings. In this study, basic needs refers to both the basic 

material and non-material goods and services that are critical to 

human existence. Material needs include : food (including safe 

drinking water), housing, clothing, and a clean and safe 

environment. Non-material needs include: education, employment, 

religious freedom, freedom of expression, gender equality, and 

participation in decision-making in the socio-economic, 

political, religious, and cultural development processes of the 

individual's immediate community and society at large (Ibid., pp. 

3 - 4 ) .  

Western Ideologies 

Western ideologies are epitomized in our society's obsession 

with capitalism and consumerism, and along with the strong sense 

of individualism and competition which consumes the Western 

psyche. Progress through monetary profit has become the primary 

objective in this society, where a personr s worth depends upon 

the amount of power and wealth that they possess. Hence, 

critical aspects of life such as spirituality, environmental 

connections, and a sense of community have been devalued because 

of their inability to generate monetary gains. 



1 have corne to understand Afrocentricity as a purely 

inclusive value systein. It embraces a world view that is 

holistic, spiritual, and communal; while the self image beholds a 

symbiotic relationship between the community and the individual. 

This ideology has a profound ab i l i t y  to unite people of similar 

value systems and empower individuals to recognize and accept who 

they are. In referring to oneself as Afrocentric, one is 

Fmplying that they are centred by this ideology. While the self 

continually grows and shifts, this ideology remains a constant. 

Molef i Kete Asante' s (1988) explmation of Afrocentricity 

embraces the reconstruction of classical African civilizations 

and philosophies. Asante accredits Cheikh Anta Diop as the 

father of Afrocentricity. Diop, along with the CO-operation of 

many other Af rican scholars, has reconstructed Af rican cultural 

theory and provided extensive descriptions and analyses of 

African societies and languages. Afrocentricity recognizes that 

Europe and Asiar s classical civilizationsr themes of philosophy 

and science were secondary versions of the original Af rican 

civilizations' (Asante, 1988, p. X) . The Afrocentric movement 

aims to educate al1 African people in Africa and the Diaspora, 

regarding Africa's true history. Asante explains: 

The psychology of the African without 
Afrocentricity has become a matter of great 
concern. Instead of looking out from onef s o m  
centre, the non-Afrocentric person operates in a 



manner that is negatively predictable. The 
person' s images, symbols, lifestyles, and manners 
are contradictory and thereby destructive to 
personal and collective growth and development. . 
Unable to cal1 upon the power of ancestors, 
because one does not know th-; without an 
ideology of heritage, because one does not respect 
oners own prophets; the person is like an ant 
trying to move a large piece of garbage only to 
find that it will not move (Ibid,, p, 1) . 

Asante believes that this movement has the power to 

transform the African world, as well as influence European and 

Asian thought (Ibid., 1988, p. 1) . He adds that Afrocentricity 

is the belief in the centrality of Africans in postmodem 

history. Asante insists that it is a necessity for al1 African 

people to achie-re a new level of freedom and no longer be 

victirnized by others regarding their place at the centre of world 

history. This is to be accomplished in order to place Africa at 

the centre of the African's existencial reality. Otherwise, many 

non-Afrocentric Africans "will remain detached, isolated, and 

spiritually lonely people in societies which constantly bombard 

[Africôns] with anti-Africa rhetoric and symbols..." (Ibid., 

1988, p. X). 

According to Dei (1994), Afrocentricity and "the indigenous 

African sense of being human speaks about the wholeness of 

relationships, compassionr hospitality, and generousity, in a 

world today that is fragmented, and is destructive of people" 

(Dei, 1994, p. 9) . Dei adds that this "humanness" as a value 



system acknowledges the significance of relating to, rather than 

predominating, the natural world (Ibid., 1994, p. 9). 

Sustainable Development is an ambiguous term and one that 

will be closely examined throughout this study. My definition of 

the term sustainable development is grounded in both feminist 

values and Afrocentric ideals. 1 believe sustainable development 

is a state in which an entire society recognizes, respects, and 

acts on their sense of responsibility to al1 people, societies, 

and the natural environment. The desired gains, material or 

otherwise, not oppress exploit others nor the 

This f o m  of development embraces holistic ideologies and places 

people and the natural world above profit and material 

possessions. A profound sense of spirituality and oneness with 

the natural world is fundamental for achieving sustainable 

development. Sustainable development necessitates gender 

equality, social justice, equitable power distribution, and an 

openness to alternative knowledge systems. 

1 ndigenoue Knowledge 

The first step in defining indigenous knowledge is to 

determine what constitutes an individual as indigenous. 



According to the World Council of Indigenous Peoples, indigenous 

people are defined as: 

. . . p  opulation groups whc from ancient times have 
inhabited the lands where we live, who are aware 
of having a character of our own, with social 
traditions and means of expression that are linked 
to the country inherited from our ancestors, with 
language of our own, and having certain essential 
and unique characteristics which confer upon us 
the strong conviction of belonging to a people, 
who have an identity in ourselves and should be 
thus regarded by others (IUCN, 1997, p. 27). 

Indigenous peoples' unique characteristics, social 

traditions, and historical connections with a particular 

ecosystern have enabled them to gradually form knowledge systems 

which embody holistic and sustainable ideologies. The IUCN 

(1997) states that indigenous knowledge systems are local, 

community-based, and unique to a particular culture or society. 

Indigenous societies are generally rural based, living in 

intimate association with nature, and therefore dependant upon 

their local knowledge of the environment in order to maintain 

their livelihoods (Ibid., 1997, p. 48) . In addition, indigenous 

peoplesr spirituality, and many other aspects of their culture as 

well, has profound linkages to the environment. These ties 

further inspire indigenous societies to act as guardians over the 

natural 

The base of this knowledge stems not only from the knowledge 

held by honoured rnembers of the society such as shamen, elders, 



and chiefs, but also knowledge that is commonly shared within the 

community (Ibid., 1997, p. 46) . This knowledge base is a dynamic 

one, and one that is constantly evolving with indigenous 

innovation, critical ref lection, and external stimuli. Hereby, 

Indigenous communities have the ability to adapt favourably to 

changing conditions (Ibid., 1997, p. 4 7 ) .  



CHAPTER 2 

This chapter examines and interrogates the relevant 

literature's various rneanings of development, the concept of 

sustainable development, the major obstacles to sustainability, 

and the alternatives to these obstacles. With my focus on global 

social j ustice, particularly with regard to the equitable 

distribution of wealth, power, and material and human 

development, 1 chose to concentrate this review prirnarily on 

Southern scholars' perspectives. A small group of Euro-Western 

scholars are also included i n  this review, most of whom pursue 

anti-colonial and anti-imperialist insights and strategies for 

sustainable development. Their common approach distinguishes 

these scholars from the rnainstream Western approaches within 

development discourse. Al1 of the selected scholars, through 

t h e i r  lived experiences and insights into the history of 

development, and their truly alternative approaches to Western 

ideals, offer the type of perspectives necessary for a valid 

discussion on issues of sustainable development in an African 

context . 



Conventional Developnment 

The term tdevelopmentt is a complex one. Throughout the 

1950 s and 1960 ' s the modernization theory dominated the 

development discourse, and to some extent continues to do so. 

Ake (1996) suggests that the 'development' ideology was adopted 

by new African leaders immediately after independence. 

Unfortunately, the challenge of converting this ideology into 

actual societal transformation was superseded by the leadersf 

struggles for power and survival. Amidst this chaos, the West 

prescribed its desired development paradigm for Africa. This was 

the birth of the modernization theory. Ake states that, in its 

most cornnion form, modernization theory assumes an initial state 

of backwardness, usually characterized by a low rate of economic 

growth that is responsive to alteration through the normal 

processes of capital ( m e ,  1996, p. 10). According to the 

modernization theory, this original state of backwardness or 

underdevelopment is universal, and something the developed 

countries have already overcome. E"urthemore, this theory 

suggests that if underdeveloped regions were to adopt certain 

prescribed conditions, as well as interact with 'developedr 

nations, a state of development and modernity would be 

attainable. Within this context, development insist on 

industrialization and high mass consumption. 



The ideals found under the modernization theory spearheaded 

neocolonialism and called for an integration of Third World 

countriesr economies with the dominant capitalist economy 

(Chambua, 1994) . This paradigm perpetuates the notion that less 

developed countries are in an initial stage of development, 

thereby insisting that they must pass through subsequent stages 

of development. These subsequent stages are conveniently based 

on Europe and North Americars history. Chambua (1994) assérts 

that modernization theory regards the goal of development to be 

what 'modern1 society has achieved. This mode1 insists that 

Western values and ideals must be imitated globally, thereby 

overlooking and disrespecting alternative societal models. Ake 

states that when the modernization theorists experienced 

dissonance with divergent social structures, they addressed the 

issue by redesigning the \backwardr country9 structure to mirror 

Western ones. When these theorists were confronted with cultural 

opposition, they declared the need for the modernization of 

attitudes. Since this was al1 in the guise of 'developrnent' as 

opposed to Westernization', the experts and theorists did not 

seem culturally biased (Ake, 1996, p. 10) . 
Nathani (1996) provides an astute critique of the 

modernization theory. She states that, according to modernization 

theorists : 

. , , T h i r d  World countries need to.. . imitate 
institutions, models, and structures that are 



characteristic of the Western countries... 
[Furthermore] modernization theorists assume 
dualism between traditional and modern 
sectors ...[ Yet] the modernization theorists do 
not bother with the social relations of the 
traditional sector unless they impinge on the 
f ailure of the development model,..The 
misconception of African values by the 
implernentors of the modernization paradigm [have] 
destroyed the very fabric of African cultures 
(Ibid., 1996, pp. 47-9) . 
After years of implementing Western development initiatives, 

the plight of many African people has worsened. Scarcity, 

poverty, and disease have increased exponentially. Bhasin (1992) 

states that, in spite of development, "the number of malnourished 

and illiterate people is larger than ever before; the violence 

against nature is such that our very survival is threatened...the 

kind of developrnent we have now is not sustainablen (Ibid., 1992, 

Numerous scholars front the South have reacted to this 

reality by re-examining conventional development and pursuing 

viable alternatives. In the classic How Europe Underdevelo~ed 

Africa, Walter Rodney (1972) envisioned a kind of holistic 

development that was two tiered, encompassing both i) individual 

and ii) social groups: 

At the level of the individual, it Mplies increased 
skill and capacity, greater freedom, creativity, 
self -discipline, responsibility, and material 
well-being...At the level of social 
groups ... development implies an increasing capacity 
to regulate both interna1 and external relationships 
(Rodney, 1972, pp. 3 - 4 ) .  



Regardless of earlier attempts to redefine and salvage the 

term development, in the 1990's it is justifiably entrenched in 

an air of scepticism. The critiques of Ake (1996), Chambua 

(1994), Nathani (l996), and Bhasin (1992) provide us with a 

consensual perspective of conventional development. 

Neocolonialism, exploitation, manipulation, and imperialism have 

become implicit in this term. Chowdry (1995) and Esteva (1993) 

off er additional support for the aforententioned perspective. 

Chowdry (1995) asserts that 'economic modernization theories 

have utilized as their epistemological premise the superiority of 

and desirability of Western-style modernization and growth before 

discussing the invisibllities, complementaries and externalities 

of development" (Chowdry, 1995, p. 29) . Chowdry explains that 

the basic premise of Western modernization is found within 

capitalist markets. Central to the concept of capitalism is the 

notion of unrestrained, freely negotiated, and voluntary 

exchanges as most commonly performed by modern male individuals. 

In this paradigm, wornen are essentially represented as 

tradition-bound conservatives and therefore obstacles to 

modernization. Chowdry adds that the notions of capitalism and 

markets are embedded in enlightenment assumptions which are also 

gender-biased (Ibidr 1995, p. 30). Karstock (1984 in Chowdry, 

1995) suggests that "this type of masculinist ontology has given 

birth to the market mode1 of community based on competition 



rather than CO-operation" (Chowdry, 1995, p. 30) , M a s ,  Chowdry 

concludes that the creation of the liberal, capitalist market is 

tben a fortification of masculinist identity with the intent to 

dominate others (Ibid., 1995, p. 30) . 
Esteva (1993) describes the term development as a loaded 

word and one that is doomed to extinction. He further states 

that development has unleashed every kind of pest, and he views 

development as condemning two-thirds of the world to 

subordination, discrimination, and sub jugation (Ibid., 1993) . In 

addition to Estevaf s observations, Dei suggests that 

\developmentt has historically failed to acknowledge that 

indigenous peoples "do theorize in their communities as part of 

community life not just to articulate, but also to interpret 

their experiences" (Dei, 1993a, p. 99) . 
The selected Western scholarsf perspectives of 'developmentt 

Vary from those of the Southern scholars. Latouche (1991), 

Lauzon (l996), George (lWZ), Brown (1995) and Girvan (1991) 

tend to be critical of the West and modernization. Serge 

Latouche (1991) describes development as a misadventure, naming 

its beneficiaries in the South as "development castaways". He 

asserts that economic development means to allocate purchasing 

power to people, as opposed to giving them the opportunity to 

participate in grassroots projects. Ailan Lauzonrs (1996) 

analysis of deoelopment is equally critical. He considers 



development as a "genocidal act of control, an act of conspiracy 

between modern politics, the bastion of privilege, and Western 

science which claims to be the universal forrn of knowledge" 

(Lauzon, 1996, p. 3). Girvan (1991) asserts that the 

modernization paradigm only serves to extend the gap between the 

rich and poor nations and the people within them. Instead, 

Girvin believes in the necessity of a holistic analysis of 

development, one which embraces ideas and issues that have been 

excluded frorn the conventional development paradigm. 

Robin Attfield and Barry Wilkins (1992) believe that it is 

currently impossible to define development. Rather, they define 

underdevelopment as the existence of a number of iniquities 

present in a society, "such as high rates of infant mortality and 

morbidity, low rates of productivity, poor provision of health 

care and of educational opportunities, illiteracy, and 

(centrally) poverty" (Attfield, et al., 1992, p. 1) . Attfield 

and Wilkinrs framework for underdevelopment failed to include a 

society's lack of spirituality, appreciation and respect for the 

non-living world, and community values as contributing factors to 

a state of underdevelopedness; thereby maintaining the notion 

that the West is 'developedr . 



Sustainable Developent 

Sustainable development has become a viable alternative to 

conventional Western development. Sustainable development is a 

relatively new tem and one that is widely accepted by indigenous 

scholars, providing it is pursued within an indigenous framework. 

Many Southern scholars view the tem sustainable development as 

embodying a holistic framework. 

While the attainment of people's basic needs is regarded as 

a primary objective, ideals such as social justice, 

environmental protection, and gender equality are also embraced 

in the sustainable developrnent paradigxn. Bhasin (1993) 

qualifies sustainable development as the ability for "each 

generation. . . [to] hand over a better, more just and sustainable 
world to the next generationw (Ibid., 1993, p. 31). She 

believes that this can be achieved by considering a number of 

tenets necessary to sustainable development. These tenets 

include a) establishing a hamonious ~elationship with nature 

and a cal1 to discontinue our exploitative practices; b) 

fostering people-centred and people-focused values, as opposed 

to GNP-centred and GNP-focused; c) implementing women-centred 

approaches; d) placing basic needs for al1 people as a 

priority, as opposed to profits for a few; e) decentralizing 

decision-making power from rich countries to local regions with 

regard to resources, politics, agriculture, economics, 



industry, etc. ; f) employing grassroots democracy thereby 

eliminating the local elite and puppets of the West; and 

finally g) promoting the politics of peace, nonviolence, and 

respect for life, which includes demilitarization (Ibid., 

It is important to recognize that Bhasints (1993) 

perspective of sustainable development is not only holistic and 

indigenous, but also feminist. She strongly asserts that in 

order to attain sustainability, indigenous women must play a lead 

role in this project. She states: 

Sustainable development has to be woman-centred ... 1 am saying this, and even today, women take 
care of the basic needs of society like food, fuel, 
shelter, nurturing ... Women, especially rural women, 
are also the ones whose survival is the most 
threatened by ecologically disastrous development. 
Iomen are the poorest, the most vulnerable. When 
forests die, or lands or rivers or wells die, these 
women will mourn the most because they are the most 
affected. Because women know the pains of creation 
they hate destruction the most. This is why in 
struggles to save forests, struggles against 
pollution, in movements against militarization, 
women are in the forefront (Ibid., 1993, p. 32) . 
George Dei (1993a) views participation and indigenization as 

primary elements of sustainable development. He argues a case 

for African-centred development, stating that: "If a new wave of 

theorizing 'sustainable development' issues in Africa is to be 

helpful in adàressing human problems, it must be situated in an 

appropriate social context that provides practical and social 

meaning to the African actors as subjects of a development 



discoursew (Ibid., 1993, p. 97) . E'urthermore, Dei's (1993a) 

explanation of African-centred development is also considered a 

holistic approach to the development project. Social, spiritual, 

cultural, economic, political, and ~~smological aspects are 

critical to African-centred sustainable development. Omotayo 

Olaniyan (1996) holds a similar view of sustainable developrnent, 

considering it an all-embracing and global project. The ability 

to attain one's basic needs, self-reliance, promotion of human 

resources development, environmental protection, local control of 

resources, and progressive state programs to bring about social 

justice are al1 fundamental elements of his definition. 

When considering Western perspectives of sustainable 

development, the definitions tend to be one-dimensional. 

Generally speaking, these scholars are primarily concerned with 

environmental issues. The Brundtland Commission has largely 

CO-opted this term, and perhaps colonized this term, by adopting 

it for their 1987 report entitled Our Common Future. The 

Brundtland Commission defined sustainable development as 

"development that meets the needs of the present without 

compromising the ability of future generations to meet their own 

needs" (World Commission on Environment and Development, 1987, p. 

44). The Brundtland Report emphasized that a change in 

developmental practices is necessary in order to curb 

environmental degradation. Huwever , this reportr s 



recommendations include further involvement on the part of 

Western agencies like the World Bank, These are the same 

agencies which many scholars insist have promoted poverty and 

scarcity in the South. Lauzon (1996) suggests that "rnany of our 

curent institutions are servants of the problem rather than 

masters of the solution8' (Lauzon, 1996, p. 2). 

Snyder, et al, (1995) upholds the notion that the term 

sustainable development has been CO-opted for the purpose of one 

groupr s interest, noting that this term has been embraced by the 

"international community" . In this context, she refers to 

sustainable development as being predominantly concerned with 

environmental conservation. Barbier, in Mearnsf Environmental 

Entitlernents (1995), considers sustainable economic development. 

In this respect the interaction of the bi010gicâl~ social, and 

economic must al1 be considered equal parts of sustainable 

developmentcs framework. However, Mearns feels that Barbier has 

since altered his definition of sustainable developnent to be 

less compromising. The new definition involves "maxinizing the 

net benefi ts of economic development , maintaining the services 
and quality of natural resources oves time" (Mearns, 1995, p. 

39). Mearns suggests that within this paradigm, environmental 

accountingL is essential in achieoing sustainability. 

-- - -- 

Environmental accounting: an accounting system that aims to ~ i v e  monetary 
value to environmental losses and costs (Mearns, 1995: p.  39). 



Major ûbstacles to Sustainable Developnent 

It is relatively uncornplicated to theorize terms and 

conditions of alternative and often ideological development 

paradigms . However, the most daunting task in development 

discourse is found in identifying and deconstructing the many 

obstacles and challenges that face sustainable development. Once 

this is accomplished, the next task is to identify viable 

solutions that can enable society to move towards a permanent 

state of sustainability. This half of the literature review will 

identif y sorne of the major obstacles to sustainable development 

in Africa, and will examine sorne viable alternatives to these 

obstacles. 

Power differentials between the North and the South, 

detrimental policies of foreign aid agencies, neocolonialisrn, and 

undemocratic political leadership have al1 been identified as 

major obstacles to sustainable development by the sources 

selected for this literature review. 

Weste&n Power and Domination 

On the issue of power differentials between the North and 

the South, the politics of knowledge legitimation and technology 

play integral roles. With respect to scholars from the South, 

Kothari (1987) critiques the Westms manipulation of knowledge 

production and how this knowledge has been used to marginalize 



the so-called developing world. She argues that, while Western 

scientific knowledge is the only legitimate fona of knowledge on 

a global level, and in many cases local level, it is irrelevant 

to indigenous peoples' basic needs. The modern knowledge system 

is actually a colossal enterprise upheld by enormous funding, yet 

nearly 95 per cent of its products are indeed useless or damaging 

to humans and the environment. Kothari suggests that this 

knowledge sys tem lacks the wisdom that traditional knowledge 

systems possess. Furthemore, Western scientific knowledge 

inherently colonizes and delegitimizes al1 other toms of 

knowledge systems, thereby threatening to overwhelm humankind 

with an homogenizing monoculture of the mind. This Western 

approach has become a major obstacle to sustainable development 

in Africa. 

French scholar Serge Latouche (1991) upholds Kotharif s 

point regarding Western knowledge when addressing Western 

societyr s current condition. He states, "Knowledge in these 

conditions is not innocent, rather technocratie and calculating. 

It works to reinforce the economisation of life and the 

technif ication of attitudes and ways of doing things" (Latouche, 

1991, p. 212) . 
Furthemore, Western technological innovations are rapidly 

transforming society. Many Westerners regard these technological 

changes as positive, acceptLig the consequential societal 



transformations without question. Similar to Kothari and 

Latouche, Shiva's (1995) perspective identifies our current 

technocratic state as completely inappropriate and highly 

problematic to sustainability, particularly in the South. Her 

view confims the earlier critique of development, equating 

development with modernization and Westernization. Shiva also 

identifies a fundamental defect in the process of global 

Westernization, namely the exploitation of resources in the South 

for the sole benefit of the North. She makes the ironic 

observation that while underdevelopment is associated with the 

absence of Western science and technology, it is actually a 

precondition of Western science and technology . 
Industrialization simultaneously creates poverty and 

underdevelopment along with wealth and contemporary development. 

The gains accrue in the West, while the costs, econoniic or 

ecological, are borne by the rest. 

Arnerican environmentalist Thomas Berry (1988) refers to the 

industrial age as 'a period of technological entrancement, an 

altered state of consciousness, a mental fixation that alone can 

explain how w e  carne to ru in  our air and water and soi1 and to 

severely damage al1 our basic life systems under the illusion 

that this was 'progressrw (Berry, 1988, p. 82) . 
Paul Hawken (1994) describes international trade agreements, 

sucb as NAFTA and GATT, as "little more than thinly veiled 



blueprints for the expansion of trade by multinational 

corporations" (Hawken, 1994, p. 197) . He adds that these 

agreements do not concern themselves with small businesses, 

cornrnunity concerns, cultural diversity, or the environment. 

These agreements will remove restraints, such as regulations and 

tariffs, giving these corporations the ability to seek production 

where they can get the cheapest labour and resources. Hawken 

predicts that the effect of such agreements will be ". . .poorer 
countries donating land, resources, environmental quali ty, and 

cheap labour as their cost of achieving economic 'developmentr" 

(Ibid., p. 198). The only winners in this game are the companies 

with large markets that afford them to go overseas, thereby 

"externalizing costs ont0 huan and natural communitiesj' (Ibid., 

p. 198). 

Bhasin (1993) identifies the centralization of resources and 

decfsion-making power as problematic to sustainable developrnent. 

The increased exploitation of the forests, mines, and seas by 

transnational companies has simultaneously victimized local 

people arnid mass destruction. Furthemore, their share in 

profits is marginal at best. Bhasin describes this situation as 

a domino effect where "what happens to poor people also happens 

to poor countries ; they lose their independence and autonomy 

economically, politically and culturallyjr ( Ibid., 1993, p. 28) . 
Money, resources, and power flow front the weaker to the stronger, 



from the poor to the rich. Because women are among the poorest, 

and hold the least amount of power, within most societies, this 

dominant system has further exploited and victimized them. 

Nathani (1996) believes that the consistent and steady 

devaluatim of womenTs contributions to society can be attributed 

to "a universal ideological framework that regards wonen as 

inferior and which defines their work as property of menw 

(Nathani, 1996, p. 40) . She asserts that this value system can 
also be seen in many policies implemented by Western development 

agencies, which further perpetuates the  marginalization of women. 

Considering the perpetual exploitation that occurs in Africa 

by so-called developed countries, it is indisputable that 

continuous underdevelopment in Africa is necessary for the rich 

countries to rnaintain global dominance. Fiscal bankruptcy, 

political instability, war, and denationalization are al1 

conditions that t h e  West has provoked and stimulated in Africa as 

a means to maintain t h e  status quo. Superficial 'development' 

endeavours on the part of foreign aid agencies, namely the IMF 

and World Bank, have actually reinforced and promoted Western 

domination and power. 

Foreian Aid 

The Structural Aâjustment Prograras (SAPs) imposed by the 

World Bank and the IMF pose a major obstacle to Africat s 



sustainable development. Dei (1993b) views SAP'S economic 

approach to development as non-people-centred. Dei (1993b) 

asserts that the North and its agencies are preoccupied with 

capitalism and therefore continue to promote underdevelopment 

through exploitative practices towards the South. The proceduxes 

which these agencies impose have conflicted with customary habits 

of resource conservation. Furthemore, the debt crisis which 

confronts many African countries has forced them to mortgage 

their environment, thereby committing ecocide (Dei, 1993cr p. 

George' s The Debt Boomeranq attempt 

appeal to the Western readerrs sense of individualisrn. She 

argues that the 'Third World' debt crisis is directly impacting 

the everyday lives of Westerners in areas such as the 

environment, unemployment, immigratf on, taxes, drugs, and war , 

On the issue of banks and taxesr she explains: 

. . . citizens of the creditor countries have 
unwittingly or unwillingly provided financial 
support to private banks throughout the 1980s. And, 
as if this involuntary financing were bad enough, 
government support to the banks supplied by 
taxpayers has not been used efficiently or 
ef f ectively, It has not, in particular, lightened 
the burden of the debtors (George, 1992, p. 63) . 
George points out that, between 1982 and 1989, banks 

received $615 billion in service payments from the debtors. 

Meanwhile, the amount owed by the debtors increased by 61 per 



cent in 1991 since 1982; and the debtors owed 35 per cent more to 

the banks themselves (Ibid., p. 92). She concludes by stating: 

This whole process of transfers to the banks from 
the ordinary citizen in both the North and the South 
has occurrzd entirely within the law. The banks, 
the creditor governments and the international 
lending agencies have committed no crimes. The 
question of justice is another matter entirely 
( Ib id . ,  p. 921. 

American journalist Michael Maren (1997) exposes foreign aid 

and its key players, such as the World Bank and IMF, as 

self-serving and iniquitous. His detailed account of the World 

Bank's $33 million structural adjustment loan to Somalia in 1989 

supports this assessment. In essence, this loan was granted to 

Somalia during a civil war. That this country could not 

facilitate economic reform under the circumstances of war was 

irrelevant to the World Bank0 s experts. Consequently, this loan 

successfully aided in the destruction of Somalia. Maren states 

that "their actions were eroding Somalia's economy, making people 

poor, and, in a bizarre way, creating a need for more and more 

NGOO S. It was a cycle that eventually would consume itselfft 

(Maren, 1997, p. 17s) . 
Nathani (1996) describes the IMF's SAPs as exploitative, 

bearing the heaviest burden on women. She states that women have 

had to ncompensate for the loss of government services [due to 

SAPSI in the areas of health, education, the care of the sick, 

and care of children who are not able to attend schoolw (Ibid., 



1996, p. 45) . The film produced by Brazier and Sauvageot (1987) 

titled With These Hands: How Women Feed Africa further identifies 

international aid agencies' preoccupation with capitalism and 

their disregard for the significant role women play in rural 

Africa. This film identifies that women cornplete three quarters 

of al1 agricultural work, in addition to domestic work and child 

care, in much of rural Africa. The film maintains that women 

farmers, however, receive a mere one percent of the United 

Nations total funding for agcicultural projects in Africa. It 

reveals that the majority of funding and 'development' 

initiatives are devoted to exportable cash crop projects upon the 

recommendation of so-called foreign experts. As a resultf women 

have either lost their land or have had to defer Erom their 

domestic farming methods and dedicate their t h e  to cultivating 

for exportation. Nonetheless, the profits from these crops are 

put in the hands of the menf thereby leaving the women penniless 

and short on food for their family (Brazier and Sauvageot, 1987). 

Funded projects that are geared toward rural women are 

usually inappropriate, often conforming with the so-called 

foreign 'expert' sf view of feminine occupations (Nathani, 1996) . 
Nathani illustrates this notion with the example of an 

unsuccessful literacy program offered to women in Africa. This 

program was largely unsuccessful because the "classes were 



offered at times when rnost women [were] busy in their farm plots, 

or engaged in one of their many domestic chores'' (Ibid., 1996, p. 

56). The planners considered their absence as a rejection of 

this free service, rather than recognizing the 

on these women resulting from their myriad of 

(Ibid., 1996) . 

the constxaints 

responsibilities 

The Colonial Leaacv 

The colonial era marked an end to Africa's long history of 

self-determined development. Overnight European colonialists 

pillaged the land and strove to dehumanize the indigenous people. 

New technology and social institutions were implanted throughout 

the continent. Indigenous knowledge and customs were 

acknowledged only as primitive and uncivilized. Frantz Fanon 

considers the settlers perception of the indigenous people as the 

"quintessence of evil" (Fanon, 1963, p. 41) . He describes the 

colonist perception of the native African: 

He is the corrosive eiement, destroying al1 that 
cornes near him; he is the deforming element, 
disfiguring al1 that has to do with beauty or 
morality; he is the depository of maleficent powers, 
the unconscious and irretrievable instrument of 
blind forces (Ibid., p . 41) . 
The very people who are responsible for this image created a 

"cultural bomb" through their colonial structures. This 

"cultural bomb" aimed to decimate indigenous cultures ; moreover, 

to a greater extent this 'cultural bomb" has never ceased its 



cultural, social, and psychological destruction. It is still 

apparent, for instance, in present social institutions that were 

adopted by National governments from their colonial predecessors. 

Ngugi (1986) describes t h e  intent of this "cultural borW8. 

The effect of a cultural bomb is to annihilate a 
people's belief in their names, in their languages, 
in their environment, in their heritage of struggle, 
in their unity, in their capacities and ultimately 
in themselves. It makes them see their past as one 
wasteland of non-achievement (Ngugi, 1986, p. 3 )  . 
Ngugi explains that the colonial legacy has been maintained 

by international bourgeoisie through the African ruling alite. 

Structural violence the police states 

rule, the church, schools, and t h e  justice system al1 play a role 

in eternalizing neocolonialisrn. Neocolonialism is currently felt 

by al1 African people, no matter how remote or removed they are 

from the urban centres. AI1 citizens are now responsible for 

their countriest IMF mortgage, Ngugi states: 

The freedom for Western finance capital and for the 
vast transnational monopolies under its umbrella to 
continue stealing from the countries and people of 
Latin America, African, A s i a  and Polynesia is today 
protected by conventional and nuclear weapons. 
Imperialisrn,..presents struggling peoples of the 
earth and a l 1  those calling for peace, democracy and 
socialism with the ultimatum: accept theft or 
death...The oppressed and the exploited of the earth 
maintain their def iance: liberty f rom theft (Ibid., 
pp. 2-3) , 

Thomas Berry (1988 1 acknowledges the s truggle of indigenous 

people al1 over the earth, with a particular focus on Native 



Americans. He addresses Euro-Westerners' xenophobic past in this 

acknowledgement: 

We have won our battles with the Indian in the 
rnilitary-political order, in the possession of 
property, in the power to control the exterior 
destinies of the native peoples; but we have lost in 
the moral sphere to such a degree that we are 
ourselves amazed to discover the depth and violence 
of our destructive instincts, and not just as a 
speculative truth, but as the lived reality of our 
own existence. That our deeds were sometimes done 
for 'sacred' purposes and with the highest cultural 
intentions is an irony that baffles any human effort 
of understanding (Berry, 1988, p. 183). 

It is indisputable that the colonial mentality continues to 

exist in the psyche of many Westerners. This is apparent in the 

immoral actions of nurnerous foreigners involved in development 

projects or peacekeeping missions. For example, in March 1993, 

in the tom of Beledwyne, a Somali boy was found sneaking ont0 an 

army compound by several Canadian soldiers. It was later 

reported that the boy, Shidane Abukar Arone, was beaten to death 

by one of the soldiers while the others watched and took 

photographs (Maren, 1997, p. 277) . 
Margaret Snyder (1995) examines colonizationts particularly 

heavy impact on women in Africa. Womenf s signif icant 

contributions to society was categorically overlooked. 

Furthemore, as the international market economy expanded 

throughout Africa, men were expected to work in mines, 

plantations, and t o m s ,  thereby holding women responsible not 

only for their own workload, but also the men's. In spite of the 



male absence from t h e  farm, the  co lon ia l  system named males a s  

'heads of the  householdtt, thereby dec lar ing  land ownership an 

exclusively male r igh t .  Some regions had a customary 

"use-rightstO rule,  a r u l e  which encouraged women t o  p a r t i c i p a t e  

i n  food production. However, th i s  rule was disregarded and 

replaced by the foreign colonia l  law, thereby e n t i t l i n g  men t o  

a l 1  proceeds from the land. This included t h e  proceeds r e s u l t i n g  

from womenrs labour, proceeds t h a t  had formerly been dedicated t o  

family maintenance (Snyder, 1995, pp. 22-23). 

The market economy and neocolonialism s t i l l  maintain these 

p a t r i a r c h a l  s t ruc tu res r  and a c t  as s i g n i f i c a n t  b a r r i e r s  t o  

indigenous woment s pursu i t  of s u s t a i n a b i l i t y .  "Pala-Okeyo 

i d e n t i f i e s  the colonia l  period a s  the  beginning of t h e  

de te r io ra t ion  of food production i n  Africaft (Ibid.,  p. 23) . 
Hadj o r  suggests that, from t h e  colonia l  perspective,  t h e  

decolonization process was a success. The t ransference of power 

was o f t en  a prolonged process of negot iat ions.  The r e s u l t  of  

t h i s  process was o f t en  t h a t  new leaders were dependent upon 

co lon ia l  i n s t i t u t i o n s  r a t h e r  than mass support (Hadjor, 1 9 9 3 ) .  

T h e  nat ions and leaders  that did not adhere t o  co lon ia l  

compromises were subject t o  the  reac t ions  of the col-onial powers, 

who es tabl i shed  ruptures  and suspicion between grassroots  

actioists and prominent n a t i o n a l i s t s  (Ibid. , 1996) . Hadjor 

fur ther  argues t h a t  " th i s  w a s  effected through the appl ica t ion  of 



coercion and through the exacerbation of ethnic differences and 

rivalries. The civil war that is at present ravaging Angola is 

testimony to the devastating impact of the colonial strategy" 

(Ibid., p. 14). 

Undemocratic Political leaders hi^ 

The undemocratic policies pursued by most political leaders 

in Africa present another major obstacle to sustainable 

development . Hadjor (1993) asserts the importance of recognizing 

the colonial legacy and its linkages with prevailing ineffective 

leadership, He does so not to exhaust the problem, but to shed 

light on this current obstacle, Hadjor States that 'new leaders 

became either willing or non-willing prisoners of state 

administration" (Hadjor, 1993, p. 14). The desire to innovate 

new popular institutions was thwarted by the effortlessness of 

accepting the established colonial structures. Hadjor (1993) 

suggests that, under this bureaucracy, the African leaders were 

drawn to administration tather thaa political solutions. 

Consequently, the national leaders became detached from the 

grassroots, and discourageci popular participation. Before long, 

the new leaders 'became accomplices to the exclusion of the 

masses from politics" (Ibid., p. 15) . Hadjor believes that, not 

too long af ter  independence, the basis of African leadership 

undxxent fundamental changes. 



Ake (1996, p. 77) states that R[numerous projects in Africa 

have] failed because of corruption [and] basically [because] the . 
political elite tended to see such projects not so much in terms 

of the compelling need for national development as in tenns of 

accumulation, patronage, and powerw. This type of leadership has 

disempowered the local people and prohibited national 

development. 

Maren (1997) provides an example of undemocratic and venal 

leaders with his account of Somaiiars former Finance Minister, 

Mohamed Sheikh Osman. Osman ordered al1 moneys for monetizing 

food into a special bank account. This account grew to $195 

million, and then the money vanished. This former statesman then 

came to own a real estate empire in Mogadishu, renting out 

numerous homes and offices to NGOs and the UN Operation in 

Somalia. Rent received from these NGOs and the UN is said to 

exceed $500,000 a month (Maren, 1997, p. 176). 

Brown (1995) refers to corrupt leaderships as kleptocracies, 

He sites the former President of Zaire, Mobutu Sese Seko, and his 

followers as the best known kleptocracy, and states that a 

majority of the stolen wealth was not spent on development or on 

luxuries in Zaire. Instead, it was Fnvested in Swiss banks and 

North American and European reai estate ventures (Brown, 1995, 

pp. 306-307) . Brown asserts that if the stolen funds had been 

put toward education, health, agriculture, and industry over the 



thirty years of Mobutu's presidency, Zaire would be a rich 

country. Rather, it is the second poorest in Africa, with an 

annual per capita income in 1987 of US$150 (WorldBank, 1987, in 

Brown, 1995, p. 307). 

Al ternatives to the j or Obstacles te Sus tainable 
Developsinent 

This section examines viable alternatives to the obstacles 

discussed. These alternatives include: indigenous knowledge 

production and power redistribution, participation and education, 

and responsible political leadership. Furthemore, these 

alternative solutions must be acknowledged by international aid 

agencies and supported in their foreign aid policies, 

Knowledae Production and Power Distribution 

Many indigenous scholars agree that Western development 

approaches need to be more inclusive and holistic in order to 

ensure a sustainable future fo r  both humans and the natural 

world. Kothari (1987) embxaces the idea that hope for global 

transformation lies in the South rather than the North, the poor 

xather than the rich, and women above men, She sees societies 

which have had little exposure to Western influence as where the 

most hope for transformation resides. 

Nathani (1996) supports Kothari's perspective in that women, 

particularly Third World* women, are a source of hope and 



optimism for Our glcbal future. Nathani asserts that 'modern' 

wornen can learn a great deal from rural 'Third Worldr women. 

These rural women have endured an immense amount of hardship, yet 

they survive "because of their wise knowledge of 

ernotional/economic survival skills.. . '' (Nathani, 1996, p. 64) . 
Nathani suggests that formal historical accounts of 'Third World' 

woments experiences would not only shed new light on their 

powerful positions within the political and economic spheres of 

society, but would also heavily contribute to strategies for 

change. If this pro j ect was realized, transfomative strategies 

might be found in traditional knowledge systems apart from 

capitalism, socialism, or Marxist theory (Nontobeka, 1990, in 

Nathani, 1996). 

Shiva (1997) suggests that there are many indigenous 

cultures that can be considered sustainable. She views the 

indigenous people who regard their seeds as sacred as having a 

greater connection with the universe. Through this understanding 

she sees a interconnectedness among planets, plants, and people. 

She asserts that every act has cosmic implications, and that 

profound linkages, limits, restraints, and responsibilities are 

never externalized because of this. "Treading gently on the 

earth beccmes a natural way to be" (Shiva, 1997, p. 22). 

Serge Latouche lays hope in informa1 societies and in the 

ability of those excluded from modernity "to reinvent a new and 



different human life outside the logic of modernity. . . " 
(Latouche, 1991, p. 150). He adxnittedly idealizes how this 

sector could one day bear the strength to short-circuit 

development and the West (Xbid., 1991) . 
While Dei (1993~) heeds caution regarding the temptation of 

romanticizing local people, he too sees indigenous knowledge as 

critical to sustainability. Dei recommends a critical 

interrogation of traditional knowledge in order to ensure 

suitability for its applied purposes and conditions. He adds 

that, in order for the development project to fully embrace 

indigenous knowledge systems, "those working in the field of 

international development [must] begin to unlearn some of the 

conventional ideas and the ethnocentric assumptions about the 

nature of 'third worldr development" (Dei, 1993c, p. 149) . 

Partici~ation and Education 

Bhasin (1992) believes that our qreatest source of hope for 

sustainability is in the marginalized populations of society; 

those who do not have a stake in the present system. These 

people must begin to experiment with alternative paradigms, and 

instill the ideologies of democracy, empowerment, - respect, and 
self-reliance. She believes that small groups c m  be a viable 

"training ground for grassroots leoel, participatory democracy'' 

(Bhasin, 1992, p. 34) . These new alternative paradigms need to 



be people-centred and work in harmony with nature. Bhasin 

rejects the idea of unnecessary professional specialization, as 

this inevitably leads to knowledge in the hands of a few. 

Ake ( 1996) condemns global inequities, and recommends 

decentral ization of government which would award real 

decision-making power to the people. Ake also recommends that 

developing countries indigenize their education systems so that 

the needs, aspirations, limitations, and capabilities of both 

individuals and society are addressed. Emphasis needs to be 

placed upon local culture, indigenous knowledge, and technology, 

as well as the development of critically conscious and 

self-reliant individuals (Ake, 1996) . 
With regard to a formal African-centred education system, 

Dei (1996, p. 114) believes that "the spiritual and psychological 

aspects of teaching and the promotion of the social and motional 

growth [of the students is necessary] ". Dei's (1993a) faith in 

and respect for indigenous knowledge systems establish this as 

one of his primary recommendations to confront obstacles to 

sustainability; and he asserts that indigenous knowledge and 

skills have historically upheld the ideologies of sustainability. 

He argues that 'modern' society has a great deal to learn from 

indigenous communities, and calls for a 'renewal and 

revitalization of local indigenous knowledge and traditions for 

social development" (Ibid.,  1993a, p. LOS) . Dei also states that 



developrnent initiatives must be led by "socially responsible 

local facilitators who can best articulate locally defined needs 

and aspirations" (Ibid., 1993, p. 108) . 
Olaniyan (1996) considers participation as an essential 

requisite in overcoming obstacles to sustainable development. He 

believes that the investment in people-centred initiatives will 

encourage a greater level of self-reliance, and that this 

grassroots approach will alleviate additional problems inherent 

to underdevelopment. 

One viable indigenous community economic development project 

that has emerged in the South is a movement called the New 

Commons. Esteva (1992) discusses how New Commons communities are 

establishing themselves in areas where people have becorne 

desperate to escape the West's development efforts. He explains 

that these development efforts have already adversely effected 

these communities and subjected the inhabitants to marginal 

living conditions. The New Commons is a recovery process wherein 

these communities have rejected the idea of necessary 

participation in the global capitalistic economy. Instead, they 

emphasize a need for providing for themselves by themselves, 

allowing for a regeneration of many positive aspects of their 

traditional economies and lifestyles. This movernent of 

self-reliance is currently overpowering and eliminating scarcity 

within these regions. Many community economic development 



theorists may believe that isolation can limit success, and that 

external supportive structures would enhance a projects success 

level . However, in certain circumstances appropriate and 

effective supportive structures are not available. 

Hallrs (1984) report on the 1982 Conference on Adult 

Education presents a set of recommendations which have been 

established by a number of Policy Working Groups (PWG) formed at 

this assembly. One of the rnost consequential recomendations 

with regard to sustainable development hails from the Education 

for Self-Reliant Cormunities PWG. This recommendation declares: 

Adult Education programs designed to advance rural 
communities in the path of authentic development 
must generate critical consciousness about 
situations of underdevelopment, exploitation, human 
degradation, and the possibility of changing those 
situations (Hall, 1984, p. 103). 

Berry (1988) believes that the prospect of global 

sustainability is dependent upon the consciousness of Westerners. 

Westerners must realize their immense cornplicities pertaining to 

the degradation of the human and non-hman world. To this end, 

Berry purposes an entire curriculum that would serve to educate 

this dominant group; a program whîch aims to reconnect Westerners 

with their spirituality, the earth world, and the cosmos. 

Foreicm Aid 

A n  increase in social responsibility and a spirit of 

CO-operation on the part of international aid agencies is 



necessary in the plight for sustainability. Olaniyan (1996) 

maintains that funding for locally defined development efforts, 

particularly with respect to participatory and self-reliance 

initiatives, is critical for the attainment of sustainable 

development. He also notes that if donors such as the World Bank 

and the IMF are genuine in their desire to encourage sustainable 

development, SAPs in Africa must be re-examined "if the 

aggravation of poverty is to be avertedw (Ibid. 1996, p. 175). 

Dei (1993b) points out that these agencies must recognize an 

accountability to the rural people of Africa, and gioe power back 

to the indigenous people. From here, the institution of a 

non-Eurocentric and non-economis tic view of development would 

f ollow. 

Olaniyan (1996) asserts that economic integration on beha ' 

of African countries Fs necessary in order to achieve 

self-reliance and indigenization. With this accomplished, 

African countries would then have the advantage of a larger 

market. However, he remarks that a solution of t h i s  type would 

require a large cornmitment on the part of  the 'pro-integratorsf. 

A strong mooement perspective2 would need to be instilled within 

%ovement perspective: ' . . . an awa~eness of collective àif ferance; of 
distinctive needs and aspirations which grow out of a common culture, 
geographic, or socio-economfc background...such an awareness can be  described 
as czitical consciousness on a popular levelm (Quarter and Wilkinson, 1996, p .  
122) . 



these leaders1 sub-regions in order for an undertaking of this 

magnitude to be successful. 

Susan George's (1992) grave concern for Africa8 s debt crisis 

is legitimized by the following statistics. According to the 

Organization for Economic Co-operation and Development (OECD), 

so-called developing countries received $927 billion in laid' 

between 1982 and 1990. However, al1 official bilateral and 

rnultilateral aid, donations through private charities, trade 

credits, and bank loans were not necessarily received as new 

grants, but rather new debts. George adds that, during this same 

period, $1345 billion in debt service alone was remitted to 

creditor countries by so-called developing countries. She 

suggests that, in order to get a true picture of the resource 

flows, "one would have to add many other South-to-North outflows 

such as royalties, dividends, repatriated profits, underpaid raw 

materials and the l i k e "  (Ibid. ,  p. xv) . The difference, in 

favour of the rich countries, is an understated $418 billion 

(Ibid.,  Pm X V ) .  

George (1992) sets out clear principles regarding the debt 

crisis. They include: 

Those who borrowed were rarely elected by'their 
peoples. They have squandered much of the 
money, spent it on anns, or used it to further 
entrench their own power and privilege, 
counting on their poorer compatriots to make 
sacrifices to pay back the loans when they came 
due. Democratically elected governments should 



not be expected to assume the debt burdens of 
dictatorial predecessors. 

9 Those who loaned were either irresponsible or 
intentionally attempting to make the debtors 
subservient to their interests. The creditors 
have been richly rewarded and they are in no 
danger if the debt is markedly reduced, 
cancelled or converted to provide for genuine 
development. They should play normal rules and 
not expect the public to pay for their costly 
mistakes. 

The debt has already been largely or entirely 
paid. The North is, in fact, substantially in 
debt to the South since it has received, since 
1982, the cheapest raw materials on record and 
the equivalent of the value of six Marshall 
Plans3 , net, from the indebted countries. 
Cancellation and other debt reduction measures 
must not be used as an excuse or a pretext to 
further cut the debtor countries out of the 
benefits of the worid economy. 

Debt can be used to help save the environment - 
rural or urban - and to empower the people who 
live in it (George, 1995, pp. 170-171). 

George concludes her discussion on debt alternatives by 

stressing that suggestions and alternatives of this type must 

always include "popular participation in decision-making at every 

level, social equity, and ecological prudence" (Ibid., p. 171). 

Political leaders hi^ 

With regard to political leadership in Africa, Aire (1990) 

suggests that a symbiotic relationship between the goverment, 

The US Marshall Plan transferred $14 billion dollars to wax-ravaged Europe. 
This is equivaleat to $70 bil l ion in 1991 dollars (George, 1992, p. xv).  



private sector, and citizens is essential. Basic needs must be 

attained before African countries can progress in other areas. 

Aire asserts that expectations are high in Africa as basic needs 

are not being met, therefore leaders must have the courage and 

ability to communicate the reality of the situation to the 

people. He believes that "new leaders must...disabuse their own 

minds and those of their followers of any 'inherent evil' Fn 

private local and foreign participation in economic 

activity ...[y et] mobilize appropriate resources in order to 

address poverty in Africa" (Ibid., 1990, p. 214). It is 

absolutely necessary for leaders to realize their responsibility 

is first to the people of the country they lead, and then to the 

human race as a whole. Aires viewpoint is indeed appropriate for 

al1 leaders, in the South as well as the North. 

Latouche (1991) also emphasizes the demand for dynamic 

leaders. However, Latouche argues that this leadership must be 

borne by indigenous women. He believes this to be an essential 

condition, as women have traditionally been key economic actors 

and agriculturists. He considers the success of women's networks 

and their impressive level of participation in mixed networks a 

key elexnent for the future (Latouche, 1991, p. 222) . He states: 

"One can see here a return of the sort of 'civil societyf which 

in...Africa used to accord a major place to women, in the wake of 

the colonial and post-colonial forms wiih their official 



masculine power which was at least partly alien to the local 

custorns" (Ibid., p. 222) . 
In conclusion, the recognition of internal and external 

relationships is extremely important in our understanding of 

sustainable development and our ability to address its 

challenges. From this literature review 1 understand that, while 

establishing such relationships, issues such as internal power 

relations must be considered. Issues such as gender, class, and 

race must be addressed at the internal level as well. On an 

external level, power relations between the so-called developing 

and developed world should be redistributed. Global issues such 

as knowledge production and legitimization, solidarity, and 

working toward a common future are critical to ensuring 

*meaningfult development. 

The selected sources indicate that for developrnent to be 

sustainable, issues surrounding environmental awareness, gender 

equality, education, participation, democracy and leadership, and 

the equitable distribution of power and resources should be 

addressed. The findings of this literature review also cal1 for a 

'genuine' and 'mutually benef ic ia l t  collaboration and 

co-operation between the North and the South. It maintains that 

the so-calied developing countries, particularly in Africa, must 

be allowed to develop their own educational and development 

policies for the improvement of their environnent and the quality 



of the life of their people. Simultaneously, it calls for an end 

to Western society8s self-serving economic and technocratic 

preoccupation. 



CXAPTER 3 

This study comparatively examines the idea and practice of 

sustainable development from African and Euro-Western 

perspectives. I t explores the chosen participants ' understanding 

of the meanings of development and sustainable development, and 

the obstacles and alternatives to sustainable development. Data 

was collected from primary sources. The qualitative approaches I 

have selected for this study are Critical Social -Science (CSS) 

and Feminist Social Research. Neuman defines CSS as: 

. . .a critical process of inquiry that goes beyond 
surface illusions to uncover the real structures 
in the material world in order to help people 
change conditions and build a better world for 
themselves (1997, p. 74). 

CSS methodology is closely associated with Critical Theory 

and Feminist Analysis (Neman, 1997) . CSS rejects positivism, 

arguing that it is antidemocratic and nonhumanistic (Ibid., 

1997) . Furthemore, CSS argues that "positivism defends the 

status quo because it assumes an unchanging social order instead 

of seeing curent society as a particular stage in an ongoing 

process" (Ibid., 1997, p. 74)  . 



In considering mainstream developrnentrs history in and 

effects on Rfrica, 1 believe a critical approach to this subject 

is necessary. CSS is described as a process which aims to 

uncover myths, reveal hidden truths, and bring about social 

transformation (Neuman, 1997, p. 80) . A major goal of this study 

has been to meet these objectives within the context of 

sustainable development in Africa. 

Feminist Social Research is another approach that I have 

chosen to embrace for this study. According to Neuman (1997), 

Feminist Social Research: 

advocates feminist values and perspectives 
re jects sexism in assumptions, concepts, and 
research questions 
creates empathic connections between the 
researcher and those he or she studies 
is sensitive to how relations of gender and 
power permeate all spheres of social l i f e  
incorporates the researcherf s persona1 feelings 
and experiences into the research process 
is flexible in choosing research techniques and 
crossing boundaries between academic fields 
recognizes emotional and mutual-dependence 
dimensions in human experience 
advocates action-oriented reseaxch that seeks 
to facilitate persona1 and societal change 
(Neuman, 1997, p. 80) 

Feminist Social Research also rejects positivism, arguing 

that it is consistent with male perspectives which emphasize 

"individual competition, on dominating and controlling the 

environment, and on hard facts and forces that act on the world" 

(Neuman, 1997, p. 80). In contrast, a female perspective 



possesses a more holistic and interdependent view of the social 

world. Trust and rnutual obligation are key components of a 

feminist value system (Neuman, 1997). This mode of research has 

enabled me to advance these Fdeals in conjunction with those of 

Critical Social Science. 

The combination of CSS and Feminist Social Research is the 

most advantageous for a study of this nature, as both modes of 

research insist on critical reflection of dominant ideologies 

wbile simultaneously promoting sound ideologies of marginalized 

groups . The promotion of alternative knowledge systems and 

ideologies wi thin the discourse of sustainable developrnent is a 

primary objective of this study. 

Data Collection 

Semi -s tructured, one-on-one interviews were used to collect 

data for this study. 

Participant Selection 

Two female and two male African educators, along with two 

female and two male Euro-Western educators, have been Fnterviewed 

for this study. A U  of these candidates hold a professional 

interest in so-called Third World development. Al1 of the 

candidates were self-selected through referrals from faculty 

members and colleagues. 



As educators, these candidates have a means to transfer 

their knowledge and opinions to others via lectures, training 

sessions, and/or published papers. This smple of educators has 

afforded me the opportunity to identify commonalties and 

differences in the knowledge production of so-called Third World 

development issues based upon their divergent perspectives. 

Interviews 

The interviews each lasted from one and a half to two hours. 

One of the interviews was conducted at a participant's work 

place, one at a participant's home, and the others at OISE. An 

interview guideline (see Appendix A) was developad prior to the 

conduction of the interviews. The questions taken from the 

guideline were often modif ied during the interviews. Each 

participant was interviewed once, and these interviews were 

audio-taped and transcribed. There was a second, more informa1 

discussion, where a summary of the categories developed from the 

interviews were shared with the available participants as a means 

of validating the data. 

E thics 

As this study involves human subjects, an Ethical Review 

Protocol was completed pr io r  to the commencement of this study. 



This Ethical Review Protocol was approved by an Ethical Review 

Committee. 

Initial contact occurred through telephone conversations to 

solicit the consent and CO-operation of the selected 

participants. During this telephone conversation, the research 

problem, purpose, methodology, and objectives of the study were 

discussed. Participants were made aware, prior to the 

interviews, that both themselves and the researcher had the 

option of discontinuing the interview process at any time they 

deemed appropriate. To ensure their informed consent each 

participant received a information letter (see Appendix B) and 

was encouraged to complete two consent t o m s  (see Appendix C ) .  

One copy of the consent f o m  was kept by the participant, and the 

other by the researcher. 

To ensure confidentiality, the intervieweesr names were 

coded, and their current places of workhtudy were not disclosed. 

Transcriptions were securely stored at the end of the study. 

Each educator was informed that a final copy of the study would 

be available to them if they wished to review it. 

Data Analysis and Interpzetation 

A U  of the interviews were tape-recorded and transcribed. 

Initial analysis began while gathering data, and the in-depth, 

formal analysis took place once the intervfewing process was 



completed. Prevalent categories and thames were identified in 

order to comparatively analyse the data collected. A 

codification process was used in analysing al1 of the transcripts 

in oxder to identify prevalent themes. Once the transcripts were 

coded, a total of thirty-two prevalent themes (see Appendix D) 

were identified, Four metricst were then created, one for each 

section of the interview. These sections are: ths definition of 

development; the definition of sustainable development; obstacles 

to sustainable development; and alternatives to the obstacles to 

sustainable development. These rnetrics' charted the number of 

times each participant addressed one of the thirty-two themes, 

and proved to be an invaluable guide. However, because this 

study is a qualitative one, it was essential to continually 

compare the chart results with the actual transcripts in order to 

accurately determine the context in which each theme was 

discussed. Once these metrics were prepared, unique notions and 

differences amongst the candidates were then identified and 

examined . 

Researcher B i a s  

A source of potential bias on my part is niy passionate 

belief in the importance of listening to the marginalized voices 

of society. This passion occasionally influenced me to pursue a 

line of questioning which exAmined the problemizations of Western 



society. Open-ended questions were often chosen in an attempt to 

avoid this problem. 

Research Credibility and Evidence 

The major themes/categories derived f rom the data collected 

wexe shared with each educator who was available for a second 

interview, in order to hear their conunents and gain verification. 

This was done to enhance the credibility and evidence of the data 

collected. 

Liniitations of the Study  

The interviewees selected are al1 graduate scholars, and 

this rnost likely influences their perspectives to be mainly 

academic. Aiso al1 of the participants camot be considered 

'pro-establishment1, It would have been advantageous to have 

heard from Africans and Euro-Westerners in Toronto who have not 

had access to 'higher educationw and hold divergent opinions on 

this topic, Furthemore, I believe that perspectives from 

individuals who are currently affiliated with one of the larger 

foreign aid agencies would have diversified this study as w e l l .  



RATA ANALYSfS 

Introduction 

An in-depth analysis of the field data is presented in this 

section. This analysis is intended to accomplish the purpose of 

this study, which is t o  describe and comparatively analyse the 

idea and practice of sustainable development from African and 

Euro-Western perspectives. Included in this section are profiles 

of the interviewees and a detailed descriptive analysis of the 

participant's responses. 

Intervieweesf Profile: 

General Information 

Eight educators were selected to participate in this study. 

Two female and two male African educators, along with two female 

and two male Euro-Western educators, were interviewed. The 

participantsr ages range f roa approximately thirty t o  f orty-f ive 

years . 

Identification Code Ex~lanation 

Each of the participants were assigned a four-digit 

identification code, f o r  example \MAF,Ir . The first digit of this 



code signifies the participants8 sex, either 'Mt for male, or 'Fr 

for female. The second digit signifies the participantsr 

ethnicity, either \Ar for African, or 'Er for Euro-Western. The 

third digit, E t ,  represents the word educator. To further 

identify a specif ic individual representing their category, a 

fourth digit, either the number '1' or 2 ,  was issued. Using 

the example of W A E l r ,  the reader is able to recognize that this 

participant is a male, African educator individually identi fied 

as number '1' within his category. As this is a comparative 

analysis, the use of a coding system aims to enhance the readers 

ability to identify similar and/or divergent perspectives 

depending upon the participants0 gender and\or ethnicity. The 

table below charts each participantsr identification code. 

FAE2 f male  I African 1 educator 

MEEl 1 Euro-Western ( educato~ 
1 male I Euro-Western 1 educatot 12 1 

Participants' 
Code 

* Identifisrs within each of the four categorf es 

Sex 

Africôn Male Educators 

Educators MAEl and MAE2 are both African males. MAE1 is 

currently working towards his Ed.D. at a University in Ontario. 

Prior to studying in Canada, -1 was employed as a secondary 

Individual 
1 dentif i er* 

Ethnicity Occupation 



school teacher in West Africa for several years, followed by a 

career in agricultural development work. MAEl plans to return to 

West Africa to resume his role in development work upon 

completion of his Ed.D. 

MAE2 is currently completing his M.A. in Education at an 

Ontario University, and will begin a Ph.D. program in Septeraber 

of 1997. MAI32 was born in East Afrrica, where he lived, studied, 

and worked until approximately six years ago. MAE2 Fs an 

agricultural specialist, and has been involved in various 

development projects. Once MAE2 has completed his Ph.D., he 

intends to return to East Africa and to work in higher education. 

African Female Educators 

Educators FAEl and FAE2 are both African females. FAEl 

received her Ph.D. in the U.K.,  and had a career in educational 

consulting in her home of East Africa, and in West Africa as 

well. She moved to Canada approximately one and a half years 

ago, and this is where she now resides. 

FAE2 received her Ph.L from a University in Ontario. She 

is currently employed with this institution as an instructor. 

FAE2 was born and raised in East Africa. She plans to live in 

Canada indefinitely and to continue her career as an educator. 



Euro-Western Male Educators 

Educators MEE1 and MEE2 are both Western males of European 

descent, MEEl was born and raised in the United States, and is 

currently working towards receiving his Ph,D, at an Ontario 

University. Prior to starting on his Ph.D., MEEL worked with a 

church-based development agency in Northern Africa for several 

MEE1 does not have any imediate plans to return to years, 

Af rica. 

MEE2 received his M.Ed. from an Ontario University. He has 

worked on various short-term development projects in East and 

West Africa. MEE2 plans on returning to Africa once he has 

secured suitable employment. 

Euro-Western Female Educators 

Educators =El and FEE2 are both Western females of European 

descent. FEEl was born and raised in the United States, and 

worked for a number of years as a teacher in both the United 

States and Canada before moving to West Africa in the 1980's. In 

West Africa, FEEl was employed as a Literacy Consultant with a 

church-based developrnent agency. She is currently working on her 

MA in Education at an Ontario University. She will resume her 

position in West Africa once she has completed her degree. 

FEE2 is currently working on her M,Ed, at an Ontario 

University and is teaching in a Secondary School as well. She 



was formerly employed with a Canadian foreign aid agency based in 

Southern Africa for two years. FEE2 has no immediate plans to 

return to Africa, however she did express a desire to continue 

her career in the South. 

What is Developnent? 

The Western Developrnent Paradicm 

When Participants MAES, E'AES, FEE1, FEE2, =El, and MEE2 

were asked to describe their idea of development, they al1 had an 

adverse reaction to this tenu, The reasons given for this 

reaction were primarily regarding this word's association with 

the West and foreign aid, The Western development paradigm, 

according to these participants, has succeeded in dehumanizing 

the people of Africa. 

Many of the participants, along with their reservations with 

the term development and al1 that it implies, also expressed 

concern regarding current so-called development initiatives and 

the ways they have been implemented. Participant MAE2 explains 

why he has a negative image of the tenn development: 

Development has to be able to produce a kind of 
[state] that will last forever.. .basically, in my 
language we have a word that means how 1 have just 
described development, a transfomative process. 
But when I hear this English term it has always 
been associated with foreign aid or foreign 
projects or foreign workers and it really does not 
mean a positive transformation, , . it is actually 
quite negative for me. 1 really think it is 
important to distinguish between the [East 



African] word and the Engllsh word because they do 
have different meanings for me and normally the 
English word does not hold a meaning of 
transforming into anything positive or desirable 
(-2 1 

Likewise, Participant FEEl recounts that conventional 

development appears limited to technological and economic 

progress. She suggests that other meaningful aspects of life are 

disregarded; that without technological or economic development a 

person or nation is labelled 'underdeveloped'. Furthemore, FEEl 

believes the West is maldeveloped because of its obsession with 

technology and economics. 

1 donrt really like the word, 1 like the word 
growth better...probably because it has become so 
economic and technological ... This direction that 
we have been on for a while now is so obviously 
bad for us. 1 am not denying that economy is a 
part of life, but certainly 1 think that if you 
look at other sides of life there are other places 
in the world that are more developed than the 
West. 1 definftely feel that way as a part of the 
social realm goes and interpersonal, political 
ways of getting along in society...but because the 
West is so powerful it impacts for good and for 
bad. . . [inflicting] tremendous damage on other 
cultures (E'EEI) . 
Participant MEElîs idea of conventional development is 

similar to MAE2 and FEElrs sentiments. He believes the negative 

etfects of modern development in Africa have far outweighed the 

positive. MEE1 believes that development treats people as 

abjects, rather than subjects of their own personal growth. If 



this is perpetuated, development and its recipients are doomed. 

He states:  

My experience with development is overwhelmingly 
negative. . . You can never do something for someone 
else; usually people feel used in that 
process.. .While it rnight be said to be in their 
best interest, if they are not in control of the 
process, if theytre not making the decisions about 
it, than theyfre not the chief beneficiaries...I 
think that therefs a kind of myth going around 
that development is okay because at least wefre 
trying to do something about it, even if itvs just 
10 per cent of the time that something positive 
and good cornes out of it, so thôtts al1 right. 
The problem with that is that the other 90 per 
cent isnt t neutral, it is actually negative, so 
itr s not al1 right (MEE1) . 
Throughout the development portion of the interviewr al1 of 

the Euro-Western educators expressed their concerns with the 

global dominance of Western values, and the negative role that 

foreign aid agencies have had in the South since the inception of 

development. The African educators concurred with this 

perspective, yet overall they provided a broader definition of 

development and placed greater emphasis on indigenous requisites. 

Partici~ation and the Attainrnent of Basic Needs 

When asked to describe their idea of an ideal form of 

development, the most explicit tenets given by al1 of the African 

educators, and to a lesser extent by two of the Euro-Western 

educators (FEE2 and MEEi), were participation and localization of 

development initiatives. The African educators al1 feel that, 



without locally defined goals and visions, genuine development 

cannot be achieved. On the issue of localization, MAES reacts: 

Development must localize its initiatives; that is 
what it is al1 about. If we are going to go for 
the true meaning of development; you know 
transforming from a particular condition to a more 
favourable one (MAE2) . 
The two female African educators believe that the basic 

needs of the people can be met by concentrating on participation 

and localization, thereby alleviating poverty. This parallel 

among the two female African educators is a logical one, as in 

most rural African villages it is the fernale's role to provide 

and care for the basic needs of her family, which includes food 

production. In many instances, women must walk several miles 

each day to fetch water. In addition, the provision of proper 

health facilities is also considered as an essential ingredient 

of the development process by two of the female participants, 

FAEl and FEE2. With respect to participation and basic needs, 

F A . 2  provides a vivid description: 

Development for me is the ability of being able to 
place food on the table for my family, for my 
community, to have a good infrastructure, water, 
to have a good education, to be able to read and 
write, and for the members of my coxumunity to read 
and write. In addition to that, development for 
me means development from within a person, not 
within a community but from within a person. If 
you can develop the talents and visions of the 
people, once you have developed that in a self 
then the other things become secondary, because 
they will be able to understand what it means to 
be educated, what it means to have water, what it 
means to be able to place food on the table and SG 



on and so forth. So we start from within and go 
from there (FAEL) . 

Participant FAEl defends her belief that the attainment of 

basic needs is currently the most essential issue for the 

development process. 

1 think that if people can have water to use 
everyday, very close to theni. It does not matter 
whether i t  is by developing water points in the 
villages, or providing a water tank in the 
village, but just so people have access. . . I would 
Say my priority of development is decent housing, 
water, electricity, and a [health] clinic near by 
(FAEI) . 
Al1 of the female participants addressed either health care 

or the provisions of basic needs throughout the course of their 

interviews. This common concern is notable, since women in both 

the North and the South are most often the primary caregivers. 

Educat ion 

Education is paramount in defining development for 

Participants FAEl and FEES. They feel that appropriate 

intellectual development of a country's people will inevitably 

address other development issues. E'AEl considers education an 

anchor to the meaning of development. She uses the example of a 

study which proved that women who had attained several years of 

education raised healthier children because of their awareness of 

improved health practices . 1 believes that education is 

strongly linked with the attainment of basic needs. 



Resources 

Participants MAE1, MAE2, FAE1, and E'EEZ stated that a 

countryf s resources play an integral role in the development 

process. Participant MAEl explains his thoughts concerning the 

relationship among resources, wealth, and power, 

The distribution of wealth, of xesources, of 
power, of knowledge that profits the local 
population of a particular society, needs to be 
empowered to have a fair distribution of wealth, 
of their own communities resources. And have a 
fair distribution of the power, because the power 
is what controls the resources. If the people are 
powerless, then they canft determine what will 
happen to their resources, how their resouxes are 
poing to be used, and so it has to be the 
distribution of power and it also has to involve 
people in participating, in deciding whatever goes 
on with their lives and the non-human environment 
(MAEU - 
Participant FEE2 describes the results of unequal power and 

wealth with regard to resources in Zimbabwe. 

. . .You have very rich land which is concentrated 
on large f arms, productive, commercial f arms, then 
you have marginal land over a large part of the 
country.. . [this is the land which] was allocated 
to the people.. . [consequentlyl deforestation is 
[now] a major problem (FEE2) . 

Environment 

Inclusion of the natural world was one of the greatest 

considerations for Participant MAEl,  as well as for Participants 

FEEl and FEE2, when asked to describe their perception of 

deve loprnent , The following excerpt illustrates MAElr s 



considerable inclusion of the environment and the non-human world 

as a part of his development paradigm. 

. . .the earth has to be part of this 
decision-making process. The earth speaks in many 
ways. The trees speak in many ways. The fish, 
they speak in many ways.. .when you start getting 
deformities in some of the wild life theytre 
telling you '1 am not part of the process, of the 
development process that is going...and the only 
way 1 can speak is by letting you see what you are 
doing to my body." And when we start losing al1 
the trees and we get a very warm climate, the 
'trees are telling us a message. And so the trees 
speak in many ways. ..Just go watch the environment 
and see what is happening, If you have very 
healthy trees, then they are telling you "Yes, I 
have contributed to whatever you are doing and I 
am okay. " [But when] they are dropping dead, they 
are speaking. They are telling you 1 am not part 
of what you are doing, and because 1 am not part 
of what you are doing, that is why 1 am dying. So 
for mer that is why the development process has to 
be people and earth centred ... Engaging the people 
and the environment in a dialogue. , . (MAEl)  . 
Participant FEEl's ideal prospect for development would 

follow an ecologically sustainable model. This ecological model 

would not only consider the importance of the environment, but 

would also regard the inception of an inclusive world as vital 

for positive development. 

.,.this model includes a multicultural world where 
there has to be conversation, and we change 
because of each other. It8s not like you stay 
there and do your thing and 1 stay here and do my 
thing, that is just not possible, that is not the 
way the world works. There has to be respect and 
appreciation for what is different in one 
another's cultures. There is a Russian literary 
author from the 1970's who said that when cultures 
meet, one culture will ask questions of the other 
and vice versa. These are questions they would 



have never thought to ask of themselves, and in 
this situation they both gain but they never 
become the other. You don8 t lose yourself and you 
do not become the other, but you are connected and 
we are growing, we are developing.. .the world is 
like a conversation and when I walk into the room 
the conversation is already going on and there are 
only certain things that you can contribute to 
that conversation, When 1 am in that room I am 
going to pick up ideas from other people and I am 
going to change because of that, and they are 
going to change because of me and when 1 leave 
that room the conversation is still going to go on 
and it is still going to keep some of the things 
that I said in it. But it will change because of 
new people that join it (FEE1) .  

According to the participants, the terni development is 

imbued in scepticism and adversity. This is most fundamental in 

the Euro-Western definitions of development. -However, the 

African educators are able to extend beyond the Western 

development paradigm, insisting that participation is paramount 

to genuine development in Africa. Other notable similarities 

include both female African educators8 emphasis on basic needs, 

and the two female Euro-Western educators concern for health 

care . 

The m i n g  of Sus tainable Developamnt 

Paxticbation and Localization 

Participation and localization are considered viable means 

to sustainability by al1 of the participants. When Participant 



FAEl was asked to define sustainable development, she said 

without hesitation: 

Yes, 1 mus t say that ' s why. ..for 
[development] ... to be sustainable the locals 
are [to bel involved. That means you are 
involving the indigenous people to carry 
them[selves] forward. So there must be a link 
between what the [international aid] agencies 
are doing and the local people (FAE1) . 

Similar to the definition of developrnent, it is commonly 

felt that if countries were to encourage a high level of 

participation, many other aspects of sustainable development 

would be addressed as well. Sustainable development could then 

be enhanced by ensuring the attainment of basic needs, 

environment and natural resource sustainability, rural-centred 

development , and appropriate technological innovation. 

Participant MAE2 addresses this further: 

The main thing that I see as being a part of 
sustainable development is that the project itself 
has to corne frorn the local people. Often 
[development ] pro j ects are externally imposed. . .but 
if that development does not come from the people, 
if it is not what they want, there is no way that 
it will be sustained. Once the project is over, or 
even throughout the project, the people wifl not 
support it and it will not be successful. It 
wasn8t their idea, it doesnlt fit in their context, 
it doesnrt meet their needs, or their habits 
( M A W  - 
Participant MEEl stresses the need for localization of 

projects and indigenous participation, while simultaneously 

reflecting Western values in his description. 



. . .in that sense the ownership needs to be totally 
with the people themselves : self-f inancing, 
self -management, self-decision making through al1 
the different areas that are necessary for people 
to take charge of their own future. So financing, 
organization, and management. They need to be in 
charge of that process. P m  not so much in favour 
of sort of the enclosed little communities taking 
care of themselves, I mean, thatfs not the world we 
live in (MEE1) . 
Included in the discussion of localization and 

participation, local ownership of resources is a paramount 

consideration for six of the eight participants (-2, FAE1, 

FAE2, FEEl, FEES, and MEE2) . A common sentiment among these 

participants is that local control of resources is crucial in 

order for Africa to achieve a state of sustainability. This 

control would include participation in the decision-making 

process regarding utilization and conservation of their resources 

and ultimately their environment. Participant FEEl believes that 

a country's resources should first be made available to itself; 

that the decision to trade and export is secondary. This 

ideology stems from her experience in West Africa, where 

foreigners have extracted precious metals from the land and 

exported raw materials to the West for processing. A large 

majority of the profits inevitably go to the foreigners who 

export and process the material, with a relatively insignificant 

portion returning to this West African country. 

Participant FAEI also recognizes that power differentials 

between the North and South should be redistributed. She speaks 



of colonialism, which enabled Europeans to reap the resources of 

Africa and promote their own development and wealth. She 

believes that if Africa is to achieve a level of sustainability, 

the West must recognize that their development has been 

subsidized by the South, and therefore realize a moral obligation 

toward contributing to sustainable development in Africa. As 

well, the rich countries must curb their wasteful habits in their 

own lands. She continues: 

They have a moral obligation to assist with 
development in Africa. Not even in the case of 
j ust money . 1 was in London, and they were 
throwing entire Libraries into the waste. And I 
had to organize these books so that they could be 
given to an organization called Book Feed, and 
sent to Africa. So, being more sensitive to the 
needs of other people. In the developed countries 
there is just so rnuch waste (FAEI) . 
Access to land îs another concern within the context of 

localization of resources. Participant MEE2 recognizes that, 

while there has been a growth of urban cities, the majority of 

the people in most African countries reside in rural areas. He 

believes that providing support for rural areas by increasing 

access to land where possible is integral to sustainability. 

This would give the rural people a greater opportunity to grow 

their own food, as well as trade their produce in local markets. 

He is wary of international trade, believing that this has caused 

many African countries to forfeit their own food production for 

cash profit, Participant FEE2 agrees that access to land is 



important for sustainable development in Africa, providing that 

farming techniques are environmentally sound. 

[Sustainable] pro jects should be more farsighted ... My thinking of sustainability is rooted in the 
land, because whatever projects are going on must 
work toward preserving the land. The land and 
farming techniques are key elements. It cannot be 
one generation doing one thing and not thinking 
about the next. Sustainable development must have 
as little cost as possible to the future (FEE2). 

Environment 

The ability to practice conservation regarding the 

environment is a primary consideration for sustainable 

development in Africa for five of the participants (MAE1, MAE2, 

=El, FEES, and MEE2).  Participant MAEl sites the environment as 

a major tenet of development, and this sentiment is carried forth 

in his def inition of sustainable development. Participant MAE2 

feels that environmental concern is particularly relevant to 

sustainable development. 

The main thing is of course the environment, it is 
the environment that is carrying everything. If 
you destroy the environment then people cannot 
reside in that particular locale. So this is also 
something to consider. Whatever the project or 
initiative may ber it cannot distract from, nor 
destroy the environment. It has to sustain the 
environment (MAE2 ) . 
Participant MEE2 holds the environment as a chief tenet for 

sustainability. This concern is primarily resulting from the 

North's general disregard for the environment, which has created 

global degradation . 



Sustainable development seems like a paradox in the 
way that wevve corne to know development. If 
development is what we have here, then itrs not 
possible to have it globally. In reality, 
environmental studies with everyone having a 
standard of living that the people in Northern 
countries have, the earth couldnqt sustain it, so 
therefore it wouldn't be sustainable, Sustainable, 
I guess to me, is something that can continue 
indefinitely and that seems to collide with 
development , if ne think of development as 
reaching a level of industrialization that we have 
in the North (MEE2) . 

Res~onsible Goverment and Power Redistribution 

Both female Euro-Western educators require responsible 

goverment in their mode1 of sustainable developrnent. 

Participant FEEl believes that this should be enhanced by an 

equalization of power and representation on both local and global 

levels in order to achieve sustainability. Participant FEEl 

provides an excellent example of a country working toward a type 

of Af rican democracy: 

In Sierra Leone, [in order to determine whether 
the national elections should take place because 
of political =estr 1. ..they didnBt have a 
referendum, instead they brought representatives 
from different groupsr women leaders, labour 
leaders, church leaders, chiefs of the cheifdoms, 
school leaders, everybody choose a representative 
and that person spoke. And that 1 think is how 
democracy has to work in Sierra Leone because 
voting when people cannot read and write, it is 
very hard for them. 1 think these forums were a 
wonderful way of democracy working there. But 
democracy is such a Western concept as well. So 
for me you have to go back to the actual value of 
democracy. . .al1 of the different sects of society 
have a voice in the process, not so much that 1 



have a voice in this, but the women, the children, 
the elderly, the challenged, the workers, the 
owners, they somehow have a place or a forum, a 
place where their voice can be heard, very similar 
to the goverment in South Africa (E'EE1) . 
Both FEEl and FEE2 believe that responsible governance and 

power redistibution would promote social justice, empowerment, 

and, for FEE1, equality. These concerns are highly regarded in 

Western feminist ideoligies, 

A Holistic Paradiam 

Three of the four African educators describe their 

definition of sustainable development as holistic. They feel 

that rnany aspects of l i f e  are interrelated. The individual, 

f amily, community, environment, wildlif e, and spirituality are 

al1 aspects of life which are fundamentally linked for 

Participants MAE1, MAEZ, and FAE2. Participant MAEl describes 

his idea of a holistic development paradigm. 

,,,Development is sustainable when there is a 
balance. . . if development only emphasizes the 
material aspect, 1 wouldnrt Say it is not 
development, it is part of development but itrs not 
sustainab~e...Sustainabie development will be a 
process that promotes an integrated approach to 
development and a process that emphasizes the 
well-being of the human being, the well-being of 
the environment and a process that incorporates the 
spiritual aspect of humanity or the religious 
aspect of humanity , . , That ' s when it s sustainable, 
when itrs holistic. When it is holistically 
integrated (MAEI) . 



Participant MAE2 also feels that a holistic approach to 

sustainable development is imperative. Education, health, or 

water as single concerns cannot be considered priorities to 

development. He believes that sustainable development must 

acknowledge the linkages among a myriad of requisites. 

Sustainable developrnent rnust embrace economic, environmental, and 

social realms of a society to warrant success. Furthemore, 

sustainable development should aim to enhance a communityrs 

practices rather than reject and disrupt them. He provides a 

description of what he considers to be a problematic development 

project, as it failed to recognize the importance of a holistic 

approach. 

I recall a project that went to a rural area to 
establish a [Western style] school.. .Education 
should be a priority for the children and for the 
adults too, but establishing a school in that area, 
considering the other factors for instance before 
the school started in that area, the people's 
situation was very sustainable. They were living 
in a harmonious relationship with the environment 
and within their social context, with everything. 
But by the time you establish the school you have 
to take the children and put them in school; and 
the children were the ones who were herding, or 
farming, al1 sorts of things. Admittedly the local 
people like this idea of the school because they 
think there could be a great future for their 
children, but if you do not gioe something back to 
the people, if they do not see the benefits of this 
initiative, than al1 you are doing is disturbing a 
harmonious situation (MAE2) . 
A holistic approach to sustainable development is the most 

prevalent commonality among the African educators. Included 



within a holistic paradigm, other primary concerns, such as 

participation and the environment, are addressed. Environmental 

concerns are also critical to the Euro-Western educators. The 

Euro-Western f emale educators have a particular concern for 

responsible governance and power redistribution within their 

framework for sustainable development. 

Major Obstacles to Sustainable Developrnent 

EXTERNAL OBSTACLES 

Foreian Aid Aaencies 

Foreign aid agencies are considered as obstacles to 

sustainable development in Africa by al1 of the participants. 

They al1 agree that international financial aid organizations 

such as the World Bank and the International Monetary Fund have 

forced a Western economic development paradigm on African 

countries, without considering the actual needs and interests of 

the indigenous people and the environment. The majority of the 

participants suggest that these agencies hold the interest of 

Western business and society as paramount in their efforts in the 

South. The World Bank's Structural Aàjustment Program (SAP) 

demonstrates this notion through trade liberalization. As well, 

as Participant MEE2 suggests, in his comments on sustainable 

development, international trade for many African countries has 



caused people to forfeit their food supply in order to 

participate in the global economy. 

Participant FAE2 asserts that these agencies have 

promulgated a neocolonial state in Africa. She maintains that 

their programs have ensured economic misery for the recipient 

African countries. 

SAPs, 1 think, are another form of colonialism, 
neocolonialism, and terrorism. Besides the fact 
that they are supposed to help the various 
countries plan and pay debts, it is actually a 
way of perpetrating the colonial yoke from one 
generation to the next. If you strangle the people 
so bad that you can squeeze the l a s t  breath out of 
them to pay a debt, once that debt is paid, if it 
can ever be paid, do you see them having strength? 
Able to work on their own problems? 1 do not see 
it. Now it's called structural adjustments, 1 
believe in another few years we will have another 
package entitled something new, but representing 
the same ideology as the old (FAE2) . 

Participant MAEl strongly agrees with F m ,  asserting that 

these agenciesr programs have created inappropriate and 

consequently violent economic and social structures within many 

African countries. He feels that these agencies have failed to 

understand the realities of the situations in various countries, 

thereby exhibiting a ". . Jack of respect [and a] lack of 

recognition of indigenous initiatives in the South" (MAEU . He 

goes on to state that these agencies have relentlessly imposeci 

Western values on the South. This has perpetuated an ideology 

which maintains that whatever stems from the West is the nom, 



and therefore development is ultimately defined in a Western 

context. Unfortunately, this approach is detrimental in an 

African context. M M 1  states that the West has implemented 

structures that accommodate an economic perspective, but these 

structures do not exist in Africa. For instance? when SAPs are 

imposed on African countries, and people are, consequently, 

terminated from their jobs, there are no alternatives for these 

unemployed workers. There is no social welfare system assisting 

these people and their families. Participant MAEl further 

explains the repercussions of this situation: 

. . .And because we are being pushed in AErica to 
keep up with the development standards of -the 
West, that is a major obstacle. You still have 
ninety per cent of the population living in rural 
areas...these people still use their indigenous 
knowledge, skills, and technology. Most of them 
are still using the hoe to cultivate their land. 
And to move them from the hoe to the tractor, you 
don't have any intermediate technology or 
appropriate technology that will move them from 
the hoe to something closer to a tractor...and 
that is why we cannot produce enough food for 
ourselves (MAEI) . 
Participant -2, s perspective reaffirms that of MAE1. MAE2 

s t a t e s  that the foreign aid agenciesr agendas are supported and 

implemented over local peoplesr desires and visions in order for 

the National government to create or maintain- a positive 

relationship with foreign superpowers. FAE2 also holds similar 

sentiments to MAEl and MAE2. She states: 

The problem I find is that the people have become 
so dependent on outside forces, and if you have 



conceived a project and need a, b, C, d, and 
therefore need to approach donor agencies, there 
are many conditionalities that corne along with 
that, "If you have not satisfied \ar therefore we 
cannot give you help"...there are problems with 
that. It is not unless we have woxking 
relationships or we have an understanding with the 
outside community that we can actually corne up 
with something that is viable. In other words, in 
addition to developing my own sustainable 
development project, it is important that whoever 
I am dealing with has an awareness of what is 
meaningful to me, and they do not create 
conditionalities , , . In other words we have to have 
a meeting point (FAES). 

Al1 of the Euro-Western educators strongly agree with the 

African educators regarding the negative consequences of foreign 

aid. Participants FEEl and MEE2's perspectives on foreign aid 

are most similar with those of the African educators. MEE2 

comments on the World Bank and the fMF: 

1 think the World Bank has focused on mega 
projects, bigger and better and at the expense of 
a lot of people's livelihood. On the land people 
have been moved for dams, electricity. For what? 
For mineral extraction and things like that. That 
is sort of the mega project focus of the World 
Bank and it s been dangerous. And it pays little 
attention to the environment, environmental 
consequences, and human consequences . The IMFr s 
influence has been in Structural Adjustments, and 
the way that they have squeezed countries 
f inancf ally, where they were encouraged to borrow 
money. Now they are squeezed to pay back and to 
earn that foreign currency. . . [to make matters 
worse] they now have an open-end market, have had 
to devalue their currency, and let in 
multi-nationals to overtake the land, So there is 
a continuing cycle of sucking out money; billions 
of dollars are being extracted. Itrs so cruelly 
ironic that the ïMF can say that theytre doing 
something charitable. You know, this is some kind 



of aid, when in fact theyrre making billions of 
dollars (MEE2) . 
FEE1 also considers the World Bank as an obstacle for 

sustainable development in Africa. She believes the prescribed 

structures have instead created dependency. 

. . .Everything is imported. There is a dependent 
situation where you take the resources out of the 
country and you pay less and less and less for 
them and they are forced to have to buy whatever 
they need which you have introduced them to and 
told them that they need, and buy it around the 
country. That has been a huge obstacle. That is 
such a burden on African countries, and that has 
been a huge benefit to the West and to the World 
Bank, and a huge hurt to Africa where 80 to 90 per 
cent of profits and resources are leaving the 
country that could pay the interest on the debt. 
That has been a big burden on the social 
structure, housing, education, and things like 
that (FEE1) .  

Foreiun Aid 'Ex~erts' 

Participants MEEl and FEE2 agree that these agencies have 

promoted a dependency cycle in many African countries. However, 

they place greater emphasis on the implications of foreign aid 

'expertsr . Participant MEEl believes that current foreign aid 

practices are not viable ways of improving the quality of life 

for African people. Be maintains that it is the foreign 

technocrats and bureaucrats who hold the decision-making power, 

often abandon their projects after a short time, and receive 

hefty salaries for this disservice. Participant FEE2 describes 



the complicities and contradictions of foreign aid workers living 

in Africa. 

1 am afraid that every time a Northerner goes 
there we are bringing in our view of the world and 
therefore you are really living one way but trying 
to appear as if you're living another, it is just 
not going to wash.. .YouFve got the better clothes, 
youfve got your feet up. They Say "Why can't 1 
have that? Why canrt I travel somewhere?" You are 
an example of Western society no matter what you 
think. You show pictures of your family and they 
are looking at the nice couch in the background 
saying "Wow!" How can you mode1 a different 
system? Forget it, you had better live similarly 
( F E E 2 ) .  

Both MAEl and MAE2 Eeel that foreign aid \expertsr are an 

obstacle to sustainable development in Africa. Participant MAE2 

relays a f irst  hand experience with foreign aid workers. 

. . .there was more development workers than there 
were people to whorn the project was geared to. 
There was one project where ten experts were 
employed and the whole project \s budget was one 
million dollars. A majority of the funds went to 
paying these high priced experts and only the 
little left over went to the people, the real 
project. At the time 1 experienced that, there 
were some [African] experts who were working there 
as well.. .The [African] professors were taking far 
l e s s  money than the American professors. When you 
see the capacity and the experience of these 
people, the [Africansl are far more experienced 
than the foreign 'experts'. So under these 
circumstances it is easy to have doubts about 
'developmentr pro j ects (MAEL) . 
Participant MAE2 continues to examine the nonsensical 

tendency to employ foreign \expertsf as opposed to investing in 

local people. It is not uncornmon for foreign 'expertsr to spend 

as little as two years in an African country leading and 



implementing developrnent projects. These projects fail to 

empower local participants, the very people who have a long-term 

interest in the welfare of their community. Rather, foreign 

loans are spent on employing foreign 'expertsr. Under these 

conditions, sustainability is obstructed. 

. . . We are very cynical of those foreign experts. 
We often feel that they just came here for 
employment.. .and plan to build their own career. 
When they go back they can analyse, they can 
publish many articles saying that they are 
'expertsf on [East Africa], but in the real world 
they didntt change anything for the local people 
(MAES) - 
Another important point Participant MAE2 spoke of is the 

disrespect for alternative knowledge systems on the part of many 

foreign 'expertsr. When participant MAE2 was involved in a 

pastoral farming project in East Africa, the foreign 'expertsf 

vaccinated the herds of cattle with their own form of 

vaccination. The fact that the local herdsmen had an effective 

vaccination process appropriate for the local environment and 

conditions was disregarded. "They came with the ideology that 

their way of vaccinating was the only way of doing things, and 

was far superior to the Somali way" (MAEP) . Consequently, the 

new vaccination process is only invoked every few years at best, 

because the necessary equipment is rarely available. MAE2 

considers this project and the foreign 'expertsf approach to be 

inappropriate. 



Participant MAE1 would not consider himself to be adverse to 

al1 foreign \expertsr, yet he has had experiences similar to that 

of m2's. The following anecdote illustrates one foreign 

\expertpsr lack of understanding towards the needs of the local 

people, as well as a determination to impose Western values on a 

well established and thriving indigenous development project. 

... He accused the association of doing too many 
social things and he thought that we had to be far 
more business oriented. 1 said "Yes, business 
oriented, but who determines what is business?" 
It has to be business related to what is conducive 
for the people and what people can buy. You 
cannot produce there for the urban centrer 1 was 
against that. If you are promoting business at 
the rural level, the first people that will 
benefit, if it is going to be a sustainable 
development approach, should be the rural people. 
Why should the rural people produce just for the 
urban centre? They can produce for the urban 
centre in terms of selling their surplus but there 
is no way you can ask them to produce for the 
urban centre when they donrt have enough for 
themselves ( m l ) .  

Western Dominance and Control 

Al1 but Participant FM1 emphasizes that the West and 

subsequent power differentials are major obstacles to sustainable 

development. In fact, Participant MAEI, along with al1 of the 

Euro-Western educators, maintains that the West is presently the 

greatest obstacle for sustainability in Africa. Power 

differentials are a predominant issue because of the onslaught of 

globalization and the historical and current domination by the 



West over the rest of the world. Currently, the West and itr s 

capitalistic economy holds an extreme level of power, used to 

exploit both people and the environment. In addition to this, 

the West is also preoccupied with technological innovation, which 

contributes very little to the efforts of sustainability. 

Participant MAEl believes that the imposition of Western 

technology has been an obstacle in Africa. Often this technology 

is imported without spare parts or proper resources to maintain 

it. Once this technology breaks dom, the local people are 

forced to send their money to Western suppliers if they wish to 

continue utilizing such technology. MAEl further explains that 

Africans are not opposed to learning from the West. However, he 

does insist that it must be left to Africans to decide what 

should be adopted; what practices and technologies are 

appropriate within an African context. He continues: 

... And f o r  m e  there is a moral obligation from the 
West to have that done, because quite a lot of the 
wealth that is in the West has corne from Africa. 
The gold, diamonds, you name it, it came right 
from there. And so we need to have a mutual 
trust, respect, CO-ordination, and support of each 
other. And so 1 would nane that as one big 
obstacle (MAE1) . 
The following excerpt illustrates Participant MEE2's 

thoughts on the exploitative axîd manipulative behaviours inherent 

to a capitalistic system: 

. . . wer re not environmentally sustainable here [in 
the North],..In capitalist countries, owning more, 
having more services, living a cornfortable life 



[has always been irnportantj. ..There are al1 kinds 
of areas, advertising; and the advertising 
industry is unbelievably insidious in the ways of 
the work.,.I remember doing a paper...on 
consumption and consumer addiction and looking at 
addiction, physical addiction, compared to 
consumer addiction. It has surprisingly similar 
factors in why people get sort of out of control 
and need to consume; and that advertisers are 
playing into that by creating a need. Creating 
emotional needs, not just because you really need 
this, but because your neighbours have this. So 
until you have this, yourre not worthy or yourre 
not satisfied, you're not complete,.. [This is] to 
fuel more consumption and, yeah, more 
disposability (ME;ES) , 

MEES'S explanation of consumerisni advocates MAEIC s concern 

for Western dominance and its tendency to peddle inappropriate 

technology in Africa. The West's appetite fox  creating new 

consumer markets is both insidious and continual. 

Participant FEEl addresses the individualistic and voracious 

predisposition common to Western society. 

1 think that greed is really everywhere. But I do 
think that when you get away from that face to 
face kind of culture, and when you can be legally 
greedy, you donr t knaw to feel guilty about it 
anymore. You begin to think it is your right. 
There is so much entitlement in the West, "Itr s my 
right," you know?. ..Of course 1 should be allowed 
to go to university. Of course 1 deserve to make a 
high salary. Of course 1 shouldnrt have to pay 
high taxes, and as for those people dom the 
street, thatr s their problem (FEET) . 
Participant FEEl adds that Westerners are generally unaware 

of their cornplicities with regard tu the ongoing oppression of 

people in the South, Instead, Westerners have given themselves 



laurels and accolades for such deeds as raising fmds for one 

medical operation in order to Save one child from a disease which 

one-in-one million people are afflicted with. She believes that, 

while this deed is commendable, these achievements can be viewed 

as ironic considering that more children die of common diarrhoea 

than anything else in the world; that this occurs simply because 

there are not enough resources in Africa for al1 children to be 

immunized. Further frustration stems from the knowledge that 

this reality remains unrecognized by the majority of Westerners. 

FEEl further illustrates this point when she states: 

It just makes me sick...we talk about equal rights 
but we donrt have equal values on human lives. 
Even with the flood in Winnipeg, I feel terrible 
about that, but there are thousands and thousands 
of dollars going to Winnipeg. A few people died, 
not very many 1 donlt think, but on the news, day 
after day, they had the anchor man standing in hip 
boots and hoping that the flood is bigger than it 
was so that they would have a good news story. 
And in Africa, look at the situation in Zaire. 
Those people that ran from one end of that huge 
country to the other for months and months and 
months. 150,000 people died, but somehow they 
weren' t as valuable, And now there is a ship of 
2,000 US Marines heading for Sierra Leone to 
evacuate 200 Americans, in a city of 750,000 
people. So therers got to be a change in values. 
We have to realize that we are a11 brothers and 
sisters on the earth and al1 human beings. We 
should be able to enjoy the good things and al1 
take responsibility for the h a m  like the ozone 
layer or whatever it is. We cannot ever make it 
totally equal, but nobody deserves that war 
(FEEl)  . 



Participant FEE2 expressed her concern with the 

concentration of power found in the West, She explains that 

Western power is so dominant that it would be difficult for a 

group or region to undermine it. She sees Western governments, 

the large foreign aid agencies, and transnational corporations as 

Af ricat s assailants . Participant MAEl strongly supports the 

perspective that Western power and its obsession with capitalisrn 

has become a major hazard to the prospect of sustainability, 

particularly in Africa. He believes that these superpowers, 

along with Africars political leaders, have created and 

perpetuated structural violence within many African countries. 

This has allowed them to maintain access to valuable resources. 

1 wouldnf t blame just the West. The structural 
violence has also been created by the political 
leaders. They create structures and they connive 
with big Western powers or big corporations from 
the West to ensure that there are structures that 
maintain violence; there are structures that 
maintain inequality, there are structures that 
maintain unequal distribution of wealth ... They 
want to maintain the status quo. ( m l )  

MAEl suggests that by perpetuating crisis of this type, by 

making sure that people do not have access to education, they are 

kept ignorant and unaware of their own realities. In many cases 

people are not aware of their own rights or their obligations to 

the state. They lack a critical consciousness. The political 

leaders, along with their partners from the West, work to ensure 

that people are kept in this state of unawareness; unable to 



organize theniselves or to work towards the removal of the powers 

that be. In many instances these superpowers provide military 

weapons to local regimes, thereby allowing them to rule by the 

gun . 
Participant FaEl did not mention the West in her discussion 

of obstacles, however she pointed to the West in her second 

interview, when asked how the Ugandan civil war was funded and 

who sold the weaponry to the soldiers. She then stated that it 

is often in the West's best interest to maintain a certain level 

of chaos in Africa. . 

Globalization 

Participants MAE2, FAE2, FEE1, and FEE2 believe that 

globalization is rapidly becoming a pre-eminent obstacle for 

sustainable development in Africa. MAE2 considers this obstacle 

as the most pressing. Capitalisrn, an economic mode1 which 

promotes the exploitation of humans and the environment, has now 

become the prominent global system. He asserts that the world 

economy ensures success for some regions while advancing the 

marginalization of others. He believes the fate of many na t ions  

is detemined by the ruling eliters political agenda-. 

Participant FAE2 also recognizes the danger of an ever 

increasing gap between the North and the South within the global 

econorny. She believes it is imperative for Africars future t o  



try to bridge these  gaps, however she appears rather pessimistic 

regarding the prospect of the North assuming this duty. 

Participant FEEl maintains that globalization has 

disempowered indigenous people and thwarted participation, a 

fundamental tenet of sustainable development. She states: 

Itfs the whole world economic structure of course 
that encouraged single commodities in countries 
and encouraged things that donrt keep people 
involved. [It has] discouraged pride of local 
culture and development of any kind of African 
owned business (FEE1) . 

INTERNAL OBSTACLES 

The Colonial Leaacv 

Six of the participants, MA& FAEÎ, FEEl ,  FEE2, MEE1, and 

MEE2, discussed colonization as a current obstacle. The 

remaining two participants, MAE2 and FAEl, referred to challenges 

that colonization and neocolonization have generated in other 

sections of the interview. 

The four Euro-Western educators consider current boundaries 

employed by the div ide  and a l e  policy of the colonial empires as 

a major obstacle to sustainable development . The f ollowing 

excerpt is Participant MEEZt s explanation for considering state 

boundaries a barrier to sustainable development. 

[Another obstacle would bel the colonial legacy of 
where the borders were drawn. 1 think they were 
arbitrarily decided, "Okay, we're going to have to 
put the border here, but you, you can still have 
Mount Kilimanjaro because it is a gift." They 



gave it as a gift! It was just absurd, and that 
kind of really bizarre fencing never took in to  
consideration [exis tng] boundaries in terms of 
people who lived [within] cultural 
boundaries...This seems to now be more and more of 
a problem (MEES) . 
Participants MEEI, FEE1, and FEE2' s sentiments parallel 

MEE2, S. They express concern for the lack of ethnic, racial, and 

geographical boundaries found in many of Africa' s nation states. 

These externally imposed boundaries, they believe, have generated 

interna1 unrest and civil dissent. MEEl states that todayts 

boundaries comply solely to the colonial divide and rule policy. 

Participant FAEl considers state boundaries and the  divide 

and rule system in discussing the reasons for existing political 

instability. 

Some of the political problems are actually linked 
to colonization, Divide and rule, make people who 
are a part of large empires divided into different 
countries. For example, one side in Uganda, one 
side in Zaire, so that there is no empire ( F A E 1 ) .  

Participant FAEI is the only African educator who mentioned 

the issue of boundaries. Yet, MAEl strongly believes that the 

colonial legacy has spawned several other problems i n  Africa. He 

recalls the profound damage the iniquitous colonial psyche has 

had on his ethnic group: 

Many times it is easy for us t o  blame our colonial 
masters, and 1 would l i k e  to emphasize that, yes, 
they have a role to play here.,. [the colonial 
mentality] made us devaiue our culture, our 
languages, our technology, o u  value system, our 
knowledge skills. .and al1 of this knowledge and 
s k i l l s  have been called primitive and 



unsustainable, unproductive. They have implanted 
in us some sort of foreign culture for which we do 
not have linkages and connections. For 
example.. .when I was going to school 1 was taught 
phrases like 'black out', 'black sheep of the 
family* , 'black market', and so on and so forth. 
Al1 these have negative connotations to the extent 
that, in rny village, in my ethnic group, any crop 
or any local breed of an animal that is beautiful, 
you know growing wild, is called a local name and 
it ends with white, like a white chicken, a white 
papaya. Letrs Say you have two varieties of 
papayas growing, one variety has very big fruits, 
nice, good looking, beautiful fruit; the other one 
has thin looking, not nice, not sweet kind of 
fruits; in a lot of ethnic groups in West Africa, 
1 am not too sure about other parts of Africa, 
they would cal1 the papaya with the beautiful 
fruit a local name which translates as white 
papaya, it has nothing to do with the colour...You 
know, you can really see the damage ... the impact 
that it has had on people even to name their local 
things, objects, as white whatever. Giving the 
implication that it is superior.. . ( m l ) .  

Participant MEEl believes this hierarchical colonial 

rnentality has since been internalized by local bureaucrats. He 

recalls "seeing these people treating their patrons as though 

they were slaves, forgetting that they are civil servants 

supposedly providing services for their fellow nationals" (MEE1). 

Neocolonization has actively retained many of the colonial 

problems, and created new problems as well. Several of the 

external obstacles presented in this section can be considered as 

contributors to neocolonization. Both curent foreign aid 

practices and a feeling of intellectual superiority held by the 

foreign aid 'expert* subscribe to neocolonialism. Directly 

associated with these factors is the Westr s insatiable appetite 



for wealth, power, and global dominance at the expense of less 

powerful regions, peoples, and the environment. Al1 of the 

African educators implicitly, or in FAEZrs case directly (see 

quote within Foreign Aid Agencies section), named neocolonization 

as an obstacle to sustainable development at various stages of 

their interview. Yet, only the two Euro-Western male educators, 

MEEl and MEE2, included neocolonization within their discussion 

of obstacles. Participant MEE2 describes his theory regarding 

both the Westrs and foreign aidrs relationship to neocolonialisrn. 

The colonial legacy is also related to the IMF 
squeezing, as well as the multinationals in a 
sense. But also, there have been plantation-type 
faming and those kinds of examples of resource 
extractions...and so those various [African] 
countries are acting as colonies and resource 
suppliers. 1 think there is still a legacy of 
that happening (MEE2) . 
Participant MEEl also addressed neocolonization in this 

portion of the discussion. He spoke briefly about French West 

Africa's monetary tie to the French franc, the steady devaluation 

of the French West African currency, and the necessity to slowly 

delink this relationship with the French franc to avoid economic 

disaster in French West Africa. Overall, MEEl believes these 

foreign powers still subsist in Africa for their own image and 

glory. 



Lack of Relevant Education 

Another legacy of colonialism, or neocolonization, is the 

education system conunon throughout Africa. This legacy has 

resulted in African Participants MAE1, FEAî, and FEA2, as well as 

Euro-Western Participants FEE1, FEES, and MEE2's, concern for the 

lack of appropriate education in Africa. A sense of critical 

consciousness has not  been achieved because of this void. 

Thereforer when an African nation is led by a corrupt goverment, 

the people lack the ability to reject and denounce such a 

goverment. MAEl describes the ways in which this education 

system has distorted the history of Africa and has taught the 

indigenous people to devalue their cultural valuesr discount 

their traditional knowledge systems, and abhor their indigenous 

laquages. In the following excerpt, he recounts his experience 

as a student of the colonial education system. 

Wher? 1 was in elementary school ...y ou were not 
aloud to speak any other language except for 
English. 1 will glve you a normal school day. You 
go to school in the morning, your class teacher's 
first item after role calling was what we cal1 the 
black spot. It is a round abject that is coloured 
black. The teacher would identify the first 
person that he or she caught speaking any language 
other than English, and would hand over the black 
spot to that student. Right through the eight 
hours that you are in school you make sure that 
you find somebody else in your class speaking a 
local language and you hand over the spot, So 
this black spot would go over and over and over 
until the end of the day; and for the last item of 
the day, your teacher would Say: "Before you go 
home boys and girls, who has the black spot?" 
Often that student would w a n t  to hide it. The 



teacher would start with the first person and then 
the first person would Say "Well, 1 gave it to 
her, '' and the second person would profess "1 gave 
it to him," and finally there is no way you can 
hide. So the teacher would get the last student 
holding the black spot and, depending on the mood 
of the teacher, this student would get lashes on 
his or her back. It could be six lashes, it could 
be twelve lashes, whatever. And then you go home, 
you corne the next day, and Monday to Friday it is 
the same process for the rest of the tirne you are 
there. And it was called 'Black Spot," for 
speaking your own indigenous language. And you 
were beaten up ... By the t h e  you leave high school 
you hate your indigenous language, you hate your 
culture, you look at your culture as being 
primitive, as being backward (-1). 

MAEl noted that not until 1992 did his country accept the 

teaching of indigenous languages in the school system. 

Participant FAE2 agrees that the curent education systern is 

irrelevant to the needs of the indigenous people. 

Participants MEE2 and FEE2 hold similar sentiments to those 

of FAE2 and MAE1. They feel that the implementation of the 

British educational system in Africa is inappropriate. For 

instance, MAE2 recognizes that African children learn more about 

European history than they do about African history. 

Undemocratic Political leaders hi^ & Political Instabilitv 

The issues of Ipoorl political leadership and political 

instability were identified as obstacles by al1 of the 

participants. Likewise, al1 of the educators referred 

specifically to the lack of strong leadership which effectively 



and honestly addresses the needs of the people. They feel that 

many elected politicians have abused their power. Participant 

MEE2 states that this condition is not unlike that of Western 

politicians, or of any other politicians in the world. 

The development of infrastructure, fo r  example, often occurs 

in the regions where the current president of a country was born, 

as opposed to where it is most needed. Rirthermore, elected 

politicians have often spent large amounts of state finances on 

unnecessary luxury items such as expensive cars and extravagant 

trips abroad. As well, leaders are frequently more interested in 

achieving short-term goals than long-term effects. These leaders 

are prirnarily concerned with immediate recognition and their own 

reputation. A need exists for leadership that places emphasis on 

sustainability. 

An interesting observation, with regard to the expressed 

concern for a lack of democratic leadership, is that al1 of the 

African participants are from countries that were either 

one-party states for over two decades or had been ruled by a 

military regime. Participant FAEl views political instability as 

the biggest obstacle to achieving sustainable development. The 

follLowing excerpt is a very poignant statement which obviously 

stems from FAElrs personal experiences with a lengthy civil w a r :  

With regard to political instability, when a 
country is at war it becomes impossible for it to 
develop. At five O dock p-m., as itr s getting 
dark, every night people begin to worry whether or 



not they will make it through the night without 
being shot by the soldiers. Under these 
conditions, it becomes impossible to think about 
your future or the future of your country. When 
people are scared for their life, it is very hard 
to be imaginative (FAE1) . 
She places political instability at the core of obstacles to 

sustainability because she believes that when a country is in 

'peace', the people are not in constant fear and therefore able 

to be productive. She expressed how people are able to gain 

confidence when they do not have to wake up hearing gun-shots. 

This insight was extsemely valuable, as it is quite easy from a 

Western perspective to take the absence of war for granted. From 

the way Participant FAEl spoke of this issue, it was obvious 

that, because her life experience, she does not take the absence 

of war for granted. 

Both Euro-Western female educators (FEE1 and FEE2) believe 

that the direct implantation of Westesn-style dernocracy in Africa 

is problematic. FEEl expressed her respect for traditional 

indigenous decision-making processes. As previously sited, she 

believes that Uganda and South Africa' s gooernrnental models are 

more appropriate forms of democracy for Africa. FEE2 however, 

has her reservations about democracy in Africa altogether. 

Rather, she wonders whether a one-party system might be a sound 

solution for African nations, as she believes that this may 

promote political stability. 



The obstacles to Africafs pursuit of sustainable development 

are numerous. A l l  of the participants recognize a nyriad of both 

external and interna1 obstacles. Prevalent obstacles such as 

Western dominance, foreign aid and foreign experts, the colonial 

legacy, irrelevant education, and undemocratic political 

leadership were acknowledged in varying magnitudes dependant upon 

the lived experiences of each educator. However, al1 the 

participants consider the West and foreign aid as the two key 

obstacles to sustainable development in Africa. 

Alternative8 to the Major Obstacles to Sustainable 
Developrnsnt 

Africanization of Education 

Al1 the participants identified increased availability of 

education as a viable alternative to the major obstacles to 

sustainable development. They agree that access to education 

would offer people the opportunity to develop a critical 

consciousness, thereby allowing them to regulate their political 

leaders and foreign experts when necessary. However, the African 

educators gave far greater emphasis to this tenet. 

Participant MAE2 describes the concept of and need for 

effective adult education in the following statement. 

It is crucial to empower the adults. For example, 
Paulo Friere's ideology and ideas of liberation 
and liberating education would be very benef icial 
in many African communities. This is geared 



[specifically] to the adults, making them aware 
of al1 of the things that we have discussed 
[political agenda of donors and governments ] , 
including the development agenda. And the fact 
that this kind of adult education is geared toward 
raising the consciousness of the pa~ticipants will 
help them to decide their own agenda, To say 
"this is what we want and if you do not [agree] ... 
than that is it for you [to decide] ." 1 would 
Say that this is crucial. It is very difficult to 
have any kind of development unless you have oery 
critically conscious adults. Al1 the other 
conditions and obstacles that 1 was taking about 
earlier, al1 of those things could not happen so 
easily if the people had the ability to 
critically question the donors motives and 
agendas. So 1 would say that a critical 
consciousness on the part of the corrmzunity, as 
well as dentocracy, is a precondition to 
sustainable development (MAES). 

Aiso common to the recognition of education as an 

alternative was the condition that the education systems need to 

become Africanized, and African standards need to be developed to 

replace the colonial forrns of education. An Africanized 

education would undoubtedly cause a trickle-up effect, positively 

affecting many other issues surrounding sustainable development. 

Participant FAEl illustrates this point effectively when she 

states : 

The syllabus needs to be Africanized and 
customized to suit the needs of the learners. We 
used to do al1 of our examinations from Cambridge 
University. Now, they are trying to get out- of 
that and have their own system. So, education 
needs to be more relevant, When you have 
relevance, you have lots of people who know about 
the raw materials and who get the training 
necessary to be able to use the raw materials in a 
relevant and appropriate manner. For example, the 
skins of coffee beans, which is waste anyhow, can 



be used for charcoal as opposed to the wood from 
trees. This can slow dom deforestation. It is 
important to educate people who are indigenous in 
order to have viable alternatives ( F M I )  . 
Participant MAElt s approach to indigenizing the Af rican 

education system is extremely inclusive, reflecting his 

Afrocentric value system. He asserts that a critical evaluation 

of African heritage is also necessary. If aspects of this 

heritage exist that do not support democracy or the rights of 

women, he feels such values should either be abandoned or 

modified. This having been accomplished, an education system 

that would empower all of its learners could emerge. 

. ..education has to be based on the needs of 
people. Based on the needs of people, based on 
the aspirations of people, and this does not mean 
that you donrt learn from the West. But for me, 
Africans should be able to sit and Say "Look, what 
kind of educational system we have inherited? 
What kind of educational system did we have as 
Africans before the colonial period? What was it 
that was working? What can we take from there and 
use today in contemporary Africa? What is not 
working, what is not useful anymore for 
contemporary Africa? What can we borrow from the 
West?". . . Why should Africans abandon their 
culture; and this is not to Say that they have to 
take everything that is from their culture. They 
have to be critical...The question of using the 
curriculum to Say these subjects are for men, 
these subjects are for women, should stop. And 
then the indigenous laquages should be introduced 
into the schools , , For me the 
alternative...educational system in Africa should 
be based on African values. . they can borrow from 
Western values, from Asian values, that can help 
to improve the quality of their lives as they see 
it, as they define it (MAEI). 



Participant FAE2 believes as well that indigenizing 

education is critical to sustainable development in Africa. Yet, 

she also speaks of the importance of expanding education for 

Westerners. She explains that African scholars working in the 

West have instilled a great deal of awareness, and strongly 

believes that the continuation and expansion of educating 

Westerners is fundamental to Africar s future. 

So if you have African scholarsr or even white 
scholars who &race the same ideologies as the 
Af rican scholars, understanding the issues in the 
South; then together we could gradually educate 
the massesr educate people, create awareness and 
start seeing that there could be benefits from 
differences. It is no longer a matter of just 
'accommodatingr di f ferences, there would be a 
shif t to understanding dif ferences (FAE2) . 

Partici~ation and Localization 

The four Mrican educators agree that participation and 

localization of development initiatives are essential for 

sustainable development in Africa. If indigenous people were 

empowered to plan their own projects and manage their own 

resources, the current level of foreign aid would become 

unnecessary. With this decrease in aid, a decline in external 

influence and control in Africa would then be achieved. 

A valuable contribution to the examination of alternatives 

through localization and participation was expressed by 



Participant MAE1, wno feels that the local craftspeople possess 

invaluable s k i l l s  that should be re-acknowledged and regenerated 

into society. With the involvement of this group of people in 

indigenous education systems, this could be accomplished. 

Local craftspeople, men and women, should be a 
part of the educational process in terms of being 
instructors. A village school, why should it not 
employ at some given point a local craftwoman or 
man to corne teach the children so that there is a 
connection between the community and the school. 
Like 1 said earlier, the local creative efforts. 
They are hardly influenced by what is happening in 
the global picture. And it will take someone in 
the next two or three decades and they cannot 
wait. Development is not something that can be 
approached by saying, you wait 1 am going to 
develop you in next year, this year 1 am 
developing somebody else. It is a process, an 
ongoing process (MAE1). 

Critical consciousness is consequential to participation and 

localization for Participant -2. He asserts that a critical 

consciousness would offer indigenous people the ability to 

promote their own agenda, as well os locally developed goods and 

technology. Participant MAE2 adds that he considers India's 

tactic of imposing high taxes on external goods which are 

produced locally as a viable strategy. This would encourage 

local people ta buy locally. He offers an additional argument 

that supports his demanci for critical consciousness. 

The Local people just do not presently have the 
power to be in a position to negotiate or to 
redefine their own development agenda. So for now 
we have to work on making them aware and making 



them understand that there is always an agenda 
involved in these projects, and help them voice 
their needs. They have to be able to Say that 
although this is what you propose to do our real 
needs include this, this, and this (-2). 

Participant FAE2 advocates grassroots developrnent pro jects, 

whereby small communities engage in a variety of self-determinad 

initiatives. She feels that these projects could not only 

provide food but also generate income which would contribute to 

the cownunityrs basic needs, such as education. Furthemore, she 

feels that these communities should establish trading 

relationships with other communities. She states, "In other 

words, let there be a mass of activities so that everybody is 

involved, nobody is left out of the process. Tap into the 

talents of the community and once al1 of this has been tapped 

into, Africa will be developed in an African way" ( F A E 2 ) .  

Both of the Euro-Western female educators, FEEl and FEE2, 

implicitly mentioned the concepts of localization and 

participation within this portion of the discussion. FEE2 

believes that a common vision of "where everyone is going...a 

vision that would strengthen community ties.. + "  (FEE2) is 

important when considering alternatives. Participant FEEl holds 

a similar view, yet her explanation of localization and 

participation is more concrete. She states: 

1 think there has to be a working through 
[process] and Africans themselves have to Say, "We 



have a colonial past, it has hurt US, it has 
stopped US, but we now have a responsibility to 
move forward and make Africa into whatever Africa 
is going to be." 1 hear the [local people] saying 
"Nobody is going to save us except ourselves. We 
are the foreigners that are going to help our 
country. " So, taking ownership . Not saying "You 
have got to help us it is al1 your fault." Not 
that they are not right in feeling that way; but 
there has to be a vision, there has to be a dream 
that they believe can happen. There has to be a 
common ground and value syst ern... at the village 
level [people] thinking through who [theyl are, 
[saying] "These are what the problerris are, these 
are our resources, these are what our constraints 
are. What can we do for ourselves, and for what 
is happening here in the village?" (FEE1) .  

Democracv, Leadership, and Res~onsible Governance 

Another paramount theme which emerged in al1 of the 

interviews addresses responsible governance, democracy, and 

leadership. For example, on the issue of responsible governance, 

al1 of the participants spoke about the need for local power 

redistribution. Participants MAE1, M A E Z ,  and FAEl strongly 

believe that democracy is a valid solution for power 

redistribution. Participant MAE2 explains: 

[There is a problem] when you have a recipient 
government which is a dictatorship. . . it is very 
hard where there is no freedom of speech, 
etc.. .Democracy is important in order to have any 
control . There will still be donors with 
underlying agendas, however, if you have a 
democratic society then the local people will have 
voices, instead of only one voice, which is the 
governments.. . In a democracy the govaniment feels 
pressure and accountability to the people. 
Finally, there will be a voice saying "Look, this 
project has failed because of this, this, and 



that, and what we really need for a successful 
development agenda is t h i s .  " [Which would bel the 
needs that the local people have self-determined. 
So 1 believe that it is very important to have a 
democracy (MAES;  . 
MAElrs views comply with MAES'S regarding democracy. He 

insists that political leaders in Africa must welcome democracy, 

and that the definition of democracy needs to be detennined by 

the African people. MAEl believes that Western democracy is 

problematic in that Western govemments offer support to military 

governments in the South. This is an obvious double-standard, 

and therefore undemocratic according to MAElrs comprehension of 

this term. 

We would need to have dernocratically structured 
institutions in an African context. That would be 
an alternative, If we do not have democratic 
institutions there is no way we can sustain 
development. .I do not buy this one party system, 
I also do not buy having.. .twenty political 
parties that divide us by ethnie group. There 
should be some kind of referendum where the people 
can Say, "Look, this is how we want the political 
institutions to be established in our context." 
And that is why education plays a very important 
role. So for me, the democratic institutions 
having democratically elected leaders, that would 
be it (MAE1). 

Furthemore, Participant MAEl believes that creating an 

opportuni ty for 

political process is a priority. 

society participate the 

When 1 talk about the democratic process here 1 
am talking about giving every equal opportunity to 
everybody, both men and women, to participate in 
this democratic processao.The political leadership 
should create that kind of environment where women 



play an equally important role in the building of 
the nation. [With regard to] the stereotypes 
about wornen only being good for the educational 
process; the education system should do something 
about educating people to understand that women 
have an equal role to play (MAEI). 

Participant FAES links her thoughts on responsible 

government with participation and localization. She explains 

that, whatever holistic vision a government holds, their first 

priority should be to offer support for comunity projects. In 

order to create interna1 stability, she believes it would be 

beneficial to clearly define the role of the people and the role 

of the government, and then to determine how these two groups 

should interact. 

Three of the four Euro-Western educators, FEE1, FEE2, and 

MEEI, place great emphasis on leadership. Participant FEEl 

believes that Nelson Mendelar s role is monumental. Participant 

FEE2's view supports this, and she states that there is a need 

for leaders who are able to motivate people. She f i d y  believes 

that Africa differs from the West in this respect, stating "[In 

the West] one person does not have that kind of influence, but 

there [in Africa] they do look toward that leader" ( F E E l ) .  This 

particular ideal speaks as well to her earlier notion of a 

one-party system as a viable mode1 of governance. 

Participants FEEl and MEEI also refer to traditional 

decision-making processes when discussing alternatives for 

sustainability. Both participants agree that these customs are 



often more democratic than Westexn practices. Here, Participant 

F E E l  explains her thoughts regarding Africanized democracy, a 

notion which is similar to participant MAEVs perspective on this 

issue. 

[Considerations should include] both indigenous 
knowledge and indigenous ways of relating to each 
other, political structures, and indigenous 
understandings of society. [For instance] what 
are the groups that need to be represented. We 
might identify a number of groups, but they might 
have a whole different idea of what constitutes 
dif ferent groups in a society (E'EE1) . 
MEE1 also feels that there is a lack of accountability in 

Africa. He sees a genuine need for checks and balances, which 

would promote a greater chance for an equal distribution of power 

as opposed to power held only by a few elite. Furthemore, a 

checks and balance system would provide a governrnent with a sense 

of direction as well as explicit boundaries. 

Foreian Aid, the West, and Power Redistribution 

The subject of global power redistribution was raised by the 

participants in al1  of the interviews. However, the issues 

surrounding this topic were of particular concem for al1 of the 

Euro-Western educators. Al1 of the participants feel that 

Westerners need to recognize that, in order to achieve a 

sustainable future, there must be a renewed sense of 

responsibility towards the environment, finite resources, and 

fellow human beings. Most of the participants acknowledge that 



much of the wealth fond in the West has come at the expense of 

Africa; furthemore, along with this acknowledgement a moral 

obligation must be realized by Westerners. 

1 don't necessarily think that the West is 
deprived of any good ideas, but if we are not 
really holding to some of the good values, but 
just being greedy, than that is what gets passed 
on from our culture. 1 [also] think the changes 
have to be more fundamental in terms of economic 
and political ( F E E 1 ) .  

Participant MAEl simply states, with regard to the West, 

that "the North must allow the African people to be the designers 

of their own history and of their own destinies" (MAE1) . 
International aid agencies also need to comply with the 

ideoloqies of participation and localization, rather than enforce 

their own agendas upon African countries. These agencies can 

only contribute to sustainable development if they listen to 

local concerns and aspirations. This would rnean that the 

international agencies would have to relinquish some of their 

power to so-called underdeveloped countries. Participant FEE2 

suggests that the IMFrs habit of forcing particular political 

structures on many African countries undermines the local 

peopler s ambitions. Participant MEE2 supports the International 

Debt Treaty, whereby foreign debts are cancelled. The 

hplementation of this treaty would alleviate a substantial 

burden for most Afrlcan countries. He further states: 

. . .the point being that itrs not just that w e  can 
sobre Southern countriesr debts now. It's the 



amount of money that Northern countries have 
sucked out of Southern countries, which is a 
lot...if you thought about what would happen in 
terms of the North repaying the South ... then Ln 
terms of control, economic control, it would shift 
dramatically (MEE2). 

Participant MAE2 maintained throughout the interview that 

development policies need to corne frorn within Africa, not frorn 

foreign 'expertsr . Without a redistribution of power, Af rica 

will not have the freedom to implement the level of participation 

that is necessary in order to achieve their own definition of 

sustainable development. 

In summary, the majority of the participants, particularly 

the African educators, recognize that alternati-ves do exist 

regarding the achievement of sustainability in Africa. 

E'urtherrnore, they are optimistic about the future, in spite of 

the challenges and curent state of our global society. 



DISCUSSION AND CONCLüSION 

This study attempts to describe and comparatively analyse 

the meaning of, obstacles to, and alternatives for sustainable 

development from African and Euro-Western perspectives. The 

purpose of this chapter is to detennine the extent to which this 

has been accomplished. 

In this study 1 have argued that Western emphasis on the 

accumulation of material wealth as  a measure of development and 

success is not sustainable. 1 have found that this approach 

continues to widen the gap between "the haves and have-notsw, 

destroy the environment, and disempower the majority of people. 

This notion was agreed upon by all the African and 

educators interviewed for this study. 

One aspect that is evident with al1  the 

perspectives, throughout their interviews, 

predisposition to Western domination. A grave 

Western dominance was also expressed by a l1  of 

Euro-Western 

Euro-Western 

is their 

concern for 

the African 

educators, however, they consider interna1 solutions to 

sustainable development to a greater extent than the Euro-Western 

participants.  



The Af rican educators predominantly indicate that for 

development to be sustainable, it must be people-based and 

environment-centred. First and foremost, sustainable development 

ambitions must speak to indigenous initiates and aspirations, and 

must be holistic. The African educators ' perspectives also 

reveal that for development to be sustainable, issues of social 

justice, gender equality, and the equitable distribution of 

power, material, and democratic leadership need to be addressed. 

Also recognized is the need for a collaboration and CO-operation 

between the North and the South that is 'geauiner and 'mutually 

benef icial ' . They maintain that the so-called developing 

countries, particularly in Africa, must be allowed to develop 

their own educational and development policies for the 

improvement of their environment and the overall quality of life. 

Al1 of the participants of this study recognfze that 

globalization has been guised in a discourse of hope and as a 

means of togetherness. They recognize this as rhetoric, and 

point out that small business and community concerns, along with 

issues of cultural diversity and concern for the environment, are 

of little or no consideration within this political project. 

That globalization was designed to afford the powerful more power 

and the wealthiex more wealth is unanimously agreed upon. Not 

surprisingly, power and wealth are viewed as synonymous. What 

this notion illustrates, which again conforms to al1 the 



perspectives represented in this study, is the individualistic 

values and lack of social responsibility that is inherent in 

capitalism and Western society. Incorporated in this process of 

globalization is the promotion of economic integration for 

various countries. The World Bank and the IMF, both capitalistic 

in nature, are key players in the effort to expand capitalism and 

promote trade liberalization in Africa. The IMFrs strategy for 

offering 'aid' to such countries is to implement Structural 

Adjustment Programs (SAPs) whereby a country's standard of living 

is reduced. Whether by the sale of a disastrous product such as 

arms, or from interest rates on loans, profit through dependency 

is the primary objective of SAes. Profit from encouraging 

self-reliance is not considered, as the revenue would not be as 

substantial. Not surprisingly, it is widely acknowledged by the 

participants that capitalistic objectives depend upon a lack of 

critical consciousness. 

A n  example of a Company that relies on the absence of a 

critical consciousness is Nestles, which has marketed the use of 

their bottled milk as opposed to motherrs milk in so-called 

underdeveloped countries. Their discouragement of the practice 

of breastfeeding was included in their aggressive marketing ploy, 

a scheme which produced disastrous results and contributed to the 

death of 3,000 to 4,000 children daily (UNICEF). A lack of 

critical consciousness within these communities enabled Nestles 



to prey upon innocent and unsuspecting people for profit. With 

their knowledge of experiences such as this one, the majority of 

the participants consider critical consciousness to be one of the 

greatest alternatives to achieving sustainable development in 

Af rica. 

The Euro-Western participants are especially frustrated that 

Western society has allowed capitalism and its financial promises 

to take the place of necessary elements of life such as 

environmental protection and inclusive social structures. Al1 of 

the participants agree that the West's capitalistic practices 

have increased polarization between the rich and poor; increased 

poverty, scarcity, and political instability in the South; and is 

rapidly destroying our natural environment. This iniquitous 

value system is most intolerable because of its tendency to place 

profit over life. 

Furthemore, in the absence of a totalitarian threat, 

capitalism has unleashed itself on al1 societies. As 

conditions worsen, an increasing number of people wiil look for 

alternatives such as sustainable development . A multitude of 

strategies have been offered in this study as viable 

alternatives to laissez-faire capitalism and Western 

imperialism. These ideas embody humanistic and environmentally 

sound principles that have the potential to create a state of 

sustainability in Africa. The notions that have been presentad 



by the participants in this study not only work towards 

establishing a state of sustainability in Afxica, but also an 

improved quality of life on a global scale. 

Throughout this analysis a number of similarities are 

recognizable among the educators who participated. As stated 

earlier, the African educators consider the West as one of 

Africars greatest obstacles to sustainable development, 

however, they are far more concerned with the establishment of 

indigenous alternatives. The Euxo-Western educators, 

contrastingly, appear preoccupied with Western domination and 

its catastrophic effects on Africa. 1 believe that this 

disparity is a healthy one; any alternative scenario may be 

problematic. For example, if the African educators had been 

rightfully consumed with the West's habitually iniquitous 

conduct, would they be as astute and clear-sighted in their 

definitions, alternatives, and insights into Africa8s pursuit 

of sustainable development? If the Euro-Western educators had 

been more preoccupied with solutions for Africa and its 

indigens, would not the fateful cycle of Westerners 

presumptuously dictating what Africa 'needsf perpetuate itself 

once again? 

Unfortunately, 1 do not consider the Pour Euro-Western 

participants as fair representatives of Western society as a 

whole. These four individuals have had the uncommon experience 



of living in Africa for a short time, thereby obtaining 

exposure to African ideals and values. From this experience, 

they are able to explicitly recognize that alternative 

lifestyles can often be more rich and fulfilling than the 

West's consumer obsessed society. 

The issue of sustainable development, considering al1 

factors involved, must be addressed on a global level. 

Furthemore, the wealthier nations of the world need to 

recognize their moral obligation to assist poorer countries in 

their sustainable development initiatives. This assistance must 

be provided in accordance with the terms of indigenous people. 

Yet, this ideology should not be considered as one-way aid, but 

rather embraced as mutual aid. 1 believe that, more often than 

not, Westerners who are exposed to indigenous societies are more 

apt to critically reflect upon Western society. For myself, and 

the four Euro-Western participants in this study, this critical 

ref lection has attributed to the achievernent of tram f ormative 

learning (Mezirow, 1991). From the exposure to daily l i f e  in 

areas such as Africa, Westerners are then equipped to promote 

and expand the necessary transformational s h i f t  in Western 

values and ideals. The relentless advancement of the global 

obsession with capitalism, consumerism, and materialism must 

end. Indigenous knowledge systems and holistic values must be 



embraced, rather than attenuated by dominant and destructive 

Western ideologies. 

Pedaaoaical I rn~l ica t ions  

Education is paramount for the future success of 

sustainable developrnent ambitions in Africa and the rest of the 

world. 

In the North, members of the dominant culture must undergo 

a major transformational shift in ideologies and values. This 

is necessary not only for the sake of thousands of indigenous 

cultures and the environment, but also for our own survival. 

Considering the egotistical value system this group currently 

upholds, it is advantageous to appeal to our own self-interest 

in order to launch a pedagogical discussion on sustainable 

development. The current education system is a tool which 

drives the capitalist machine. Porritt (Huckle and Sterling, 

1996) states that Western education has been CO-opted by the 

languages, values, and practice of the so-called ' free-market ' ; 

while abdicating tprogressîvel educational values in order to 

shape "young people for induction into today's harsh, 

unforgiving, competitiveness-at-all-costs economy" (Huckle and 

Sterling, 1996, p. xi), 



While people in Africa have not necessarily disregarded 

such 'progressive1 values, including spiritual connections with 

the natural world, the universe, and the cosmos; colonization, 

neocolonization, and the encroachment of global Westernization 

have severely deterred African people from developing a critical 

c~n~ciou~nes~~. As previously determined, a critical 

consciousness on an individual and community level is essential 

for overcoming interna1 and external obstacles to sustainable 

development. 

Education for Sustainability ' (EFS) is a viable and 

necessary alternative to current educational practices on a 

global level. EFS is a model of education that can be applied 

in a formal and non-formal educational setting. In addition, 

this model's flexibility and inclusivity make it a viable 

alternative, not only in a Western context, but in a African 

context as well. However, when considering the findings of this 

study, indigenous African people, compared to mos t Westerners, 

will not have to make nearly as large a transformational shift 

in their ideologies in order to adopt this model. 

According to Sterling (Huckle and Sterling, 1996, pp. 

23-24), EFS first embraces a grassroots and community-based 

context, then addresses regional, national, international, and 

- - - pp 

4A cr i t i ca l  consciousness enables an indfvfdual to recognize themselves as a 
knowing subject, rather than a recipient, w h i l e  heightening their  awareness 
of the socio-cultural r e a l i t y  w h i c h  foms their rives and their a b i i i t y  t o  
transfo= that  r e a l i t y  (Freire, 1970, p. 2 7 ) .  



global contexts. This is an innovative educational model, 

offering insights and visions that promote a safe, humane, and 

environmentally sustainable future. EFS gxounds itself in 

social development and human ecology while maintaining a 

holistic and learner-centred framework. It recognizes al1 

educational dimensions as equal parts of a consistent whole. 

The notion of integration, thereby emphasizing 

"interdisciplinary and transdisciplinarys enquiry, reflecting 

that no subjects, factors, or issues exist in isolationw, is 

paramount to this model. Furthemore, EFS is process 

orientated, ernbracing education and learning that is intrinsic 

to l i f e  and thereby participative. Critical ref lection is 

inherent to this model, embodying experiential learning cycles 

and democratic approaches to change. Subsequently, critical 

analysis is another fundamental characteristic of EFS, drawing 

upon critical theory and the acknowledgement that politically 

neutral educational values cannot exist. EFS aims to rebalance 

connected pairs that have become distorted and disassociated in 

the dualistic modernist paradigm, i . e. knowledge and values, 

rationality and intuition, material and spiritual. It embodies 

a systemic and connective approach, fostering "participative 

sys temic awareness and wisdomw with regard to devising 

Transdisciplinary: "breaking free of disciplinary perceptions and traditions 
to create new meanings, understandfngs, and uays of workingu (Huckle and 
Sterling, 1996. p. 2 3 ) .  



sustainable social, economic, and environmental sys tas. 

Another critical characteristic of this model is its ethical 

consciousness. EFS nurtures a profound persona1 and collective 

ethical sensibility, expanding the boundary of care and concern 

to distant people, the natural world, and future generations. 

And finally, EFS sustains lifelong inclusion for "al1 persons in 

al1 areas of life, and extending thxoughout their lifetirnesw 

(Huckle and Sterling, 1996, pp. 23-24). 

Afrocentricity is also an exceptional transfomative model, 

and one relevant in the effort to bring about sustainable 

development. The Afrocentric model, in a social context, 

extends itself further than the EFS model, as it insists on the 

reconstruction and restoration of classical African history. 

This initiative is cornerstone to sustainable education and the 

development of conscientization in the context of Afiica and the 

African Diaspora. Furthemore, Afrocentricity can be used to 

examine and assis t in the successful intervention and 

circumvention of white supremacy and racism, and consequently 

neocolonization. 

Because both Education for Sustainability and 

Afrocentricity embrace an inclusive and equitable ideology, and 

woxk within a postmodern context, a combination or integration 

of these two paradigms, or others with similar values, is an 

effective f oundation f rom which local communities can build 



their own relevant educational agendas. Furthemore, 1 believe 

that Western scientific knowledge has a place within education 

for sustainable development on a global level, offering many 

benefits to both the human and non-human world. However, its 

inherent pattern to dominate and colonize others and 

delegitimize alternative knowledge systems is inadmissible in a 

sustainable paradigm. The notion that many 'truths' exist based 

upon one's own experiences needs to be acknowledged and valued. 

Once we subscribe to such notions as Carleyrs (1996, p. 123) 

"mosaic of knowledge systemsn, an appreciation for oppositional 

views and a pursuit of "healthy debate within a realm of mutual 

respectm would be achievable (Carley, 1996, p. 123) . 

Conclusion 

In concluding this study, 1 must state that my primary 

ob j ective has been achieoed. The interviews 1 conducted 

explicitly illustrate common and unique truths and concerns with 

regard to sustainable development depending upon race, gender, 

culture, class, and unique experiences. Based on rny exposure to 

the literature regarding development and sustainable development, 

1 believe a comparative analysis of this nature is a unique 

contribution to the current discourse. The Euro-Western 

educatorsr disillusionment with Western society and respect for 

African values, alongside the African educatorst determination to 



indigenize and deneocolonize African society amidst a myriad of 

subsequent observations, provide us with concrete evidence that: 

Westerners should not be creating, leading, and rnanaging 
'developmentl projects in Africa. This study indicates that 
assistance and support frorn Westerners is currently 
appreciated, however the foreign 'experts1 dominance and 
control is an obstacle to sustainable developrnent in Africa. 

African knowledge systems and other indigenous knowledge 
systems, need to be understood and incorporated into Western 
ideologies. Western society is not developing in a sustainable 
fashion; instead it continues to destroy the enviroment and 
foster domestic and global structural violence, Alternative 
sustainable development initiatives and ideologies are 
desperately needed in Western society. 

Most importantly, indigenous peoples must be given the autonomy 
and respect to develop their community, country, and continent 
as they see fit. The local traditions and customs are grounded 
in sustainable ideologies, therefore making indigenous 
approaches more appropriate. Afrfcan educators and literary 
scholars envision unique African paradigms which embrace their 
histories and traditions while adopting suitable and 
self-selected foreign ideologies and technologies. 

This study has aided in the expansion of my knowledge and 

understanding of the issues surrounding sustainable development 

in an African context, and consequently, a global context. 1 am 

emerging from this experience with confidence, a deep 

satisfaction, a challenge for further inquiry, and an increased 

cornmitment and passion for global social justice for people and 

their environment. In conclusion, 1 would like to raise the 

following questions for further research: 

How do indigenous Africans living in rural areas 
define the concept of sustainable development and 
identify its obstacles and alternatives? 



How does the average Euro-lestemer living in urban 
North America define sustainable development and 
identify its obstacles and alternatives? 
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Section 1 - working tom& a definition 

1. Can you describe your definition of development? 

2. If you were to define sustainable development would your 
definition be any different? 

3. Why do you think this is a valid definition of sustainable 
development? 

4. a) Are there any other issues that you would consider 
paramount in this definition? 

b) If so, why do you recognize these issues as important? 

Section 2 - identifying obstacles to sustainable &velopiiiant 

1. What do you consider to be the greatest obstacles to 
achieving sustainable development in Africa? 

2. Why do you view these as obstacles? (provide an explanation 
for each issue identifiedl 

3. a) 1s it possible for you to rank these impediments? 

b) What is the basis for this prioritization? 

4. a) Are there any other obstacles that you deem important? 

b) If sa, why do you consider these issues obstacles to 
sustainable development? 

Section 3 - a1ternatives\solutions to the obstacles of 
sustairiahle development 

1. Can you think of alternatives or viable solutions that could 
move us past the particular obstacles that yourve mentioned? 

2. Of these alternatives and solutions, what would it take to 
make each of these attainable? 



3. What would you consider to be the most important short-term 
goal (Le. 5 years) for sustainable development? 

4.  What do you consider t o  be the most important long-term goal 
for sustainable development? 



Ap~endix B 

June 2, 1997 

Dear 

REQUEST TO PARTICIPATE IN A RESEARCH INTERVIEW 

I would like to invite you to participate in a research project 
that 1 am currently undertaking as my MA thesis at OISE/UT in the 
Department of Adul t Education, Community Development, and 
Counselling Psychology. 

The purpose of this study is to describe and analyse the idea and 
practice of sustainable development from varying perspectives. 
This study will contribute to a broader understanding of the 
concept of sustainable development. 

You are among eight educators selected to participate in this 
study. The researcher would like to meet with you twice in 
June\July 1997, first to get your views on the topic mentioned 
above, and secondly, to verify the summary of the main thernes 
derived from the first interview. The first interview will last 
approximately one and a half hours, while the second will last 
approximately thirty minutes. Both of these interviews will be 
tape-recorded and latex transcribed and interpreted. The tapes 
will be stored in a locked cabinet. Your name will be coded to 
ensure confidentiality. You can withdraw at any time from the 
interview process, Please complete the attached consent form and 
keep a copy for your records. 

Thank you for your co-operation. 

Sincerely, 

Lisa Powell 



Amendix C 

INTEKVIEW CONSENT FORM 

1 would like to acknowledge receipt of your l e t t e r  dated June 2, 
1997, requesting my participation in your research project. 

1 hereby indicate that I am willing to participate in the 
interviews and agree that  the information 1 provide be used for 
the purpose of your study. 1 have kept a copy of this consent 
form f o r  my records. 

Name : 

Signature: 

Date: 

Address : 



Amendix D 

Codification Categories Selected and Used in D a t a  Analysis 

basic needs 
class 
colonization\neo-colonization 
critical consciousness 
democracy 
econorny 
education 
environment 
foreign aid (agencies) 
foreign aid experts 
gender equality\women 

12. globalization 
13. governance 
14. holistic 
1 S. human development 
16. infrastructure 
17. knowledge 
18. leadership 
19.localization\participation 
20. political (in) stability 
21. power 
22. resources 
23. social responsibility 
24. social (in) justice 
25. social\culture 
26. spirituality 
27. state boundarles 
28. technology 
29. the West 
30. urbanization 
31. wealth 
32. weapons \munition 
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