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Abstract 

With the rapidly increasing number of foreign residents in Japan community-based 

Japanese as a Second Language (JSL) classrooms have come to play an important role in 

offering hem a space of gathering and leaming. Acquinng the Japanese language is not 

always the ultimate aim of the leamers to be in classrooms. They aiso come to find a safe 

place where they can gain self-esteem and life skiils. In order to empower both tutors and 

leamers. CO-learning relationships have to be created ben~een them. This can be realised if 

learners are given the opportunity to share their experiences and be active participants of 

their own leaming process. Leaming fiom lived experiences through their own voices will 

help pa.rtïcipants of JSL classrooms learn fkom each other. If there is a power imbalance 

between tutors and leamers, learners will be burdened by the pressures to assimilate into 

the mainsiream society. Tutors and leamers can instead create a CO-learning space where 

they can encourage each other to challenge the status quo and make the necessary steps 

toward realising a better society for all. 



1 would like to give my sincere gratitude to nurnerous individuals who supported me in 

various stages of my graduate studies in Toronto. The completion ofthis thesis would have 

been impossible without them. 

First of ail, 1 wouId like to express my gratitude to the participants who shared their 

thouçhts and experiences in the reflection of the cornmunity-based Japanese as a second 

language cfassroom. Their CO-operation in my research and the expectation to create a 

better E L  classroom gave me encouragement and motivation througbout the thesis 

process. 

To Professor Budd Hall, my thesis supervisor, I am indebted for his warm-hearted 

support, understanding and encouragement since 1 learned about social movements and 

adult learning by sharing wonderhl poems with people in the patio of Green Room Café. 

1 am p t e f u l  to Professor Jim Cummins, whose course gave me the crucial encounters 

with critical pdagogy and the JSL classroom. These fortunate encounters made me decide 

to reflect upon my experiences in JSL classrooms. 

1 would also like to thank Professor David Selby whose seminar on global education 

made me decide to corne to Toronto. His encouragement and kindness have been of great 

importance at OISE. 

My sincere appreciation extends to Rosemary Hales and Sherie Posesorski who were 

patient and kind in providing me with their support in editing most of my h t i n g s  at OISE. 

I am grateful for the fnendship of my fîiends who patiently encouraged and supported 

me, and stimulated me with interesting conversations. 1 would like to specifically mention 

SsIma & Ruth Garten, Margarida Aguiar, En  Yamaguchi, Ceiine Rumalean and Chikako 

Nagayama. 



I am indebted to Kumiko Furuoya and her family for kindl y accommodating me during 

my research p e r d  in japan. Without their support, 1 could not have finished conducting 

interviews. 

1 would like to thank Bim, who constantly gave me support and encouragement by 

writing me the seasonai sketches of Japan and made me feel at home even in fieezing 

Toronto. 

Finally. 1 wish to thank my family, my parents and my sister, who were always 

interested in my expenences in Toronto and became active listeners to the process of my 

thesis. Their constant care and unconditional love have supported me during my stay in 

Canada. How can 1 express my thanks to you Father, who was more concemed about the 

cornpletion of my studies at OISE than about your own health in a bed of a hospital? What 

1 learned in Toronto is not only what is written here, but also about the unwritten lessons in 

real life. 



Acheme said, "Yet, I need it to tdk to you," 
oppressors' language that conquered us. 
Yes, 1 need it to talk to you, 
G d  English without mistakes. 

I am homeless in a strangers' language. 
I am hopeless without Standard English. 
1 am helpless in front of you. 
with wuntless words in my heart. 

Do you listen to my nervous voice? 
Do you listen to my nervous break? 
Do you listen to rny heartbeat? 
Do you listen to my heartbreak? 

Do I need to talk to you in 
perfect Engtish as you suggested 
with correct definite articles 
in order to tell you that 1 like yoy my tutor? 
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Cbapter One: Introduction 

This study aims to consider the roies of the community-based Japanese as a Second 

Language (JSL) classroom fiom the perspective of creating a 'space' for al1 participants to 

learn fiom each other in order to create an 'empowering' relationship. 

The roles of the JSL classroom are ofien discussed focusing on how to balance the two 

main functions of the JSL education and the support of life for foreign residents (learners). 

However, the premise of this perspective is that the fwiction of JSL education is separable 

from the life support function. Another premise is that volunteen should do sornething 

'for' foreign leamen, either teaching the Japanese language or supporting their lives. Only 

recently, the role of the JSL classroom as a 'space' where pahcipams are incessantly 

negotiating the relationship among participants has begun to be discussed. 

Leamers in community-based JSL classrooms mainly consist of refugees from 

Indoc hinese countries, foreign workers fiom the so-cal led Third World', returnees from 

China, and women fiom other Asian founûies who married Japanese men. They have 

been linguistically, socially and economical ly put into peripheral spheres of the Japanese 

society. There is a power imbalance in the whole society. Unless volunteen fully 

understand it and try to eliminate the power imbalance, the learning of a second language 

~ i l l  not be an 'empowering' one to the language leamers. 

In this study, seven former learners and nine volunteers of a JSL classroom were 

interviewed. Ln analysis of the intem-ews, 1 focused on exarnining what kind of 

relationships have been made, how the volunteers see their relationship with learners, why 

their relationships were created in such a way. 



Society in H m o n y  with PeopIe tiom Southeast Asia (SHPSA) is a community- 

based Japanese as a second language (JSL) classroom in Komano in Kanagawa Prefecture. 

In 1987. the original group was formed for the purpose of supporting the refugees fiom 

Indochinese countries, such as Carnbodia, Laos and Vietnam. In 1988, SHPSA was 

hrmally organised with the annual financial aid of W00,000 (U.S.$3,600) fiom the 

munici pal government. The municipal govemment and some donors have funded SHPSA. 

Now, the annual budget is approximately H ,000,000 (U.S.S9,100) and the money is spent 

for the management and activities of the classroorn. Volunteers are not paid'. 

For the first a few years, leamers were retùgees, but the immigrants fiom South 

Amencan counties have gradually increased in nurnbers since 1990. Now, people from 

South Amcrican countries, such as B r e l  and Peru, have repiaced the refugees. Most of 

them are descendants of the Japanese emigrants to South America and their families. 

In the first years of SHPSA, the JSL classroom had 15 to 25 regular leamers. 

Most of them were Cambodians and Laos who lived in Komano. They carne to the class in 

a family unit helping each other to drive to the classroom. They knew each other, so it was 

easy to grasp the conditions and nurnbers of leamers in SHPSA. Now, most of the leamers 

are temporary workers, who come to the class individually. They do not know each other, 

so  it is dificult to grasp the condition of the leamers. Only a few leamers come regularly 

to the classroom. About 10 to 20 leamers come to the classroom. Learners can join the 

1 Most JSL volunteers in Japan are not paid at all. In some groups, volunteers receive 
transportation fee, but it depends upon the group's financial situation and policy. 



classroom whenever they want, since there are no fixed groups divided by their JSL 

abilities, no re ylations or membenhip fee for learners. SHPSA functions as a place to 

sather in order to meet people and get some information. 

There are two Spanish volunteers and approximately ten Japanese volunteer tutors 

in SHPS A. There are equal numbers of  men and women volunteers. Five vol unteers have 

been members since t 987, three volunteers since 1993, and two volunteers joined a few 

years ago. Most o f  the volunteers have full-time jobs, but there are members like a retiree, 

a student and a housewife. Those who have been tutoring more than seven years are busy 

people who have full cime jobs. The average age of  the volunteers of  SHPSA is over 50. 

JSL classrooms are held at a community centre fiom 200 p.m. to 5:00 p.m. on the 

first and the third Sundays. Ln the first years of SHPSA, there was a nursery room for the 

children of Iearners, but now, there is no space and volunteers for it. Some tutors use 

tedutbooks and some use îheir own teaching materiais- 

1 n terview 

In this study, seven former JSL learners of SHPSA and ten volunteers were interviewed. 

In order to reference rny experience as a volunteer tutor, 1 chose former participants of 

SHPSA, with whom I shared my experiences at SHPSA. The former learners whom I 

interviewed have already stopped coming to the JSL classroom since around 1992, but 

SWSA has been supporting their community activities in various ways. Thus, most 

former learners have maintained contact with SHPSA'. 

In the spring of  2000, h e r  leamers gathered to have a big formal party for Shoichi 
Takeda, leader of SHPSA, because he became 60 years old and retired fiom work. Former 



On the other hand, the volunteer tutors whom 1 intervieweci have been with SHPSA 

since the time 1 was a tutor. Only one of them does not belong to SHPSA after she became 

a professional JSL teacher. The intem-ews partly followed the semi-stnictured interview 

guide, but were mostly conducted in an open-ended, conversational style. 

. . .  
rvabon and Su bjectrvitv 

1 made observations while 1 \vas a member of SHPSA, as a full participant and as a JSL 

vol unteer tutor. Since then, 1 have been reflecting my experiences in SHPSA for yean as 

an individual. It was not a neutral observation, but it was done for the purpose of 

improving SHPSA fiom a volunteer tutor's perspective. In that sense, this study has b e n  

based on certain assurnptions. My observations and reflections were long-term and the 

broad- focused ones of a JSL vol unteer tutor. (Patton, I W O ,  p.2 1 7) 

In addition, i have acquired another perspective frorn my experience as a leamer of 

English as a foreign resident in Toronto. My time in Toronto allowed me to experience 

first-hand situations and feelings of people who have dificulties in their second language. 

This experience has been reflected upon and has been related with the struggles of foreign 

residents in Japan. My two experiences. as a JSL tutor and as a Ieaner of ESL have 

affected this study. The subjectivity of the researcher is considered important because this 

subjectivity contributes to knowledge of the study and deepens reflection. I would like to 

foIlow the advice of Bogdan & Biklen as follows: 

The goal is to becorne more reflective and conscious of  how who you are may 
shape and enrich what you do, not to eliminate it [the bias). On the other hana do 
not be so head strong about who you are and what you believe that it leads to k i n g  

leamers celebrated his retirement and thanked him his contribution to the volunteer work 
for the refugees. This shows that their relationship among them continues. 



unreflective and to losing your self-consciousness. It is fine to shape your study, 
but you need to be open to k i n g  shaped by the research experience and to having 
your thinking be informed by the data. The data argues with your general notions, 
so your thinking is necessanly shaped by the empirical world you are exploring. 
You need to be open to this and not defensive of what you bring to the research. 
( 1998, p.34) 

My observation and reflection will be used with other interviews in order to triangulate the 

situation. 

Maguire says that the dichotomy between personal politics and scholariy research is 

addressed head on by participatory research and that she tries to be explicit about her 

values, choices and feelines, and writes in the fint person. (Maguire, 1987. p.7) 1 use the 

first person because 1 was one of the volunteer tutors in the community-based JSL class for 

adults and I would like to reconstnict the experiences of the leamers, tutors and coodinators 

using their voices, as well as mine. 

ta Collecti- 

In order to conduct interviews, I retumed to Japan from May 2 1 to July 6, 1999. The 

former leamers and volunteers were identified through my experience in SHPSA. Most of 

the participants agreed to join the study with the first contact, but a couple indirectly 

refused to join the study saying that they were busy. According to the explanation of a 

tutor, they prefer not to be identified as refugees after receiving Japanese citizenship. Two 

women from the Philippines who m-ed Japanese men wuld not be wntacted, because 

t hey had moved. It was impossible to find their new addresses in spite of a month's effort 

to do so. In total, seven former leaners joined in this study'. 

' Eventually, 1 conducted a phone interview with one of the women from the Philippines 
(June 1 6,2000). Her opinions are insightful and valuable as she can compare two different 



Regarding the volunteers, one of the two Spanish Catholic nuns who have been 

involved in SHPSA for more than 12 years was in Spain while the main interviews were 

conducted in June, 1999. The basic information was got tfirough other members then. 1 

interviewed with her in June, 2000 and confirmed that the information 1 had got in the 

previous year. Altogether, ten volunteers participated in the study. 

The interviews were conducted both at their homes and at other places. Generally 

speaking, the participants were more relaxed and talked nahirally at home, but al1 the 

participants talked actively about their expenences and opinions about SHPSA. The 

original plan was to conduct one-hour interviews twice, but it was changed because of the 

busy schedule of the participants. Some interviews were conducted for two or more hours 

once and some interviews were conducted twice. In the latter case, participants had two- 

hour interviews mice.  Ln summary, nine participants had a two-hour interview once and 

eight participants had WO-hour interviews twice. 

The interviews were conducted in the Japanese language with al1 participants. The two 

Spanish volunteers who have k e n  living in Japan for more than 30 years had IMe problem 

in communicating in Japanese. However, the language ability o f  the former learners varied. 

A few of them might have had difflculties in firlly expressing their deep feelings in the 

Japanese language. They were communicative enough to convey their ideas, but it might 

not be enough to  express their feelings about their complex experiences and feelings. 

When they could not express themselves well, their spouses helped them. 

In the beginning of the interview, 1 explained the purpose o f  the study again. Then, the 

participants read the consent form and signed it. The interview began with the 

JSL classrooms, having learned Japanese in another group afier çoing to SWSA.  Her 
attitude toward the new life in Japan, the positive one o f  a determined immigrant, is 
di fferent from that o f  refugees (Ogbu, 1992). 



questionnaires about their bac kground. Following the prepared short questions, 1 recordeû 

their responses on the sheet. This data \vas used to learn their background and write the 

profiles of  the participants. 

After these questionnaires, in-depth open-ended interviews were conducted. Ln the 

preliminary interviews, the use of prepared questions was attempted but this proved to be 

too ditricult. Participants expressed their opinions about the JSL classroom in their own 

way and the conversations were exchanged between the interviewer and the participants. 

Thus, the prepared questions were only roughly used to give direction to the interview 

when necessa-. 

After the interview, my questions, thoughts and feelings were recorded in my 

conceptual baggage4 (Kirby & McKenna, 1989, pp.49-53). Conceptual baggage was k i n g  

kept through the study and was used to dari@ my thoughts and deepen my reflections. 

Questions and thoughts were layered and helped t o  analyse the resources. 

Afier the interviews were conducted, I came back to Toronto. Then, the tape recordings 

were compietely transcribed using code numbers and pseudonyms. While transcribing, 

questions and thoughts were w-ritten down in the conceptual baggage. The data was coded 

and analysed according to the themes. 

'' Accordinç to the definition of Kirby & McKenna: "Conceptual baggage is a record of 
your thoughts and ideas about the research question at the beginning and throughout the 
research process. It is a process by which you can state your personal assumptions about 
the toptc and the research process. Recording your conceptual baggage will add another 
dimension to the data, one that is always present, but rarely acknowledged. By making 
your thoughts and experience explicit, another layer of  data is revealed for investigation. 
The researcher becomes another subject in the research process and is lefl vulnerable in a 
way that changes the traditional power dynam icshierarc hy that has existed between 
researcher and those who are researched. (1989, p.32)" 



This study is based on the assumption that changes for both Japanese and foreign 

residents in Japanese socieîy can be created by changing the power dynamics in the JSL 

classroom- This assumption is not neutral but politicat. 

1 am not an objective researcher who tries to avoid affecting the objects of my research. 

1 am a participant of the collaborative research, who tries to be involved in the JSL 

classroom with other members. At the same time, i have been a learner of  ESL whiie 1 was 

doing this study. As Maguire says, "1 try to be explicit about my values. choices and 

feelings and to write in the first person (1987, p.7)." 

1 did this study based on my interviews with the participants of a community-based JSL 

classroom. The learners were chosen from the former participants of  the classroom. They 

had already stopped coming since around 1992, but have maintained contact with the 

classroom. Generally speaking, former Iearners who have maintained contact with the JSL 

classroom have adapted into the Japanese society fairly well and their Japanese language 

ability is good enough to communicate with people. In fact, five out of seven leamer 

participants got their Japanese citizenship, which is a high percentage compared to the 

average immigrant. In addition, their selection was not random, but from the personal 

contact of the interviewer. In that sense, they do not necessarily represent the refugees in 

Japan. However, the fact that even those leamers still have problems will test.@ to the 

dificulties of the JSL learners in the Japanese society. 

This volunteer group was spontaneously formed at a time when other supporting groups 

for refugees were founded. Most founding members are still working and their average age 

is over fi@. In this sense, this group is different from new community-based JSL 

classrooms where young members can introduce new ideas. However, the diffrculties and 



the problems of SHPSA are stilt common to al1 community-baseci JSL classrooms. 

Therefore, it is worthwhile to examine their case. 

I became a voluntixr tutor in 1988, just before SHPSA was formally established as a 

group. 1 attended the meeting that discussed and approved the group's basic policy, which 

had been drafied by one of the leaders. The goup  members had already begun tutoring 

according to their policies. In the first few years, 1 taught mostly refugees fiom Carnbodia, 

Laos and Vietnam and women from the Philippines. 

When 1 look back upon those days, 1 unconsciously treated the learners as care- 

receivers. Many of them had just started their own lives in a new place, so they needed 

various things. Catholic nuns brought various daily necessities to the classroorn for the 

iearners. I helped the nuns distribute those goods, but I was insensitive about the 

relationship between tutors and learners. 

1 knew only general information about their cultural and historical background. I tnzd 

not to listen to their painful stories. I seldom used their stories in JSL learning. Several 

years Iater. when 1 had already stopped going to the JSL classroom, 1 invited one of the 

former learners fiom Cambodia to the senior high school where I worked. 1 asked her to 

share her stories with my high school students. Students and I pfanned a cooking class for 

some of the parents of the school's students, inviting her as an instnictor. Women fiom the 

Philippines also co-operated in having a cooking class for the citizens of Komano, a goup 

studying about Asian countries, which 1 had initiated They seemed proud to have had the 

opportunity to share their cultural knowledge. When 1 was a JSL language tutor, I had 

never thought of linking JSL learning and this kind of leamer-centred activities. 



When 1 taught three women fiom the Philippines, who married Japanese men, 1 did not 

activelv use their difflculties as foreibm wives in their leaming. One of the Philippine 

women sometimes shared her experiences of failures in communication in the classroom. 

We talked about her problems, but 1 did not use her stones in combination with the 

language learning or Iife support functions. Meanwhile, they stopped coming to the 

classroorn, because it was inconvenient for them to corne to the classroom on Sundays. 1 

did not taIk about their problems of coming to the JSL ciassroorn, either. 

While 1 was staying in Japan to conduct the interviews in 1999, 1 was unsuccessful in 

locating thern. When 1 visited the apament building where one of them had lived, I 

learned that the housewives in the neighbourhood did not know her name. The way 

Japanese housewives ta1 ked about 'that foreigner' showed their Iack of interest in strangers. 

1 stopped tutorhg around 1992, as 1 become busy in doing other activities. However, 1 

maintained contact with the members of SHPSA in various ways. 

Flv p 

If 1 had not experienced life as a language minority in a foreign country, 1 would not 

have reflected the situations of language minonties in Japan so keenly. tn fact, 

understanding the situation only in the mind is totaily different fiom understanding it with 

body and mind. The problems and struggles of language minorities have become my owm 

since 1 came to Toronto. 1 believe that my experience as a language minonty and as an 

on-going learner of Ençlish will bnng more insight into understanding the JSL leamers' 

situation in Japan. 

In a foreisg country, 1 had to cope with daily inconveniences and uncornfortable 

feelings caused by the lack of language abilities. Some were srnall things and some were 

serious issues, but they accumulated and fnistrated me. My feeling \vas that 1 was not the 



same capable person as 1 had been before in my country. 1 was robbed of the idormation 

and knowiedge that 1 had acquired with time and effort to cope with situations in my native 

country. They became useless in a place where uobody was interwted in them. 1 had to 

leam new knowiedge and stulls for my new life fkom scratch. Yet, it was dificult to find 

how to access the infotmation. There were bulletins and posters everywhere, but it took a 

long time for a non-English-speaker newcomer to find the appropriate ones. There was 

always too much information throm away arbitrarily, especiaily on the OISE notice 

boards during the time of renovation. It took me more than two years to leam where to go 

in the OISE building to filfil xny needs. When 1 look back upon my first days, I got the 

most usehl information fiom my Japanese fnends in Toronto. Without them, it would 

have taken me more time to adapt to my new life at OISE. However, unlike witb other 

ethnic groups such as Chinese and Koreans, there is no support for students of Japanese 

background at the University of Toronto. 

At OISE, I did not have the courage to speak out in the sessions because I felt awkward 

and insecure about my lack of abilities in English. It was painfd to sit there without 

uttering a word. However, there was no other way, because 1 could not follow the 

discussions without k i n g  familia. with the cultural5 and historical background of Canada 

and the ternis and jargons in academia. Some may ask why i did not ask questions, but it 

also needs courage to ask simple and silly-looking question like " What is The Simpsons'?" 

whi l e c lassrnates are seriousi y discussing post-modern media theories. 1 also felt fiustrated 

when 1 was incapable of  doing what 1 codd do in my native tangue. For example, it takes 

some time for me to conceptualise new ideas and sumrnarise them in English. One day, a 

5 In graduate study courses, professors explain academic terms, such as 'hegemony', but 
they do not explain the cultural connotations of daily terms, such as The Simpsons'. 1 can 
consult dictionaries to find the meanings of technicd terms, but it is more difficult to learn 
the cultural meanings of a word like The Simpsons' to various people in Canada. 



professor asked the participants to sumrnarise the content on the spot and 1 had to say ttiat I 

was incapable of that in front of al1 the pamcipants. This made me feel miserable. In 

addition, 1 was not used to doing presentations and knew liale about various styles, which 

most students had already acquired since they were primary school midents. I was at a loss 

by the amount of the skiIb 1 had to acquire as a sîudent at OISE. What was most 

discouragirtg was that 1 had been unable to join in the conversations which were 

intellectually stimulating for me, conversations 1 previously enjoyed in my native tongue. 

My spoken English ability was insufficient to enjoy conversation freely. When my self- 

esteern was low, 1 tried to follow the ways and nonns that had dready been set by ottiers 

without examining thern, and then intemalised them. However, 1 gradually realised that 1 

had to reexarnine the noms, such as 'superiority of native English' or the 'monopoly of the 

ways of approach to the knowledge of male dominant academics'. 

The sligbt hope was that 1 felt more at ease in writing than in speaking, because I could 

convey at least something in my own way even though the style was simple. 1 could take 

time in writing as much as 1 like, which made me feel cornfortable. It is important for my 

mind to have a medium to convey my thoughts. With the help of a volunteer who checked 

my writing, 1 became more relaxed in expressing myself In some cases, 1 asked the 

volunteer to edit rny personal wrïtings, such as letters. It was, in a sense, more important 

than editing papers because 1 did not want to be ru& and 1 wanted to be effective in 

conveying my difficult situation to the letter receiver. In order to ask such private things, I 

had to have a good relationship with the volunteer and trust the pemn and her wmmon 

sense. Lt is dificult for a foreigner to find such a person. 

The first course 1 took at OISE was a media studies course. 1 began to learn media 

1 iteracy by watching media coverage cnticall y. 1 noticed that the images of Japan and the 

Japanese people were negative ones in most cases. Most of them seemed to be biased and 



stereotyped and it was rare to find decent images. For example, the Japanese images are 

created by a lapanese woman wearing Kimono with slant-eyed and strange make-up (The 

Globe and Mail, 1997, October 28, p. B7), or derogatory use of sîereotyped words such as 

'harakiri' ( 1997, November 5, p. A 17) or 'geisha'. Newspaper articles that depiçt eçcentric 

fashion or fads among younger generations have been creatïng these Japanese images. The 

'othemess' in those images or articles is obvious. 1 felt angry at those articles written by 

Western press reporters, but at the same time, I felt vulnerable k ing  an 'othef in the 

imaginary eyes of Canadian people. 1 also noticed that the well-circulated criticisms on 

Japan were welcomed even if they were one-sided and superficial, especially when they 

were articulated in fluent English. To be heard, an idea must be explained in a preferred 

and expected manner, thus I was unwnsciously struggiing with hegemony. Ironically, the 

more I was against stereotyped labelling, the more 1 intemalised the images of 'othemess.' 

I had ambivalent feelings about my self and cultural background, causeci by the lack of 

selfxonfidence and self-esteem. 1 imagined the feelings of the foreigners in Japan 

especial ly fiom so-called Third World' countries, because the images of the Third World' 

have always been clichéd negatively in Japan. 

During this time, 1 was called 'Chink' by a young girl in a subway train and a middle- 

aged man in my neighbourhood yelled 'Hong-Kong' at me repeatedly. I had not known the 

word 'Chink', but 1 felt that it was a bad word on the spot. For the first time in rny life, 1 

experienced racism toward myself. In March 1998, it was reponed (Nikkei Voice, 1998, 

Marc h, p. 1 ) that Franco Nuove, reporter o f  Le Journal de Montréal, appeared to ridicule 

Japanese facial features by distorting the slant of his eyes in a photograph while he was 

wn'ting the columns of the Winter Olympic Games in Nagano. in spite of protests fkom 

goups such as the National Association of Japanese Canadians, National Association of 

Chinese Canadians and The C d i a n  Jewish Congress, le J o d  de Montréal did not 



admit the racisrn in the reports. This incident told me that 1 should have my critical eyes 

open so as to protest against the racism whenever it is necessary. By this time, 1 had 

leamed that various independent ethnic groups and ethnic media do protest against this 

kind of racism. 

After I visited the editors of Nikkel Voice, an ethnic monthiy newspaper foçusing on 

hurnan rights issues of ethnic minonties, I leamed about the history of Japanese-Canadians. 

A book entitled Birrersweer Passage witten by Maryka Omatsu, a third generation 

Japanese Canadian who fought for the redress movements, taught me the perspectives 

needed to see the Canadian mainstream society fiom the marginal. I became conscious 

about the blases and stemtypes in the mainstream discourse and shared the concerns with 

other Japanese Canadians or foreign students. 1 had not found close Canadian fiends of 

non-Japanese background at that time. 

Whenever I mention4 rny Iack of abilities in English, some fiends tried to encourage 

me saying that my English was 'al1 right'. I wondered 'al1 right' for what. Do they really 

understand the mistration I feel? Do they no longer expect English improvement fiom me? 

When 1 realised that there was a double standard, and 1 felt worse when 1 learned the bitter 

tmth that I did not have enough ability to f i l f i l  their expectation. I knew that they had good 

intentions of consoling me, but an easy consolation based on a double standard was not a 

solution. I appreciate the kindness of the fiiends who honestly pointed out what was 

lacking and wrong and corrected them in a helping manner. There is no end to language 

learning. As a learner of English, I need to continue improving my English abilities. 

Honest, fair and equal treatment would be bette? for me in coping with my language 

difficulties. 

if I had enough background knowledge on certain topics, 1 could feel confident enough 

to speak about the topics in-de@. For exarnple, I enjoyed my conversations with a fnend 



who is interested in Japanese social activism relaîed to war atrocities during the Second 

World War and the compensation issues. Mien I knew that she wanted my assistance, I 

assisted her rnaking contact with people in J a p n  and anangeed interview schedules 

utilising my abilities in the Japanese language and my knowledge of Japanese sociel. 

This experience helped me to recover my selfesteem. With other f iends who are film 

buffs, 1 could share interesting conversations o n  films. The knowledge 1 had was 

acknowledged in those cases, but the problem was how to find those who need it. There 

was a reliance on chance. 

Activities without using language made me feel free and equal arnong participants. 1 

enjoyed participation in an actiVity without using words in a session at OISE. 1 felt 

liberated and could be as active as other participants in the activity6. 1 enjoyed drumming 

with fnends as well. In a d m  circle, every single sound each member makes is an 

inevitable component of the whole music that is k i n g  created by al1 the members. Without 

using words, members are feeling the collaborative creation of  music. Conversely, these 

activities show how severely 1 am suffering from my inability in the English language and 

the inequality 1 feel every day. 

1 ofien thought that a11 problems would be solved if only my ability of Engiish improved. 

However, 1 attributed al1 my mistration to the lack of English ability. It is an easy excuse 

and esplanation to say that al1 difficulties are caused by my poor English ability. My 

experience suggests that recovering selfesteem is necessary primarily in order to have 

stability in a different society. There are some factors to cope with: language, cultural 

" Tanaka points out the importance of the activities without using language among people 
wïth vanous social and cuitural backgrounds. He says that they contribute in creating the 
space for equal communication. (Tanaka, 199%) 



knowledge and values, Friendship, sense of faimes and equality, and a time and a place 

where no langage is necessary. 

1 had many encouraging experiences as well. One of the most powerfid ways to 

illustrate one's own problems is to create something that can cause a stir among people. 

This occurred to me when 1 saw a theatrical performance entitled The Yoko Ono Project. 

Many staff members, including actresses with various cultural backgrounds such as 

Korean, Chinese, and Japanese, creaed this theatrical event. The recent version was 

directed by a Korean Canadian woman and posed questions around North Arnerican Asian 

experiences, rnyths and perceptions of Yoko Ono, an Asian woman artist who happened to 

marry a Caucasian musician, John Lennon. I was impressed by the fact that many Asian 

Canadian women and other staff memben collaborated to make this project with multiple 

media, such as language, dance, music, sound, video, light and stage and so on. This is not 

an art forrn that depends on traditional art frameworks, but a hybrid collaborative art form. 

1 found hope in the multicultural and multilingual society of Toronto. 



Chapter Two: Literature Review 

Pro- . .  . 

There is a strong tendency of assimilation in Japanese society. Being the sarne as others 

is considered to be important and safe, while k i n g  different fiom othen is cunsidered to be 

risky and avoidable. Expressions such as 'hironamrni [like everyone else],' lfursuno 

[ordinary]' and 'heikin~ekirm [average]' have good connotations in most cases. It is 

believed that everyone should be treated in the same way as other people and everyone is 

expected to be the same in order to be 'equal'. The Report on the Appiication a d  Practice 

Ir2 . h p n  of lhe hrernational Covenant on C.'ïvil and Political Hights (Japan Federation of 

Bar Associations, 1993) contains the following explanation of Japanese society: "[There] 

is a tendency that the Japanese consider homogeneity important and exciude what is 

different (even what is unique). Therefore, they are expected to be the sarne as othen from 

their childhood and they are extremely afraid of k i n g  different fiom others (P.252)." 

This tendency in Japanese society is applied to foreign residents and leads to the 

concl usion that they should be treated in the same way as other Japanese people. A report7 

on the issues of foreign residents says, "What many of the foreigners who came to Japan 

experience are the 'request of assimilation' and the 'consciousness of k i n g  excluded'. It is 

the consciousness of the majority of Japanese people that should to be changeci." (e-g., 

Kawasaki Citizen's Bureau international Section, 1995) (Yokohamashi Kaigai Koryu 

Kyokai, 1997, p.211) For example, once a foreigner becornes 'naturalised' as a Japanese 

' This report is published in Kawasaki City, which is one of the areas that has a large 
population of various foreign residents such as Koreans and Brazilians, and has promoted 
the policy to respect the rights of foreign residents more than any other city in Japan. There 
have been practices to buiid a community where people respect their differences in a 



citizen, s/he is the same as other Japanese citirem. Treating the 'naturaiised' people 

differently is not just. It is unfair to treat 'equal' citizens differently. They should be treated 

the same as other Japanese citizens. 

Once this becomes a d e ,  it is difficult to modifi it by adjusting to the situation of each 

case. A rule is a rule. Everyone is the same in front of this rule. Everyone shodd be the 

same in applying the rule. Those who think in this way do not see the different conditions 

that the 'naturalised' people have. For example, those who have retumed fiom China and 

whose family members have Chinese background are encouraged to l e m  the Japanese 

language as soon as possible, their Chinese hentage being unappreciated. (Yasuda, 1999, 

p.85) They do not see the power relations, either. In this case, 'equality' means k i n g  the 

same.' it is difficult for them to understand the idea that peopIe are equal, even though they 

are difterent. 

When people think that 'equality' rneans k i n g  the same,' they have dificulty in 

appreciating differences in others. For exarnple, no matter what special abilities or 

experiences bilingual or bicultural students have, they must be treated just the same as 

other students are treated. I f  they are treated differently, other students might be jealous of 

them. This is a negative way of iooking at the case. They do not think that students with 

unique abilities shouid be treated differently in order for their talents to be expanded as 

much as possible, even though this is a positive way of treating those students. Differences 

are differences. It is necessary to admit this to respect others' human rights. Nakajimas 

points out the importance of admitting the difference in a positive way in human rights 

positive way in  Kawasaki. For exarnple, Kawasaki is one of the few cities where 
foreigners can bc public servants. 
n Tomoko Nakajima is one of the schoIars who promote multicultural education in Japan- 



issues, because the history of the Zainichi ~ 0 r e a . n ~ ~  in Japan. Their history shows that they 

have not been alIowed to show their ciifferences, but that assimilation d œ s  not allow them 

to be really 'equal'. She writes as follows: 

In terms of the human rights education in Japan, (.. . ), to regard differences as the 
rich resources is the key concept in learning this issue. (.. . ) There is a tendency to 
begin trom the idea that we are the sarne. We tend to teach human rights 
education, saying that we are the same. Buf we have human rights not because 
everyone is the same, but because everyone has given conditions and different 
social positions. Nevertheless we equally have human rights. (Nakajima, 1995, 

p. 84 ) 

There is still discrimination againn the employrnent of foreignrn as public servants1'. 

Yongmei is a C hinese person who becarne one of the few foreign teachers in public senior 

') For esample, Many Zùiniclzi Koreans in Japan use their Japanese narnes and hide their 
Korean names because they are afiaid of the discrimination. In schoois where teachers and 
students are trying to abolish the discrimination, some Korean students use their real 
Korean names. On the other hand, in a public primary school in Nagoya in 1983, teachers 
were strongly advised to use a 'Japanese' name with the parents of a Korean student, 
because they were concerned that the student might be bullied because of  the Korean name. 
The teachers' advice came fiom their kind 'consideration'. (Tanaka, 1995, p. 147) Teachers 
avoided the conflict of using a real but 'different' kind of name fiom others' and were 
advised to use a 'similar' but not real narne in order to have temporary peace. This example 
shows how strong the request of  assimilation is. '" As of 1988, there are 514 foreign public servants out of 2,984,392 public servants in 
Japan. (e-g. The Ministry of Home AfFairs) They are 382 Koreans and 132 Chinese fiom 
Mainland China and Taiwan. Among 5 14 foreign public servants, 39 are teachers in public 
schools. tn 1973, the Ministry of  Home Affairs announced the view that the employment 
of public servants in municipal governments should be restricted to people with Japanese 
nationality, because they participate in making decisions on the future of Japan. In 1983, 
the govemment announced that the teachers in public schools should be restncted to 
Japanese citizens, though foreigners were allowed to be &il-time faculty in national 
universities. In 199 1, the Ministry of  Education gave an officiai notice that the Boards of  
Education should employ foreign teachers as full-tirne lecturers without the limitation of 
the employment years. However, this notice made it dificult to continue employing 
foreibw teachers as full-employed teachers in some prefectures. As of 1991, there are 6 
prefectures out of 49 prefectures that abolished the restriction of employment by 



high schools in Tokyo. She explains the present situation of foreign teachers as follows. It 

is estremely dificult for foreigners to becorne Mly employed teachers, but there are some 

foreign teachers, though their numbers are smali. The problem is that foreign teachers in 

Japan are treated 'equally', so it is difflcult for them to utilise the differences in a positive 

way. Those foreign teachers have potential abilities to work with students with diverse 

cultural backgounds, but the administration treats those teachers just the same as the 

Japanese teachers are treated. Foreign teachers do not have opportunities to face the 

probiems of foreign students unless they insist on it strongly, because foreign teachers are 

hired on condition that they assimilate into the Japanese system. (Yongrnei, personal 

communication, January 13,2000) 

Yongrnei says that she was ordered to teach foreign students in the same manner as 

Japanese students are taught, though the former had to deal with the controversial issue of 

the national tlag and national anthem. There are foreign students who oppose their use in a 

forceful way. However, the attitude of the administration is that of promoting assimilation 

into the Japanese society. There is a strong emphasis on assimilation and assimilation is 

forced on both the foreign people and the Japanese people. 

Y ongmei suspects that the administration wants diverse students to be assimilated into 

Japanese society and does not want foreign teachers to encourage diverse sîudents to be 

diffèrent from other Japanese students. She says as follows: 

[Il sometimes feel desperate seeing the small amount of employment of foreign 
teachers and the narrow-rninded educational administration bureaucrats who do 
not doubt the thought of treating foreign teachers exactly the same way as treating 

nationality. There were 34 foreign fullemployed teachers in 6 preféctures in 1991. In 
another 37 prefectures, foreign teachers were allowed to be full-time lecturers, but in 
reality, the nurnbers of foreign full-time lecturers are small. (e-g. Asahi, August 12, 199 1 ) 
(Japan Federation of Bar Associations, 1993) 



Japanese teachers. 1 guess that this very notion of 'equality' is lapanese. in the 
situation that foreign residents are increasing, the time will soon corne when 
people will redise that the existence of foreign teachcrs is necessary. However, 1 
feel thai it wiIl take time for the administration to look at 'quality' in the 
personnel fkom a different angle anâ experience the tw meaning ofgetting dong 
equally. (Yongrnei, January 13,2000) 

Another example is the tendency of assimilation in JSL literacy classroams. Naoki is 

working in the section that d d s  with human rights educaîion and mulgcultural education 

at the Board of Educaîion in a city in Kanagawa Prefecture. He has been involved in JSL 

classroorns for newcomers in community centres, and he was a co-ordinator of the seven 

wmmunity centres fiom 1994 to 1997. From his 12-year observations of volunteers and 

the staff at community centres, Naoki has this to say: 

volunteers and the staffat community centres] aim at getting leamers used to 
the Japanese language and the Life in Japn, while they are trying to learn how to 
deal with !eaniers in the beginning stage of the JSL classroom. Then, after they 
learn how to teach basic thing, they notice the idea of "literacy claçsrooml'" that 
the classrooms are the place where the main purpose is to leam about each other as 
citizens in order to live together in the community. However, afier several years 
pass, volunteers get used to the routine of teaching and the ideals are forgotten 
with the change of the members. Then, volunteers begin to concentrate on 
teaching advanced Japmese, thinking that leamhg betîer Japanese, such as polite 
forms and correct pronunciations, will elevate the leames' life stages. Leaming 
these things is also the request h m  leamm, so it canwt m l y  be 
considered as assimilation, but the relationship behiveen volunteers and leamers 

" 'Literacy' here is not used in a narrow meaning of the worQ but the broder one that 
means the ability to understand and rnake use of something- in Kanagawa Prefecture, there 
have been practices of 'litrracy classrooms' for the first generations of Zàinichi Koreans 
and day laborers, which put stress on the empowexing relationship among the @cipants. 
'Literacy' for the Japanese volunteers might mean the ability to live together with different 
people in a community. 



becomes that of teachers and sndents. The bierarchy becomes clearer than before. 
(Naoki, personal communication, January 1 5,2000) 

I found that the ideal of the Literacy cl8ssfoorn wodd be easily changed when 
there are personnel changes of the staffand the learning supporters (JSL volunteer 
tutors), and thaî how deeply the notions, such as the 'imposition of the Japanese 
language' and the 'assimilation', are rooted in people's consciousness. (Personal 
communication, Janwy 9,2000) 

I f  there are voiunteer tutors and staff who are conscious about the power relations between 

the native language tutors and non-native leamers, they can avoid the imposition of the 

'correct' Japanese language. However, it is easy and quick for the classmm policy to 

change into that of assimiiation without the consciousness about the power issues and 

assirnilaiion. 

Eiji Oguma analyses the changes of the consciousness of identity of the Japanese people 

expressed in the fonns of the racial theories of Japan in the book entitied The Myrh of the 

Homogeneozis Nafion (Oguma, 1996) Before and during the Second World War, when 

there were various races in the territories in Japan, many scholars insisted on the 'theories 

of mixed-race natiodz' in order to justie the colonisation. However, as the numbers of 

'' Oguma classifies six main 'theories of mixed-race nation' of before and after the Second 
World War. " 1 . The Empire acquired Korea and Taiwan and included the natives there as 
the subjects of the Empire. The notion that we limit the Japanese people within the pure 
'Japanese' becomes an obstacle to expanding the temtory and to admitting the native 
people into the Empire. That kind of notion should be abolished. 2. Japn has experiences 
of assirnilating many different races and naturalized people in ancient times. The imperial 
farnily, too, is the descendant of naturalizeci people. Therefore, the Japanese people are 
excellent in d i n g  d assimilahg different races. We bave to uî i lk  these experiences 
and expand the temtory and execute the assimilation policy. 3. The Japanese race is the 
mixture of various races of southeni and northem Asian races. They are related to the 



people of the various racial groups in J a p n  decreased after Japm was defeated in the war, 

the 'theories of homogeneous nation"' became prevalent. Ogwna's analysis is useful to 

reflect upon the ideas that underpinned the assimihtion policy of Japan, especially mw, at 

a time when the Japnese people are deciding the policy around foreign residents who 

corne to a Japan with increased emnomic power. 

According to Oguma, iapanese scholm have adopted the 'theones of homogeneous 

nation' in order to keep domestic peax and sâability when national power weakens. They 

have adopted the 'theories of mixed-race nation' in order to underpin the assimilation 

policy when Japanese power becatne strong enough to invade other corntries. 

Those who supported the 'theories of mixed-race nation' insisted on the necessity of 

having foreigners assimilate to the ideal of the Japmese people that had aiready fonned in 

the past. Unlike the Anglo conforrnity of the United States, the Japanese cdonnity 

included the mixing of various racial groups together with the Japese  race. The Japanese 

conformity has been influenced by the fact that Japan invaded China, Korea and other 

Asian countries where people have appearances similar to the Japmese people. 

Japanese race by blood. Therefore, the assimilation of them shodd be easy. The invasion 
into Asian areas is the return to our homeland. The Ja- race bas a constitution to 
adapt to both south and north. 4. Japan has been mixing and assimilating the various races 
with universal brotherhood under the reign of the Emperor since ancient times. Therefore, 
the Japanese race has nothing to do with racial discrimination. In this respect, we are 
ethically superior to the Westerners. 5. Even if âifferent races are to be merged into the 
Japanese race, it does not wntradict the fact that J a p  is a family nation as long as we 
regard those races as adopted children. 6. In ancient times, the hperial family came over 
to Japan from Korea. The Ernperor was the King of that place. Therefore, it is natural for 
that place to be merged into the Imperid temtory. (Oguma, 1966, pp362-363)" 
13 Oguma classifies four main 'theories of homogeneous nation'. " 1. Japan has been a 
peacefbi naîion where the homogeneous Japanese race live as agricultural people without 
racial disputes since ancient times. 2. The Imperia1 family was not a conqueror from 
abroad, but the symbol of the unification of the cultural integration of a peztcefiil race. 3. 
The Japanese race has been living on remote islands, had litîle contact with different races, 



Ogurna analyses the Japanese assimilation policy, and says, "the 'theones of mixeci-race 

nation' played a role in having many Japanese intellechials not feel the control of Japan as 

control. " (Oguma, 1 W6, p.373) in adopting the 'theories of mixed-race nation', they did not 

discriminate and control other races blatantly with power. Instead, they did not see the 

'differences' between the invader and îhe invaded, and succeeded in niiing thrm by cnating 

the system where there was no notion of human rights. Oguma &fines the b r i e s  of 

mixed-race nation' as the system to make 'difierences' ambiguous. He says: 

Ln this system people do not recognise 'differences' as they are and avoid facing 
others directly. Consequently, ttiere is no obvious exclusion, but there is no 
'equality' among people. Ln this way, it is possible to discriminate and to 
assimilate at the same time, though these two notions are essentially contradictory. 

(p.376) 

Oguma points out that the Japanese family system affected the assimilation policy. The 

metaphor of 'adopted children' was used to describe the colonised nations such as Kofea 

and Taiwan. There is a hierarchy in a family system, and adopted c h i l h n  must obey the 

other members of a fàmily and are expected to assirnilate into the h i l y  completely. 

Oguma quotes the words of Kawashima (e-g., Kawashima, 1950) and explains that family 

membea get along mutually, but it is a taboo to daim an individual's opinions and rights in 

a 1ogicaI manner, because this kind of an act "breaks the pastoral peace in a family ". 

"Everything can be conveyed to each other by the atmosphere (e.g, Kawashima)" in a 

farnily. (Oguma, p.386) Therefore, there is no distinction between self and the other, 

neither is conscious of rights. 

and lacks the ability of diplomacy and battles. 4. Historicaily and at present, Japan has 
been peaceful, because it is a homogeneous state. (p.363)" 



Oguma says that it is necessary to clan@ what rand of mdtiracial nation Japan should 

be, predicting that it is inevitable for Japan to becorne a rnultiracial country in the t'uture. 

He reminds the reader of the fàct that J a p m  invaded other countries with the 'theones of 

mixed-race nation' and becarne a 'multiracial nation'. He warns that it is dangerous to 

assume h t  becoming a multiracial nation will solve the problems of the Imperia1 system. 

He also points out that there are consevattive writers'" and politician~~~ who changed their 

position from that of the Yheory of homogeneous d o n '  to the 'theory of mixe&- 

nation'. (pp. 396, 399) Okuno, Chairperson of the Foundation for the Welfare and 

Education of the Asian People, which has been in charge of the work reiated to refugees' 

status and resettlement, mentions ' ~ u i t o w d ~  Senso [the Second World Waaf, and 

advocates that the Asian wuntries help each other. (FWEAP, 1999, p.0) 1 believe that it is 

14 0-a points out that Fusao Hayashi, who wrote Dclitowa-sensu koteiron [The 
Afirmation of War for East Asian nations], is one of those writers, and that Hayashi 
advocates the theories of mixed-race state' fiom the viewpoint of supporting the 
Irnperialisrn. Oguma a h  quotes the words of Shinto thinker, Ashizu. Ashizu says, "Japan 
should accept 5,000,000 or 10,000,000 immigrants, a figure comparable to the acceptance 
rates in other developed countries. (e-g., Ashizy 1989, p. 1 5 1 )." ( p.396) 
" Shintaro Ishihara, Govemor of Tokyo, is one of those politicians. His speech to officiais 
of Self-Defence Force caused a lot of fùss in April2ûûû. He rnentioned that there was a 
'potential danger of the riots of the people fiom "mird Countries"' when naturd calmities 
like earthquakes occur. He would not admit the racism in his speech. On the d e r  hand, 
he clearly said that Japan was not 'rnono-ethnic' country, answering the interview by the 
reporter of Newsweek. ("lt's tirne", 2000) He stresses the importance to accept legal 
immigrants in order to secure the labour on condition that immigrants assimilate into the 
Japanese society and its culture. 
l6 'i>uitowa' means 'the greater Eastern Asian nations'. To unite Asian countries and 
coristruct the greater Eastern Asian nations was the excuse that Japan used in order to 
invade other countries during the Second World War .&y, those who regard 
'Duitowa-senso ' as a war of aggression into Asian countries avoid using 'Dairowa-senso ' to 
mean World W a .  II. Therefore, it is probletnatic for Chairperson of FWEAP to mention 
this word imptying the strong bond between Japan and other Asian countries. (FWEAP, 
199% P-0) 



important to examine the characteristics of the policies and the procedures of making 

policies around the foneign residents in Japn. 

Ogurna concludes his book saying tbat both 'theones of homogebeous nation' and the 

'theories of mixed-race nation' are stemtypes that are created to avoid facing others 

directly. He says these theories are myths and concludes, "We do mt need rnyths to live 

together with different people. What we need are a little bit of strength and wisdom." 

(p.404) 1 think that we have to listen to the voices of the others attentively. 

Direct metho&' in JSL education are to teech the Japanesc language without using the 

leamers' native language as a medium. The problems of direct methods in JSL education 

have recently been raised by scholars who were born akr  the Second World War. 

(Komagorne, 1991, 1999; Kondo, 1991; Nomoto, 1996; Oguma, 1999; Tanaka, 1999) 

They stress the importance of reexamining the language policy of Japan in the colonies 

before and during the Second World War n e y  say that direct methods in the JSL 

education were based on the strong cultural assimilation policy of Japan. According to 

Komagome ( 199 1, p. l42), direct methods were not effective in much of Manchuria, but 

the methods became a strong ideology to convey the 'spirit of Japan' to the foreign people. 

Direct methods used by the 'devoted' Japanese teachers under this language policy forced 

foreign people to use the Japanese language and negiected the native language and culture. 

(Kondo, 199 1, p. 103) It is also pointed out that direct methods by native speakers are still 

used in Japanese education since the Second World War with no cntical examinations of 

" 'Chokusefsu-hou Direct methods]' is the langusge teaching method that uses only the 
Japanese language in classroorn. Direct Methods bave been widely used in the JSL 
education since the Japanese language began to be taught in Taiwan. 



the ideology of the methods. (Komagome; Oguma) As is the case with English imperialism, 

the Japanese language was taught as a t d  of assimilation and control of the people who 

lived in the countries that J a p  had invaded or coloniseci before d during the war. The 

Japanese language was taught using direct methods, "as though parents taught their mother 

tongue to îheir children in o r c h  to teach the Japanese spirit" (Oguma, 1999, p.83) 

Komagome points out that direct methoâs of teaching the Japanese language in mainland 

China were not suçcessfbi as metbods of teaching many adults in a short paiod of time. 

However, direct methods continued to be wd to support the assimiiation ideology. ( 1991 ) 

Komagome and Kondo point out the fnistraied falings of tbe Taiwanese lavnm who 

were forced to leam the Japanese language that was useless in their daily lives. They both 

quoted the words of an ad-Japnese activist, Tsai ~ei-huo", in Taiwan. Kornagome 

surnmarises Tsai's criticism of direct methods: 

Japanese language education with no translation wbatsoever is a way of making 
us incompetent. ... No maner how much we h o w  of the Chinese language, we 
are forced to -me M i e s  as soon as the clssuami s p c e  is craucd, where only 
the Japanese language is used. (Komagome, 1999, p.84) 

Kondo quotes Tsai's criticism of the uselessness of national Ianguage eddon as follows: 

We are made to devote al1 our energy mimicking to leam the national language 
[the Japanese ianguage] for 6 years as though children, like babies, mernorise 
various things. ... Once we graduate schools and enter into the reai life of the 
Taiwanese, it [the J a p n e s e  language] becornes useless and al1 our efforts of 6 
years corne to nothing. (Kondo, 199 1,  p. 98) 

'' Tsai Pei-huo wrote a book entitled Nihon-&du kokurnin ni ataunr [Message to the 
Japunese nation] in 1928. 



This shows the M o n  of those who were forced to leam îhe J a m  language by 

direct methods that make thern feel powerless as babies, k i n g  robbed of the abilities they 

have in their mother tongues. Direct methods used in the colonies of J a p  have wt been 

reexamined and are still used as "taken-for-granted" practices in JSL classrooms. (Ogurna, 

1999) Even though the Japanese language is not taught as a blatantiy forced language, it is 

in reality a 'forced' language to those who have to use it. 

Auerbach points out the oecessity of reecamining the "English-only" methd in the 

ESL classroom. The exclusive use of the language of the dominant group fünctions as a 

tool of domination The problern is that the pol i t id  power is invisible because it is forced 

through consent. Auerbach says, "-tices] which are unconsciously accepted as the 

natural and inevitable way of h i n g  things may in fkt  be inherentty political, serving to 

maintain the relative position of participants with respect to each other-they help to 

perpetuate existing power relations ( 1993, p. 1 1 )." Auerbach quotes Phillipsonls tenets thaî 

become the cornerstones of the hegemony of English worldwide and examines thern. 

Some of them are: 

Engiish is best taught monolingually. 
The ideal teacher of English is a native speaker. 
The more English is taught, the better the results. 
If other languages are used too much, stanâards of English will &op. (e.g. 
Phillipson, 1992, p. 185) (Auerbach, 1993, p. 14) 

Auerbach says that allowing the use of the first language ( L I )  in early ESL acquisition is 

critical to later success and the use of both ianguages facilitates the transition to Engiish. If 

leamers are forced to limit access to the resources or experiences they can obtain in their 

LI ,  they are excluded from what they have. They will be silenced and their selfateem 

will be damaged, 



On îhe other band, A h h  says, evideace supports that use of the native language 

will be effective in acquiring English. L 1 is effective in reducing the anxiety of the leamers, 

making the communication more meanîngfid, making it possible to use îhe resourçes that 

can be obtained in LI, and addressing the problems they have in their hves outside the 

classroom. In so doing, it is possible to use "Paulo Freire's appoach to adult edwation in 

which curriculum content is drawn fiom participants' experiences and invites reflection on 

[the] experiences (p.22)." Auerbach quotes Rivera (e.g., 1988) and says, "The role of 

educaîion in this approach is to empower leamers to use their native language actively in 

order to generate their own curriculum, a d ,  therefore, their own knowledge (Auerbach, 

1993, p-22). 

I f  the issue of language choice is decided by the participation of leamers, it enables a 

shift toward shared authorrity. The teacher moves fiom king a problem soiver or arbiter of 

tensions to a problem poser or facilitator of critical reflection (Auerbach, p.24)." As 

Auerbach says, it is important for leamers to participate in the process of decision making, 

because they need to shift fiom king the objects to the subjects of their learning. In this 

way, the process "becornes a kind of rehearsal for dealing with outside issues (p.25)." 

The qualification of teaching is not necessarily a pedagogical matter, but it is a matter of 

insight into leamers' experienced knowledge- Ln this sense, as Auerbach says, comrnunity 

people as well as ESL or JSL teachers can contribute their qualities to create cornmunity 

dassrooms into collaborative leaming places- It has been more than 20 years since Japan 

accepted refugees. There are rnany people who have mastered the Japanese language. 

They have strong potential to becorning tutors in comrnunity JSL classrooms, and the 

Japanese volunteers can cooperate with them to have more empowering JSL classrooms. 

The discussions around community-based JSL classrooms have assurneci that tutors are 



native speakers, but 1 believe that more and more first language (LI) Mors should be 

incl uded. There are possibilities for tearn-teac hing with native speakers and L 1 tutors. 

c c  

Under the influence of Paulo Freire and critical pedagogy, Hiroyuiu Nomoto (1996) 

examines the problems caused by the apolitical fiuichonai appoaches of JSL education in 

Japan and daims that it is necessary to introduce cntical approaches to JSL education. He 

points out three problematic f-rs of the functionai approaches of JSL education: first, 

the notion of the language as a tool; secondly, the content of JSL education that neglects the 

r ed i t .  of the leamers; lastly, the dienation of the l e a .  fiom parîicipation in îhe Iearning 

process. (p. 89) 

According to Nomoto (p.90), the notion of the language as a tool promotes only the 

acquisition of the abitities of the language use and prevents the discussion about aims of 

Ianguage learning. Because language is regarded as a tool, the analysis of the needs of 

lanyage leaniing is lirnited oniy within language use and is not related to the problems of 

the learners in their daily lives. Nomoto criticises this tendency and stresses that JSL 

learning should contribute to humanking of leamers and to solving the daily problems of 

the learners, because "eduçation cannot be neutral and it is either to contribute to 

emancipate human beings or to pornote dehumanising (p.9 1 )-" 

Secondly, the content of JSL education is not related to the leamers' real-life problems. 

I f  JSL leaniing is to emancipte human beings, it canwt be divided into two parts, narneiy, 

language learning and probiem solving in daily life. Nornoto introduces the problern- 

solving methods that Freire advocaîes as follows: 



Paulo Freire named the modem education that transmits knowledge as 'banking 
education' and criticised it as an oppressive education that brings the alienation of 
human beings. He proposed 'pmblem-posing education' as the opposite notion of 
'banking education'. 'Problem-solving education' aims to humanise the society 
and human beings in the relationship of the teacher-student and the students- 
teachers as the equal subjects of cognition. It also aims to acquire the critical 
consciousness accompanied by praxis. 'Problem-solving education' poses the 
problems of the world as the objects of critical thinking and mediates leamers and 
educators in the leaniing process. (Nomoto, p.94) 

Nornoto introduces ESL methods developed by Auerbach and Wallerstein as an 

example of problem-solving methods. In the textbook wriîten by Auerbach and 

Wallerstein, issues such as unions, security in the workplace and immigration are deait 

with because these are the problems that most of the leamers are facing in their daily lives. 

These issues, however, tend to be avoided in Japan because they are plitical issues. 

Nomoto says, "Educational act neglecting its conte- becornes a political act that represents 

the interests of the conservatives in the society. However, generally speaking, people 

overreact to political contexts, but they are extremely unconscious about political aspezts 

of neglecting contexts (p.94).11 Many educators in Japan do not notice that the apolitical 

educational approaches support the status quol9. 

Thirdly, learners shoutd be the subjects of their own leming and the learning process 

should be reconstructed with the fidl participation of the learnes, in order for the leaming 

to be the power ofthe learners. Nomoto points out that there are few JSL classrooms where 

the learners participate in the learning process and the administration. 

") The indifference to the political issues and reluctance to be involved in them are 
prevalent al1 over Japan now. On the contcary, political interventions in education by the 
govemment have been strengthened every year. Apolitical education produces the 
apolitical attitudes of educators. If educators do want to realise sociai changes, it is 
necessary to break this vicious circle in some way. 



Nomoto introduces an example of "jïkko iinkai hoshiki [executive wmmittee method]" 

used in social education in Japan. When the staff at "kominkan [community centre]" find 

out the needs of the citizens through their daily conversations, they becorne the CO- 

ordinators of meetings with the citizens. The executive cornmirtee is composed of both the 

staff of community centre and citizens. They gather and discuss what kind of leaming they 

are going to have and how they are going to have it. They discuss not only the content of 

the learning but afso the conditions of leaming and administration. (p.95) There is an 

example of JSL learning using this method in Ii& City, Nagano, Japan. I would like to 

introduce this example and compare it with the Participatory Research in a later section. 

In order for the learnen to pamcipate in the learning process, Nomoto says that it is 

necessary to discuss the use of LI in the ISt classroom and to have volunteers who can 

speak the L1 of the learners. (p.96) It is difficult to rely ody on Japanese volunteers. More 

volunteers are needed and it is also necessary to have CO-ordinators who c m  connect the 

V ~ ~ O U S  vol unteen with appropriate leamers. 1 consider foreign residents who have already 

lived in Japan for a long time to be potentially strong helpers to connect both LI and L2 

groups. 

Nomoto criticises the apoliticd functional approaches of JSL education and advocates 

the alternative approach of critical litexacy. However, Nomoto does not mention the social 

change aspect of critical pedagogy. This is what 1 aim to learn fiom Participatory 

Researc h. 

According to Maguire, "participatory research combines three activities: investigation, 

education and action ( 1987, p.29)." 



Participatory research is an alternative research method that involves participation of 

the people who have ofien been the objects of the resarch and deprived of access to the 

processes of problern posing and çolving. "Participatory research attempts to break down 

the distinction between the researchers and the researcheâ, the subjects and objects of 

knowledge production by the of the people-for-themselves in the process of 

gaining and creating knowledge (e-g., Gaventa, 1988, p. 19) (Hall, 1993, p.xv).lf - 
In participatory research, there is no monopoly of knowledge by the experts. Both the 

researchers and the participants learn about the "structural causes of named problems 

through col Iective discussion and interaction (Maguire, PB)." Researchers work "with" 

people. not "on" people. 

Finally, the most unique aspect of participatory research is that it aims at action, both 

short and long term. (Magure, p.29) 

[It] is a way for researchers and oppressed people to join in solidanty to take 
collective action, both short and long tem. for radical social change. Locally 
determined and controlled action is a planned consequence of inquiry. (e.g.: 
Maguire, 1987, p.29) (Hall, 1993, p-xiv) 

According to Maguire, it aims to have changes as follows: 

Development of critical coasciousness of both researcher and participants; 
lmprovernent of the lives of those involved in the research process; 
Transformation of fundamental societal structures and reiationships. (p.29) 

In the traditional research, there is a gap between research and action, and between 

knowing and doing. This is afso the case in .lapan, However, there is the attempt called 

" k d o  p u r o p a m u  [participatory programme]" that aims to do participatory activities 



with participants who leam fiom each other as equal partners. 1 would like to compare this 

participatory project and participatory research and ûy to dari@ the differences and 

simi larities. 

Participatory programme has been promoted by the Ta~suuAa KominAan [Tatsuoka 

Community Centre] in [ida, Nagano, Japan since 1997. The following description about 

the activities is a summary of the reports written by Mikio Sunaba, staff member at 

Tatsuoka comrnunity centre, Norikam Kinoshita, staff member at the Board of Education 

of Iida and Yoshie Tanaka, stan member ai K i k u h h  Cent# fIhe Resctilement 

Promotion Centre for the Remnees fiom China]. (Kinoshita, 1999; Sunaba, 1999; Tanaka, 

1999) 

Iida is a central city of the southwestern pan of Nagano Prefature." The area is known 

for its comrnunity activities. There are 2,004 (registered number as of September 30, 1998) 

foreign residents out of about 1 O7,OOO population of II&. Among the foreign residents, 706 

are the retumeep fiom China in the city and 468 in the suburbui a m  of Iida City. Most of 

The formai name of Kikokusha Centre is 'Chugoku Kikokusha Teichaku Sokushin Senta 
[The Resettlernent Promotion Centre for the Returnees from China].' Xikokusha' is a 
Japanese word meaning 'retumee(s) fiom foteign countries'. At Ki kokusha Centre, 
Kikokusha means a petson who had rernained in China &r the Second World War ended 
and retumed fiom China after 1972. Kikokusha [returnees] are women who married 
Chinese men and people wtio were adopted by Chinese people uxtder the age of twelve. '' Popular education has been deeply rooted in the comrnunity in Nagano Prefecture. 
Anti-discriminatory movement has been promoted by the local organisations, because 
there are many discriminated areas called 'burah' in Nagana Prefecture. People in 
Nagano are said to be eager to learn by themselves. 

Returnees are the Japanese people who came back to Japan h m  China long &er World 
War II ended. When the war ended, some people could not Rtum to Japen and stayed in 
China, because some were chiIdren and were adopted by Chinese families and some were 
women who mamed Chinese men. A detailed exphnation is in the Chapter Three. 



the returnees Iive in the prefecturai houses in four districts. Tatsuoka is one of those 

districts. (Tanaka) 

At the Tatsuo ka comrnunity centre, a community programme cailed "Intemationai 

Exchange Meeting" has been held once a year since 1994. The meetings are maidy 

cooking classes demonstratexi by foresgn residents. (Sunaba) 

In 1996, a retuniee sent a letter to the wmmunity centre and said that the exchange 

programme did not help her to a&* into the Japanese society and that there is a need for 

JSL classrooms. (Sunaba) She complained that the retumees have been srnering fiom 

adapting to the different cultures since they went to China during the Second World War. 

(Kinoshita) The staff' at Tatsuoka community centre took dijs cornplaint senously and 

decided to respond to the request. They consulted with Kikokush Centre and asked for 

advice. Then, two researchers at KikoAusha Centre, Tanaka and Kobayashi, visited Li& 

City several times and talked with the staff at the cornmunity centre. (Sunaba) 

In January 1998, a cornmittee was formed to prepare for a JSL classroom, It was calleci 

'cultural cornmittee' and 1 8 members gathered. The cornmittee consisted of the staff of the 

community centre, members of young people's associationsu, and the staff of the social 

welfare association. 

In February 1998, they invited Tanaka and Kobayashi and held a seminar. The 

participants learned that the needs of the retuniees should be the basis of setting up a JSL 

classroom. They also leamed that it is important to leam fiom each other instead of having 

the Japanese members become language teachers. With this advice, they soon held a 

meeting to consider the returnees. About 30 people from the cornmunity, including 

" Young people's associations, seinenrlon, are groups for young people in nual areas. The 
traditionai Japanese society is supported by various groups in the cornmunity and 
seinendun is one of them. Usually, seinendan belongs to a local cornmunity. 



returnees who were alreaciy adapted to the community, gathered and shared their opinions. 

A retuniee said that young people easily learn the language on various occasions, but that 

the old people feel more d o r t a b l e  to learn îhe fanguage through daily communications. 

The staff of the cultural committee noticed the necessity to conduct interviews in order 

to discover the troubles and needs of the retumees. They decided to c d u c t  interviews 

with 41 people in 13 families. They visited families and listened to the stories of the 

returnees, leaming the various opinions among the retuniees. The Mrealised what the 

returnees wanted most was not to learn the Japanese language per se, but to adapt into the 

community and have contact with local people as comrnunity members. 

In Juiy 1998, they invited Kobayashi and Tanaka again and held a meeting. The 

researchers advised the members of the cultural committee that tbey should try 

'participatory programme'. Participatory programme aims to raise the communication 

abiIities of al1 the participants through tbe whole process of activities. Tbe necessity to 

have deeper communication will become a motivation for M e r  language learning. It 

does not necessarily aim to have language learning in a classroom setting. Another 

important approach is to have a joint committee consisting of the local people and the 

retumees. They are equal participants and deci& what to do through discussions of 

planning the activities. The staff of the cornrnunity centre does not lead this participatory 

programme. The levels of the Japanese language of the retumees should be different in 

order to urge them to support each other through the programme. The a h  of the 

participatory programme is that d l  the participants will raise their communication abilities 

to overcome the difficulties caused by the ciifferences of language and culture. (Sunaba, 

Tanaka) 

The joint cornmittee consiste- of five 'cultural staff, two women fiom the community 

and three returnees. Two of the returnees worked as translators when tfiey conducted 



interviews, and one returnee had been teaching JSL. in Octokr  1998, one mtumee staff 

member brought two other retumees to  join the staff. They had stayed in Japan for only 

two years and were not fluent in Japanese, but the diversity of the members gave the 

participants motivation to l e m  both the Chinese and Japanese languages and a good 

opportunity to make the 'participatory programme' into 'a programme of learning togethet. 

(Sunaba) 

In the first meeting, they discussed what they were going to do. The retumee staff 

proposai exchange programmes of music, c<w>king and Karaoke and they alço wanted to 

Iearn the daily habits of Japanese society. They decided to plan a big exchange programme 

through cooking in 1998. A retumee suggested oarning the group [Close Friends 

Group]" in Chinese, and they agreed to it. 

In the second meeting in November, they discussed the details of the exchange 

programme and decided to have a programme of cooking New Year's dishes. In this 

meeting, two new retuniee mernbers requested a JSL classroom in a classroom setting as 

well because they had been feeling the inconvenience of the communication, as the 

discussion in the programmes was &ne with translators. 

In the third meeting in December, they learned thaî the nurnber of applicants to the 

programme was more than 60, which was M c e  as many as they had expectd The 

nurnber of returnee applicants was 30, fiom 12 families. (Sunaba) 

On December 13, 1998, they enjoyed 'rnochitsllltj: the traditional cooking of  rice cakes 

for the New Year. With a mallet, they pounded steamed rice into the dough in a wooden 

mortar. In the kitchen, women were cmoking and chaîting in broken Japanese. The 

participants said that they enjoyed the programme with the local Japanese people. (Sunaba) 

By the end of 1999, the joint cornmittee consisteci of 5 cultural cornmittee members, 6 

local people and 6 retumees. They are going to have the third exchange programme. 



The participatory project is based on the tradition of sociai eduation in the comrnunity 

centres. 

The participatory programme is an alternative approach in JSL education that is 

promoted by the people who are involved in JSL education and social education at a 

comrnunity centre. I would like to examine the charaçteristics of the participatory 

programme compared with parhcipatory research. 

The participatory programme is a unique programme in Japan, because it aims to create 

a learning environment where dl participants are equal partners in planning and carrying 

out the exchange programmes and where mutuPl learning is expect+d during the process. 

JSL learning usually takes place in a classrwm setting where tutors are not conscious 

about the power dynamics between tutors and leamers. The participatory programme aims 

to eliminate this power imbdance. Including the researchers in JSL education, participants 

in the joint committee discussed and leamed from each other, and they cooducted rescarch 

in order to leam the needs of the retumees. in this sense, this programme puts stress on 

qua1 'participation' of the participants. 

Another charactenstic of the participatory programme is that it is deeply rooted in the 

communiîy. Histoncally, sacid education iuu been rooted in Nagano and people thete 

have already had the foundation of community-based learning, such as 'seinendon @outh 

groupl' or 'oiom no gakko [popular schml for sdults]'. One of the aims of the programme 

is that the retumees become active members of the cornmunity in order to promote other 

adult programmes as local citizens. 

Regarding the members of the joint committee, they have oppomuùties to discuss 

issues and learn much fiom each other, but other people only @cipate in the exchange 



programmes a few times a year. The programmes offer the participants an opportunity to 

talk to each other through singing, eating and playing together. This kind of programme 

might offer o p p ~ ~ t i e s  to have casmi talk among participis, but it does not offer 

opporrunities to discuss issues related to their problems. in this sense, learning in the 

participatory programmes is focused on developing community skills in a b r d e r  sense. 

To most participants, the programmes are recreation. 

However, there is an opinion that pias stress on the deeper leaming than the mere 

acquisition of the communication skills. Kinoshita, who has promoted social education in 

Iida as a staff member of the Board of Education, positions the participatory programme in 

the social change perspective. He relates the participatory programme to the Peace Forum, 

whic h was held in 1 995. The Peace Forum aimed to learn about the history of the retumees 

who went to China and were abandoned there? He also relates the participatory 

programme with the problerns of the foreign redents, such as those fiom the Philippines. 

h I d a ,  rnembers of the Japanese Welfare University and the Philippine University have 

been carrying out a joint research about the problems of the Philippine residents in Japan. 

Through the research, they leamed that the Philippine residents have serious, sometimes 

fatal problems. The results show that not only municipal governmental policy but also 

support of the citizens in the community is necessary. What is more important is that 

foreign residents have the power to soive their problems by themselves. Kinoshita says as 

follows: 

'" In Kinoshita's report, there is no mention about leaming about the responsibility of the 
Japanese people who comrnitted war crimes in China Xn my opinion, it is necessary to 
have discussions on the issues of responsibility for the atrocities that the Japanese military 
did in China as well as the sufferings of the people who were abandoned in China fiom the 
critical perspective of examining the Second World War. Othenvise, the l o d  residents of 
iida who had CO-operated with the national policy of invading the north-eastern part of 



m t ]  is needed is to spread the movement that promotes the conscioumess of 
self-help to improve the present situation of their lives by their own power. As 
long as the Japanese people are caregivers and they are the case-receivers, their 
situation is unstable because they are depending upon the situation of the 
caregivers. They have already organised a self-help ofganisation cailed United 
Filipino Community (WC) and are active at the local Catholic churches. It is 
important that this kind of activiîy become more powerfiil by having networks 
with the activities of the Japanese supporters. @Cinoshita) 

Kinoshita points out the importance for foreign residents to stop k i n g  are-receivers and 

be independent. He also points out the importance of having networks between self-help 

groups and the Japanese supporters. He concludes his report emphasising the importance 

of building a society where diverse people can live hannoniously together. Kinoshita does 

not mention the change of the consciousness of Japese supporters. He does not mention 

the fundamental changes of Society itself. .lapanese local citizens, too, need to change their 

attitudes and k i r  society. The aim should be independence of ail the redents in the 

Participatory research aims at social changes and aims at having changes as follows: 

Development of critical consciousness of both researcher and participants; 
Improvement of the iives of those involved in the re-h process; 
Transformation of fiindamental societal structures and relationships. 
(Maguire, p.29) 

Compared with these aims, cntical perspective is lacking in the participatory programme. 

The participatory programme offers participanr opportunjties to learn to communicate 

China will not understand who should have the final responsibility for the tragedy of both 
the Chinese people and the Japanese people who had to stay in China. 



weil in spite of their di fferences of  language and culture. It does not aim to make changes 

in their lives in a direct way. The transformation of fiindamental societal structures is 

clearly not aimed at. 

Another thing is that there is no specid mention of the problerns of women reniniees. 

Three reports written by Sunaba, Kinoshita and Tanaka al1 used a neutral word ' k i n o h h  

[retumee]' and women returnees are inclu&d in the word. Ln fact, the problems of 

retumees are problerns of  women, because retuniees consist mainly of  people who were 

adopted by Chinese people (zurzrp-koji (orphans who remained in China]) and women 

who married Chinese men (zunryu-fujin [women rernained in China]). However, the 

statistics related to returnees does not show the numbers of men and women. There are no 

statistics about wornen, such as the nurnber of  women who returned to Japan with their 

husbands. The only statistics that show the number of 'zanryu-kojr' and 'zanryu-fijin' tell 

that the nurnber of 'zunryu-fujin' who reîumed to Japan pemanently is 3,644 out of 5,929. 

The number of temporary retumed Ccrny-fujrn' is 4,228 out of 5,10 1. This num ber shows 

that most of the returnees are women. There are no statistics on the nurnber of men and 

women who retumed to Japan. As Maguire (1987) points out, the presence of  women is 

neglected by the use the neutral word Though most of  the returnees are women, the 

reports do not show that there was special consideration of the problems fiom the 

viewpoint of feminism or when chmsing both men and women returnees for the 

commitiee. 

The problem is how to bring a critical perspective to the learning process. It is difficult 

to bring those issues to the learning proces, because Japanese society regards harmony 

among people as most important. However, this progamme has the potential to create the 

foundation for participatory research if they continue the programme with a more critical 

perspective. If the participatory programme adds a cntical perspective and aims at the 



fundamental changes of  Japanese society, it has the potential to become closer to 

partici patory researc h. 

The N d t y  to at Cr- . . 

According to participatory research of cornmunity-based literacy done by literacy 

practitioners in Toronto (Gaber-Katz & Watson, 1991), three elements are essential to 

corn rnunity-based 1 iteracy : leamer-centredness, l iteracy fiom a critical perspective, and 

community-building. The learners of community-based literacy classes and JSL classes 

for foreigi residents need to have empowering learning and social changes in order to 

enhance the quality of their lives. Thus, it is meaningfùl for ISL education to leam corn 

the praxis of community-based literacy classes in Toronto, where diverse people have been 

probing how to have better learning methods. According to their study, in community- 

based literacy programmes, each element means as follows: 

Learner-centredness means that programs: 
Listen to literacy learners and elicit stories about their lives; 
Believe that everyme c m  leam; 
Emphasise equality among learners, volunteers, and staff; 
Encourage Iearners to becorne involved, both in the program and in the 
community; 
Ensure that learning will be relevant; 
Provide a range of programming options; 
Assist leamers in setting their own learning goals and measuring their own 
progress; 
Ensure that learner's interests and needs determine the curriculum. 

A critical perspective means that programs assists learners to: - Improve their basic skills in reading, writing, numeracy, communication, 
life skills, abstract thinking, and general knowledge; 
Increase their critical abilities; 



Build sel f-confidence; 
Increase their understanding of self: 
Participate more fully in soçiety; 
Createlanguageandculhire 
Enhance the quality of their own lives; 
Work to\vards empowerment and social change. 

Cornmunity-building means that programs: 
Are located in the cornmunity at convenient locations, are open at 
convenient times, are responsive to community needs, and CO-operate 
ciosely with other neighbourhood services; 
Foster the development o f  common interests and goals; 
Encourage literacy to be understood and practised as a social progressr 
Create a sense of  belonging; 
Draw upon memben of the community to share responsibility for the 
education of other adults within the cornmunity; 
Help leamers to acquire an understanding of self in relation to society; 
Work to build supportive communities. 
(Gaber-Katz & Watson, pp. 1 72- 1 74) 

'Community-building' has already been introduced in ISL education as seen in the 

participatory programme in Iida. As there is a tendency to emphasise the necessity of 

'community-building' in the Iapanese society, this perspective seems easy to introduce to 

other JSL classroom situations. However, if the 'cornmunity-development' is as in the 

tradi tional Japanese comm unity-developrnent, there is al ways a 'request of assimilation'. 

In this sense, 'leamer-centred' is contradictory to the idea of  'community-building' and 

therefore, it should be ernphasised in the japanese context?. 

ii -- Otani and Tanaka (1995) wrote a book about action research (p.3 1 )  in 'community- 
building' in Nagano Prefecture. The project was to create a musical about the town by the 
people of the community. They relate the creation of  the musical to the creation of  the 
foundation of a more democratic community. They also relate JSL education to the 
'community-building', because they believe that it is necessary to create a community 



Although, there are examples of leamer-centred JSL educational practices in ~ a p a d ~ ,  

these practices are still few and it is necessary to have more and more emphasis on the 

equal participation of the leamers in the JSL programmes. Whaî has been l e s t  ernphasised, 

even in the unique practices such as the participatory programme and the practices of Saito, 

is the critical perspective. 

For example, in formal educational settings in Japan, there is a myth of 'neutral 

education'. Many educators in formal education believe that they have to teach neutral ly 

based on 'facts.' In reality, those facts are wrïtten in the textbooks that are censored by the 

Ministry of Education, namely, by a political power. Even teachers seldom examine how 

'facts' are created arbitmily by a certain power, much Iess the students. Rarely are students 

enwuraged to examine their experiences with critical perspectives, and they are seldom 

taught how to see things critically. In many cases, facts are transmitted to students with no 

critical perspective whatsoever. The educational systern that is supported by the political 

power works to reproduce the status quo. (Ozawa, 1982) 

where people can discuss issues in a democratic way in order to create a community where 
foreign residents feel corn fortable living. 
"' The practice by Hiroko Saito (June 1999) is an example of the leamer-centred approach 
in JSL education. Saito relies on the ability of adult learners and puts stress on assisting 
them to learn by themselves. She thinks that learners should have the abilities to question, 
so she teaches the learners how to create simple questions. At the same time, she 
emphasises the importance of the abiliîy to listen and to repeat the words thaî the leamers 
do not know in order to ask questions. Saito uses her knowledge of leamers' LI as much as 
possible in order to teach JSL well, and the learners and she published usage books that she 
and the learners CO-operated on by writing together. The learners brought up as many 
questions as possible, and Saito wmte down the questions and answers. In this way, Saito 
published usage books about Japanese set phrases, vocabulary in daily lives related to 
school and medical care and anecdotal experiences of misunderstandings between 
Japanese local people and the returnees from China or Chinese people. These booklets are 
edited from the perspective of both of the Japanese and Chinese cultures and aim at mutual 
l earni ng of their cultures. Saito's practices use kamer-centred methods. 



Neustupny ( 1998) applied Krashen's language acquisition theory to the acquisition of 

teaching strategies of language educators and points out that language educators acquire 

their teaçhing strategies through their own expenences and use the same strategies they 

have already acquired unless they have strong beliefs against the use of them. Considering 

the fact that rnany volwiteer tutors have liide formal training in JSL education, there is a 

strong possibility for those tutors to use methods and attitudes towards learners that they 

have already acquired in k i r  own education. Neustupny describes the eiements of the 

educational strategies to be the social paradigm, the general educational paradigm, the 

[language] education that the eduçators experienced by ihemselves, and the pressure fiom 

learners. (p.23) If the learners experienced education based on a critical perspective, the 

educators would encounter more pressure fiom the learners to change their educational 

strategies. However, many learners in community-based JSL classrooms in Japan are fkom 

Asian counûies where teachewentred transmitting education is prevalent In addition, 

there are cases where leamers themselves want to have the teacher-centred transmitting 

type of education, because îhey are used to it. Therefore, it is difficult to expect the 

learners' pressure to change educational strategies. Instead, it is necessary to enrich the 

tutors' learning programme for critical literacy in order to change the perspective of 

volunteer tutors into a critical one. 

In Japan, only recently have the voices of socially and culturally marginalised people 

widely been heard and appreciated. Artists as Zainichi Koreans, RyuSlu people and Ainu 

peopl? have b e y n  to express themselves through various art forms. Maher ( 199 1) points 

" Both Ryukyu people and Ainu people are Japanese citizens, but they have different 
languages and cultures. In contrast to these people, people who live on the main islands are 



out the importance for minority people to  write their autobiographies in order to reclaim 

their language and culture. Maher introduces the example of Shigeni Kayano, one of the 

activists of the Ainu community, who wrote books about his experiences as an Ainu person 

in both the Ainu language and the Yamato language, namely, in his native tongue and a 

common Japanese language. A few decades ago, the stories of minority people were 

seldom heard and when they were, they were conveyed by Japanese people? I f  works by 

the writers fiom oppressed people were praised, their w o k  were i n t r o d d  with a special 

prefix such as 'Zainichi Korean writef, just as in the case of  'women writers' as opposed to 

simply kriters'. Today, their works are beginning to be appreciated as they are, and their 

cultural background is not treated as negative 'handicaps'. They powertùlly convey the 

reality of their own lives. 

Zuinichi Koreans have been neglected in various ways in Japanese society, such as in 

Iaws and in people's mincis. They have k e n  treated as if  they did not exist. "A Zainichi 

Korean once said, 'We were transparent people."' (Harajiri, 1998, p.64) When they 

appeared in the mainstrearn discourse, îbey were described in a stereoîyped way as 'others'. 

However, the unjust treatments of Zainichi Koreans have become more visible since 

newcomers arrived in Japan in the 1980s- In 1993, a film entided " 7Suki wa docchi ni 

deteint:) [Which direction is the moon now?]" became a great hit and won many awards. A 

called Yamato people. Yamato people have been the majority in the Japanese society. 
Ryukyu people cal l their language as 'Uchinu-guchi' and Yamato Ianguage as 'Yumufo- 
guc/zir in their language. Here, 1 discuss the minority groups of peopte, including Zùinichi 
Koreans, so 1 use 'Japanese' as opposed to 'Korean', and 'Yamato' as opposed to  'Ryukyu' 
and 'Ainu'. 
'' For example, Shohei Imamura took years researching Okinawan culture and lived there 
more than a year to make a film entitled "Kurnigumi no Fukaki Yokubo profound Desire of 
Gods] (1968)", but Imamura was not a Ryukyu petson and none of the cast was corn 
Ryukyu. Today, Ryukyu film directors are creating films about themselves- This 
phenomenon is reiated to the redaim of the voices fiom local areas as opposed to the 
central area like Tokyo. 



Zcrinichi Korean director narned Sai Yoichi (his Japanese narne), Choi Yang41 (his Korean 

name), directed it. He made this film based on a novel written by Yang Suk-Il and a script 

written by Chung Eui-Shin. This film became the first hit created by a Zainichi Koreanr>. 

'Tsuki wa docchi ni deteiru? [Which direction is the moon now?]" is the first film to 

describe the Zainichi Koreans as they are and left a strong impact on the Japanese audience. 

Before this film, Zainichi Koreans residents in mainstream Japanese films were either 

villains or victims. They were described by the Japanese as the 'others' even though some 

of the descriptions were empathie. No Zainichi Korean director had described ordinary 

a i n i c h i  Koreans before. Harajiri said, 

"lt seems to me that the producing staffs are speaking to us like this: 'We would 

like to describe our lives for ourselves, and to recover our way of life that others 

had defined for us. We made the film hoping that we could discuss 'Zizinichi 

Koreans' laughing together. " (Harajiri, 1998, p. 145) 

Harajin quoted the comment of  Chung, a scriptwriter, about this film. 

"'It's time to explain ourselves [in a filml. With this utterance by the director Choi, 

we began witing the script for 'Tsuki wu docchi ni deteim' . . . It isn't surprising 

and it is natural to h o p  this, but the director Choi and 1 wanted to describe 

ordinary 'ZLlinichi Koreans living in our neighbourhood'." (cited in Harajiri, 

p. 147) 

This fi lm was appreciated by both Japanese people and Zainichi Koreans, especial Iy by the 

younger generation. Not only was there ainichi Koreans in this film, but also a Philippine 

" In a North-American society where hundreds of films have been produceci, a film 
created entirely by native people, "Smoke Signais", was shown only recently in 1998. 



woman working at a bar appeared as a heroine. This film shows the bare facts of today's 

Japan as a multicultural society. Harajiri also mentions the creativity of the Zarnichi 

Korean artists such as Yoo Mi-Ri, a writer, Taro Manise, a vaudevillian; and Eiichi Arai, a 

singer sonpriter .  They al1 use the Japanese language as their medium of art fom.  

What is important is to acquire the ability to fùlly express oneself in the Japanese 

society in various ways. It is not enough to acquire the ability of the Japanese language as 

receivers of information- It is necessary to stress the importance of  also king  the senders 

of messages. If the ability for learners to receive the information is too stressed, they will 

become passive information receivers. Thus, learners should be encouraged to have their 

own voices. More than twenty years have passed since the first Vietnamese refugees were 

resettled in Japan, but there are only a few wrïtten works about refugees written by them. 

Instead. mainstream Japanese people have created their imagesJ0 and their authentic voices 

cannot be heard. Gaber-Katz and Watson say that it is important for leamers to be heard by 

other rnembers of their society. Through their authentic voices, people in the dominant 

culture will be able to learn what they have not yet known. 

The ability to express oneseif is not only for the practical purpose of conveying the 

ideas, but it is also to enrich one's life with the joy of expression. Gaber-Katz and Watson 

Say. "A literacy education needs to indude opportunities for leamers to enhance the quality 

of their Iives. This is the part of literacy that might be seen to numire the sou1 as well as the 

mind, beauty as well as swvival( 1991, p.46)." Acquiring the ability to express themseIves 

will bnng the learners' lives joy. 

'" Tanaka points out that the Japanese media has been working to strengthen the hegemony 
even though they deal with differences between the Japanese and the foreigners in Japan. 
(Tanaka, 199%) 



Jim Cummins defines empowerment as the coilaborative creation of power, where 

power is not a fixed predetermined quantity but rather generaîed in interpersonal and 

intergroup relations. Power is created with others and shared among participants. "In other 

words, part ici pants in the relationship are empowered through their collaboration such that 

each is more affirmed in her or his identity and has a greater sense of efficacy to create 

change in his or her Iife or social situation?(Cummins, 1996, p. 15) 

According to Morita, empowerment is to recover whole self that is suppressed by one's 

negative inner power and outer power. (Monta, 1998) Morita says that people use both 

affirmative and negative powers. Affirmative powers are trust, sympathy, support, self- 

esteem, sel f-j udgernent, freedom of c hoice, love, knowledge, experience and technique. 

Negative powers are violence, suppression, authoritative power, control, war, bullying and 

abuse. (Morita, pp. 18-19) Empowennent, she means, is to get rid of negaiive powers by 

usine afirmative powers in order to recover a whole self 

Both Cummins and Morita think that ernpowerment i s  not 'adding of  power' to 

someone by another person. They both believe that each individual has herhis potential 

power. Monta's definition puts more stress oa one's inner perspective change rather than 

interpersonal refations, while Cummins stresses that educational structures are not static, 

and that power is created and shared within the interpersonai space where there are 

collaborative relations among educators, students and cornrnunities. 



Chapter Three: A General Historical and Social Background 

Description of tôe Foreifpers in Japan 

In this chapter, 1 will bnefly describe a general historical and social background of the 

foreignen in Japan. Foreignen in this chapter are those who have the live in Japan for a 

certain p e r d  of time for economical or political reasons, mainly fiom other Asian 

counties and so-called "developing" countries. Many of them are potential leamers of 

community-based JSL classrooms for learning JSL and for life support. Foreigners who 

stay in Japan oniy for a limited period of time and do not have to leam the Japanese 

langage in community-based JSL classrooms are not dealt with. They are students fiom 

abroad who have opportunities to lem the Japanese language in formal schools, and 

professionals who have enough support fiom their workplace like workers fiom 

economically "developed" countries and govemment officials. In this study, leamers of 

JSL classrooms are sometimes mentioned as 'minority' or 'powerless'. Those expressions 

mean that they belong to ethnically smaller groups in the population and have less social 

and economical power than the dominant group of people in the power structure of the 

Japanese society. However, many of them are 'powerful' on an individual basis, 

considenng the fact that they have overcome the hardships in various cultures. 

Foreigws in JPwn: Copiers 

There are more than 1.3 million foreign people living in Japan now. Among them, 

about 50 % of them are Zainkhi Koreans and 16% of them are Chinese residents. 

Japan invaded China and colonised Taiwan and the Korean peninsula before and during 

the Second World War. Many of Taiwanese and Koreans were îaken to Japan as forced 

labourers and died because of the cruel treatment they received. Even afier the war, 



Zuinichi Koreans were deprived of various human rights and have suffered fiom 

discrimination. The Japanese government has not yet finished compensating the 

individuals who suffered atrocities and cruel treatment during the Second World War. 

Those ZLIinichi Koreans and Chinese people are called 'old comers'. They have been 

discrim i nated against because of the prej udices thai were political l y implanted into the 

Japanese people afier the Meiji e n .  However, their status in the Japanese society has 

changed since the arriva1 of 'new corners' in Japan. 

owth of New C m  

After the adoption of the floating exchange rate system in 1973, yen grew stronger 

against the U.S. dollar. In the b e g i ~ i n g  of 1970,300 yen bought one U.S. dollar. In 1978, 

one dollar cost around 180 yen. During the 1990s, it oscillated between 80 yen and 150 

yen and stabilised around 1 10 yen in 1999. During these 30 years, the average wages and 

prices dramatical 1 y increased. 

Bq' the middle of the 1980s, strong yen enabled even the average income earner to go 

abroad. Many Japanese people did experience different cultures. Many preferred to go to 

western countries. They enjoyed the temporary luxury and shopped expensive brand 

goods. However, some, mostly younger generation, went to the so-called 'developing' 

countries and leamed through their own experiences. 

On the other hand, since BOS, foreign people have come to Japan as labour because 

medium and small-sized factories there need workers. There are jobs called 3K: 

Kitsui=had, K i r ~ n a ~ i r t y  and Kiker-dangerous. Young Japanese workers do not want 

the 3K jobs. Today, foreign workers come to Japan in search for well-paid jobs and 3K 

jobs. They are called 'new corners'; they are rnostly fiom other Asian and South Amencan 

counties. 



As a country with a strong econorny, Japan has begun to be treated as one of the 

' developed' countries. japan has had to accept various international treaties including 

treaties related to hwnan rights issues. Gradually, japan is being forced to change its 

attitudes towards foreigners. 

There are different groups of foreipers in lapan. On one hand, there are the 

professionals and university students fiom Western countries. The percentage of them is 

fairly small and they basically have little financial and linguistic problems. On the other 

hand, there are people fiorn the so-called 'developing' countn'es. They are refugees, 

students who work as part-timers, Japanese descendants of Japanese immigrants fiom 

South America, other foreigners who overstayed, and foreign women who rnarried 

Japanese men. 

The Japanese govemment forrnally decided to accept the resettlement of Vietnarnese 

refugees in Japan in 1978. The nurnber of refugees rapidly increased in the 1980s, after the 

covemment accepted refugees from Cam bodia and Laos in 1 979. There were about 1 0,000 - 
refugees as of 1997. 

In 1983, the Japanese government permitîed foreign students to do part-time jobs and 

announced to increase their nurnber, in accord with the '100,000 Foreign Students Plan.' 

The num ber of foreign students, who mainly learn Japanese in language schools or leam 

technolog at factories, rapidly increased in the 1980s. As obtaining student visa became 

easier, more students wanted to work as part-timers. Consequently, the nurnber of 

Japanese as a Foreign Language (JFL) schools increased rapidly. In 1983, there were 

approximately 50 JFL schools in Japan. By 1988, they increased to about 300. These 

schools were mostly small private schools and their quaiity of teaching was not necessarily 



good. (Tanaka, 1995, pp. 18û-192) The Japenese govemment decided to control the mal1 

pnvate JFL schools and announced the Regulations of the Administration of the Japanese 

Language Education Facilities in 1988. 

In 1990, the Japanese governen t  ctianged the Immigration Law. It prohibited 

unskit led labour fiom entering into the country, with Japanese descendants being the 

exception. Since then, people of Japanese heritage fiom South Amencan countn'es, such 

as Brazil, Pem, Argentins and Bolivia have begun to corne to kpan. The number of people 

tiom BraziI and Peru was 5,023 in 1988 and 66,708 in 1990. Ln 1993, it became l87,8 19 

(37 times as many as in 1988). In 1989, the Govemment also established the Association 

for Advancement of the Japanese Language Education, which became a foundation under 

the supervision of the Ministry of Education and the Ministry of Law. 

As the numbers of foreigners increased, so did the numbers of overstaying people and 

workers without permission. 

There are Japanese people who had to stay in China afkr  the Second Wortd War and 

then retumed to Japan with their Chinese families when there was normalisation in 

Japan-China relations in 1972. They are Japanese people, but their situation is sirnilar to 

that of the foreigners with respect to the language problems and the life dificulties they 

experience. Returnees fiom China are able to join the Japanese language educational 

programme at the Kikokusha Centre [The Resetîiement Promotion Centre for the 

Returnees fiom China]. 

The figures tor October 1999 indicate that 5,929 families, consisting of a total of 18,790 

individuals, retumed to Japan. By 1988, the total nurnber of the returnees was 9,347. 

During the four years between 1986 and 1989,4966 people returned, making it the peak 



period- According to the K i k o h h  Centre's website, by the end of October 1999, 5,929 

fami fies, consisting of a total of 18,790 individuals, returned to Japan. The percentage of 

returnees who live in Japan and can comrnunicate without an interpreter in their daily Iives 

is only 35.9% on average. This can be broken down M e r  into: the returnees themselves 

(26.3%); spouses (22.5%); children (53.3%); and grandchildren (52.5%.) (Kikoktrshu 

Centre, 1999) This means that three-fourths of the retumee couples and half of their 

chi ldren and -pndchildren cannot comrnunicate in the Japanese language. 

In rural agricultural areas, men have had difficulty in finding their wives. In the 1980s, 

some began to marry women fiorn other Asian counties such as Korea, China and the 

Phi l i ppines. (Kuwayama, 1 993; Association for Japanese-Language Teaching, 1 997) This 

phenornenon is called 'brides lack"' and has been a senous problem. Most of those 'foreign 

bridesJ2' corne to Iapan with little howledge about the language and culture of Japan. 

Therefore, some local governments or local communities support families that consist of a 

'foreign bridet and a Japanese man. Non-Governrnental Organisations (NGOs) have 

establ ished supporting JSL literacy classes for those women. (Kuwayama, 1 993) 

3 1 The expression "brides lack" seems strange to people who are not familiar with the 
Japanese culture. This expression implies the old Japanese custom of treating wives. In 
the Japanese language, the word "bride" means a woman mmied into a feudalistic family. 
The word itself reflects the Japanese patriarchal system, in which Japanese women are 
treated as commodities. Young women today do not want to enter into such a family 
system. That is the main reason why men in rural areas have dificulty in finding their 
partners. " This expression of 'foreign brides' also sounds exclusive and not welcomed of the 
women from foreign countries. However, I will use this expression with quotation marks. 
because it is widely used in Japan. The number of 'foreign wives' is increasing in rural 
areas. For example, there are 1,006 'foreign brides' out of 3,352 foreigners who registered 
in Yamagata in 1995. Among them, Koreans are 41%, the Chinese are 28 % and the 
Philippines are 22%. (Torniya & Utsumi, 1996, pp. 10- 1 3) 



Most of the JSL classrooms in local comrnunities are organised and run by volunteers 

wïth little financial and staff support. ï h e  characteristic of these JSL classrooms is that 

they are or-nised and run by volunteers who do not always have a pedagogical 

background in JSL. Many of the JSL literacy classes are established to provide emergency 

help. 

The first amval of refugees to Japan was May 12, 1975. The Japanese government 

consented that ni ne Viemamese refugees could land and stay "temporad y" in Japan. Afier 

the govemment pemitted the Vieînamese refugees to resetile in Japan in 1978, they ageed 

to accept 500 refugees from two other IndoChinese countries, Cambodia and Laos, in 

1979. It was the beginning of the acceptance of Indochinese refyees into Japan. In 1985, 

the govemment decided to change the maximum nurnbers of accepted refugees from 5,000 

to 10,000. In 1994, the limitation on the nurnbers of incoming refügees was abolished At 

the end of 1997. there were 10.24 1 people from indochinese countries are living in Japan. 

(Cabinet Secretariat of the Co-ordination Council for Indochinese Refùgees and Displaced 

Persons [CS], 1998, pp. 55-56) 

The acceptance of refugees has brought a big change into Japanese society. Though the 

number of refugees is small, the impact of their acceptame is crucial because it is the first 

time in Japanese history that refbgees have been accepted into the country, as shown in 

Table 1. The Japanese governent ratified various international treaties related to 

respecting and protecting the human rights of refugees, which affëcted the treatment of 

foreip residents who had already been living in Japan. With the increase of 'new corners,' 

the status of 'old corners', such as Zcrïnichi Koreans residents, has begun to be seen fiom a 

new perspective. 



Table I 

Numbers of R e m e s  a ted in Various Co- 

Countries Boat People Land People Total 
1 U.S.A 402,382 424,143 826,525 
2 Australia 108,808 28,892 1 37,700 
3 Canada 1 ,OO,O 13 37,3 1 1 1 3 7,223 
4 France 2 1-42 1 74,263 95,684 
5 Great Bntain 19,329 715 20,044 
6 Gerrnany 15.489 3,940 19,429 
7 New Zealand 4,476 6,259 10,735 
8 Japan 6JSS 2,420 
9 

m 
Swi tzerland 5,8 14 2,657 8,47 1 

1 O Netherlands 7,3 3 2 732 8,064 
1 1  Nonvay 5,950 248 6,198 
12 Sweden 5,857 208 6,065 
13 Denmark 4,592 160 4,752 
14 Belgium 1,729 2,057 3,786 
15 Finland 1,813 95 1,908 
16 Others 6,526 13,352 19,878 

Total 717,918 587,352 1.3 15.270 
NoteL Cabinet Secretariat of the Coordination Council for Indochinese Refugees 
and Displaced persons, p. 15, originally taken fiom UNHCR Figures for 
December 3 1. 1997. 

Pr- 
- - .  . 

Three Resettlement Promotion Centres were built in order for refugees to acquire the 

basic knowledge and ski Ils needed in Japanese Society. Himeji Resettlement Promotion 

Centre was built in December 1979, Yamato Resettlement Promotion Centre in February 

1 980. and International Refùgees Assistance Centre3' in Apnl 1983. These centres played 

a key role in supporting rehigees to adapt to Japanese society. 

" Omura Immigration Control Center, which was to protect boat people temporarily, was 
built in February 1982. Then, the International Re@= Assistance Center was built in 
order to cope with the increasing number of boat people and their longer stays. 



The institution that is in charge of  these centres is the Refbgee Assistance Headquarters 

(RHQ), which is under s u p e ~ s i o n  of  the Foundation for the Welfare and Education of  the 

Asian Peop!e (FWEAP). FWEAP was originally founded as the Foundation for the 

WeIfare and Education of the Vietnamese Orphans (FWEVO) in 1969. FWEVO was 

founded with fun& contribuîed fiom the annual expenditure of the Liberal Democratic 

Pa. (LDP). Its original aim was to help the orphans and mothen in Vietnam, but as they 

went on to help orphans in other Asian countries, FWEVO changed its name into the 

Foundation for the Welfare and Education of  the Asian Orphans (FWEAO) in 197 1. 

With the increase of reiùgees fiom the Indochinese countries, the Japanese government 

decided to allow ?hem to resettle in Japan. The government entnisted the relief work to 

FWEAO, so the foundation changed i ts  name into the Foundation for the Welfare and 

Education of the Asian people3* (FWEAP) in 1979. 

Liberal Democratic Party is one of the political parties in Japan. It is a conservative 
par@ with many supporters in the rural fanning areas. It has been the ruling party since the 
end of the Second World War, 
35 Seisuke Okuno, a member of  the House of Representatives of  LDP, is the Chairperson of 
FWEAP. He writes in the brochure of  FWEAP (1999, p.0) that the govemment should 
accept the refiigees in 1978, saying, "1 don? say to give them pemanent residency, but at 
least immigrant status." His words were realised. There are 1 0041 7 refusees in Japan and 
only about 4% of them got their Japanese nationality as of March 1999. Okuno once told 
an Indian Minister of Welfare about an Indian judge, who was the only person to d a i m  that 
Japan was innocent in the Far East International Miiitary Court. He says that he 
rernembered the word 'Daitowu' in 'Daitowa Senso,' which means the war to create the 
larger East Asia, used during the Second World War. He says that he wants the Asian 
countries to help each other. The word 'Ilcritowu. ' which reminds many of the Japanese 
people of the invasion in other Asian countnes, reminds Okuno of the unification of  Asian 
countries. Okuno has been the Chairperson of FWEAP for these 30 years. Among the 
directors of FWEAP, there are not a few rnembers of the House of  Representatives of LDP. 
There was even a former Prime Minister and a former Chairperson of the House of the 
Representatives. They are LDP members of  over 70 years of  age. This suggests the 
character of this foundation. FWEAP was originally founded by the fund fiom LDP and 
there are many LDP members among its directors. There are 10 former and present 
members o f  the Diet out of 24 directors. The other directors are mainly the present and 
former executives of big corporations. tt is a typical characteristic of this kind of  &liated 



Refugees live at the centres for six months and receive JSL education for four months 

(572 hours) since 1988. It is aimed for refugees to acquire very basic skills in conversation, 

reading and writing in order to live in the community. They also learn the customs and 

habits, basic rules of daily life and the customs of work places. Afier the six-month stay at 

the centres, refugees have to leave there wi th only the minimum language and life ability to 

survive in the Japanese society. 

At Yamato Resettlement Promotion Centre, refugees were divided into three groups. 

Survival Class was for elderly people, pregnant women and those who had never had 

1 iteracy education. Adults' Class was for those who were over sixteen years old and aimed 

to learn the practical language ability for home and the workplace. Childten's Class was 

for those who were between six and fifteen and aimed to leam the language ability 

necessary in schools. (RHQ, 1998, p.30) Other important functions of those centres were 

to find jobs and places to live. However, it was often difficult for refugees to find places to 

live because of the prejudice owners have against renting to foreigners. @HQ, p. 14) 

However, the Japanese government decided to close two centres, judging that the 

numbers of refugees fiom Indochina would be decreasing after the Comprehensive Plan of 

Action (CPA) was adopted at the seventh International Conference on Indochinese 

Refugees in Geneva in 19%. The centre in Himeji was closed in March 1996 and the 

centre in Yamato was closed in March 1998. After existing for almost twenty years, these 

two centres were closed. Onl y International Refugees Assistance Centre in Shinagawa 

remains. (CS, 1998) 

foundations of the govemment in Japan. Retired politicians and bureaucrats get a job in 
this kind of founâation. It is dificult to say if this foundation has not been affected by the 
conservative policy of LDP and economic circles that want to control the numbers of 
foreigners coming into Japan for their conveniences. People in political and economic 



With the increase of the new corners, people with different cultural background have 

become noticeable, both physically and ideologically, to the Japanese people. The ethnic 

minorities in the Japanese society are appearing h m  obscuriy where they were forced to 

be. People are beginning to see Zaxnichi Koreans, Ainu and Ryukyu people as they are. 

Before, people saw them as though they were transparent. More and more people corne to 

realise that the goveming discourse of a 'monolithic' country has been created by the 

political power. 

In 1986, Prime Minister Yasuhiro Nakasone made racist remarks about the educational 

system of the U S  The Arnerican press criticised his remarks immediately. Nakasone 

tried to excuse himself and added the explanation that education in the US. was dificuit 

because it was a multicu1tur;il country and that the education was easier in 'mono-culhtral' 

Japan. This statement triggered heated discussions around the issue of superiority of the 

'mono-cultural' country both in Japan and the U.S. 

Ainu people got furious hearing this statement. Maher pointed out the importance of 

this media event by quoting the newspaper dcle writîen by a journalist in Hokkaido. It 

says that the responses to the statements of Nakasone had the Japanese people realise that 

the mono-ethnicity of Japan did not exist and that there is indeed the Ainu ethnic minority. 

(Maher, 199 1, p. 159) The presence of ethnic minonties in Japan is gradually known to 

people in Japan, but racist remarks by govemment officiais have ofien b e n  made and are 

still made today. 

circles want to control the numbers of foreigners in Japan to suit the convenience of  the 
Japanese economicat situation. 



In some suburban cities where small factories gather, demographic map has been 

c hanging for these 20 years. There, foreign workers have been underpinning the factory 

work. One of those cities is O o i m i  Town in Gunma Prefecture, where more than 1 1 

percent of the population are foreign workers and their hilies, who came to J a p  mainly 

from South Amencan countries iike Brazil and Peru. In Ooizumi, there are many shops for 

these foreigners in the Plaza in downtown and there is even a carnival where South 

Amencans dance with the beat of samba music. Whether Japanese natives like it or not, 

the scenery in those areas is changing drastically with the increase of foreign population. 

The apparition of this kind of area is a prominent phenomenon since 1990s because of the 

lac k of Japanese labour in small factories. 

With the increase of foreigners, more discourses about them appear in publication and 

media coverage. On one han& there are favourable discourses toward foreigners that aim 

to create a new Japanese society where human rights of foreigners are respected and 

protected. A lot of publication about this has been appearing since 1980s. There are many 

non-profit organisations and srnaIl groups that promote better living conditions of 

foreigners. On the other hanci., opportunistic discourses have been seen. The basic 

comments of these discourses are fôcused on the necessity of labour in order to maintain 

the Japanese economical p w e r  as it is. (Takayma & Warefiitz) The main concem is how 

to keep enough labour in a Japanese society where people are becoming older and the birth 

rate is deçreasing rapidly. The govement  policies around foreigners' status in Japan have 

been based on these discourses. 

Some who think about the importance of foreigners' status in Japan are interested in 

realising 'multicultural' society in Japan. They ofien use the word 'kyosei [living together]' 



as a slogan of their ideal. 'K~vosei' means to live together (peacefdly). However, their 

vision of '~o.st.i'or 'multicultural' society is still a vague one. 



Cbapter Four: Eistory and Background of 

'Society in Earrnony with People fmm Southeast Asia' 

By the late 1980s, more than 5,000 refûgees were living in Japan. Some seemed to 

adapt to a new life in a foreign country, but sorne didn't. A tragic murder case shocked the 

people not only in the concerned community but al1 over Japan. Through the process of the 

lawsuit, which took four years, the background ofthis rnurder case shed some ligld6 on the 

probierns of foreign residents in Japan. It rerninded people of the fact that many refugees 

were still suffering ftom difficulties in adapting to Japanese society. Below is a summary 

of the story gwen by Sister Beatrice (personai wmmunication, May 29, 1999) and Sister 

Rosario (personal communication, June 1 O, 2000). 

A 36 year-old Cambodian refugee, B. M., killed his wife (26), his two daughters (7 and 

3) and his son (5) in a small suburban city, Komano, Kanagawa, on February 8, 1987. 

(Naito, p.40) B.M. came fiom Carnbodia and entered the Yamato Resettlement Promotion 

Centre on March 23, 1985. (RHQ, 1998, p. 98) During his stay at the Yarnato Centre, he 

was often sent to the dermatologist because of his skin appearance. It seemed to be skin 

trouble, but it was not actually a disease. He had to go to see a doctor, so he missed lessons, 

which caused a delay in learning the Japanese language. Even afler he finished his six- 

month training period, B.M. still had difficulties in communication in the Japanese 

langwge. 

' The council for the defense consisted of lawyers who live in a neighbouring city of 
Komano. They were al1 shocked by this tragedy and volunteered to defend B.M. Their 
devotion to clarifjmg the background of the case led to a better understanding of the 
circumstances faced by refûgees and the inadequate support available for them to deal with 
them. The expense was covered by donations from the people. 



He got a job and moved to Komano in September 1985. At the workplace, Cambodian 

workers çathered to have lunch or to chat, partly because they had communication 

problems in the Japanese language. The rest of the Japanese did not like the Cambodian 

workers' attitude, so they bullied the Cambodian workers. Meanwhile, one of the Japanese 

workers had his hand cut off by a machine in an accident I t  was a great shock to B . U  and 

other Cambodian workers. Thus, al1 Cambodian workers except B.M. quit the job. B.M. 

was left with other Japanese workers. The workload increased and burdened the remaining 

workers. B.M. could not endure the stress caused by the heavy burden and the bullying, so 

he quit the job. Since then, he had trieci to work steadily, but he was unable to work for 

long at one place. He began to play the pinball machines and go to cabarets, which becarne 

the source of the couple's quarrels. His children became a h i d  of him. The caseworker 

accompanied him to a psychiatrist following advice fiom the Yamato Resettlement 

Promotion Centre. At this time, his state of mind was unstable. Then, one &y, he hit a 

woman while he was riding a bicycle. The woman shouted at B.M., -'Idiot!" He got mad 

and struck her with his hana which tnggered the indemnity case against him. 

Consequently, B.M. had to compensate for it and the great expense for it made his wife 

angry with him. The couple's relationship got worse and his wife told him that she was 

poing to divorce him. His fnends happened to tease him saying that he should go into a 
C 

prison in the coldest part of Japan if he committed a crime. He developed a persecution 

cornplex and becarne violent. When his wife went into a hospital for surgery, he piamed to 

kill his wife and children. On the moming of the murder, the eldest daughter noticed the 

homiQing mood of her father and called the Yamato Resettlement Promotion Centre for 

help. 1 t was Saturday, so there was on1 y one person at  the centre and it took a long time to 

decide to send a person to visit his house. It was not until the evening that a caseworker 

living in his neighbourhood called on his house. The house was dark and quiet, so the 



caseworker did not knock at the door and went away. However, three children had already 

been murdered in the house at that time. If someone had visited him earlier on that day, the 

tragedy might have been avoided. 

The judgement was made considering the background of refugees and the lack of an 

adequate acceptance system. The psychiatrist who had tested him at the court's order 

testifled, "The accused was in a state of paranoia due to the adverse circumstances that 

most refugees face when trying to adapt to an unknown environment. Also, poor 

govemrnent policy toward indochinese refugees and Japanese narrow-mindedness were 

the direct causes of B.M-'s dilemma" (Goméz, 1999, p. 136) The judge said, " m e  crime 

itsela was cruel and a planned one and the accused has not repented what he committed. 

Therefore, he has to be blamed seriously. His crime deserves the capital punishment," but, 

on the other hand, he said, "This is a tragedy caused by an honest accused, who had 

dificulties in communicating in the Japanese language. He gradually had to live in an 

isolated situation and became mentally ill. ï h e  accused and his farnily members were 

dnven into a corner by the insuficient support for refiigees by the Japanese govemment 

and the Japanese people and by the insensible speech and actions by particular members of 

society, which triggered this tragic rnurder case. Not dl responsibiiities are to be attributed 

to the accused." ("Tragedy", 1992) His feeblemindedness at the time of committing a 

crime was taken into account and he was sentenced to îwelve years' irnprisonment. 

This case offered an opportunity to many people, not only the directly concemed people 

but also people in the community, to reflect on what they could have done to prevent this 

kind of tragedy fiom happening. In March 1988, a year after this murder case, the learning 

hours of the Japanese language at the centres were extended fiom three months to four 

months (429 hours to 572 hours). The number of counsellors for refkgees at the Yamato 

Centre increased fiom one to four. However, this was not enough to support the life of 



refugees afier they begin their lives with only basic knowledge and language ability. 

Many volunteer Japanese language classes were bom in various places around 1980. 

Pr- of SHpSA 

The murder case shocked the people in Komano. Two Spanish Catholic nuns were 

among them. Sister Rosario and another sister visiteci the Kornano Police on the day of the 

incident as soon as she heard the news about it on TV. Sister Rosario could not meet B.M. 

there, but she wrote a short note to hirn with the advice of the Police and she got a reply 

tiom B.M. in a few days. Since then, she supported him during the time of the trial, during 

his stay in prison, and after he was released From prison and went back to Cambodia in 

October 1998. Sister Rosario found hirn a place to live in Cambodia and accompanied him 

to that place with suficient money to live on by himself 

Sister Rosario visited City Hall the following Monday, Febniary 10, 1998, two days 

afier the incident. She expressed her deep regret for having had no information about the 

refugees living in Komano. Sister Rosario, as a member of the foreign residents, 

reproached the authorities that they did not provide any information about the refugees to 

the Kornano International Association, which was established about two years before the 

incident to promote fnendship among foreign residents living in Komano. They did not 

tell the association that there were "other types of foreigners." (Beatrice, 1999) She 

requested that they inform her on how to make contact with the refugees directly. 

Eventually. Sister Rosario and two staff members corn City Hall visited the companies 

where refugees were working. They met refugees and talked to hem in the Japanese 

language. but they could see that the refugees had dificulties in understanding them. Thus, 

they decided to have a meeting in order to understand the refugees' situation better. 



In earl y April, two months after the incident, adul ts and c hiidren fiom about 1 3 families 

from Laos and Carnbodia gathered in a restaurant in Komano. At that time, there were 

about 60 refugees from Laos, Carnbodia and Vietnam (Imafuku, 1998, p. 142), so most of 

them gathered. The Mayor of Komano was invited to the gathenng as well. Sister Rosario 

and Sister Bairice spoke to h e m  as foreigners in the same comrnunity and asked them 

their reactions about the incident and what their urgent problems were. The mernories of 

the incident were still vivid to the refugees, but they were afkid to be involved in it and did 

not want to talk about it. Their urgent need was to leam the Japanese language, because 

some of them had diffïculties even in daily shopping. Thus, the Japanese class for refugees 

started. 

Gathered were those who heard about the necessity for volunteers From the Sisters 

directly and from newspaper articles. At first, some volunteers taught the Japanese 

language in refugees' homes. Then, they began to gather at a cultural centre or at a junior 

college from two o'clock to five o'clock on the first and third Sun&ys of each month. 

They had no information about the model JSL classroom to follow, so they groped along in 

their own way. For those leamers who had transportation problems, the Sisters drove them 

home. After they found that adults with children could not attend classes, volunteers began 

baby sitting for adult leamers. When children got hungry, the Sisters asked a bakery to 

donate some snacks for them. The basic tirnetable of two sessions of learning with a snack 

tirne in- between was established- 

The incident had a great impact on the citizens and the municipal administration in 

Komano. The ci@ govenunent decided to appropriate \400,000 (U.SS3,600) for 

supporting refugees in the fiscal year of 1988. It was reported that the financial aid to a 

volunteer group for refugees was the first one in Japan and it pioneered other groups. 

(Imafuku, 1998, p.143) With this financiai aid and the donations fiom individuals and 



groups, the spontaneous volunteer group became a formal group to support people fiom 

Southeast Asia. - 
In March 1988, those who were inierested and involved in the volunteer support group 

gathered and decided the name and the regulations of the group. 1 participated in this group 
Y 

at this point. The original regulations were written by a member who knew the local 

administration well. The members discussed mainly the airns and the name of the group. 

The members who gathered at the meeting agreed that their aim was to Iive together 

hand in  hand ~ 4 t h  people fiom Indochinese countries. They did not use words such as 'aid' 

and ' help,' because they believed that those words had connotations of a power imbalance. 

They omitted those words fiom the name of the society. "Tonan-Asia Tomo no Kai" is the 

Japanese name. I t s  literal translation is "Society that is living together with people fiom 

Southeastem Asia." However, the regulations of the society show that the essential 

activities are to 'help' refugees. 

The D e f i n i h o a m  of  -SA . . 

According to the Regulations of SHPSA, Article three says, "This society wnsists of 

members who understand the needs of the people and their family members fiom Southeast 

Asia, cmperate to offer them the opporîunities to leam the lapanese culture and language, 

and support their school attendance." Article 3.2 regulates two kinds of rnembers. Active 

members are those who cooperate to Mor the Japanese culture and language, and 

supportive members are those who support fiind raising and who supply leaming materials. 



These articles show that the rnembers are tutors of the language and financial supporters. 

The important point is that leamers are not included as the memben in these regulations". 

Today, most of the leamers are fiom South Arnerican countries. Only a few people 

from Southeast Asian countries are learning the Japanese language. They are family 

members or relatives of former refugees. 

Afiicle 4.1 of the regdations defines the aims specifically. It says, 

The society is: 
1. To offer the places where people from Southeast Asian countries can leam the 

culture and language of Japan. 
7. To support those who continue to study in institutions. 
3. To support financially those who continue studying in institutions. 
1. To support parents by babysitting while they are learning the culture and 

language of Japan. 
5. To support the people from Southeast Asia in order to make their daily lives 

easier (SHPSA, '1988) 

The main aims were to support the people fiom Soutbeast Asia to l e m  the Japanese 

culture and language and to support their daily lives. At first, members were thinking 

about their suppons in a short time span, but they have corne to redise that there were 

needs for a long time spdn such as educational system, election system or the pension plan. 

In order to solve these problems, the relationship between tuton and leamers needs to be 

changed From the unilateral support to tbe bilaterd community building. 

Members of SHPSA have gradually changed since 1988. Today, most of the leamers 

are the people fiom South American countries. SHPSA has been supporting them by 

" Ln reality, an annual general meeting has k e n  held in the presence of both tutors and 
leamers. However, the role of the generai meeting is to report what is going on and the 
meeting does not work as a decision-making body. Thus, nobody seems to have checked 
the definition of the members of SHAPSA. 



founding another supporting group for them. There are many beginnen among the people 

from South Amencan countries. With the increase of begimer leamen, the former 

learners stopped coming to classes. The limîted numbers of tutors does not allow them to 

have advanced classes for former learners. As long as SHPSA always opens its door to 

beginners, it is fully occupied with begimen' classes and there is no space for other levels. 

However, whether or not to have advanced language classes for the former learners 

makes a big change to the character of the group itself. If advanced leamers came to the 

classroom, memben have to deal with the different kinds of problems that learners are 

facing. The problems in the lives of people from Southeasî Asia have been changing with 

time. For example, when SHPSA was formed, most of the learners' children were small 

and guidance about higher education was not a problern for most of them. However, it 

became a serious problem afier eleven years. 

The regulations of SHPSA were written in March 1988. They were haen in a hurry in 

order to fom the society to receive a regular hind From the municipal govemment and they 

have not been revised nor discussed in detail since then. It is time to reexamine the 

regulations. 

The regulations can be discussed on two points: whether to teach survival JSL or to aim 

for long term JSL learning; whether to offer minimum fim 'aici' to the beginnen of JSL or 

to aim 'community building' for both learners and tutors. In fact, it is not so simple to 

decide which to take, but it is necessary to clan@ the aims of the group. 

he -of- 

SHAPSA has done various activities with refugees as follows: 

Learning Activities 
Japanese Language Classes for A d d r  



Sunday classes 
Voiunteer Home Tutoring by Junior College Students 

Leaming Supports for Children 
Votunteer Home Tutoring by Junior College Students 

Babysitting Service 
Support for Heritage Language Classes 

Lao Language Class 
Khmer Language Class 

Life Supports 
Improvements to the social services of the local government 

Relaxation of the restrictions for moving into local governmental 
aprtments for foreigners 
Preparation for parents, who have six-year-old chi ldren of the documents 
needed before entenng SC hool, in three di fferent ianguages (Korean, Lao, 
Khmer) 

Assistance in daily lives 
Pension plan 
National Health Insurance 
Tax 
Law 
Acquinng driver's license 
School guidance/ Job hunting guidance 
Business 
Acquiring Japanese National ity 

Publication of the newsletter in three languages (Japanese, Lao. Khmer) 
Cultural events 

indochina Festival ( 1990, 1998) 
Citizen's Cultural Festival (selling ethnic food) 
Workshops on flower arrangement and tea ceremony 

Recreation 
Bus tour to the t'ive lakes at the foot of Mt. Fuji 
Summer Camp in Ninomiya 
Barbecue party at Bodai 

Lectures 
Lecture on family planning 

Field trip 
Individual field trip to Laos and Cambodia 
Formal field trip to Brazil funded by the local governrnent 

0 Support to the two ethnic groups 
Group of Laos 
Khmer Volunîeer Group 



The lists above show that SHPSA has &ne various activities. However, only few, if 

any, g a s p  what and how the group as a whole is doing, because each activity is planned by 

different rnembers or different groups. Consequently, it is difficult to say what is the main 

purpose of these activities and what is the aim of SHPSA as a whole. Members have been 

busy doing each activity and there was little opportunity for them to reflect upon what they 

had done before. However, it is necessary to reflect upon the history of SE-iPSA, evaluate 

them and reexamine the main purpose of the group. - 
In the interviews, participants related their persona1 histories along with the stories of their 

volunteer activities. These personal realities rnay va*, but there are some factors that are 

common arnong the volunteers. In this section, 1 provide a profile of each, focusing on the 

factors that led them to participate in the voluntary activities and that enabled them to 

continue. As 1 have mentioned in the chapter of methodology, pseudonyms have been used 

in order to maintain confidentiality. For the convenience of the writing, titles wi l l  be 

omitted fiom names and fust names be used though it is not cornmon for Japanese 

people to cal1 each other by their first narnes. 

Shoichi, 60 years old, has k e n  the president of SHPSA since its founding in 1988. He 

was asked to hel p the retùgees by a Catholic nun narned Rosario because he has been a 

member of a Catholic church3' in Komano City. Shoichi has known Junji, another leading 

-" There is only one Catholic Church in Komano City, so most catholic Christians in 
Komano City are the members of this church. 



member of SHPSA, in the church for more than 30 years and the nuns for more than 20 

years. 

S hoichi's father died when he was a srnail boy, so he was brougtit up by his relatives. 

Thus, he moved from place to place in Kanagawa ~refecture? Not remaining in one place 

for a long time, he says that he is a kind of 'refugeen in the prefecture and that he does not 

stick to one place. 

Shoichi studied education in a Catholic university. Though he did not grow up in a 

Christian homem, he became a Christian. He began working as a teacher at a missionary 

school and worked there for four years. There was an orphanage in the school and he lived 

there with the orphans. He saw how Catholic nuns were working for the school and the 

orphanage. He does not afways agree with the ways of Catholic nuns, but he has been used 

to working witb them. He says hi he learxd the thinking and acting patterns of the 

foreign Catholic nuns. Afier quitting the missionary school, Shoichi worked in a public 

junior hi& school for fow years, then became a senior high schml teacher. He retired 

fiom a public senior high school in March 2000. 

Shoichi has been involved in charity work for the churchJ'. He advised students in his 

senior high school and introduced charity work into the activities of t h  Sh~ripnts' Coumil 

There is a charity group4*, which is for people suffering fiom Hamen's disease on an island 

39 Prefecture is a municipal govemmental unit. There are 45 prektures in Japan. 
''O Only 1% of the population is Christian in Japan. In most cases, those who becorne 
Christians in spite of their home religion are fully aware of the impact of being Christians. 
"' Voluntary work has corne to be known for the last 15 years, but char@ work had already 
been known among Christians in his generation. People in the younger generation are 
more interested in volunteer work such as development aid than the charity type of 
vol unteer work. 
'2 This group was fomed in 1980 when Sister Rosario visited Culion Island in the 
Phi Iippines. Today, this group is supporting people in several places in the Philippines and 
R.D. Congo. The annual expense of the year 1999 was more than \11,000,000 
(U.S.% 100,000). 



called Cuiion in the Philippines. Sister Rosario bas been in charge of this group and she 

visits his school to speak about charity work. Her open-minded character and unique 

speech in the Japanese 1an-e have had a strong impact on shidents and the charity work 

has k e n  canied out in his school. 

Sister Rosario ofien asks help fiom Shoichi, so he knows her well. He says that the life 

of nuns is totally different fiom the ordinary person's life, so they often know nothing of 

the ways of the world Junji sometimes gets imtated this forrn of the nus' naïvety, but 

Shoichi is used to it. He has been a mediator between the nuns and other members of 

SHPSA. 

He was a teacher of English, which made him conscious about cultural differences in 

various way S. He has visited a refuge camp in Thailand twice, and in Laos and Brazi 1 with 

other members of SHfSA. 

Junji, 57 years old, became a member of SHPSA in 1987 and has been working for 

refugees as a volunteer and as a local governrnent oficial. He always has many ideas for 

social change, but it is difficult for him to find ways to redise those big drearns. 

Junji was born in 1942 and was brought up in Kita-Ky Tokyo. In his childhoûd, Japan 

was still disordered in the aftennath of the Second World Wu. He remembers two 

different kinds of foreigners present at that time. 

He saw many Zaznichi Koreans in his neighbourhood because there was a school for 

Korean children. Not al1 his mernories about them were good, but seeing the dificulties of 

the Korean residents in his early days affected his awareness and attitude towards the 

foreign residents in Japan. His basic attitude towards the foreign residents has not changed 

since his boyhood. He seems to have nurtured empathy with minorities in those days. 



in those days, he saw American soldiers of the Occupation Forces as  well. His 

impressions of Amencan people were bad. Though he associates with various Arnericans 

now, he dislikes the United States as a nation state, particdarly its despotic and self- 

righteous attitudes. 

Junji recalls two completely opposite peoples, Zninichi Koreans and the Amencan 

soldiers. The former is the people who were oppressed by the colonisation of Japan and 

have been suffering fiom the prejudices of the Japanese residentç. The latter is the people 

who are oppressors whose nation state has a great power in the world politics- 

Junji became a Catholic Chnstian when he was 22 years 014 though he was not born in 

a Chnstian home. He snidied religion and Christianity with other studenîs fiom various 

universities for five years and helped the lecturer as an assistant for three years. Some of 

his acquaintances fiom this study group, such as a lawyer and a retailer, have been 

supporting his activities with the foreign residents. 

Junji manid a woman fiom Komano and moved there to became a local government 

official at the age of 26. What shocked him most in Komano was the exclusiveness 

towards people fiom other places in the local community and among his colleagues at City 

Hall. Junji cannot stand the insensibility of the local people of Komano, who have a 

tendency to socialise only with people wiîh a similar background and cannot understand 

the feelings of people with different backgrounds. He said: 

Junji: Since 1 came to this city of Komano, 1 have felt a sense of incongruity. 1 
always feel it. It is, in short, caused by discrimination. Tt is exclusiveness [of the 
people in Komano]. 

He relates his difficulties in Komano with those of refbgees. He said: 



Interviewer: . . . How did you feel? 
Junji: Exactly. 1 felt just like a refugee. 
Interviewer: 1 see. Then, you find some similarity in yourself Do you share any 
consciousness with refugees? 
Junji: Sure. It is the problem of 'identity'. In short, I suffered fiom the confusion 
of my identity. . . . 1 could not find a place to which I belong. There was no place 
where I could f i l  the nabiliiy of my mind I suppose, it was exactly the same for 
the refugees in Japan. They must have felt very uneasy when t t q  came into an 
entirely different society. That's why 1 c m  empathise with them. 

He says that none of the volunteer members in SHPSA are the local people of Komano. in 

fact, none of them were bom in Komano and al1 of hem, except one, have moved to other 

places to live- He says: 

Interviewer: You say that it is a big help [for volunteers] if they have experiences 
of moving fiom one place to another? 
hnji:  Yes, indeeâ, it is a big factor. Al1 of them [who work as volunteersin 
SHPSA] want something [new]. It seerns to me that those who became volunteers 
want to create something by themselves [without depending on what was given. ] 

Junji has experienced various kinds of volunteer activities. For instance, he played a 

leading role in creating ecumenical networks arnong churches in Komano. One of the 

results of his effort is the Christmas celebration gathering by citizens in Komano. The 

celebration has been held at the Municipal Cultwal Centre every year since the beginning 

of the 1980s. 

Junji once planned to constnict a home for old people such as Catholic fathers, nuns and 

lay Christians. When he was planning this project in 1975, Vietnamese refugees had 

already been in Japan. Thetefore, he also planned to accept some Vietnamese families as 

workers at the  home for old people. In order to build the home, they had to move their 

church from the centre of the city. According to Junji, the plan was accepted by the 80% of 



the church members, but 20%, mainly wnsistuig of the iocal people, were against it 

because they wanted to keep their vested interests of k i n g  at the centre of  the city. 

Junji went abroad after he began associaîïng with refugees in Komano. He visited 

Cambodia twice by himself Each time, he spent about ten days there and visited the 

families and relatives of the Cambodian residents in Komano. At that time, few people 

visited Carnbociia, because the Khmer Rouge were d l  in power and it was dangerous to 

visit the suburban area because of landmines. He also visited Brazil with two other 

members of SHPSA in order to leam about the country from which many learners in the 

JSL class recently came. 

Junji has studied the Khmer and Vietnamese languages for three years eack Unlike 

his experiences of volunteer activities, Junji does not have any experience in teaching. He 

often thinks of various ideas and proposes them, but those ideas are often difficult to 

realise. 

Hiroshi, 44 y e m  old, is one of the leading volunteers who established SHPSA and has 

been a tutor since 1987. He is a president o f  the Group of  South Arnenca (GSA). He says 

that he began to participate in the volunteer activities after he heard the stories about the 

situation of the refugees in Komano City fiom a Cathoiic nun named Rosario. He says that 

he cannot remember any particular motivation to become a volunteer and that the nun 

asked for heip fiom his wlleagues as well. 

Hiroshi was bom in the neighbouring a r a  of Kamano, he was brought up there and he 

has continued living in the same house. He is the only local person who has not moved 

fiom pIace to ptace. 



He studied law at university and became an administration staff member o f  a junior 

college in Komano City. He came to know Catholic nuns at the Junior College, because 

nuns are living in a convent on the same campus. He is a Buddhist, not a Christian. 

He had experienced teaching various things M o r e  he became a JSL volunteer tutor. He 

taught basic computer skills in a cornmmity college. He has taught the Japanese language 

to Korean people while he was leaming the Korean language at the language centre in 

Korea for six months. He has a license for teaching flower arrangement and has taught it to 

a dozen people at home once a week from 1980 to 1990. Thus, teaching itself is not 

unfamiliar to him. He had not learned JSL metfiods fomally, but he has had opportunities 

to learn the teaching methods of language through his colleagues who teach Engiish as a 

Foreign Language. 

He has learned various languages, such as Korean, Chinese, Lao, Khmer, English, 

German, French, Spanish, Portuguese and Esperanto. 

He has visited various countries such as Korea, which he visited more than 20 times, 

Laos, Thailand, Sri Lanka, Brazil, Paraguay, Argentins, France and Switzerland He says 

that his experience in foreign countries made him open to different cultures. He was sent to 

a refugee camp in Thailand as a volunteer for one month in 1980. 

His wife Chie, 53 years old, became a volunteer Mor afkr  she manied Hiroshi in t 993. 

She had the experience of teaching people as a computer instnictor for 1 1 years until 1993, 

when she quit her job and became a housewife. She studied English literature at un ive~ i ty  

and took a teachefs license of  English for junior and senior high school students. She has 

visited Korea, Malaysia, Sri Lanka, France and Switzerland with Hiroshi and stayed in 

Singapore with her brother for two months. She has no other experience of volunteer work. 

They both corne to the JSL class regularly and are the leading members of  SHPSA. 

They do not live in Komano City and w m e  to Kornano only for SHPSA 



Junko, 44 years old, became a volunteer of SHPSA in 1992. Her fiend,  whose daughter 

had had a new classrnate fiom a Spanish cultural background, l e a d  that volunteers were 

needed to teach JSL to the parents of  those children, and invited Junko to visit SHPSA. 

Realising that volunteers were mwh in neeû, she decided to becorne a volunteer, and asked 

her hus band Masam, 44 years old, to corne with her. They have been reguiar volunteers of 

SHPSA since then. Masam is a vice president of  SHPSA and Junko is a treasurer of 

SHPSA. 

Junko studied special education for children with disabilities in university and became a 

teacher of music soon after graduation. She had taught in a juni-or high school for t h e  

years before she moved to Komano because of the transfer of her husband. 

When she was a college student, she and her wllege fieinds formed a circle for children 

with disabilities. She belonged to the circle for four years and helped the parents of 

children with disabilities by taking care of the children on Saturdays. In those days, there 

was no forma1 education for children with disabilities, so those children had to stay home 

with no school or day care system for h e m  to lem. The circle consisteci of about 100 

people. She was in charge of the administration of the circle and also published 

newsletters. 

Junko has been sdfering fiom diffuse collagen disease since her marriage, so she 

decided not to apply for a teachefs job after she moved to Komano. insteaà, she began 

teaching piano lessons and has been giving piano lessons for about 18 years. At first, she 

was not confident enough to be a piano teacher, but now she is enjoying teaching piano 

lessons and watching the growth of each child. She is a conscientious teacher in various 

ways. 



Junko has experienced various types of volunteer work. For example, she is a member 

of a supporting group for people with mental health problems. She was an editor of the 

newsletter of this group for about two years, when she retired because she had breast 

cancer and had an operation. 

Junko took correspondent courses in Japanese language education for half a year in 

1995. She found the courses theoretical rather than practical, but they taught her the 

foundation of Japanese language education. She has been leaming English in a small circle 

of housewives with a native speaker. She learned basic Spanish in order to communicaîe 

with Ieamers fiom South American counmes. She utilises a Spanish dictionary to 

communicate with JSL beginners with a Spanish background. 

Junko has been interested in social justice issues since she was a child. She does not 

believe in religion but she thinks that socialist countries in Northem Europe are close to her 

ideal society. She is an active and empathetic person. She has never been abroad. 

When Masaru became a volunteer, he had no mcular motivation except îhat his wife 

persuaded him to come with her- However, he has been teactung a JSL class for about 

seven years. He cannot dways corne to the classrwm because of his work, but he has been 

trying to corne as ofien as possible4'. 

He studied computer science in university and becarne a computer engineer. He has 

learned English conversation for about two years for his work abroad- He has been to the 

United States seven times and remained there for up to a few months. He has also k e n  to 

Europe three or four times and stayed there for a few weeks. in terms of teaching 

experience, h e  has taught managers for one year in his Company. 

'' Computer engineers wually work for long houn. Olten, they have to work even on 
Saturdays and Sunâays. Because of this working condition, it is rare to find volunteers 
with such a job. Considering that Masani is a computer engineer in one of the big 
computer corporations in Japan, Masaru has been trying very hard to be a volunteer. 



In terms of volunteer work, he was asked to becorne a president of a circle of sign 

Ianguage students in his Company and has been in charge of it for several years. 

Tornoko, 58 years old, becarne a member of SWSA in 1988. At first, she volunteered 

as a baby sitter for leamers' children for two years. Then, she started teaching the Japanese 

languaçe. Afier she volunteered several years, she stopped coming to SHPSA for about 

flve years, but she began to corne to SHAPSA again in1999 

Tomoko has taken various challenges afier she became middle-aged. She wanted to be 

independent and began working at t!!e age of 46. She began her career as an advisor at the 

Centre for Supporting Consumer Education, which is an organisation under the supervision 

of the Ministry of Education and the Ecunomy Planning Agency. M e r  working there for 

one year, she began working as an advisor at the Centre for Consumer in Tamaki. She has 

been working there since 1989. She has also worked at the Municipal Ofice in Tamaki 

since 1996. 

Tornoko did not go to college when she was young, in comrnon with women in her 

generation. She entered a junior college at the age of 5 1 and gaduated in 1996. She passed 

the examinations to be a lecîurer of consumer education in 1996 and to be an advisor for 

senior citizens in 1997. 

With those licenses, Tomoko has been working as an advisor for consumers and as a 

lecturer of consumer education in various places such as senior hi@ schools and technical 

schools. She is a specialist in storage and classification and gives lectures at various places. 

She is glad that she can utilise her knowledge as a housewife and a mother in her career. 

Tomoko does not seem to be suffering from financial problems, but she says that she 

had experienced a hard time in rnanaging on a small househoid budget- Her two sons could 



not afford to go to school without the help of student bans. She says that she often fett that 

the transportation fee for her and her two sons to corne to SHPSA became a burdenu, but 

that she came because she enjoyed meeting with various people. 

Tomoko has volunteered in making lunch for the old people in the community. She 

enjoys making Imch and bringing it to the old people twice a year 

Tomoko visited a refiigee camp in Thailand with Sister Beatnce and a female volunteer 

of SHPSA in 1988. She says that it was a shocking expenence to her in the sense that she 

realised that her stable life as a Japanese now is only given by chance and she might have 

been bom in an unstable situation in Cambodia She felt thaî her stable life was a gift by 

chance. She shed tears when she met orphans the same age as her sons. 

Tomoko decided to do what she could do lfor others when she received thoughtful and 

warm help in times of her difficdties. A neighbour tmk care of her two little sons when 

she got sick and had to stay in hospital. She also received a thoughtfùl offering fiom ber 

fnend when her husband lost his job. She could find no other ways to repay the kindness of 

her fiends than to volunteer. Thus, she made contact with Sister Rosario and asked what 

she could do as a volunteer as soon as she read a news article that there was a murder case 

committed by a Cambodian man in Kornano. 

Tomoko was brought up by Catholic parents and has a cousin who is an Abbot. She 

says that she has been infiuenced by them though she fias not been bapîised as a Christian. 

Tomoko is weak in health and has full time w o e  but she continues working as a 

volunteer as rnuch as possible. 

3J Volunteers are not paid at d l ,  so they have to pay for their transportation themselves. 



Machiko, 48 years old, became a volunteer in 1987. As soon as she read an article about 

the murder case in Komano and l e a d  that Sister Rosario was trying to help refiigees, she 

called Sister Rosario and asked what she could do for them. She soon visited Sister 

Rosario and was inuoduced to Chek and Rim. She visited the family once a week and took 

care of them for about half a year. That was the beginning of her activities before SHPSA 

was formaliy established. At h t  time, volunteers helped rehgees in their daily lives. 

After SHPSA was established, Machiko mainly taught housewives, who were still at the 

beginners' level of the Japanese language. Gradually, she realised that she needed 

languags teaching knowledge as a tutor of the Japanese language. Thus, she @cipated in 

the surnmer seminar of JSL education in 1989. In the seminar, she learned that she had to 

learn more. Her husband said that the work done by volunteers stays within the limit of 

amateur activities. His words made her decide to study JSL education to become a 

professional teacher. She quit her job as a libranan, which had been her full-time job for 

five years, and began to study JSL education. She stopped coming to SHPSA in 1 WO. 

Machiko studied JSL education at an institute of language education for 18 months and 

both Machiko and I passed the examination of Teaching Japanese Language Competency 

held by Ministry of Education in 1990. Then, she began to teach at a Japanese language 

school three days a week. She has k e n  teaching the Japanese language as a professional 

teacher for 10 years. She has mainly taught students fiom other Asian countries such as 

Korea and China. 

At the beginning of her career as a professional teacher, Machiko was busy in acquinng 

the necessary techniques as a language teacher, but she gradually came to question the 

teaching methods of a Japanese language school. She says that there is a tendency in a 

Japanese language schooi thaî only the teaching techniques mztter and are discussed- 



Teachers, in general, are eager to leam the techniques of teaching but not necessarily to 

question why they teach the lapanese language. She came to realise that what she wants to 

do is not teaching only techniques but teaching in a more social context of learning. She 

wants to consider Japanese language education again fiom the beginning of her experience 

with volunteer tutoring. She thinks that volunteer tutoring is her starting point. 

Machiko also says that her motivation cornes fiom the influence of Christianity. She 

went to a missionàry school and was baptised as a Catholic during her junior high school 

days. However, she did not fully understand Chnstianity. She studied at a Protestant 

college and was strongly infiuenced by the lectures on Christianity. The professors there 

were deeply concemed about the student movements in those d a y s  and discussed the 

p l  itical issues with students. 

After Machiko married a non-lhristian, she was away fiom Christianity but she 

happened to meet a Catholic priest who has been working wiîh volunteers involved in the 

community of people with disability. She leamed about the Theology of Emancipation 

fiom the priest. In those &YS she knew the news of the murder case and becarne a 

volunteer in Komano. 

Machiko was also influenced by the work of various NGOs and wanted to become a 

vol unteer whose abilities are professional enough to help people in d She did not want 

to become a volunteer who has a good intention but is not able enough to be of some help 

with necessary activities. However long she keeps on teaching in SHPSA, she says, she 

will  not be able to be a professional tacher  of JSL, which is different fiom her ideal 

vol unteer tutoring She thinks thai king a volunteer dœs not give herfhim an excuse to 

give insuficient teaching. That is why she decided to learn JSL education and becarne a 

professional. However, she says that Sister Rosario criticised her, saying that Machiko 

utilised the JSL classroom for her own purpose. Now, she wants to study more about adult 



education and social educaîion in the graduate scbool. She does not forget about the 

activities in SHPSA, but she thinks that she wants to work separately. 

Machiko studied history in university and got a license for teaching junior and senior 

high school students. She did volunteer work during her college days. For example, she 

brought children to the o m p  in a rurai area during summer holidays, and she was involved 

in a settlement movement with people in a rurai community. 

Machiko has been to the United States, Korea and Thailand. 

Yuriko, 46 years old, became a volunteer in 1988. It was just before SHPSA was 

fumally established as a group. She was an active member for three years, but she began 

to feel that she was not aaustomed to the ways of SHPSA as a female member. She also 

became busy in doing her other activities. However, she kept contacts with the members of 

SHPSA in various ways, living in Komano City. 

Yunko became a teacher of senior hi@ school d e r  she mtdied French literaîure in 

graduate school. It is difficult to become a teacher of French in secondary education 

because of the scarcity of demand? Thus, she became a teacher of English, but she felt 

guilty in teaching English with her ability of English. She quit her first job as a teacher of 

English and studied the Japanese Ianguage education from 1982 to 1983~. However, there 

were few job oppominities in JSL education in Japan in the beginning of 1980s'' and the 

4 5 In Japan, only few foreign Ianguages other than Engiish are taught in sewndary schools. 
4b In those days, there were oniy few programs of JSL education offered by organizations 
except universities. She studied in the Training Program for Japanese Language Teachers 
offered by the Japan Foundation and the Society for Teaching Japanese as a Foreign 
Language. It was an intensive course given to 1 5 by prominent lecîurers of the 
Japanese Language Education Society. 



society of the Japanese education was small, so she bewme a teacher of English again. She 

passed the examination of Teaching Japanese Language Cornpetency in 1990". 

Yuriko had had no expience of long-term volunteer work, so she decided to challenge 

herself with one in 1988. At that tirne, she was in charge of a volunteer club in the senior 

high school where she worked. She changed the policy of the club fiom c h t y  to 

vol unteerism. She arranged short-term volunteer work for students, such as visiting homes 

for old people, making arrangements for a circle of sign langage, planning bazaars for 

NGO groups and so on. She had been supporting various NGO g r o ~ p s ~ ~  since late 1970s 

and was interested in doing volunteer work- However, she had been busy with her full- 

time job 3~ a teacher in a school with various problems, and with attendance at church 

service on Sundays in 1980s. AAer she became used to her job and stopped attending 

Sunday services, she becarne able to do extra activities on Sundays. Thus, she sought the 

advice of the weIfare section of the Municipd Office in order to find volunteer work. She 

was advised to teach the Japanese language because she had studied JSL education before. 

In 1988, Yuriko and her fi-iends forrned a learning group about Asia and Asian culture 

called 'Asian Breeze.' It was almost the sanie time that she began volunteering. She 

became interested in other Asian countries and visited 1ndiam with the members of a NGO 

group called 'Asian Health Institute' in the surnmer of 1988. She met many people who 

were working at NGOs in lndia and in Japan, and were impressed by their work. She came 

to know many people through the activities of 'Asian Breeze' and began to create a network 

-1 7 If she had studied a few years Iater, the situation of JSt education would have been 
compktely different. 
'"he examination for Teaching Iapanese Language Competency started in 1988 with an 
increasing demand for the Japanese language teachers since the middle of 1980s. 
"' S he has been supporting such as Shapianeer-one of the biggest NGOs in Japan started in 
the beginning of the 1980s-, Asian Health inshMe, Médicins Sans Frontieres and so on. 



of people who were interesteci in various problems in Asia She enjoyed planning meetings 

for 'Asian Breeze,' where the rnembers learned about various social issues such as the 

Iawsuit case against the cemrsh ip  of  textbooks and the issues around compensation for 

people who suffered during the Second World War. At the same time, she learned the 

di ficul ties in organising a group. 

She thought that development education should be in~oduced in formal education. 

GraduaII y, she becarne more involved in development education. She did not notice the 

importance of JSL education in formal education at îhat time, because she tutored only 

adults. College student tutors have been teaching the chiIdren of the foreign residents in 

Komano City, so it was difficult for her to notice the situation of the chldren. It took a long 

time for her to notice the problems of JSL teaching to diverse students in formal education. 

Yuriko studied in a univenity based on Christianity and was influenced by Christian 

fiends and faculty there. She becarne a member of the university ecumenical church and 

was baptised when she was 22 years old in 1976. Afier finishing the graduate school, she 

becarne a member of a Reformed churchsl, but she wuld not fit into the rigid, intolerant 

and conservative atrnosphere of the denomination. She had attended church regularly 

be fore s he stopped attending Sunday services in the late- 1 980s. 

Though Yuriko did not fit into the church community, she learned fiom many 

Christians around her. One of the most significant influences was that she l e a d  political 

activism by becoming a member of the supporthg group of the lawsuit cases2 on the issue 

" She has been fostering a child in India since the late 1970s, so she wanted to learn more 
about India. 
5 1  It is a denomination of  Presbyterian Church based on Calvinism. Not a few of reverends 
are theological scholars and church rnembers study the Bible well. It 1s not a 
fundamentalist denomination. 
5' It is called 'Tsu-jichins~i ;ken sosho [The lawsuit against the violation ofthe constitution 
by the Shinto ceremony for purijcing a building site held in Tsu City]." The case went 



of the separation of politics and religion. She learned that many wnscientious individuais 

were fighting against the oppression of the hegemony of the Japanese society that 

disregards the rights of the mi-ties. She became wnscious about the violation of human 

rights, since she learned the importance of protecting the rights of minorities through this 

lawsuit case. 

Yuriko participated in various seminars and workshops of English language teaching, 

deveiopment education, human rights educaîion and so on. in order to leam various 

educational methods, she visited England, Australia, Thailand, B m a ,  Bangladesh, 

Ethiopia, the Netherlands and Canada. She met schlars who translated the books written 

by Paulo Freire into the Japanese language in the workshops in Thailand and was 

influenced by them. 

Yuriko decided to study in Canada after she participated in the global education seminar 

in Canada in 1996. She has been studying at OISE/UT since autumn of 1997. 

against the plaintiff in the Supreme Court in 1977. The opinion of the majority judges was 
that the Shinto ceremony for purifjmg a building site should be re&arded as a secularised 
ceremony. The people who supported the plaintiff wanted to be conscious about the use of 
Shinto by the nationdistic power that was typically seen during the Second Wotld War. 
Not only Christians but also Buddhists and believers in small religions supported the 
plaintiff and fonned a supporting group. Yuriko happened to be a treasurer of the 
supporting group and learned about the case by lawyers. 



Chapter Five: Analysis and Presentation of Volunteers' Attitudes and Thoughts 

The difficulty in bringing the JSL classroom together is that each volunteer has herhis own 

views on the activi ties that dhe wants to focus on in the group. One of the main di fferences 

among the volunteers is their attitude toward the JSL learning support and the life support 

activities. The four categories of volunteers' attitude toward JSL learning by Tomiya 

( 1998) give a quick overview of the differences. These are four categones: 

1. The aim of the [volunteer] activity is 'JSL teaching' and it is the only thing 
volunteers want to deal with. 

2. Life support activities and the exchanges among members are also the aims of 
activities. Volunteers want to do life support and exchanges as well as 'JSL 
teaching.' 

3. The main aims of the activities are life support and the exchange. 'JSL teaching' is 
on1 y one of those activities. 

4. Volunteer activities are the oppo-ties for volunteers to satise their own 
intellectual activities and curiosity- ( p-29) 

These categories c m  be applied to the attitudes of the volunteers of SHPSA. The first three 

categories above characterise the different attitudes among the members in SHPSA. 

Hiroshi and Chie represent category 1, Junji represents category 3, and the other volunteers 

represent category 2. As Tomiya points out, it is important to have diverse opinions in a 

group in order to support diverse activities. However, if rnembers have difficulties in 

discussing matters positively and openly and in negotiating among themselves, these 

different opinions prevent the mernbers from setting a goal, sharing their opinions about 

the goal and mperating organically in order to redise it. (p.29) 



The volunteers in SHPSA have been aware of the differences among them for these 12 

years, but seldom discuss them in the meetings. According to Shoichi, some of the 

mernbers of SHPSA tned to discuss various issues in the early days. However, they soon 

found it difficult to reach the same conclusion, so they leme the issues untouched because 

they fear splitîing the group. Shoichi says as follows: 

Interviewer: In SHPSA, (... ) I think each has an image of the group and those 
images are different How have you made up them [those different images] into 
one as the President? 
S hoic hi: Well, volunteers have strong personalities. After all, they work without 
any reward. So, basically, they don? want to  be dicected by others. I f  there are 
companions, they work together. That's the basic idea of volunteers. (. . . ) I ofien 
discussed with Hiroshi, îhough we dont recently ((...) But, it's M e r  not to. How 
can I say, we are deaiing with people [in volunteer work], so 'Let's be kind to them 
[refugees].' That kind of loose fî=amework can tie us, or We can work together 
because we are enj oying the work.' ( . . . ) We have di fferent opinions, but we had 
better not be involved in the differences. (. . . ) For example, there is a proposal to 
make this group into an NGO, but on the other han& there is an opinion that it is 
too much. If we try to redise it, we cannot compromise with each other. So, 1 feel 
it's better not to dare so. (. .. ) We've been getting along welt, so I don't want to step 
into a new thing and break our relationships. 1 think it's d~fficult to do volunteer 
work in Japan. (. . . ) 
Interviewer: What did you talk about with Hiroshi? How do you differ fiom him? 
Shoichi: Well, we differ in details. (... ) If we discuss things and try to redise 
something, it is very difficult. (. .. ) 

Tomiya explains this kind of group dynamics as follows: 

In order to solve them [the differences of the attitudes toward the support of JSL 
leming], they have to have thorough discussions. However, if they discuss the 
differences, they have to confiont their opposing views on communication, 
volunteer activities, human beings, values and beliefs. Thus, they tend to avoid 



the discussions on these views fiom the consideration of maintainhg the 
relationship among the volunteers. (p.32) 

This applies to the attitudes of the members of SHPSA. lnstead of discussing the 

differences conceming the hdamental amtudes, they have been continuing the activities 

under the tacit agreement that at least JSL teaching is the cornmon ground of the group 

activities. It was dificult to deal with life support issues as a group, so particular members 

have been involved in life support issues as individuais- Members do not share the 

problems in their lives in a positive way. Consequently, it is difficult to try to find the 

alternatives in JSL learning that combine language learning and Iife support issues. 

At first glance, JSL education seems to be the goal set fiom the needs of the leamers, but 

in reatity, it is the most negotiable goal for everyone fiom the consideraiion of the group 

dynamics. in this sense, it is a passive goal for the volunteers, and in the long run JSL 

teaching bewmes routine. They rnay end up repeating the same thing for a long time 

without changng their attitude. I think that this tacit agreement has weakened the attitude 

of the vol unteers to undertake challenging new projects for these 12 years: through the 

interviews with them 1 found them tired, without the zest they had had at the beginningS3 

Besides, as Tomiya points out, there is a premise that foreign residents are facing their 

dificdties because their JSL ability is insufficient. (p.29) This might lead to the simple 

and easy conctusion that foreign residents would live comfortably if their language ability 

improves. This notion, in some cases, prevents volunteers from tackling with other social 

j3 There are other factors that make them tired. For example, the main problems are the 
lack of human and financial supports. There is also discouragement in the decrease of 
media coverage that had encouraged volunteers in the first period of their activities. To 
those who have k e n  working without any reward, media coverage was a great 
encouragement in a sense. However, as time goes by, the issues about refugees âisappear 
from the media. Shoichi himself admits that he ofien wrote to the newspaper about the 
activities, but that he has stopped wrïting these days. 



barriers as problems of their own society that affect foreign residents. It also prevents 

volunteen from thinking of other potentials of ISL classroom in the community. 1 am 

going to examine the diffierent opinions of the volunteers in the following section. 

Hiroshi insists that JSL education should be the only thing h t  he  can do for foreign 

residents in Japan. He repeats again and again that what he can do is to teach the Japanese 

language to foreign residents who have trouble with language leaming and he does not 

want to do more than that. Hiroshi's attitudes corne under Tomiya's category 1. Chie, his 

wife, agrees with him, but other membea of SHPSA do not emphasise the necessity of 

limiting volunteer work within JSL teaching as Hiroshi does. Most of them ùUnk that both 

J SL teaching and life support are necessary, though those who are involved in life support 

are few. Hiroshi expiains the reasons as follows: 

Interviewer: Did you do many things [to support refùgees' life around 1987]? 
Hiroshi: No, I did little. M y  stance was to stand back looking at it thinking,] "Ah, 
there are problems like thatm 1 mean, 1 have no human connections in Komano 
City, so 1 cannot help refugees to find jobs, and I cannot give them any advice to 
find apartment houses. 1 cannot help them to solve the problems of car accidents. 
So, my stance is that I know there are those problems b u t  1 dont commit to 
solving them J. 1 participated in SHPSA d e r  we kgan teaching E L .  
Interviewer: Hum, hum. So, your stance is clear. You have limited your activity 
to that of a JSL tutor? 
Hiroshi: Yeah. But, unlike me, Mr. Fujita has a strong cornmitment to finding 
apartment houses, solutions for car accidents or housing problems. Weil, he still 
regards it as important. Ms motivation cornes h m  that kind of thinking 
bac kground. 



Hiroshi says that he is a bystander in tenns of solving the daily problems of refugees, but it 

does not meôn that he is cold-hearted. He has been a JSL tutor for 12 years and has been 

helping foreign residents who are in need of the Japanese language learning. He is a 

benevolent helper. However, he distinguishes strict1 y between what he can and what he 

cannot do. 

Hiroshi is also conscious about the difference between the ideas about the volunteer 

work between Junji (Mr. Fujita) and himselE Hiroshi seems to stick to  his stance as a 

bystander regarding support of  daily life, which Junji has been actively involved in. He 

explains this again as follows: 

Hiroshi: On the contraxy, I think that I cannot help refugees to organise local 
communities or  activities. I think 1 shouidnt commit to haî  kind of things. Much 
less, can 1 help refugees to find jobs or take care of the problems of traffic 
accidents as a [member o f  a volunteer] group? 1 cannot do that kind of thing. For 
instance, it's another thing to help a person whom I know well as an individual. In 
that case, it is not a problem if the perron has a different nat iodi ty  or herhis 
personality. If a m'end is in trouble, I will help herhim. [t's different from taking 
responsibilities as a group of SHPSA. When we help people as a group, 1 think 
that helping people to find jobs or to take care of the accidents or housing 
problems is not what we shouid do. i don? think 1 can do that. We shouldn't do 
t hat. 

Hiroshi thinks that life support can be provided on an individual basis and there is no 

problem for him to help sorneone as a fnend but that he should not commit to the life 

support as a group. Hiroshi says that there should be the distinct limitation of what should 

be done and what should be le A undone. The following part shows why Hiroshi thinks like 

this: 



Hiroshi: (... ) 1 will listen to their [refugees) stories, and 1 will say various 
opinions, but 1 only say my opinions as an equal person. It's not my job to do 
something for them. Well, considering their abilities to solve various problerns, it 
is dificult for them to solve those problems. It's not because their abilities are not 
enough, but because of the characters of the problems relating to politics, 
economy and what their children think about their [parents'] native countries. 
Interviewer: (...) Don't you want to do something for them [refùgees] as a 

citizen? 

( - - -  
Hiroshi: No, I don't. If you say it like thai, for exarnple, to put it in an extreme way, 
your question is the same as I Q want to & something for Japanese people who 
are in need. 

Hiroshi's assumption is that there is no ciifference between refugees and Japanese people 

and that everyone, whether or not a refugee, has some difficulties. He thinks that it is 

discriminative to find differences between refugees and him because they are equal. 

In the following part, Hiroshi and Chie, share almost the same opinion that the 

administration should do something for refugees and ordinary citizens should not be 

involved in it. 

L.) 
Hiroshi: What do you think after you heard what I'm saying, Chie? 
Chie: What do 1 think.. . let me see, . . . we are in the position of guiding in JSL 
teaching, but 1 dont think we can take a position of guiding other things. 
Inteniewer: 1 don't think that we are 'guiding', but 1 think that there are two kinds 
of support in JSL classrooms and they are mixed, naxnely, life support and JSL 
teaching, when 1 look at the examples of various classrooms. But the balance of 
these two factors depends on the group. Perhaps the numben of the volunteer 
tutors of JSL, budgets, and the scale of the group will determine it. So, for 
example, if we can teach only twice a month in a limited time, what we can do is 
limited to JSL teaching. If the group is big enough to have a bureau where the 
staff always works for them, they can support their life. Perhaps, there are 
di fferences li ke th& 



Hiroshi: 1 think there is a discriminative consciousness in that way of thinking. 
Interviewer: What is the discriminative consciousness? 
Hiroshi: The discriminative wnsciousness is, say, the coasçiousness that they are 
di fferent. 
Interviewer: Hum, 
Hiroshi: 1 feel it sometimes. 
Interviewer: For example? 
Hiroshi: For example, saying that we do this and that for them [refugees], [it is 
discrimination]. How can 1 say it, among them [refiisees], there are people who 
took residentiai status or becarne naturalised as Japanese citizensY. They are 
working with us in Japan and they are eaming salary and they are l king in Japan. 
Chie: We are equal, aren't we? 
Hiroshi: We have equal status. Though we are equal, the opinions such as 
[refugees are] special, this and ht, to do something for them, 1 dislike such 
opinions. That's why 1 intentionally lirnit my position within certain things. 
Weli ... 
Chie: We are ordinary citizens. As ordinary citizens, I feel it's strange that there 
are volunteers who are working in a bureau [for the support of rehgees]. 1 feel it's 
strange. If the govenunent deals with those issues, or if the Refùgee Assistance 
Headquarters help them, those institutions are for refugees to advise them fiom 
the position of guidance. 
Hiroshi: Yes. 
Chie: Those are institutions for them, but if ordinaq citizens.. . 
Hiroshi: [If they] advise certain people, it is strange, isn't it? 
Chie: If there are volunteer groups like that, I wonder if they can be called 
volunteers. (Laughter) 1 feel strange. 

Hiroshi: What I wanted to say is just the same as you said. Primanly, it is what the 
administration should do, and they should do it fairly. If we help only the people 
in Our groilp, in short, it's discrimination, if it's good or bad. It is there that the 
discrimination begins. 

" He used a word 'kikasuru'. It is a verb meaning 'naturalise'. It is different From ' kohek i  
O IOTU' that means ?O get a citizenship'. The former is fiom the perspective of the nation 
state that permits people to becorne citizens and the latter is fiom that of the citizen to get a 
citizenship. 



There are three ideas that affect their attitudes. First, Hiroshi thïnks that he is qua1 to 

the foreign residents. Hiroshi does not want to see any diflerence between the foreign 

residents and him, because he thinks that it is a discriminaiive attitude to try to find 

differences in the foreign residents. He thinks that he should treat foreign residents equally 

and that it is presurnpous of him to 'support' them. in faci, as an individual, he seems to 

associate with foreign residents without discrimination. He thinks that he is equal to the 

foreign residents, thus he shoutd not treat them differentiy in any sense- Howwer, the 

problem is that he does not see the inequity in the larger tiamework of society. He does not 

understand that he is superior to the foreign residents in the power relations and he does not 

have the notion that he is equal to them even though he is different from them. 

Secondly, Chie thinks that she m o t  'guide' people in their life, because 'guiding' 

people is the job of the institutions that are in the position of 'guiding' them. However, Chie 

thinks that she can 'guide' the foreign residents in JSL teaching- She does not seem to 

realise the political aspect of teaching a ianguage as a native speaker who has the ability to 

'guide' foreigners. If  she does not notice the power relations between the native speaker 

and the non-native language leamers, she bewmes superior to the leamers. 

Thirdly, Hiroshi thinks that public ins t i~ ions  solve the problems of the foreign 

residents fairly. He thinks that it is unfair for volunteers to support only the limited nurnber 

of people around thern. 

Hiroshi and Chie never criticised the present social system during the interview. They 

do not seem to doubt the fair 'guidance' fiom the auuiorities. As long as they limit the help 

within the personal relationships, they do not have to challenge the status quo of the 

broader system that impacts the lives of foreign residents in Japan. As long as they do not 

see the political aspect of teaching languages, they do not have to face the larger issues in 

JSL teaching. 



On the other hand, Junji (Mr. Fujita) is aware of the neçessity of changing the broder 

social system. He has been *ng to change the amtudes of his colleagues in the municipal 

government. He points out that the ardhorities lack the understanding and consciousness 

on the human nght issues of refugees. He says as follows: 

Junji: (. . . ) They [the officiais at the municipl govemment] didn? recognise them 
[people from Southeast Asian countriesj as refugees. They regarded them [people 
tiom Southeast Asian countries] as simply general foreign residents. In short, 
they didn't understand the meaning of 'refigees.' 

Interviewer: It was you that m e  the manuscript of the d e s  of SHPSA, wasn't 
it? When you wrote the rules, what âid you consider important? 
Junji: Well, [I think that it is important to have] a point of view of 'refügees,' so, 1 
considered the protection of human rights [important]. Then, what do we have to 
do [for refugees]? For example, the language problems, Iife problems, and the 
problems of customs. How to solve those problems, how to have oficials 
understand those problems, those were the things that 1 put weight on d e n  1 had 
to appeal to my colleagues. Through the prmess, for about five years, there were 
many troubles [in dealing wiih those issues]. (. - . ) In terrns o f  the dealing with 
them [refugees], in the municipal govemment or in the municipal section, in short, 
they don't recognise refugees, so their understanding is that the treatment of the 
foreign people should be different [fiom citizens], see, we should not be involved 
in helping [refugees]. They only have that kind of undemanding. 

Junjifs attitudes are completely different fiom Hiroshi's. Junji has been trymg hard to have 

his col leagues in the municipal govemment understand the human rights issues regarding 

refugees, such as the health insurance, the pension system and the tax system. His 

understanding of the refugees is thaî they have the same human rights as local residents, so 

the govemment should treat them as e q d l y  as possible. He is critical of the exclusive 

attitudes of his colleagues toward refugees. Because Junji is a municipai governent 

officiai, he has k e n  dealing with mainly the Iife problems as part of his work. That is why 



Junji regards the language problems as part of the whole problem. His attihdes take on 

Tomiyafs category 3. As far as I know, Iunji has not explained the problems of refugees 

1 i ke this in the meetings of SHPSA. It means that the members seldom share this important 

information about the refûgees with each other. in order for the memben to get along well, 

they have avoided discussing critical issues. 

F m  

If there is a lack of consensus arnong the members of a group, they have problems in 

carrying out a plan. For example, the volunteers faced those problems caused by the lack 

of consensus during the process of the Indochinese Festival in 1998. Even though Hiroshi 

acknowledges the good intentions and good works of the other memben, he points out the 

lack of consensus on the policy of the group arnong the members, which he thinks puts a 

burden on the weakest of the group. He explains the situation of no consensus of the policy 

at the event as follows: 

Hiroshi: . . . Well, if my word sounds like I am criticising people who are involved 
in those things now, 1 don't mean it. They are doing what they can do within the 
limitation of their abilities, so 1 think that they are doing good things. But the 
problem is the difference between doing g o d  things and the group 
responsibilities. It is the most difficult [to distinguish the two], because the 
difference is vague. I'm going back to the topic of the festival, that kind of event 
will be a burden to the limited members, if we plan it in an irresponsibie manner. 
(Chie laughs.) The difficulties in carrying out the event pass on to the weakest of 
the group and some people will cry, cry and cry and never show up in the group 
again. (Chie laughs. ) 
Interviewer: Don't they eventually show up afierwatds? 
Chie: That reminds me that they dont  (Laughter) 
Hiroshi : (Laughter) 



Hiroshi: ... [This] sounds like I'm complaining, but the person who had to be in 
charge of the event of the Indochinese Festival had a lot of difficulties. 
Interviewer: For what? 
Hiroshi: 1 mean dificulties .. . difficulties lie in various stages. First, there are 
dificulties that are beyond our abilities, which we have to deal with after we 
decide what to do. Then, there are difficulties we have to go through in the 
process of deciding what to do and reconciliation- Lastly, there are difficulties of 
ambiguity of something incomprehensible, before we decide what to do. This 
cannot be said a difficuity, but this is exactly caused by irresponsibility or 
compromise. This lund of difficulty.. . 
Interviewer: You mean the person experienced the third kind of difficulties? 
Hiroshi: Yes. Jh fact, it were not rnembers of SHPSA that organised the 
Indochinese Festival, but the people of Z Company and the volunteer group 
related to Z Company that organised the festival and.. . 
Chie: The members of the steering committee were those people, weren't they? 
Hiroshi: The members of the steering committee were not the members of 
SHPSA. 
..- 
Interviewer: Why did it end up like that? M y  did you have to organise the 
festival in such a way? 
Hiroshi: Well, (with a bitter smile) there was a necessity.. . 
Chie: How long, the tenth year? 
Interviewer: Was it because it was the tenth anniversary [of SHPSA]? 
Hiroshi: Yes. 
Interviewer: But, there was a choice of not celebrating it if it was so difficult to 
cany it out, wasn't there? 
Hiroshi: Well, in the choices of doing it, there was a reason for continuing our 
group. There was a simple reason of holding some event regularly, but there was, 

of course, a political reason for continuing the group. 
Chie: Yes. It was then that we began to receive financial support fiom the 
Re fugee Assistance Headquarters. 
Hiroshi: Then, it is important to appeal to the Refûgee Assistance Headquarters 
that we are doing this and to ask them to continue fûnding to our group. 
Interviewer: Does the appeal need to be that kind of event? 
Hiroshi : No. Let me say an opposite opinion that 1 took responsibility in planning 
a seminar, a b u t  three years ago, of the teaching methods of JSL. The RefÙgee 
Assistance Headquarters fûnded it. I think that it was within my responsibility. 



. - -  
Hiroshi: Let's offer a place where the volunteers Ieam the feaching methods of 
JSL. 1 suggested that we should invite lecturers and that we should have an 
opportunity for discussion. That kind of planning is within my responsibility. 

The vanous problems in the group can be seen in this conversation. First, the Indochinese 

Festival did not create good reiationships arnong the members of SHPSA, because the 

planning process was not shared among the members based on mutual agreement. A 

special committee for the festival was established because the festival was h d e d  on its 

own. According to Junko, who is in charge of accounts, the festival was planned only 

among the temporary members for the event thai was fbnded by the N Foundation. The 

chair of the committee had difficulties because of the lack of consensus among the 

members of SWSA. Hiroshi points out the group inesponsibility for planning an event 

too big for such a small group. Hiroshi mistook the name of the sponsor of the event for the 

Refugee Assistance Headquarters. It shows îhat only a limited nwnber of people knew the 

details of the plan. 

The most crucial point is that people from indochina did not join the planning of the 

Indochinese Festival, though this festival was for the tenîh anniversary of SHPSA The 

first Indochinese Festival in 1990 was held because people fiom Cambodia wanted to 

celebrate their New Year's festival in their traditional style. In 1990, refugees pariicipated 

in the preparation of the festival. It was meaningful for the refugees in the cornmunity to 

ceIebrate their own New Year's festival, because it was the first time to plan such a cultural 

festival for them. Though =me .fapanese volunteers took the leadership, it was still a 

significant event to them. However, as of  the year 1998, people fiom Indochinese 

countries lived in the community for more than 10 years and acquired abilities to plan such 

a festival. Considering this fxt, the planning without including refiigees was problematic. 



This shows that refiigees are still guests to the wmmunity and not the members of the 

society. Junko says as follows: 

Junko: It was al1 Japanese members that prepared [for the festival]. For example, 
if there is a program of Lao traditional dance, Lao people take the initiative in the 
dance lessons or the preparation of costumes. But, it was we, the Japanese 
mem bers that planned the program and requested the related pemns. We decided 
to do the festival, because we received a fùnd of a miIIion yen fiom the N 
Foundation So, we fonned a steering cornmittee for îhe festival. instead of doing 
it as SHAPSA. W. Z was the chairperson of the committee. There must have 
been members fiom SHPSA in the steering cornmittee, but they had îheir own 
work to do. So, when the day of the festival was drawing near, their ideas on how 
to cary out the festival became different. Tha's why the atmosphere in the group 
grew uneasy. To tell you the truth, al1 of them became emotional. 

The event was originally planned with the intention of celebrating the tenth anniversary of 

SHPSA. People from Indochinese countries have leamed to live in the community and 

have power to organise their own festival for these 10 years. If they organise a festival of 

their own, which they could not organise alone ten years ago, it must be a good opportunity 

for them to gain confidence in themselves. 1 believe that having them at the centre of the 

festival is the most ernpowering way of building the community partnership arnong al1 the 

participants. However, the reality is that the initiative of the event was pushed off ont0 

people outside SHPSA. Thus, the result of the events was not successfiil in tenns of 

building good relationships among the members and creating networks in the community. 

Hiroshi points out that the main aim of the event is a political one in order to appeal for 

funding, and the aim of benefiting the leamers became secondary. If the contribution of the 

refugees is limited to performing the traditionai dance, they are treated as guests forever 

and not treated as equal citizens. The most important thing is for the J a p e s e  volunteers to 

ask the opinions of the people fiom hdochina. If they had joined the planning and thought 



about what should be done for their community building and their empowerment, the result 

would have been di fferent. 

Masaru partkipated in SHPSA in 1992 and realised that it was difficult to find a 

common ground among the volunteers. He believes JSL teaching is the most concrete 

activity that SHPSA has been practising. He says: 

Masani: What we are doing there [in SHPSA] is to teach the Japanese language. 
It is a very simple and concrete activity different fiom various activities that many 
members suggested. The simple activity of JSL teaching is, in fact, nothing but 
the act of teaching and there is no implication in i t  Perhaps, unexpectedly, the 
fact that the activity is too concrete, con- to our belief, enables us to continue 
[SHPSA]. Whatever plans various members and Mr. Fujita have, say, inviting 
Buddhist pries& [fiom Indockna to their community] or doing something else, 
those are totally different fiom îhe activity of JSL educaîion. JSL teaching is a 
very simple activity and no one will oppose it. 1 guess this concrete activity 
makes us tied to SHPSk 
Interviewer: Admitting itls true, this is a kind of very severe question to ask, to 
what extent JSL teaching c m  be successful? What do you think? 
Masaru: Itls a little successful. No, I cant say 'little', because some tutors teach it 
well in their own way. But I'm (laughter) teaching inconsistently. 

He also admits that the JSL tutoring ot'fered by volunteers is not always an effective one, 

but that SHPSA has been offering a place for foreign residents to gather. He says: 

Masaru: I think I'm "cat's hund?'". 

'' There is a Japanese saying, "1 want to have the help of a 'cat's hands.'" It means that 1 am 
so busy that 1 would like to have the help of anybody. 



i n t e ~ e w e r :  Well, learnea corne inegularly. So, 1 biow well that it is very 
di fficult to nui the classroom, yet I'm asking hard questions. 
Masaru: In that sense, I mean the effect of JSL leamhg is, I don't say not at dl,  but 
the learning is not half as effective as it should be. 
Interviewer: Then, why do learners w m e  to îhe classroom? 
Masaru: Well, it's because, 1 guess, people come to the place to meet their 
compatrîots. I think, as expected, there are rnany people wtio want to meet those 
people. in fact, there are quite a few people who want to go out together or go out 
to enjoy themselves after the class. 1 feel thaî they come to the class fur that 
purpose. Those who cannot understand Japanese have a tendency to come to meet 
people much more. Perhaps, it is because those who barely undentand Japenese 
may have dificulty in spending holiday time. ïhey might think, "If 1 go there, I 
can meet wmpaîriots. I can talk and enjoy with hm." 1 gwss we are offering 
this kind of a place to thern. I think it is meaningfbl in its own way. There is a 
pretext of leaming Japaiiffe for them to m e  to the place. 1 guess it might be 
difficult for them to come to the place if they have no pretext. It will give them a 
chance to communicaîe, to communicaîe with others. We are offering such a 
place: a place to gather. I think that more than half of the significance of the JSL 
classroom is this. 
Junko: May 1 cut in? 1 now see that a JSL classroom is like a garden. There, 
people gather to ask questions rather than to study something. They even come to 
ask only one question, as if they were waiting for the opportunity. And one more 
important thing is that we are gening to know each other as a natural result of 
meeting at each class. Eventually, on holidays, when they have nothing special to 
do, if they come to the classroom, they can see someone whom they how,  
whether they are Japanese or other members. It's nice to see people without any 
selfish motives. There's JSL leaming, but meeting people who care for them is 
something more rneaningfùl, especially for foreigners, it is important to know that 
there are caring peopIe. 
Masani: For them, ISL learning is a kind of pretext for gathering. I think it's 
meaningfbl enough to offer a pretext [for gathering]. 1 think that offering a pretext 
itself is the aim of SHPSA. Even if the effect of JSL education is not so obvious. 
I t  seems to me that this aim is one of the original aims of the group, so it's good. 1 
think everybody there [in the classrmm], a leamer or a tutor, does not necessari1 y 
expect too much fiom the JSL learning. That's my gwss. That's all. (Laughter) 



Junko adds her opinion that it is important for foreign residents to know thai there are 

people who care for them. Masaru and Junko are tqing to speak from the point of the view 

of the learners. However, Masaru and Junko have not asked the leamers w b t  kind of 

needs and care they want. He adrnits that they are guessing what the learners are thinking 

one-sidedly. He says: 

Hiroshi: I mean to listen to the needs of the learners ... 
Interviewer: Yes, yes, yes. So, when 1 look beck I wonder to what extent we 

listened to the needs of the refugees. 1 dont think much. 
Masani: Weil, i'm sure we haven't heard the opinions of the leamers. We are 
guessing, from our side, one-sidedly, we are guessing what the leamers are 
thinking. It is true that this problem would be solved if the leamers spoke actively. 
But in reality, it is very difficult. I think it is most proper that we should create the 
environment where we can listen to their opinions. But, we might be afhid of 
listening to their opinions. 
LnteMewer: 1 know what you mean. 
Masaru: Probably, they have a lot of needs or requests. But, we're half-ahid that 
we won1 be able to respond to their requests. So, we dare not to listen to them. 
We can do only what we can do. So, we dont think straightfoward that if we 
listen to their needs, then we can solve their problems. The attitude that we oniy 
do what we can result is at the mot. 
Interviewer: Afier all, this is a Japanesecentred group. 
Masaru: Yes. Yes, indeed. . . . It is tnie that our group is Japanese-centred, but, I 
dont know much about their needs, but if there are various kinds of supporting 
groups, maybe one of them will respond to the needs. I'm sure. If those groups 
become more and more active, it is idedistic. That's as it should be- But, we 
haven't had a background to locate those various groups. The public organisation 
s hould back up those groups. 1 feel like that. 

As Masaru points out, the reason why the vol unteers do not ask for the needs of the foreign 

residents is that they are afîaid of listening to their opinions, because they are wonying that 

they cannot respond to the needs and requests of the leamers. Their time and energy, and 



human and financial resources are limited. They fùlly redise that what they can do is 

lirnited, which is not enough to respond to the needs of the foreign residents, but at the 

sarne time, they have benevolent intentions of 'doing something good to others.' That is 

why they are afraid of knowing more about the reality . Instead of listening to the opinions 

of the learners and âiscussing their problems, they guess their neeâs and they do only what 

they can do. This is a one-sided way of creating the relationship. They have not been able 

to create an open and equal relationship among the members, and cl&@ what and why 

they can or cannot do certain things and how they can deal with what they cannot do. They 

have not done this not only between the volunteers and the learners, but also arnong the 

volunteers. Thus, they do not know what other group members c m  do. The volunteers do 

not know each othefs potential abilities, because they do not share the information about 

themseives, either. 

In addition, they have not created networks with other organisations, so they have to 

deal with everything by themselves. Masam says: 

Masaru: 1 guess, this might be the opinion of Mr. Takeda [the President of 
SHPSA]. Unlike other goups, he cuts off the relationships with other volunteer 
goups and excludes the troublesome bonds as much as possible. If we have 
various bonds, we will be overwhelrned. Then, we won? be able to continue our 
activities. He thinks like that. 

They have supporteci foreign residents using their own networks to a certain extent, but the 

networks some members have used are personal networks, not the networks open to al1 the 

members of SHPSA. Unless al 1 the members have access to the networks, i t is difficult for 

them to be open to the needs and reqwsts of the foreign residents. Consequently, they 

guess the needs of the leamers and they do only wiut they can do. The relationship 

between volunteers and the foreign residents is not an empowering one, unless they 



becorne open to each other. If the volunteers feel powerless, how can they create an 

empowering community? The volunteers, tw, have to be encouraged in order to leam the 

alternative ways to create empowering relationships with foreign residents in Japan- What 

the public organisations should do is to support volunteers in creating networks of 

voIunteers to lesson the burden of their activities. Even if the activities that volunteers of a 

group can do are limited, other volunteers or organisations will be able to support them 

through networks. For example, there are not enough volunteers in SHPSA to offer an 

advanced course of the Japanese language leaming, but there are other groups that have 

advanced courses. If a leamer wants to participate in it, SHPSA will be able to introduce 

herhim to those groups. Leamers will have wider choices to attend JSL classroorns 

depending on their situations, such as levels, dates, and locations. It may be convenient for 

housewives to attend the  classroom during the &y on weekdays, but workers prefer to go 

to the classroom at night or on weekends. It is necesSacy to have wïder choices of tbe 

classrooms. Masani has noticed this, but he has not said his opinions in SHPSA, 

considering the relationship among them. The volunteers have to change their relationship 

among them in order to use their limited resources effectively, but it is difficult. 



Cbapter Su: Leamers' N d s  and Tboughts 

e w r s o f f  9 

Man y learners of the Japanese language in community-based JSL classrooms are 

refugees, foreign workers fiom so-calIed 'developing' countries, retumees from China and 

women who came from Asian countries, such as China, Korea and the Philippines, and 

married Japanese men- Most of thern are forced into the peripheral sphere of Japanese 

society, because of social, economical and political reasons. Their status in the power 

relationship of Japanese Society is Iow and unstable. In that sense, they are 'powerless.' Ln 

fact, except those who were fortunate to have had a higher education in Japan, it is difficult 

to become white-collar workers. Mostly, they become bluecollar workers and have to 

work in a severe condition describeâ as "3KS6" - 

It takes a long time for non-native adult learners to acquire reading and writing skills in 

Japanese, especially when learners do not have the background knowiedge of 'Chinese 

characters'. Even learners who can speak and M e n  fairly well cannot always read and 

w-rite because of the complex describing system of Japanese. This prevents culturally 

diverse people from having quality jobs. Ln this sense, their situation is similar to those 

who have been suffering fiom illiteracy in the marginal Society in Japan for a long times7. 

What do these people need most in JSL classrooms? When they are asked what they 

need, they often respond that they want to learn the Japanese language. However, when 

they say 'leaming the Japanese language', does that mean only to acquire the functions of 

'" The meanings of 3 K are Kitsui=hard, Kit-i=dirty and Kiker-dangerous. 
57 Many of them are the first generation Zizinichi Koreans, Burakumin [outcast people]", 
and day labourers in doss house districts, who did not have opportunities to have education 
tor  some reasons. Some ofthem become learners in ttteracy classes or nlght junior high 
schools. 



the Japanese language? That is the question. What they need most is the feeling of 

accomplishment that they can get when they become able to read and write. That is to Say, 

recovenng their seif-esteem is the most significant aspect. Both self-esteem and literacy 

are needed, and literacy without selfesteem is a fairly limited accomplishment. Ishii 

pointed out that the most important thing for the women who are married to Japanese men 

in rural areas is to really feel that they are respected as a social member of the community. 

(Ishii, 1997, p. 163) 

There are people who have had higher education in thtir native countries. Ishii points 

out that many of the women who married Japanese men in the northern m l  areas in Japan 

do, in fact, have a higher education and worked as professionals before they came to Japan. 

( Ishii, 1 997, p. 1 63) However, the prevailing images of "Foreign Brides" are stereotyped 

images of women fiorn "underdeveloped countries. Ishii says, "There is a great gap 

between the self-images of their previous lives and those of their present Iives in J a w "  

(p. 163) 

What feelings do they have when they redise that there is Iittie hope in utilising their 

knowledge and skills? It m u t  be the feeling that their significance of k i n g  is at risk or 

totalIy denied. If  their knowledge and skills are closely related to their native culture, their 

feelings toward their culture, too, must be at risk Their self-esteem becomes extremely 

low unless they rediscover their significance of k i n g  in the new environment. 

What is most important then is the recovery of their s e l f d e e m  and the discovery of 

their raison-d'être in their new environment. If language is one of the greatest barriers in 

their sel f-real isation, because their lac k of  language abilities prevents them fiom utilking 

their knowledge and skills in Japan, acquiring it is one of  the solutions to recovering their 

self-esteem. However, to master the language is not the 1s t  goal. 



What if non-native participants cannot master the language well? If we consider the 

background of those participants, it must be difficult for some prtscipants to leam the 

Japanese language. Some are too old to master a foreign language, some are too busy to 

find time to leam constantly, some cannot attend the class regularly because they are 

restricted to attending JSL classroorns by their family members, and some are simply not 

good at learning languages. I f  learning the language is considered to be the ultimate goal, 

which occurs the most often when Mors are the most convinced of the importance of 

language teaching, most of the leamers must follow the discouraging process again in the 

JSL classroorns. Most of them will be disappointed by the fact that they cannot attain the 

goal of mastering the Japanese language, because they feel that they will never be able to 

hl ly  redise thernselves in the Japanese society. This can be compared to the situation of 

the students in the forma1 education. As long as the goal is set to transmit as much 

knowledge as possible to the students, most students will be fhstrated by the fact that they 

cannot fit themselves into the set goals of this kind of "banking education". (Freire, 1979) 

This result must be the opposite of what al1 participants hop. Therefore, dl 

should make it clear that the ultirnate goal is not to master the Japanese language. The most 

important goal is for non-native participants to recover their significance of king and their 

sel f-esteem. 

d o t h e W &  

Learners corne to JSL classrooms with various purposes and reasons, even though their 

main purpose seems to leam the Japanese language. However, the images accornpanied 

with the Japanese language learning seem to be those of the classroom setîing in the forrnal 

education. There are teachers, students and textbooks, with which teachers teach grammar 

and practice the Japanese language. The volunteet Mors who participateci in the seminar 



(YOKE, 1997, pp. 202-206) said that they wanted to learn the p-cal laiowledge they 

could use in teaching lessons. Torniya points out that volunteer expectations in the 

seminars are often expressed in such expressions as "advice, points, techniques, know-how, 

how-to, and tips which can be instantly usefùI, usable fiom tomorrow, ready to use, 

practical, and concrete." (Tomiya, 1998, p.31) This shows that volunteer tutors are ardent 

in teaching. However, as Yarnada says (1996, p.28), it seems dangerous if the tutors 

suppose that the problems the leamers have wili be solved if leamers are able to use the 

Japanese Ianguage. 

In addition, learners tend to answer that they want to improve their abiIity in the 

Japanese language. However, as I related with my own experience, it is a convenient way 

to explain the complex suffering situation. It as almost impossible to say that I am suffering 

from the lack of self-esteem to a stranger or in a questionnaire. There is a strong possibility 

that learners might not be fùlly aware of their feelings or they might not be able to express 

it well. Therefore, the expression of "improving the Japenese language" could be 

interpreted in various ways. 

of the F o r m m e m  

I interviewed seven former learners in June 1 999 and one leamer in iune 2000. 1 tned to 

learn what kind of needs they had and have in Japanese language leaming. They have 

already been in Japan for more than ten years and most voiunteer tutors think thaî there is 

no need for them to corne to the JSL classroom. However, 1 have been wondering if it is 

really so. The leamers' opinions about JSL classrooms are introduced in îhe following 

Part- 



Mai 

Mai is 45 years old. She and her two children came to Japan from Vietnam in 1988, 

called by her husband who had already been in Japan as one of the boat people. She 

acquired Japanese nationality in 1992. She has been bringing up two children by working 

in a part-time job since she divorced him several years ago. 

Mai's parents went to Vietnam fiom mainland China and lived a hard life as immigrants. 

Her parents wanted their seven children to have a higher education and sent hem to a 

Chinese school. Mai even went to a high school, which was a privilege because of the 

expensive fee. However, the schwl was closed because of the Vietnam War, so she could 

not graduate fiom it. She speaks her native Chinese language, Mandarin, Vietnamese and 

Japanese. 

Mai is an excellent speaker of the Japanese language. She studied by herself and got the 

second grade certifiate for the Japanese language. She speaks in full sentences with a nch 

vocabulary in a gentle and polite manner, and writes well. Her effort to improve her 

Japanese language ability is such that she even records her conversations on the phone in 

order to check her mistakes. She knows well how to study by herself. She went to the JSL 

classroom of SHPSA fiom 1988 to 1990 and to another JSL classroom in her 

neighbourhood fiom 1990 to 1993. 

She does not seem to feel inconvenienced with her fluent Japanese in her daily life, but 

she still wants to study the Japanese language. She says:  

Mai: When 1 want to study an advanced level [of the Japanese language] and go 
[IO rne J S i  ciassroom], but there are few teacners on that &y, 1 have to study with 
intermediate leamers. But, I'd like to study more advanced [Japese].  That is my 



hope. An4 I'd like to study not a textbook, but social knowledge. I'd like to study 
it more and more. 
Interviewer: Social knowledge? Does it mean to study about Japan in general? 
Mai: Yes. [I'd like to study] about Japan in general, and of course, about customs, 
and also about the workplace. t'd like to talk more, induding the relationship with 
coiIeagues. I'd like to know how to behave on various occasions. 
Interviewer: I see. Well, if you have a close Japanese fiiend outside a classroom, 
and if you can ask those issues, is it al1 right for you? 
Mai: Yes, al1 right. I'd like to talk and listen to various kinds of things. rd rather 
listen, listen and absorû various experiences. 

It is obvious that what she wants to lem is not a tiuicîi0na.i ability of JSL. She wants to 

know how to behave on various occasions and how to cope with her colleagues. She wants 

to talk to and consult with a person who can be trusted in answering various questions 

about the Japanese culture and customs and be able to share various experiences with her. 

The ideal tutor for her is not a JSL tutor, but rather a life mentor or a close fnend in a 

di fEerent culture. She a h  says: 

Mai: What i'd like to read is a newspaper. I'd like to read a newspaper. Even if 1 
can read it [phonetically], there are many [sentences] that 1 can't understand 
That's why I'd like to study more. . . . It's difficult to read novels. Not yet. Very 
[dificult]. 
Interviewer: Do you want to read novels? 
Mai: Yes, yes, I'd like to read [the novels]. 

To the question of whether she read high school textbooks in the national language of her 

chi ldren's textbooks, she answers as follows: 

Mai: [I can't understand] the meaning. 1 can understand the [content ofl the 
national languageS [textbook], but not other subjects. Not history. 1 haven't read 
it. No, 1 haven't. 



Mai wants to understand the social issues by reading the newspaper. She cati read 

phonetically, but it is dïfferent fiom understanding the content. What she wants is to 

understand the society she lives in. That is why she wants someone to explain the 

bac kground of the written text. 

to TaIk WW 

Casual taik in our daily life is a powerfùi source of information and is also a way of 

reducing stress. However, it is dificult for Mai to find fiiends to talk to in her workplace. 

That is one of the reasons why she needs a place where she can easily find people to talk 

with. According to Mai, the only opportunity to talk to each other is lunchtime, but she 

cannot talk with her colleagues because some are taking a nap and some are chatting only 

with their close fnends. 

Interviewer: You said you couldn't chat [with them] for a long time. 
Mai: No, no, 1 cant Japanese colleagues make some groups, those who are close. 
There are groups, or they make groups. 1 can't be a member. No, no. Groups of 
two or three. Mostly groups of two. No, no. 
Interviewer: They chat oniy with close fiends? 
Mai: Right. 

If a foreign resident is reserved and shy, it might be difficult to break into the conversation. 

No matter how she can speak well in Japanese, it is useless if she is too shy to speak out and 

othen won' talk to her. It is necessary to have changes from both sides, narnely, fiom 

Mai's side and fiom her Japanese colleagues' side. 

'' In Japan, the subject of the Japanese language to native speakers is called 'national 
language'. 



Mai spoke about a group of  Japanese housewives who have been s~pporting foreign 

students and foreign r e d e n t s  in the community. Mrs. S is a central figure of  the group and 

actively works for the g o u p  in a neighbouring city of Komano. 

Mai: Do you remember Mrs. S? 
Interviewer: Mrs. S? Yes. 
Mai: Yes. Well, they get together once in a few momhs and enjoy cooking an4 eh, 
having a kind of tea party until last year. Then, this year, they haven't had it at d l .  
Interviewer: Why? 
Mai: Because m. S is said to become the president of the cornmuni ty association 
and her daughter gave birth to a child, so she is busy. It isn't easy to plan[a tea 
party] easily. But, whenever they have one, 1 am always invited [to the party]. I'm 
so happy. 1 go there as soon as possible. A membership fee is U.000 (U.S.$9). 1 
pay for it. We al1 enjoy it, [saying], 'Today's main dish is the Japanese Sushi.' In 
January last year, we celebrated the Girls' Dolls Festival. Someone shot a video. 

Mai explained about the gatherings of the women's group. She seemed happy talking 

vividly about their gatherings. Her manner of speech shows how much she is looking 

fonvard to the gathenngs and how she misses them now. Her attitude of talking about the 

gatherings contrasteci with that of talking about the JSL classroom. She was aiways invited 

to the gathenngs, which made her feel that she was a welcomed and essential member in 

the group. Everyone wants to feel that sfhe is ne& The sense that a person is needed is 

an important factor to motivate a penon to participate in the goup activity. 

Rean and Kong are a couple with Chinese Cambodian background. Rean, wife, is 45 

years old and came to Japan in 1982. Kong, husband, is 52 years old and came to Japan in 

1980. They have been married for 26 years and have two children. They got Japanese 



nationaiity for their children in 1993. One of the boys graduated fiom hîgfi school and 

began to work as an apprentice sushi chef. The other boy is a high schooi student. 

They both graduated fiom primary school, but they could not study M e r  h u s e  of 

the war. Kong was an excellent student in primary school and skipped grades. They did 

not go to a Chinese school. Rean lost her mother and Kong lost his parents in the atrocities 

in Carnbodia. Rean had such horrible experiences in Cambodia that she never wants to 

retwn there even after the politid situation becomes fairly stable, but Kong returned there 

to visit his farnily a few times. They came to the JSL classroorn for four or five years fiom 

1987. 

In the in t e~ew,  Rean spoke most of the time and Kong was smiling and listening 

beside her. Kong is not so fluent in Japmese, but Rean speaks fluently. Though she makes 

mistakes in some particles and has some accent in pronouncing a few words, she speaks 

clearl y and fluently with confidence. Rean speaks her native Chinese language, Mandarin, 

Khmer, French and Japanese. Kong speaks his native Chinese language, Cantonese, 

Mandarin, Khmer, French English and Japanese. They speak in their native Chinese 

language between them and Japanese with their children. 

Rean and Kong have been working in a small factory in Kornano as fully employed 

worken, so they are paid by the month. They live in 'sharakdR and cope with their 

neighbours weil, but at the same time, they want to move fiom shataku, because they have 

to [ive in a rigid relationship with their colleagues. They seem to be adapted into the 

Japanese society well and are model workers, who had an opportunity to work as 

translators of Chinese and Japanese for the new project in China of the company where 

they work- They proudly told me about their visit to China, showing me the pictures. 

'' 'Shu~uku' is a residence owned by a company and is rent to its workers for low rent. 



Rean and Kong invited me to have lunch at home. She prepared various Cambodian 

dishes and welwmed me. Before we started eating, she brought some curry to her boss 

living in the same shataku, a p m e n t  house, saying that the boss is always glad to have 

some food fiom her and thaî it is a good way to please him. It is a Japanese custom to share 

some food with neighboun called 'oswowoke '. If 'osusowake ' is shared among neighbours, 

it is a good-old custom. However, if someone brings gifts to her/his superiors, it is called 

'tsuketodoke', which means 'gifts to please superiors in order to have g d  impressions on 

them'. R e m  answers the question if she talcs care of others as follows: 

Rean: I take care of others, and I work earnestly in order not to be criticised. It is 
unpleasant to be criticised, isn't it? 1 have never been criticised at my task. 

(.-.) 
Rean: I always work earnestly. 1 work and 1 don't play. 1 don't take off so ofien. 
When 1 have to, 1 take off, but half &y or one &y. 1 don? travel during the holiday 
or I don't go and play. So, the bosses understand that [we are hard working people]. 
Superiors; the president, the executive director and the management director 
[understand this]. We are diligent and we don't take time off. 

In the continuing prt, she explains the others' cases of k i n g  fired because of their aîtitudes. 

She is proud of being a full-employed salarieci worker who is trusteci by her bosses. On the 

other han& many of the refirgees in Komano are working as workers with monthly 

payment of accumulated daily wages. Their financial situation is unstable because their 

wages will be cut off easily under the recession. Rean knows well how to adapt into, 

assimilate into and s h v e  in the Japanese society. 



She does not seem to have problems with her Japanese language skills, but she says as 

follows: 

Interviewer: I f  you study something, what do you want to study? 
Rean: The Japanese language. (Laughter) 
Kong: Yes. 
Interviewer: More reading and writing? 
Rem: Reading and writing. There are Chinese characters that f can't read. The 
meanings are the same [as in the Chinese langqe], [I cadt r&] No. And, the 
composition. For example, writing letters. Some particles, such as "ni, no, wu," 1 
dont know how to use them. 
Intewiewer: Are particles difficult? Do you want to study them? 
Rean: Yes. 
Interviewer: 1 admire you. 
Rem: No. I'd like to sîudy [Japanese], because 1 haven't mastered it yet. 

Even with her knowledge of the Chinese language, Rean feels some difficulty in reading 

and witing. In fact, her letters that 1 received were 4 t t e n  in a polite f o m  and convey her 

feelings wel 1. However, she wants to Ieam reading and writing more, if she has an 

opportunity, and so does Kong. Al1 the leamers 1 interviewed still want to leam more JSL, 

but they stopped going to the ciassrmm because they got busy. Women have more 

di fficulty in finding the time to learn JSL because they are busier than men with their three 

roles of wife, mother and worker. Rean's youngest son is in grade 1 2 now, so she will have 

more leisure time afier he graduates school and starts working. She can do something in 

her leisure tirne? 

The issue about &ys after retirement is a wetl-discussed one, but it is rare to include 
residents with diverse cultures. Many refugees who have been busy in these decades in 
settling and raising children will have more leisure time. They are going to face this 
problem from now on. 



es in C u  

Rem reflected upon the good times she had in the JSL ciassrom and says: 

Interviewer: When did you enjoy yourself most? 
Rean: When? Well, when 1 had tea [with fnends]. (Laughter) And, when 1 talked 
with teachers. There were parties and the gatherings of the international exchange 
association, weren't there? I enjoyed them. 
Interviewer: We went to the excursion, didn't we? 
Rean: Yes, we went to the excursion. 
Interviewer: Did o u  go to Mt. Fuji? 
Rem: Yes, I did. 
Kong: So, did 1. 
Rean: I enjoyed myself in the excursion. 
Interviewer: Yes, i n d d  We cooked curry together at the Festival, didn't we? 
Rean: Yes, yes. 
Interviewer: 1 enjoyed it very much. 
Rean: Ri ght. 

Rean's good memories about the JSL classroom are associated with the fmi i i a r  

relationships among the participants. The teatirne in between the two sessions oRered the 

participants a good time to exchange their information. They also enjoyed chatting and 

there was an atmosphere of their k i n g  a community. There were o t k r  activities such as 

parties and excursions. 

Feeling of A c c w  Pr- 

When Rean mentioned the content ofthe JSL learning, she had much to say about it. In 

short, she wanted to feel progress and accomplistunent in the JSL classroom, but she did 

not always feel them in the classroom. Her complaints about the classroom management 

are that leamers are not separated according to their Ievels. She wants to lem the content 

proper at her own ievel. She says as follows: 

Rean: 1 think I cannot make a progress if 1 repeat leaming the çame [level of JSL], 
without any change, &y after &y, 1 cannot step up to the next level. 1 can't make 
a progress. 1 don't improve. How do you say? Class? 
Interviewer: Level? 



Rean: Yes, yes. 1 think it's good to have seved levels. For example, people fiom 
a Chinese background, theyare separated and divided into groups. Beginners and 
advanced are better to be separated I f  1 leam with beginners, 1 don't fecl good 
Interviewer: 1 see. Do you think it's easier for you to leam to be separated into 
groups? 
Rean: Yes. For example, like the first, second and third grades. 
interviewer: Then, those who can read Chinese characters and who can't. Like 
t hat? 
Rean: Yes. That's right. 
. .. 
Rean: When we go to the JSL classrmm now, we learn together. I feel a sort of.. . 
Interviewer: Uncom fortable about it? 
Rean: I feel uncornfortable, to tell you the truth (laughter), [to learn] together with 
those who don? understand much. 

Rean cornplains about the repetition of the same thing. If she has to learn the same materid 

with different level learners, she cannot feel the satisfaction of learning something new and 

advanced. Her suggestion is to separate the levels. It may be one idea to meet the needs of 

some leamers, but there must be alternative ways to satis@ every learner without separate 

levels. For example, if thematic leaming can be applied to the language learning, there will 

be more possibility of including different levels of the leamers. As Iong as Mors stick to 

the textbooks, it seems dificuit to involve the difTerent levels of learners. 

Rean mentions about assignrnents in order to progress as follows: 

Rean: (. . . ) I'd like teachers to assign us homework. 

( - - )  
Rean: In SHPSA, teachers did not assign us homework. If we have homework, we 
can learn our levels. Well, we can tell to what extent we can understand 1 think it's 
better. 

In terms of assignrnents, there are two purposes of having them: one is to motivate M e r  

individual leaming, and the other is to measure the progress. Rean wants to make sure that 

she is progressing, which gives her the motivation for learning. The important point here is 



that a leamer wants to have the feeling that s/he accomplishes new tasks and is malang 

progress. Tutors should be sensitive about the feelings of accomplishrnent of leamers. 

There are learners' learning experiences behind the leamers' expectation of preferable 

teaching methods. It  is necessary to dari@ them and cape with their expectations by 

negotiating between teamers and tutors. Rean describes her leaniing experiences as 

follows: 

Rean: In Chinese schoots [in Cambodia], teachers are strict. But, [teachers] at the 
[Yarnato Resettlement Promotion] Centre, [ t k y  are] very lenient- [So, leamers 
become] spoiled. Yes, they are totally different. Teachers are not strict in Japan. 
There [in Cambodia], teachm of the Chinese language are strict, for they have 
sticks everyday. 

In Cambodia, Rean experienced a ngid education and teachers often use a stick to punish 

students who do not show any progress in learning. A1 the interviewees had the sarne 

experiences as Rean, They do not like meaningless rigid discipline, but they want 

respectfid treatment. Rean's words show it: 

Rem: ( . . . ) Sorne [Japanese] teachers are gloorny and some are cheerful. Sorne like 
to explain in detail and some are reluctant to explain. 

( - - -  1 
Rem: ( . . . ) I'd prefer teachers who explain well and eager to explain. Some teachen 
do not answer my questions with minimum explanaiion. 

Rean's expectation of detailed explanation to her questions is the same as other learners. 

Mai says the sarne thing in the interview. Learners expect fair and respectfiil treatment. 



However, when Rean says that teachers at the Yamato Centre are very lenient, she 

seerns to have ambivalent feelings about it. Ln a sense, students feel that teachers are 

expecting much fiom them if teachers treat them with Rgor. Rean might want to feel that 

tutors expect much from her. 

More or less, learners fiom Asian countries have experiençes of the traditional rigorous 

pedagogy. There shodd be some discussion about the ways of teaching in order for 

learners to understand the rneanings of the differences. Unless leamers consent to the 

teaching methods, they will feel some embarrassrnent and cornplaint to tutors. 

Check and Rirn are a Cambodian couple. Check, 43 years old husband, and Rim, 42 

years old wife, came to Japan in 1986. They have two daughters; one is 19 years old and 

the other is 17 years old They applied for the Japanese mtionality, but they have not been 

accepted yet. 

Before they came to Japan, they lived in the refugee camp in Thailand, where Check 

worked as a translater for several NGOs using Thai language for four years and as a 

treasurer for another NGO for two years. Their first c hoice of the country to immigrate to 

was the US., but they were accepted by Japan before they received an answer fiom the 

U.S.. 

Check worked as the representative of the Cambodian community in Komano from 

1988 to 1991. He is now trying to establish a group called the Khmer Volunteer 

Association with the help of a volunteer of SHPSA. 

Check is able to cornmunicate well, but it takes time for a listener to get used to his 

strong accent. He speaks Khmer, Thai, Lao, English, French and Japanese. Rim is a good 

listener and understands what is k i n g  said very well, but she is not a fluent speaker of 



Japanese. Her sentences are short or broken, and she seldom speaks in full sentences. Her 

spoken Japanese seems to have made little progress since she stopped coming to the JSL 

classroom. 

It is dificult to understand the meaning of the transcription if 1 translate the original 

faithfully. Therefore, 1 changed the word order and ornitteci the meaningless repetitioo of 

the words minimally in order for readers to understand the content. 

The couple was waiting for the result of the interview that they had had about a year and 

two months before. The necessity of the Japuiese language is related in the account of the 

i n t e ~ e w  for the nationality inspection. He says: 

Check: . . . In Japan, [there are] less than 10?h6' [refugees who got the Japanese 
nationality]. The refugees who got the nahonalities. I guess less than that. 

( - - -  1 
Check: Strict, indeed. (Laughter) 

( - - -  1 
Check: When 1, uh, had the inspection to get the nationality, it was very strict. 
Very. When 1 had the interview, 1 was asked various things. They ask in detail. 

(.- .)  

Check: Only me [my interview]. vt took] more than one hour [for my interview]. 
Only me. So, I had the longest interview. No one [in my farnily] had such a long 
interview. Neither did my wife. 
Interviewer: Didn't you have a long one? 
Check: No. Twenty minutes or so. Me, very long. 

( - - -  

Check: (...) If you can't read [Japanese], it's over. First, let's see, I got the 
application form. An application form. Before I got it, I had an interview, in 

'' According to the resource of RHQ, the percentage of the refugees who got the Japanese 
nationalities is about 4.1% as of March 3 1, 1999. 



Japanese. Reading and writing If I can't read nor write, it's difficult to be 
accepted. So, as a whole, unless al1 four family members understand [Japanese], 
we won't be accepted. But, first, first of d l ,  me. In my family. If 1 can't 
understand [Japanese], we cari? be accepted. A wife is O.K. if they can 
understand] Iittle, it's O.K. But, husband rnust. I hate i t  

When Check wrote the application form, he was assisted by Japanese volunteers. However, 

there was no help in the interview of the inspection, which must have been a strong 

pressure on him. There is an assurnption that the head of a househokf2 supports h e r h s  

family, so she must have the longest interview of al1 the farnily members. Check must 

have felt the responsibility of it. In this sense, to get the nationality h o m e s  a strong 

motivation for leaming the Japanese langage before the interview. Compared to the 

Chinese speaking refugees, such as Mai, Rean and Kong, Check and Rim have difficulty in 

reading and writing because they did not have the knowledge of Chinese characters before 

they came to Japan. 

Check explained why he stopped corning to the classroom. 

Check: . .. 1 get tired. Thattls why. And there is only one off &y, Sun&y. So, 
everybody gets tired. We felt li ke "No more [JSL learning] ! ". There's no problem 
[about the JSL classroom], though- 

" Japan has adopted a family registration system, which was not abolished in the 
restoration period just &er the Second World War. in the system, there must be a head of 
a household. Ttaditionally, men are supposeci to be the ones. There is a movement to 
abolish the family registration system, because it reinforces the family structure based on 
the patriarchal system. 



Check [If there is a choiœ to attend the JSL classroom,] Sunday is the best But, 
everybody has sort of something to do. For example, &ends to corne, or going 
out  to have h That's why we stopped going- 
Rim: We dont want to study on weekday. Everybody. 
Check: No. That's nght . . . w e n ]  Young, I didn't get tired, so 1 wanted to go to 
school. Now, 1 get tired won, so I stop going to school. But, 1 study by myself at 
the ofice at lunchtirne. 1 do study. Now, 1 can read Chinese chamdem. But, not 
all. I can't read, but I can guess the meaning. It's very difficult to leam how to 
rad.  But, 1 can understand- (Laughter) 

He seems to feel the necessity of leaming to read more. However, it is difficult to find time 

to learn it. Language leaming seemed to becorne less attractive to him compPred to other 

activities now- 

Check's How 

Check has been working for the Cambodian community. There are two activities he has 

been invo lved in. One is to estab lish a group for the people with Cam bodian heritage, and 

the other is to construct a centre for the women who lost their husbands during the wartime 

in Cambodia. According to his explmation, the former is a foothold to redise the latter. 

He enthusiastically talks about his dreams. 

Check: I want the [Japanese] govemment to help Carnbodia, over there. That's the 
only way. Now, see, in Carnbodia, the war was over, There are many women 
who lost their husbands. I'd like to help them. There are widows, elderly people, 
and children who lost their fathers and rnothers. i'd like to help them. So, 1 want 
the (Japanese] government to participate in this activity. That's the only way. In 
the future, I want rich people in Japan to join us and to help them. We have not 
settled here for a long time, so our han& are still full taking care of ourselves, to 
the very edge. So, it's hard for us to help others. There are rich people who are 
selling goods and there are broad-minded people. I want their help. 



Check explains the plan of the centre in Cambodia as foUows: 

Check: The plan of the centre is, for example, @ike thisj. We build a house and 
there are an office and a f m .  There are fields, or paddy fields- At the centre, 
they grow [rice and vegetables], and they feed themselves. Their life [is like that]. 
An4  for example, Japanese people and broad-minded people, if they donate 
money, we ask teachers to teach them. Teachers teach repairing, repairing 
machines, or making clothes. Teachers teach them. For the people at the centre, if 
possible. just like [we were] at the Resettlement Promotion Centre, we will find 
them jobs. We hope they leave the centre with jobs. l'd like to establish such kind 
of a centre. Now, I am going to make Khmer Volunteer Association first, then, 
this is the first step. One step. Then, 1 will go back to Cambodia to work as a 
member of the Association. 1 hope that Japanese people will juin us. 

Though Check's plan is still rudîmentary, he is eager to work for people in need in 

Cambodia. His dream seems to support him. It is impressive and interesting that Check is 

planning to utilise his experience at the Yamato Resettlement Promotion Centre where he 

and his family spent six months to adapt into the life in Japan. Not only Check, but also 

other people fiom Asian countries are supporting people in their home couniries. They 

seem to be pleased to contribute to their home countries and their pride in their activities 

seems to give them self-esteem. 

Junji has been helping him to make a plan and establish the Khmer Volunteer 

Association, becaw Check needs some help in writing various documents and in dealing 

with complicated procedures. At present, Check's needs are related to his voluntary work 

to establish a community group. 

Power p v  

Rim seems to have more basic language problems than any other i n t e ~ e w  participants. 

She still has difficulties in communicating complicated matters in the Japanese language. 



During the interview, she sometimes needed the help of her husband In the following 

conversation, 1 ofien had to gwss the meaning of what she was saying. She says: 

Rim: 1 aiso have [problemsl Miss. Nationality. 1 [am] the weakest [in t e m s  of 
the ability of the Japanese language in my family]. (Laughter) 
Interviewer: Who is the weakest? 
Rim: (laughter) 
Check: [S he is] not weak. [She is] the worst speaker [of the Japanese language]. 
Interviewer. Ah, you mean thaî you are wedc in the Japanese language. 
Rirn: Yes. The Japanese language. My children, [they leamed it] quickly. Next, 
~adb-' [my husband leamed it]. Of course, thaî's because kids have been attending 
schooi. 
Interviewer: Kids can quickly master it, canrt they? 
Rim: Yes, they can, 
Interviewer: Dont they teach you? 
Check: (laughter) 
Rim: Little bit. Simple wngs] they won't teach [me]. 
Check: No. Not because they don? teach y o y  but you don? want to  learn. 
(Laughter) 
Rirn: Who? Me? 
Check: I don't know who. (Laughter) 
Interviewer: 1 see. 
Check: You don't want to l e m  it, so they won't teach you so much. 
Rim: 1 can understand, words, Miss, 1 speak, there're mistakes, they teach me. 
"This isn't correct. You can't say this." They told me mistakes. . . . "You made a 
mistake, Mom." My kids taught me- For example, "sprouts beanw. I've been 
saying "bean sprouts" conversely. Like that, really. 

Rim still needs to leam basic language, but she is tw busy as a wife, mother and Ml-time 

worker to l e m  JSL, like other housewives of re€ugeesl familles. As long as the rest of the 

family members can use the Japanese language, she might depend on k i r  help. 

" 'Dad means 'Dad of my kids'. 



While Rim was speaking in the interview, Check o k n  cut into the conversation and 

spoke instead of Rim. Even when Rim was expected to answer the questions, she 

sometimes wuld not answer them because Check answered them first Check has a 

tendency to dominate the conversation. Sometimes, she said, "No" to what Check said and 

tried to say her opinions, but she had to ask her husband in Khmer when she codd not 

express herself well in Japanese. Though both Rim and Check were laugiung and the 

atmosphere between was gooâ, Rim seemed to subordinate to her husband and her children. 

If the interview had been conducted in Khmer, the impression would have been different 

from this interview. This is the limitation of the interview wnducted in other than the 

native Ianguages of  interviewees. 

Thip 

Sisay and Thip are 43 years 014 came fiom Laos t o  Japan in 1980, and got mamieci in 

Japan. They and their only son got the Japanese nationality in 1999. Sisay is close to a 

bilingual speaker of  Lao and Japanese, and he also speaks Thai. He is one of the rare fluent 

speakers of Japanese who came to Japan after they became adults. His fluency was 

acquired by his effort of graduating fiom a senior high night school in Yokohama, while he 

was working in the daytime and bringing up a baby. It is his fluency in the Japanese 

language and his honest personality that made him one of the leaders in the Lao community 

in Komano. 

Thip is a fluent communicator in the Japanese language. Though she is not as good at 

reading and wrïting as Sisay and she does make grammatical mistakes, she speaks 

Japanese clearly and fluently with such a natural manner that listeners feel that she is an 

excellent speaker. She is also one of the active members o f  the Lao community. She has 



been working as a part-time assistant in the International Classrooma in public schools. 

Thip has also k e n  helping a heritage tanguage classroom for Lao children held at a 

community centre in Saturday momings. Some Lao parents have voluntariiy been ninning 

the heritage language classroom, where a former Engiish teacher in Laos has been the Lao 

i anguage teacher. 

Thip has had various jobs and she was runnîng a Lao restaurant. She had a hard time in 

managing a restaurant., but Sisay and Thip closed the old one and opened a new one in 

auturnn 1999. Thip did not talk about the problems in the interview. 

off 

Sisay told his story about night school. He had felt the necessity to improve his 

language ability in the Japanese language since he b e g  working in the Japanese society. 

Thus, he consulted his f iends about entenng a night schod afier quitting his job. However, 

al 1 of them adviscd Sisay not to quit his job and they seemed to be passive and consemative 

in Sisay's eyes. Their advice was always the same, "Don't quit your job. You have to work 

hard." Sisay says that everyone tries to restrain him fiom doing something new and 

di fferent. 

However, Sisay decided to quit the job and tan away fiom Saitama where his workplace 

was and went to his fiiend in Yokohama6'. Sisay consulted the Head of  the Resettlement 

An International Classroom is set up in a primary schwl where there are more than five 
students with diverse cultural backgrounds. It aims to support diverse students to leam JSL. 
In general, one full-time teacher of  a schwl is in charge of an International Classroom and 
a part-time assistant who speaks the necessary languages helps the teacher to teach students 
JSL. According to the story of a classroom teacher of an InternationaI Ciassroom (Suzuki, 
persona1 communication, June 29, 1999), she said that the financial aid ftom the Board of 
Education is only $60 a year. With this money, she could not buy a dictionary of 
Portuguese, which she needed for the students fiom Brazil. 
" Saitama is about 100 km away fiom Yokohama 



Promotion Centre, where he spent the first six months in Japan. The Head wnfirmed that 

Sisay's decision \vas unbending enough to continue his study, and he recommended Sisay 

to a night schml. Sisay took the entrance examination and passed i t  

While he was audying as a third-year -dentm, Thip, his wife, got pregnant. This time, 

again, people around him, including teachers, told him that it was not a good idea to have a 

child while he was still a student. He says: 

Sisay : [It is] hard. it is difficult to consult with someone. Well, it may come fiom 
my character, this character, but whenever 1 consult with sorneone, s/he won't 
react the way I wanted her/him to. As is oflen the case, I will be suppressed. 
[They say,] " You shouldn't.," or "You rnustn't do," (laughter) or  "You will sure to 
fail." [It isj always like that. So, in the en4 1 wil l do [it al1 by myselfl according 
to my own decision. . . . " 

Interviewer: . . . Do Lao people have carefiil opinions, too? 
Sisay: Yes. 
Interviewer: I see. 
Sisay: Yes, al1 of  them. 
Interviewer: Ail of  h e m  are. Yes, I see. 
Sisay: No one says, "AI1 right. If you want to do it in that way, try your best. 1 will 
support you as much as possible." There is no one [like that]. (Laughter) 
Interviewer: Uh, it must be difficult. 
Sisay: We are refugees, al1 of us. 
interviewer: You mean you are constrained? 
Sisay: Yes. 
Interviewer: Other refugees are cautious? Sisay, once you are determined, you 
want to rush headlong into somettiing? 
Sisay: Yes. 
Interviewer: 1 see. 

Sisay: No matter how it seems adventurous, i f  we dont challenge it, say, our life is 
meaningless. At my age, we have b'ds and a family. But think about it. Usually, 
[at this age], if I were a salaried worker, see, I'd be waittng for retirement. 

'* It takes four yean to graduate fiom senior high night xhool. 



(hughter) i'd be wearing earplugs and have a salary. If 1 could feed my farnily, it 
would be all right. But, what were al1 my efforts to leave my own country for? I 
lefi my parents and siblings there. I f  1 have nothing else [ww] hom now on, it's 
not exciting. 
Interviewer: 1 see. 
Sisayt: Why? Why did 1 run away fiom the home country? 1 can't see the 
meaning of if if 1 dont make any progress. 

Sisay points out two issues here. One is the discouragement that Sisay hm always felt 

when people prevent him fiom doing something new and adventurous. People suggest that 

they should take safer ways and restrain them from daring to change their life style. When 

Sisay says, "We are refugees, al1 of us," he sounds as if he is feeling regret and is 

disconsolate about king resigned to the majority's opinions. 

To most of the Japnese people and even to refugees, it is natwal and recommendable 

for them to adapt into the Japanese culture. In other words, it is better for refugees to live 

steadiiy and to endure the inwnveniences because they are 'refiigees' and have no place to 

go back to. They are always told to take safer ways. in general, there is a tendency to 

follow safer ways in the Japanese society or in any other societies, but the status of being 

refugees amplifies the tendency to be advised in such a manner. Refûgees are expected to 

follow the mainstream ways, which means that they have fewer choices than the Japanese 

do. It is the assimilation process. 

Sisay says that he wants to have some kind of encouragement once he determines to do 

something of his own responsibility in spite of the difficulties and the others' opposition in 

reality, he is always reproached when he attempts to do something new and adventurous, 

and not surprisingly, he is discourageci. He has had few experiences of empowerment so 

far. It is a hard experience to live through hardships without having any empowerment. 



Another issue is the fact thaî he always aspires to make progress in some ways. First, he 

determined to leave his home country and lefi his parents and siblings there in order to 

pursue a better life. Secondly, he decided to go to a night school to study tùrther in order to 

improve his ianguage ability in Japanese. In order to do so, he even ran away from the job 

he had. 

He has been challenging the barriers he has in difficult situations. This challenging 

spirit itsel f has made him rnove forward. Twelve-year observations show that he is the last 

person to do things thoughtlessly* Therefore, what he means by the word 'adventure' is that 

he does not want to compromise with the reality. He is a proud and independent person. 

Thus, it is hard for him to refrain fiom doing what he wants and to assimilate into the 

conservative society, which is exactly the Japanese mainstream way. His description of 

people with 'earplugs' is an accurate expression of those who do not pay attention to what is 

going on around them and never challenge the status quo, 

While he \vas a participant of SHPSA, he quit the job and studied manufacturing 

technology with the help of some central members of SHPSA. After finishing a one-year 

course, he began his own business. He ran a small factory, which thnved for a few years 

but it soon slowed down afier the J a p e s e  economy declined Meanwhite, he had an 

accident while he was working. He closed the factory and changed his job afier the 

accident. 

I happened to hear the story of their recent failure afier 1 i n t e ~ e w e d  them. They did not 

mention it in the interview, but it is reasonable for proud peuple like them to f e l  

uncornfortable telling that kind of stop. This shows that there are hidden complicated 

stories behind the surface story, which cannot easily be heard fiom interviewees. 

No matter what other people say and no matter how difficult it is, Sisay has been 

caning a way for himself through many hardships. Now, he is in a difficult si-on again, 



but he seems not to be d e f ~ e d  by the burden at all. He is as poud as he was. Now that the 

result of one of the couple's adventures turneci out to be a failure, it is easy to say that Sisay 

should have listened to others' advice. However, there must have been various reasons for 

the fai 1 ure. It must be hard for him not to have encouragement again, especiall y at the time 

when he is down. What he needs most is encouragement rather than the analytical lesson 

of his failure done by others. 

Though he has been challenging the conservative ways of living, he  has also been trying 

hard to leam the culture of Japanese society in order to accomplish çomething in Japan, 

because the knowledge of its society is necessary in order to make a success in a short time 

span. in Sisay's case, he could learn it f8irly quickly, because he had an opportunity to 

study in the Japanese high school, where he became an excellent speaker of Japanese. 

When he was asked about the JSL classroom, he replied as follows: 

Sisay: But, al1 the teachers at the JSL classroom have been teaching 
enthusiastiçally. So, 1 don't have any complaints about it. If only learners haâ the 

motivation to study, [there would be no problems.] 
Intewiewer: Do you think so? 
Sisay: i have no complaints, because teachers have been challenging the various 
ways in teaching. So, 1 think that it is very satisfactory. But, the problem is how 
we [leamers] can accept thern. The problem remains. For example, why can't 
some Laotians speak the Japanese ianguage well, though they have been here for 
30 or 30 [sic] years in Japan? Why don't they improve in speaking Japanese? 
They still speak in broken Japanese. How wrne? They, too, uh, have different 
talents. There is a limitation of one's ability to make an effort. So, it [the JSL 
classroomj is satisfactory, 1 think. On the wntrary, they [leaners] are not serious 
[in learning]. I t  may sound strange to say, 'not serious', but see, for example, they 
collect fees fiom the shidents a! the Japanese language schools. However, mostiy 
volunteen teach in ISL classrooms without collecting fees. We can learn fke. 



This is a very fortunate situation, eh? Usually, if you have a motivation to learn 
[Japanese], we will pay for it. [To pay] is normal, indeed. But, it [the reality] isn't. 
(Wry mile) With it [the JSL c la~~~oorn] ,  1 am totaily satisfied 

Here, Sisay seems to reserve saying what he really feels about the JSL classroom and 

jumps to the conclusion that the language incornpetence of some people is attribured to the 

lack of their own effort and seriousness. Seemingly, he does not consider the different 

situations of different people. As far as the 'fûnctional literacy' is wncemed, he has few 

Ianguage problems now. That might be one of the causes of his seemingly cool words to 

the peopIe who are not good at Japanese. Or, he might have been reserved to crîticise the 

ways of the JSL classroom. It is difficult to know his intention. However, the following 

parts give a different interpretation of this part: 

Sisay: Weil, 1, too, sometimes want to go to the JSL classroom. Sure enough, I'd 
like to learn more and more what I haven't yet known But, when 1 go there, 1 end 
up finding many begimen. Tuton don't have enough time to nim to me. Al1 
tutors. That's why ! gradually drifted away fiom it. m e r e  are] no one but 
beginners. Then, I son of don't feel like going there. 

( - - -  
Sisay: There is no limitation for requests. The more 1 Leam, the more 1 want to 
know. There appear more and more things that 1 haven't yet known. But, there's 
no end. There's no way. So, the JSL classroom is al1 right as the way it is now, 
because [it is administered] by volunteers. So, if 1 want to learn more, 1 have to go 
to a proper place to learn sornething. For example, 1 have to go to the advanced 
ciass. 

( - - - >  
Sisay: They continue the JSL classroom under the narne of "Society in Harmony 
with People fiom Southeast Asi&" îhough the leamers changed There is  no one 
fiom the Southeast Asian countries. 



He also points out that rhere is no space for advanced leamers in the JSL classroom b u s e  

there are many beginners there. Like other advanced learners, he thinks that b e g i ~ e n  

have priority in the JSL classroom, because he understands that the urgent needs of the 

beginners have priority when there is a limitation of the human resources. From the words 

of Sisay in this part, he seems to feel the limitation of the JSL classrmm nin by volunteen. 

He says that he cannot expect everything for the benevolence of volunteers. 

He mentions that it is contradictory that the JSL group is still using the aame "Society in 

Harmony with People fkom Southeast Asia." Sisay and Thip say as follows: 

Interviewer: [There are a few people fiom Southeast Asia], but many people fiom 
South America, 
Si-: So, the thinking of the community people becomes different [fiom the 

-1- 
Thip: They seem to be fascinated by [the people from] South Arnerica. 
Interviewer: Um. 
Thip: Very much so. Well, in the past, we [Southeast Asian people] attract 
people's [attention], but now, people fiom South Amenca? 
Sisay: The time changes. 

They seem to be sorry that tutors do not look at them as before, though they know well that 

the people fiom South Amenca have many more problems with language than they do. 

The problem here is that SHPSA has not decided its policy with the relationship of the 

people fiom Soutfieast Asia The memben of SHPSA need to discuss and decide what 

kind of relationships they have with the Southeast Asian people. 

Ev- of . . 

Thip is fluent in the Japanese language, but she feels that her ability is not enough for 

her to work as an assistant teacher in the intemaîional Ctassrwm. She says as follows: 



Thip: If I could go to [a Ja-] s r k l ,  if the schoot were not a senior hi& 
schooI like my husband went, if the school were a vocational college, I would like 
to go to school for a year, if possible. Then, 1 would be able to read and write 
correctly. If possible, a half-year would be al1 right. I reaily want to study. When 
I think of my attitude [toward language leaming], it's wt so ûad but it's not good 
lt's halfivay. 
Interviewer: 1 think you are a fluent speaker. 
Thip: (laughter) No, I'rn not. 1 can't read or write. When 1 read, I'd like to read 
rapidly. When 1 write, I'd like to write quickly and easily, as though in my native 
language. If I could write quickly and easily, 1 could say I'rn a good writer. Then, 
everyone would admit it and 1 would be pleased with it. But, now, I'rn not happy 
about it. In schools, there are problems that 1 can't solve by myself with my 
Japanese ability. So, I wonder why I work at schools. 1 can't help thinking about 
it. 1 cannot express my feelings to teachers, because I'rn &id of the reactions of 
the teachers. I'm not cornfortable with i t  

Thip is not satisfied with her ability in the Japese language, especially in reading and 

writing, when she works as an assistant tacher. In the inteniew, Sisay said that he had 

he 1 ped her to translate school documents from the Japanese language to the Lao language. 

It is di fficult to translate school documents, because they are written in a particuiar style 

with particdu vocabularies. She does not feel corn fortable with her language ability at 

the schools. 

Fint of al 1, s he points out the language problems of parents. From her expenence as an 

individual, an assistant of an International Classrmm and a heritage Ianguage classroorn, 

she has felt the urgent necessity of solving the language problems of parents and childien. 

S he says: 



Thip: There is no communication m e e n  parents and chîldren]. They cannot- 

[It is] not easy. Well, for example [conversations] about schooi, if kids ask their 
parents about rhool,  if they live in Laos, parents fan ask their kids what kind of  
expianation they want to listen to [in Lao language]. But, [in Japan], if kids ask 
their parents questions, they cannot s@ Japanese weil, so thqr cannot explain 
about their questions. Some parents scold their kids or say, "Don't annoy me!" 
Some parents say they don't know or they answer in simple ways. So, for those 
kids [who have questions to ask their parents], it is a sad situation. Poor kids! E 
don? b o w  who is to be blamed Parents cannot speak lapanese well, because 
they don't tearn it [now any more]. They are fully occupied with their work, 
parents are. So, kids are away fiom home and make their own world F o r  kids,] 
peen and groups have priority and become more and more familiar with them. 
Parents have their own world On holidays, parents gather and drink. Kids have 
their own lives and play with peers. So, [parents and kids] becorne more and more 
separated now. So, 1 cannot tell whose fauit it is. For example, letters to parents 
from schools. M e n  kids receive hem,  they don't bring them back from school. 
.-- 
Thip: When kids bring them back home, [parents] don? undentand the meaning 
of them. 
Interviewer: Ah, they can't. 

Thip: So, Fids] throw them away. [They have] this kind o f  problem. In addition, 
kids seldom taik about their lives [in schoolj to parents. This is one of the 
problems. At most homes, kids don't speak about their lives [in school] to their 
parents. This is a problem. They dont  tell us. And, there are kids who ofien 
forget to bring necessary things to schwl. [Those kids] aren't well taken care of 
by their parents. These are problems. Conversation problems. There is no 
conversation. 

She points out one of  the senous problems caused by the lack of language ability of parents 

and children. Most parents are not good at the Japanese language and most children are not 

good at their mother tongue. This causes serious problems of  communication gaps 

between parents and children. If children have questions to  ask about schools, they cannot 

receive answers !tom their parents. Parents cannot read the letters or handouts written in 

Japanese from schools, so in the end some children throw them away instead of  handing 



them to their parents. These problems should lx solved not only by the individual efforts 

by parents and children, but also by the efforts of schools and administrations6'. 

She stresses the importance of  having communication between parents and children. 

Because of the language problems, parents have troubles in disciplining their children. 

Some parents tend to say only short words to stop children fiom doing something wrong 

and they cannot explain why in detail. Some are even imtated by the nuisance of the 

explanation and are hard on their chiidren In the end, parents and children draw back in 

their OM worlds and become totally separated without communication. This may cause 

children's delinquencya. 

She also points out the probiems about the teachers. According to her explanation, the 

teacher tends not to encourage students to study hard. Teachers seem to give up the hope 

for diverse children to study in higher education. She said: 

Interviewer: What about the problems of higher education? What about going to 
senior high schools? 
Thip: Kids seldom go [to senior high schools]. 

( m . . )  

Thip: They seldom go [to senior high schools]. Laotian kids. Most of them 
graduate fiom junior high schoois and they work. in their mincis, they only think 
about working. They want to eam money. That's all. But, Vietnarnese and 

67 There are schools where teachers have been trying to translate the necessary materials 
into children's native tongues. There are also meetings that aim to give parents information 
about the school system and the entrance examination systern. There is a translation 
service for parents in several languages. These efforts have just begun, but there are those 
changes. However, these efforts are made by the voluntary supporting groups and not by 
the educational administrations. These kinds of  educational probiems should be solved by 
the officiai administrations as the rights of the residents of communities. 
''' 1 heard a story of a Cambodian girl's problem fiom another inteniewee. She dropped 
out from a junior high school and wouid not go to school. The horneroom teacher of the 
girl could not solve the problern and neither could her parents. Nobody actually seemed to 
be able to fully understand her probtems- Eventually, her family decided to live in 
Australia where their relatives Iive. The girl got back on the right track there. 



Cambodian kids are different Vietnamese kids are good Cambodians, too. 
Usually, they graduate fiom senior high schools. They try as hard as possible. 
They go to senior high schools. But, Laotian kids dont, because teachers tell them 
that they cannot go [to senior high schools]. peacherç say] they cannot. When 1 
hear the cases, mostly they are told like th* 1 dont want teachers say so. 

( - - - )  
Thip: If kids cannot study well, there may be some schools for them to go. Isn't 
there any school? If kids have some possibility, [parents] want them go to senior 
high schools. But, in most cases, kids say [to their parents] before parents ask kids 
[what teachers are sayingJ. Kids say, "Teacheo said that 1 cannot [go to senior 
hi@ school]." Some said W. If kids heard their teachers say so, they become very 
sad Kids are like that If kids themselves have some hope of going to senior high 
schools, why don? teachers say, "Try your best and there might be chance to go to 
some school"? Then, kids have some hope to go to school. But, there are seldom 
teachers who say so. Now, only one wotian] student goes to senior high school. 
This year, there is one. A kid goes to the senior high school. That kid is the first 
one among the Laotian kids who goes to senior high school. So far, nobody goes 
to senior hi@ school after graduation. They start working. 

Thip says that only one Laotian student went to a senior high schwl in her communitf. 

Most of the junior high schooi midents give up in the early stages and tell their parents that 

they do not want to continue studying. They are eager to work and eam money instead of 

continuing studying. She questions why teachers do not encourage Laotian junior high 

school students to go to senior high schwls. It is difficult to tetl exactly what teachers said 

to Laotian students, but at least Thip thinks that teachers do not encourage students to 

study 

6' Though Thip did not use any concrete evidence to support her opinion, the rate of the 
culturally diverse junior high school students who go to senior high school must be srnaller 
than that of the Japanese midents. In ternis of the rate of the Japanese students. it is more 
than 98%. However, according to the resource published by the Ministry of Education 
( 1 998, p.3 3 ), the nurnber of the stu&nts who need Japanese language education is in total 
1 1,806 as of Septernber, 1995. There are 8,192 students in primary schools, 3,350 in junior 



1 heard the same kind of cornplaints regarding teachers fiom one of my classrnates at 

OISE. She is an active primary high school teacher and is brilliant enough to pursue her 

Master's course at OISE. However, according to her story which was told in fiont of  the 

classrnates when they were dimussing the problems about streaming, when she was a high 

school student, her teacher suggested taking the general courses instead of taking the 

advanced courses that were necessary to go to universities. At that time, she did not know 

the difference between the courses, but later she realised that she had to take extra courses 

in order to go to universities. Thetefore, when her younger brother had to decide the 

courses to take, she advised him not to take the general courses but to take the advanced 

courses. She said that her brother is now a pilot for an international airline afler graduating 

from university. She said that teachers tend to be negative in encouraging certain 

immigrant students to take courses that are necessary to have a higher education and use 

~treaming'~. The sarne kind of teachers' attitude might be given to the diverse students in 

Japan when they have to decide their fùture. 

In Japan, the situation for diverse students is worse because of the difficulty in 

mastering the Japanese language and also their native languages. The system to suppon 

diverse -dents has not been established in formal education yet. It is difficult for them to 

irnprove their ability in the Japanese language to the level that they can pass the entrance 

examination. It is also extremely difticult to have bilingual education in order to improve 

the cognitive abilities in the students' native languages in forma1 education. There are 

high schools and 264 in senior high schools. Considering the fact that there is no natural 
population increase in the numbers of foreign residents, 264 students is a small number. 

S he concluded that the teacher advised her to take the general courses just because she 
was fiom a Latin Arnerican country on the assumption that the students fiom Latin 
Amenca are not so able as other students are. It is impossible to judge whether her 
conclusion is true or not from only her story, but it is true that she was not treated fairly and 



problems of the lack of information about the general school system or the entrance 

examination system among students and their parents. Even a former volunteer of SHPSA, 

who knows the situation of refugees and is empathetic to hem, said that the applicants to 

the senior high night school fiom Indochinese countries tend to get very low marks in the 

entrance exarninations. There must be other factors that make it difficuit for diverse 

students to improve ttieir abilities in academic studies. 

Thip points out that the educattional problems of the diverse children are significant 

The communication between parents and chikiren is basic to an education. in order to 

support both parents and children, language education for both of them in Japanese and 

their native langages is necessary. In addition, teachers of diverse children should 

encourage them in various ways lest they should give up their hope of continuing to study. 

Eeritage Language Classroom 

Thip has been supporting the Heritage Language Classroom. She does not teach herself, 

but she has been helping to organise the classrwm schedule- She says as follows: 

Thip: 1 always say to kids, "You don't understand it now, but the Lao language is 
important to you You may not be able to imagine what will happen in future, but 

you rnight be told to go back to your country. Then, you will have a hard time [in 
Laos], because you can't speak the Lao language. Now, you are young enough to 
learn the language easily and quickly. And also, it [the Lao language] will help 
you someday, if you learn it now." Well, some listen to my words, but those who 
don't listen to me won't do whatever 1 say. I've k e n  supporting [the Heritage 
Language Classroorn] for five years. But, recently, kids [changeci]. From the 
very beginning, they won? listen at ail. No matter what 1 say, they don't listen to 
me  and they don't want to study. Kids play, corne and play. That's all. So, I have 

she attributed it to her cultural background This might have caused her distnist of the 
teacher. 



to sit among the children and watch them studymg. Otherwise, they dont  study 
seriously. They dont  want to. Parents want their kiâs to learn both languages. 
Parents want them to. But, kids won't listen to me no matter how o k n  I explain 
Even if they study it [the Lao language], they can't understand the meaning [of 
why they leam it], because they don? go back to Laos. Every kid says so. 

In spite of the efforts of adults, children do not seem to be interested in leaming the Lao 

language. As Thip says, children do not feel the necessity of leaming i t  That is the main 

reason for their la& of motivation. 1 would like to  write about the educationai problems 

later in this thesis. 

Ma& 

1 made a phone interview with Maria in June 2000. It was impossible to record the 

intewiew, so the following is a summary fiorn my memos. Her story is important because 

she compared two classrooms fiom a learner's point of view, which is helpfiil to learn the 

leamers' needs. Maria stopped coming to SHPSA afier about six months and becarne a 

mernber of another community-based JSL classroom. 

Maria is a fluent speaker of Japanese. She speaks in full sentences with a natural accent 

and rich vocabulary. She has little difficulty in reading handouts fiom her son's 

kindergarten. She got the second grade certificate o f  the Japanese language. 

Maria is a 33-year-old Philippine woman and came to Japan in 1990 to mamy a 

Japanese man. She began her Iife in 'Sharaku? in Komano. She heard about SHPSA fiom 

Sister Rosario at a Catholic Church and began to Corne to SHPSA. At first, she learned 

from a woman teacher, who mainly tutored begimer level housewives. Maria liked her 

teaching methoci, but the tutor soon stoppeci coming to SHPSA After thaî, Maria felt that 

the classes were difficult for her because they were mainly based on Japanese 

conversations. She wanted to learn from the basic grarnrnar. 



Maria happened to hear about another JSL classroom in a neighbouring city of Kamano 

and began going there every week. in that classroom, there was only a woman tutor, but 

she could explain the Japanese gramrnar in English In addition, there were many beginner 

level Philippine women. Maria felt at home in this classroom and attended the JSL 

classroom fiom 1990 to 1999. 

At first, JSL classrooms were held on Saturâay nights once a week. After five or six 

years, more tutors joined the group. Now, there are &y classes on Thursdays and night 

classes on Saturdays held by her group and there are night classes on Tuesdays held by 

another group at the same community centre. Leamers can choose classes for their own 

convenience. 

Maria thinks that good tutors answer her questions in a sincere way. There are Mors 

who do not answer her questions seriously or who make uncornfortable comments about 

her husband, saying that he should answer such questions. She thinks that those tutors do 

not understand leamers' diffculties. Leamers' families do not always have time to answer 

their questions or they are not always good tutors. G d  tutors for her are those who share 

their own stories with leamers. Those t ors do not turn away when leamen ask questions. 

They often treat leamers as friends. They drink coffee with leamers, invite them to their 

homes and have dinner with thern. She thinks that tutors and leamers can communicate 

well once they make a good relationship between them. 

What has motivated Maria to leam the Japanese language is that she wants to be 

recognised as a member of the Japanese society. For this purpose, she has been Wng to 

l e m  Chinese characters constantly. She often hears a story about children of diverse 

cultures, who corne back home crying and say, "I was the only one in my class that could 

not prepare for the classroom activity." She does not want to be a mother who c a ~ o t  help 



her chiidren prepare for school because she cannot read handouts fkom her children's 

schoot. 

At the beginning stage of her life in Japan, she felt an antipathy to the Iapanese people 

with whom she could not cornmunicate in English. However, as she gradually felt 

confident about communicating with people in the Japanese language, she no longer felt 

repelled by them. Especially after her son began to go to a kindergarten, she made fiiends 

with many Japanese mothers. Now, she does not feel a b h e r  between them. 

Recently, she is often invited by sçhools and groups that aim to promote cultural 

exchanges with diverse people and talks about her Philippine culture and introduces songs, 

dances and cooking. She thinks that her activities are meaningfid because children will go 

home with their experiences and share their stories with their family members. Children 

remember their experiences vividly and she is sometimes a r n d  at their good memory. 

While Maria was talking about her experiences at schools, she was lively and confident in 

the importance of her activities. 



Chapter *en: Conclusion 

r V o m  Grq~p 

The volunteer members of SHPSA have been trying their best to support the JSL 

learning and the li fe of refiigees and foreign residents in Komano since 1987. Most of them 

began their voluntary work feeling empathy with refùgees, afier they heard shocking news 

of the hard life of refugees with littîe support fiorn their community. Since then, they have 

organised SHPSA with trial and error without any mode1 JSL classrooms to follow or 

enough financial and human resources. SHPSA is one of the pioneer voluntary groups to 

suppofi refugees in Japan. Volunteers began JSL classrooms with child sitter senice" and 

have supported refugees and foreign residents to solve various daily problems. Volunteers 

have never been paid or received any reward whatsoever. Many volunteers in SHPSA 

have Christian background and two Spanish Catholic nuns have played active roles in their 

volunmy work, so their activities are under the strong influence of 'charïty work'. The 

pure benevolence and the joy given through the relationships with their leamers have 

helped them continue their voluntaq activities. In addition, rnost of the present tutors have 

been volunteering for more than ten years. It is a difficult task to maintain this kind of 

srnail voluntary goup for such a long time. The services done by their strenuous efforts 

should be highly recognised and the members should be encouraged to share their 

experiences in various positive ways in order to create better JSL classrooms based in their 

community. 

" Child sitter service helped many couples with children to corne to the JSL classroom. As 
many families came to the classroom, they could create a kind of community there. 
However, they do not offer ths child sitter seMce now because of the lack of supporting 
members and the space. 



In 1987, two Catholic nuns visited the workplaces of refùgees with two staff members 

of the municipal office, and asked refiigees what they needed When they found that it was 

di f icult  for refugees to communicate in the Japanese language, they held a gathenng with 

translators of Lao and Khmer to ask k i r  opinions. Most of  them replied that their urgent 

need was JSL learning support. At that time, their Japanese language ability was suficient 

only to survive in the Japanese society. Therefore, JSL tutoring began as an emergency 

support in their community. The forerumer of SHPSA was formed to offer immediate 

support to people in trouble. 

Although volunteen had not intend to 'help refugees', for it seemed too intrusive for 

them to say 'help someone', in reality, the activities did 'help refugees'. There was and is 

an element of 'charity' in the character of  SHPSA. My definition of a word 'charity' here 

is 'a unilateral act of support to those who are in need'. No matter what the intention of 

vol unteers may be, the reiationship between volunteen and refugees is that of  'unilateral 

support' if refugees are defined only as receivers of support. 

The mies of SHPSA were written in 1988 and have never been revised since then. They 

were written and approved by volunteers in a huny in order to receive a fund fiom the 

municipal government. No one noticed that the definition of members did not include 

leamers. They defined the members as those who support the learning of the Japanese 

culture and language and as those who support the finance and teaching materials. Not al l 

participants are regarded as members. Only those who support refugees are regarded as 

members. There is a distinction benveen teachers and leamers, and supporters and the 

supported in terms of the participaîîon of the administraiion of SHPSA. 

Despite their good intentions, volunteers did not start their activities with any clear 

visions of a fiiture community with culturally diverse people. Nobody, at that time, 



imagineci that SHPSA would continue working for more than ten years. Nobûdy realised 

the power relationship between caregivers and me-receivers, supporters and the supported, 

and language tutors who are native speakers and language leamers. Thus, only tutors and 

financial supporters were defined as members of SHPSA and leamers were not included as 

members in the founding stages of the group- 

The political, social and economical situations of foreign residents have changed much 

From those of ten yean ago. There are more and more diverse people living in Japan. 

Many foreign people becorne worken at small factories that underpin the Japanese 

economy. Even conservative Japanese politicians have corne to redise that their economy 

cannot be maintained without foreign workers. Japanese citizens have begun to redise that 

they have to include diverse people into their society. 

Some have begun to regard diverse people as neighbours on condition that they 

assimilate into their society. They consider JSL teaching as necessary for foreign people to 

adapt to the .lapanese society. Othen, however, are aiming at treating foreign residents as 

equal neighbours in their culhirally diverse society. They have begun to change their 

perspective of society and are txyïng to include diverse people wiîh different cultural 

backgrounds in their cornmunity as equal residents with same human rights as they do. 

They consider JSL learning as one of the human rights of residents to receive educaîion. 

Today, refugees who have already lived in Japan for more than ten yean, have acquired 

kxïowledge about Japanese society. They have becorne active residents of their 

communities. Some have already got Japanese nationaiity and have c hosen Japanese 



m e s n  in order to assimilate into the Japanese society. Some of them have acquid 

sufficient knowledge and strategy in order to organise support groups for their ethnic 

community, heritage language classes and support groups for their native couniries- Some 

have contri buted to Japanese cornmunity associations and enjoy social lives with Japanese 

people. Some actively introduce their ethnic cultures to others. Their experiences have 

çiven them enough materials to analyse the society they are in fiom culturally diverse 

perspectives. Their obsewation based on their lived experiences is valuable and should be 

listened to. They will voice their needs if they are given the opportunity to do so. 

There are other volunteer-run JSL classrooms apart fiom SHPSA that do not define 

learners as memben in their group ru le^'^. Although there is no specific intention about 

rnaking the nile about members, it is apparent that tutors and supporters decide the group's 

policies and leamers are supposed to follow their decisions. There is a clear hierarchy 

between supporters and the supported. 

As Neustupny (1998) points out, language educators acquire their teaching strategies 

through their own experiences and use the sarne strategies they have already acquired 

unless they have strong beliefs against the use of them. There is a strong possibility that 

tutors applied the teachedstudent mode1 of conventional schools to JSL tutonng in SHPSA. 

Only a few schools in Japan allow students to participate in the learning process and school 

administration. Generally speaking, it is rare for d e n t s  to be asked opinions on the 

" The Immigration Bureau denies that they force immigrants to change their names, but 
immigrants do feel the pressure to change their names into Japanese ones. This is one of 
the typical examples of 'suppression of assimilation (Ogurna, 1998, p.638)' that Oguma 
pointed out in his latest book. 



learning process. Snidents are also excluded fiom the school administration. If tutors 

t hink that the main purpose of JSL classroom is teac hing the Japanese language and culture, 

the schml mode1 will easily be applied to JSL classroom and leamers are unconsciously 

excluded from the decision making process and administration. In SHPSA, most of the 

volunteers are over forty years old and their school experience was based on an old system. 

In addition, the school experience of the Indochinese refbgees was that of Asian traditional 

schools". Thus, it was natural for ~orsl teachers  to lead the group. 

On the other han4 if tutors thnk that the main purpose of JSL classroorn is to offer JSL 

tutonng as only one of the steps to develop a means of communication in order to create a 

community together with lemers, al1 participants will be considered as members. It is 

necessary to rede fine learners as CO-leamers and to have learners join the leaniing process 

and administration. In Japan, only recently have scholars begun to point out the necessity 

of critical perspective in JSL Iearning. (Nomoto, 1996; Ootani & Tanaka, 1995; Yamada, 

1996) 

v m  
Volunteers and financial supporters are defined as members in SHPSA. They are 

supposed to decide the group's policies by following certain processes of consensus 

making. Instead of discussing problems to reach consensus, they chose not to interfere 

with each other, as they were afiaid of the group's split. 

At the beginning stage of SHPSA, some male members often discussed their thoughts 

on their activities, but soon they realised that it was difficult for them to reach consensus. 

73 1 checked several other JSL classroorns' rules. They do not say that al1 participants are 
members. 
74 Some interviewees told their experiences of physical punishment in their school &YS. 

Their experience was based on the traditional teacher-centred system. 



They differed whether on whether or not to include life support in their activities. It 

became obvious that the group could spiit if they chose one opinion over another as the 

policy of SHPSA. Thus, certain members individually supported the refugees. SHPSA 

intentionally blurred the boundaries of the activities of the group and those individuals. 

There is a tacit understanding among 'some' volunteers that those who have initiatives can 

go ahead with their plans. However, it is difficuit for other volunteers, especially new 

volunteers, to understand what is taking place in SHPSA as a wtiole. As details of 

activities are not discussed, effective beneficiai sûategies can not be shared among the 

volunteers. 

Though leamers are not defined as members according to the d e s  of SHPSA, learners 

have attended annual meetings. Nobody questioned why the d e s  and the reality were 

different. This is because the annual meetings have corne to be regarded as mere 

formalities. Consequently, only a few mernbers are decision-rnakers. They have m 

SHPSA in this manner for the 1st tweive years. Members of SWSA have never evaiuated 

their group work. Tutors have not researched learners needs since the two Catholic nus '  

1987 meeting with refugees. - 
Although learnen are supposai to give their opinions in SHPSA, they reserve their 

opinions out of consideration for their tutors. Reftgees fiom Asian countries feel they 

have to respect their 'teachers' or 'elders' and they consider wmplaints to 'teachers' to be 

disrespectfui. Once they get to know each other as teacher and student, or as supporter and 

the supported, the hierarchy is not easily changd Leamrs also understand that the 

volunteers have tried their best under various limitations, so they seldom express their 

cornplaints and ne&. Those wtiose needs are not met leave the group without saying 



anything. The power imbalance between tutors and learners prevents them fiom 

exchanging their honest feelings and needs. Unless tutors take the initiative to understand 

the needs of leamers, it is difficult for them to learn the needs of leamers. 

AIthough learners have changed fiom indochinese refùgees to people fiom South- 

Amencan countries, the name of SKPSA, Society in Hannony with People fiom Southeast 

Asia, is still maintained to show that it aims to have good relationships with people fiom 

Southeast Asian countrïes. JSL volunteers tutor begimer leamers fiom South-Amencan 

countries, but those teamers do not always stay long in JSL classroom. 

Meanwhile, former learners fiom Southeast Asian countnks have stopped coming to 

SHPSA. Seemingly, they have already adapted to the Japanese society and are actively 

trying to be involved in it. However, as time goes by, their problems become different 

h m  what they experienced at the earlier stage of their lives in hpan. Some still feel the 

necessity of language learning and their language abilities vary fiom intemediate level to 

advanced Ievel. Some have difficulties in communicating with their children, as the 

children tend to speak only in the Japanese language. Some have dificulties supporting 

their childrenos education. Their children seem to have mastered the Japanese language on 

daily basis, but not al1 of them are doing well in school. Many midents fiom refbgee 

families do not receive higher education and start working after they graduate fiom senior 

high SC hool. Many cannot even go to senior high schools. Children want to be assimilated 

into the Japanese society, so most of them are reluctant to learn their heritage language and 

culture, which rnakes their parents disappointeci. Parents still worry their residence rights 

in Japan could be taken away at any time due to the trauma of exile. 

It is meaningful to learn the varying needs of reîùgees in order to change the society. 



Two of the most necessary steps that should be taken by the members of SHPSA are to 

evaluate their activities of these p s t  twelve years and to &fine the purpose of SHPSA. 

The members- tutors and learners-have not yet had opportunities to reflect upon the 

activities of SHPSA- Even though there are less than ten tutors in SHPSA, each member 

has tried to do different activities without reporting the details of their activities to other 

rnembers of SHPSA. The various activities are JSL tutoring, life support, Indochinese 

Festival, and home ~oring".  Most membea do not fully understand what is taking place 

in their group. Therefore, it is difficult for the members to grasp their group activities as a 

whole. Even if what each mernber can do is small, it is necessary for each member to place 

herhis role in the whole plan of SHPSA. Otherwise, it is impossible for members to be an 

organic member of the whole group. The lack of exchanging information may cause the 

delay of understanding the structural problerns that lay under the dificulties of foreign 

residents in the cornmunity. 

Leamers of JSL classroom changed fiom Southeast Asian refugees to South-Arnerican 

people. Some Mors are begiming to question the purpose of ~ o r i n g  foreign workers, 

because this had not ken the original purpose of SHPSA. Those tutors joined SHPSA, 

thinking that they could 'help' people in need such as refùgees. They Mew some foreign 

workers as economic migrants enjoying their tempofary stay in Japan earning money. It is 

difficult for some Mors to find reasons to wntinue ~ o r i n g  foreign workers in the same 

manner as they took in the refugees. I f  they continue repeating the same teaching actinties 

to beginner JSL learners of different backgrounds, Mors will faIl into pitfalls of 

7' Home tutonng has been given to children of refugees and foreign residents by junior 
college students in Komano. There has been no exchange of information between junior 
collegz students and members of SHPSA, though they often tutor the members of a same 
family. 



mannerism. Unless tutors understand the n& of foreign workers, it is difficult for both 

tutors and learners to create meaningful learning among them. 

I f  each rnember grasps the general idea of SHPSA, this can be conveyed more 

effectively to new volunteers and will serve to maintain volunteers and recruit many more. 

It is necessary for SHPSA members to evaluate their activities and redefine the purpose of 

the group. 

There are various foreign residents in Japan now and their needs are different It is 

dificult to satisQ al1 their needs in a small community-based JSL classroom. It is also 

more effective for various learners to be able to choose the JSL classroom most suited to 

their needs. SHPSA will be able to be a cu-learning space for both tutors and leamers, if 

the members clan@ the characteristics of their group, listen to leamers needs and find ways 

to encourage learning. 

There is a discussion, "Which is the main purpose of SHPSA, JSL Moring or Iife 

support?" There is no doubt that JSL tutoring/leaming is the main thing that d l  the 

participants of JSL classroom can do as a group activity. Life support activities, on the 

other hand, can be done individually. It is necessary to understand the role of JSL 

tutoring/learning for foreign residents in the Japanese wmmunities in order to place it in 

the whole framework of SHPSA. 

As the stories of former leamers show, acquiring the Japanese language ability is not 

their ultimate goal to attend JSL ciassroom. They corne to JSL classroom to be more 

confident and to recover their self-esteem by learning the Japanese language, because 

l anguage di ficul fies often becorne the obstacles to tbeir psychologicai wel 1 being. To 

recover their selfesteem is more important than to transmit the knowledge of language. 



That is why many leamers continue coming to JSL classrooms even afkr they have 

acquired the basic knowledge of the Japanese language. 

They need someone to talk to in the Japanese language in a safe and relaxed aîmosphere. 

They need someone who linens to their life stories and answen their questions attentively 

and seriously. They need someone who treats thern as an equal person and a friend. They 

need someone to acknowledge them as a whole person. They need to be accepted as equal 

rnembers of their community. They need to really feel that they are redents of their 

community, able to do various activities with other community members equally. 

For example, former leamers of SHPSA are lively wben they talk about their various 

activities in the Japanese communities. Mai and Maria are active in introducing their 

heritage cultures in schools or in communities. Rean and Kong are proud of king  

accepted as able workers and translators of Chinese and lapanese. Check and Sisay are 

glad to be abIe to support their ethnic communities as mrdinators between Japn  and 

their countries. Thip and Mai are working hard to support diverse children in schools. 

They have to comrnunicate with people around them and convey their feelings and 

thoughts in order to be adrnitted as members of their community. The Japanese language is 

only one of the necessary means, but a significant one. Alternative means couid be 

considered. For example, in cases of artists, they might use art as their means. However, 

ordinarily, language is the most effective means of communication. 

The Vo- of J,munmi 

1 had the opportunities to listen to the &es of former leamers in the interviews and 

learned the importance of their impact to the Japanese society. 1 also learned various things 

through them and was encouraged by them. However, 1 did not notice the importance of 



the voices of learners and the sharùig of expaienus until I Ieamed about critical pedagogy 

and participatory researc h. 

It is important to listen to the stories of learners. Those stories are the valuable 

resources of leaming. They can be resources to leam JSL and also for the Japanese society 

where they are living to evolve itself Klearning starts tiom the observations and questions 

taken fiom the stories of learners, the leaming is fiom the perspective of  learners. To do 

O thenvise would potentially impose assimilation on foreign residents. 

It is necessary to rethink the power relations among tutors and leamers in JSL classroom. 

Unless tutors notice the power imbaiance in JSL classrooms, the Moring will remain as 

' unilateral supports' to leamers. in this relationship, learners are always regardeci as 'the 

supported' and ' m e  receivers'. They are not treated as equal pariners of leaming They 

are treated as 'the weak' and 'the powerless', even though they have various powers that 

have enabled them to survive the hardships of their new lives in a foreign country. As long 

as there is a power imbalance b e e n  hem, their relationship is not an empowering one 

that enables both tutors and leamers to chailenge the status quo. 

Former learners of SHPSA say that they want an equal relationship with JSL tutors. 

Good  ors for them are people with whom they can share their experiences. Good tutors 

are people who answer their questions frankly and sincerely. G d  tutors are CO-leamers in 

creating social changes. 



J- 

Many community-based JSL classrooms are run by volunteers with limited human and 

financial resour~es'~. Only limited nmbers of classrwms have staff to support JSL 

classroom management. It is also difficuit for volunteer tutors to have access to 

professionals who can ofk them uptodate  resources related to ISL education and 

classroom management. 1t is stiH difficult for most JSL classrooms to have collaborative 

project like 'Participaros, Programmey with researchers as discussed in Chapter Two. 

Even if volunteer tutors feel the necessity to improve their teaching methods or classroom 

management, they are limited by the lack of supports- ln some cases, there are classroorns 

that are run and managed actively done by housewives or  retired people, who usually have 

more time and energy to volunteern. However, not al1 classrooms have acfess to these 

human resources. In addition, volunteers have to cope with various issues with small 

nurnbers of  members. Thus, volunteers do not have much time and energy to  challenge old 

ways. 

These limitations apply to SHPSA. It is difficult for the members of SHPSA to evaluate 

their activi ties of these twelve years. There are a few reasons that prevent members fiom 

doing evaluation of their group- One main reason is that they do not have sufficient time 

and energy to do evaluation- Though volunteers have noticed the necessity of doing 

evaluation, they are too busy to do this work. Most volunteers think they are not 

professionals, so what they can do is limited Their group is small. They cannot continue 

their v o l u n t q  work if their group is split by clariwng the differences of  their beliefs and 

76 Theoretical 1 y and ideally, sewices to comrnunity residents, including JSL education and 
education to diverse children, should be offered by the Japanese government and municipal 
governments. However, 1 cannot discuss the issue within the limited space of this study 
and I focus only on JSL classrooms run by volunteers. 
" See the example of the praxis done by Saito in the footnote No. 26. 



attitudes toward their voluntaxy work. They prefer to leave the group as it is rather than to 

make a change. 

Volunteers have little opportunities to learn about JSL education". Unless they have 

basic consensus about JSL education, it is difficult for them to evaluate their activities. 

There has to be exchanges between mors to effectively tutor JSL. It is ofien difficult for 

tutors to share their information because it shows the knowledge imbalana among tutors. 

It is sornetimes easier for experienced outsiders to offer suggestions to tutors. However, it 

is dificult to find ttiose professionals. 

It is necessary to support and improve community-based JSL classrooms by offering 

hwnan and financial resources to help remove the barriers preventing volunteer Mors from 

evaluation. 

It will take time to redise structurai changes in supporting community-based JSL 

classrooms. For the moment, one of the possible supports would be to create supporting 

networks arnong JSL classrooms. For example, the Resettlement Promotion Centre for the 

Retumees fiom China is providing such a network through its mailing lists on the issues of 

JSL education for both children and adults-'Kodomo Mail wailing List for Children's 

Education]' and 'Achikoçhi Mail w i l i n g  List for JSL Classrooms Here and There]'. 

'"here was only one formai seminar of ISL education given to the mernbers of SHPSA. 
They had a two-full-day seminar inviting a professional JSL tutor to talk about JSL 
education. However, the expected effect of this kind of seminar is fairiy small considering 
the fact that the instmctor usually has little knowledge about the voluntary group and ends 



Animated discussions and various kinds of  information can be seen in these mailing lists? 

If necessary, the researchers at the Resettlement Promotion Centre couid offer their 

information through emails. Even JSL classrooms in nirai areasm can access the 

Resettlement Promotion Centre. 

. - 
a r t r v  

Gradually, rholars and students have begun to pvhcipate in the activities of 

community-based JS L classrooms and researc h on JSL classrooms and foreign residents in 

Japan. Although researchers ofien work as volunteers, their research process is not 

necessarily shared with participants of JSL classrooms. Participants remain as the objects 

of their research. If participants of JSL classrooms are able to partrcipate in their research 

together, they will be able to create another co-leaming spaee. If refugees and foreign 

residents cooperate in this kind of research, namely participatory research, they will be able 

to utilise their own leaming experiences in order to create better learning space for al1 

participants. 

Education for Ch- 

Only recently has the education for children with diverse backgrounds been discussed 

in Japan. No school system for diverse children has yet been established Therefore, few 

children are able to have organised education that include both Japanese and heritage 

language education. Their education is dependent upon each teacher's effort. However, 

up giving the general knowledge about JSL education. Volunteers need specific 
suggestions to their group. (Tomiya, 1995) 

Reference to: http://www. kikokwha-center.or.jp/ 
One of the aims for the Resettlernent Promotion Centre is to support retumees from 

China living in ml areas in Japan. 



teachers have limited access to resources related to the education for diverse children and 

they are usually given small budget to work with. 

In interviews, former learners of SHPSA expressed their worn-es about their children's 

education. They want their children to have higher education, but many children have 

difficulties in entering senior high schools and colleges. They want to have more 

information about the Japanese school system and the Japanese entrance examination 

system to higher education. They feel the necessity to have more communication with 

their children. However, there is a communication gap between parents and children 

because the parents are not always fluent enough to communicate in the Japanese language 

and the children in their mother tongue. Heritage language classrooms are taught by 

parentss1, but children are reluctant to learn their heritage language and culture. 

No research has yet been done about the problems o f  education for diverse children in 

Komano. As home tutoring for diverse children in SHPSA has been done by junior college 

students and they have not shared their knowledge with ~ o r s  of adults, it takes time for the 

latter to notice the problems of children's education. Some tutors in SHPSA prepared 

questionnaires about education for the rehgees in Komano. The questionnaires are simple 

ones, but tutors have only collected a small number of  questionnaire forms so far. 

Although many retirgee parents are concerned about this issue, tutors have not involved 

them in their research. If there were a collaborative research done by a1 l the participants 

8 1 I visited heritage language classroom of Lao language in Komano three times and 
observed the activity in June 1999. The teaching style was a typical transmitting one. The 
teacher wrote some sentences on the white board and explained their meanings of them. 
Then, he read them aloud and made the children repeat after him. He pointed at the 
children one by one and made them read the sentences. The teacher was strict in correcting 
the pronunciation of the children. In spite of his efforts, it seemed to be difficult for some 



who are intefested in this issue, it would be a meaningfùl activity for both Japanese 

participants and foreign residents. 

Creative S- 

AS long as participants of  JSL classrooms, both tutors and learners, remain the receivers 

of societai messages through language, their energy is used oniy to decode them and k i r  

attitudes become assimilation-oriented. I f  participants of JS t c lassrooms are encouraged 

to be senders of messages, they wilI have more opportunities to have their voices heard by 

tother members in society. Former leamers of SHPSA who become active in their 

community gain selfconfidence and self- to share their experiences and knowledge 

with other community members. Language i s  a powerful means of  communication and 

creation, but language is not the only means. There an alternative ways of communication 

and creation to express the voices of JSL partrcipants. Language tutors should keep this in 

mind and should encourage learners to express themselves through a diversity of means. 

Searching for the most suitable means for creative expression will be one of the goals for 

al1 participants of community-based JSL classroorns. 

children to pronounce the words wrrectly. It seemed difficult to attract children's interest 
with this kind of language teaching. 
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Appendices 

Pseudonym: 
Written ouest ions for rhe Firsr Puri of the I~erview 
UAese questions were asked o d y  in Japnese by the researcher. The porrïciponr's oral 
respomes were then wriiten on this fonn by the researcher.) 

A) Information about yourself: 
1 ) Place of Birth: 

Date of Birth: Et- 
. . 

a) Place of Birth: 
b) Famiiy in your native country: 
C) Where do they live now? 
Y our Resettlement Process: 
Date of Amval in Japan 
Years Resident in Japan 
Did you corne to Canada accompanied or alone? If accompanied, with whom? 
Why did you choose Japan? 
Where did you first live in Japan? 
When did you move to the current address? 
Why did you choose the place? 
Present Family : 
Family members 
Spouse's schooling 
Spouse's current job 
Num bef s of Children: Job; 
Did you get Japanese citizenship? 
When? 
Language Use: 
Present Japanese Language Skills (3point scaie): 

1.i- 
- .  

Reading: n a  
What other languages do you use? 
Other Language Skills (3 point scale: 1 -no, 2-so-so, 3-well): 

- - 

d) Had you leamed Chinese characters before you came to Japan? 
e ) Chinese Characters Skills (3 point scale): &&ng 
g) What languages do you use when you use to your farnily members? 

e: To v-: 



h) Japanese Language skills(3 point scale): 
use: Chikiren: Other  fa^^& 

5 )  Job Experience: 
a) In your native country: 
b) In Japan: 
6 )  Schooling: 
a)Schmling in your native country: 
T m :  Putgme: How L w  
b)Teaching style in your native country: 

c)Schooling in Japan: 
P- H U  

a) Japanese Language Learning: 
How Long. 



Pseudonym: 
Writren Quesrions for the Firsf Parr of the hewiew 
/These questions were mked orally in Japnese by the researcher. The participant's oral 
responses were rhen written on this fonn by the researcher-) 

1 ) Information about y o m l f  
a) Age at present: 

b) Ethniciîy: 
3) Forma1 Schooling (type, putpose, length): 

3) Lnforrnal Schooling (type, purpose, 
lengîh): 

4) Career experience (type, length): 
- - 

5 )  Language leaming experience (languages, type of institutions, leaniing style, length): 

6) Language Skills (3  point scale: 1-no, 2-so-so, 3-well): 
- 

7) Visiti ng or staying experience in foreign countries (counties, purpose, length): 
- -- - 

8) Volunteer experience in this group: from the year - to 
9) Other volunteer experiences (type, length): 

- -- 

1 O) Teachi ng experience in this group: None, or from the year - to 
1 1 ) Other teaching experiences (type, length): 

12) Teaching training (type, purpose, length): 

1 3 ) Vol unteer training (type, purpose, length): 



2: Intcrvicw Guide 
Guide for Tuped Interview to leamers 
(These questions were orally transïuted into Japanese by the researcher. The tapes were 
rrumcribed in Japanese.) 

1) Schooling Experiences in Native Land 

1 )  Howdidteachersteachinyournaî.îveland? Pleasedescribeitindetail. 
2 )  Are there similarities or differences between the teaching styles in your native 

country and that of in J a p ?  Please elaboraie. 

II)  Life Expenences in Japan 

1 ) Do you recall what you felt when you heard the news of the murder case in Komano? 
2) PIease elabrate. 

III) Experiences in the 'Society in Harmony with People from Southeast Asia (SHPSA)' 

A) ESL Literacy Class 

When did you first come to  the class? 
How did you know about the class? 
How often did you corne to the class? 
If you didn't come to the class, what were the major reasons? 
Did anyone heip you to corne to the class or did you help anyone to come to the 

class? 
Did you come to the class with your family members? Who were they? 
Did you use baby-sitter system? If yes, how was the system? 
Did you leam one-to-one or in a group? If in a group, can you recall who there were 
in your goup? 
If  you can compare one-tmne learning with group learning, which did you prefer? 
Why? 
How long did you Ieam in one lesson? Was it long enough? 
Were Sundays suitable for you to  come to the class? Why or why not? 
What kind of text or materiai did you use? 
Do you keep any of the materials now? 
Could you describe how tutors taught? Please describe it in detail. 
What kind of lessons did you find it interesting or not interesting? Why? 



What kind of lessons did you find it instructive or not interesting? Why? 
Are there any other lessons you can recall impressive? Why? 
Did you leam with a same tutor? 
Can you recall any impressions of mors? Please describe them in detail. 
Did you feel equal with tutors as a person? Why or why not? 
in general, what kind of impression do you recall fiom your experience of JSL 
literacy class? 
What did you like about the JSL literacy class? / What didn't you like? Please 
elaborate. 
How many years did you come to the class? 
When did you stop coming to class? 
Why? 
What did you expect for the JSL literacy class when you first come to the class? 
What did you leam fiom the JSL literacy class? 
Do you learn Japanese now? If yes, where and how? If not, why? 
When do you feel the necessity of leaming Japanese? 
What do you think are the roles of comrnunity-bwd JSL literacy class run by 
volunteers? 
What kind of community-based JSL literacy class by volunteers do you think is 
helpfùl to the new corners to J a p ?  

B) Other experiences in the SHPSA 

What kind of activities did you do except the SSL literacy class? Please elaboraie. 
What kind of experiences do you recall except the JSL literacy class? Please 
describe them in detail. (When, where, who, what, and how?) 
Did you receive any help related to your daily life? 
if any, please elaborate. 
In what way SHPSA helped you or could not help you? 
What did you feel about it at that tirne? 
Did you take part in any administrative work for SHPSA? 
if any, please elaborate. 

C) Other experiences excepC SHPSA 

I ) Did you belong to any other groups except SHPSA? 

2) If any, could you describe your experiences? 

3) Why did you belong to hem? 
4) Have you organise any group by yourself in your çommunity? 



5 )  If any, could you describe about the group? 
6 )  M a t  are the differences between the expenence in SHPSA and those in other 

groups? 
7) What did you l e m  fiom the experiences in those groups? 

D) Resettlement in Japan and Future Hopes 

1 ) How do you feel about your life in Japan now? 
2 )  Are you satisfied with your life in Japan? Why, and why not? 
3)  How do you cope with daily problems now? 
4) What factors do you think is important to solve yorn poblems? 
5 )  What hopes do you have in your future? 
6) What hopes do you have in your children's future? 
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Guide for Taped Interview to Volunteers 
(These que.stions were oral& translated into Japanese hy the researcher. The tapes were 
framcribed in Japnese.) 

IV) Experiences in the 'Society in Harmony with People from Southeast Asia (SHPSA)' 

E) ESL Literacy Class 

How did you know about the class? 
How often did you wme to the class? 
What were the major reasons when you could not come to the ciass? 
Did you teach one-to-one or in a group? If in a group, can you recall who there were 
in a group? 
If you can compare o n e - t ~ n e  learning with group leaming, which did you prefer? 
Why? 
How long did you teach in one lesson? Was it long enough? 
Were Sundays suitable for you to come to the class? Why or why not? 
What kind of text or material did you use? 
Could you describe how you taught? Please describe it in detail. 
What kind of tessons did you find it interesting or not interesting to learners? Why? 
What kind of lessons did you find it instructive or not instructive to learners? Why? 
Are there any other lessons you can recall impressive? Why? 
Did you teach with the sarne leamers? 
Can you recall any impressions of learners? Please describe them in detail. 
What did you keep in mind when you taught Japanese? 
Did you have any opportunities to discuss about teaching methods with your 
participants? If yes, please descnbe how. 
Do you f e l  that learners and tutors were equal as a person? Why or why not? 
In general, what kind of impression do you recall from your expenence of JSL 
literacy class? 
What did you like about the JSL literacy class? / What didn't you like? Please 
elaboraie. 
How many years did you come to the class? 
Do you still continuing teaching? If no, why? 
What did you expect for the JSL literacy class when you first come to the class? 
What changes did your experiences in the JSL literacy class bring to your own life? 
What did you learn from your experiences? 
Do you teach Japanese now? If yes, where and how? If no& why? 



Do you think it is still necessary for the fonner leamers to continue leaming 
Japanese? 
What do you think about the correspondent education of the Japanese lanyage 
started in 1997? 
M a t  do you think are the roles of comrnunity-based JSL literacy class m by 
vol unteers? 
What kind of community-based JSL literacy class by volunteers do you think is 
helpful to the new corners ?O Japan? 
What are do you think are the roles of volunteers in communi ty-bd JSL literacy 
cIass? 

F) Other experiences in the SHPSA 

What kind of expenences do you recall except the JSL literacy class? Please 
describe them in detail. ( When, where, 1,410, what, and how?) 
Why do you remember them in pahcular? 
Did you work to help learners to cope witb their daily problems? 
If any, please elaborate. 
In what way SHPSA helped learnen or could not help them? 
Did you take part in any administrative work for SHPSA? 
I f  any, please elaborate. 
Who do you think were leading SHPSA? 
What were the roles of leamers in administration? 
In terms of administration, were there any differences between men and women? 
What about between volunteers and learners? 
What about between Japanese volunteers and Spanish n u s ?  
What kind of meetings did you have about the administration of SHAPSA? 
Did you have any opportunity to exchange the information about teaching Japanese? 
Do you think there were enough opporhtnities to taik about the administrations 
among al\ the members? 
If not, why? 
When and how was SHAPSA established by whom? 
What the purpose of SHPSA was when it was established? 
Were there any gap between the ideals and the realities? 
What changes did SHAPSA bnng to the cornmunity? 
What do you think are the roles of volunteers? 

G) Thoughts and Feelings toward Foreignen in Japan 



1 ) What images did you have toward foreigners living in Japan? 
2) Did they change afler you became a member of SHAPSA? if yes. how? 

3) What did you leam through the activities with leamers in SHAPSA? 

4) What do you think were the problems they had when they were members? 
5 )  Do you think that the problems are solved now? I f  yes, how? If no, why? 







Translation of the Consent Form 
CONCENT TO PARTICIPATE IN MASTER'S TEESIS STUDY 

Dear Prospective Participant, 

Thank you for your interest in my mdy on participants' experiences with the Society in 
Harmony with Southeast Asian People. i was also a member of this community-based 
volunteer group and taught Japanese in JSL literacy classes. 1 am a teacher of public senior 
high school in Kanagawa. At present, 1 am a Mastefs student at the Ontario Institute for 
Studies in Education of the University of Toronto. 1 am conducting a stuây to reconstnict 
the participants' experience in ESL literacy class in order to reflect it collaboratively. 
Hopefiilly, 1 would like to use the collaborative reflection in order to improve JSL literacy 
class programs and to build a caring community where home, school and community c m  
cooperate. 

The study in which 1 hope you will participate will include individually interviewing 
approximately 1 5 people who involved in the JSL literacy class of the Society in Harmony 
with People fiom Southeast Asia. It will invoive answering a brief questionnaire followed 
by two taped i n t e~ews  each k i n g  about an how. During the first interview, 1 will be 
seeking general background information about yourself. In the second interview, we will 
be examining your experiences in the JSL literacy class as leamers, volunteer tutors and 
coordinators. 1 would provide you with the tranxripts of the first two interviews after 1 
finish transcribing the tapes. Then, I would like to have a meeting together with 
participants. The purpose of this meeting is to reflect upon the experiences and share 
opinions upon what could be done to improve the JSL literacy class and to buiid a caring 
community where home, school and community can cooperate. The interviews will be 
informal and 1 hope that you will €éel relaxed and cornfortable to share in conversations 
with me about these topics which are of interest to both of us. The purpose of this study is 
to reflect upon the experiences together with other participants. I was also a participant, so 
1 would like to join the collaborative reflection and learn corn your experiences. Thus. the 
purpose is not to judge them, but it is possible that an evaluative interpretation may occur. 

During the process of the study your name and personal information (ie. name, address, 
phone number etc.) will be kept separate fiom the questionnaire responses, i n t e ~ e w  
recordings and transcriptions. Your narne and any information that may identie who you 
are will not be included in the writîen thesis. hstead pseudonyms will be used for each 
participant. You are perfectly free to withdraw fiom the study at any time. If you do, al1 
information collected fiom you will be destroyed and will not be used if that is  your wish. 



If you have any M e r  questions, I can be reached at ** (in Canada) and ** (do  ** in 
Japan). 

Thank you for your time and assistance. I f  you agree to participate in the mwly, please 
sign below. 

1, have read the above letter describing the audy and 1 agree to participate. 
It is clear to me that 1 am free to withdraw from the study at any time. 

Date: Signature: . 




