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Abmct 

The transition h m  high-school to university can be a difficult time in the Lives of students. 

The present study examined the effectiveness of an intensive, small-group, long-term 

orientation to university program. One hundred and eleven first-year students were assigned 

to either an mterventiondiscussion group, or a eonnaire-only control group. In August, 

before coming to university, all mcipants completed measures including social support, 

self-esteem, perceived stress, depression and questions assessing demographic information. 

Those in the discussion group were assigned to one of six groups, which met regularly for 

9 weeks for 90-minute sessions. During the meetings, topics focused on creating and 

maintaining social ties. [n November, during the seventh week of meetings, a post- 

intervention questionnaire was completed containing all the pre-intervention measures 

mentioned and including an adjustment to university scale. A follow-up questionnaire was 

completed in March, including al l  the above mentioned measures. The results indicate that 

the control group had higher mean scores on the SACQ academic adjustment subscaie in 

November when compared to the discussion group; however, by March, the discussion group 

participants had higher mean scores on the SACQ academic adjustment sub-scale than did 

the control p u p  participants. FinalIy, the intervention may have had more of an effect on 

female participants, as fernalas in the intervention program did not differ from those in the 

control group in August or November, but showed significantly lower levels of depression 

in March Males in the intenention group did not show any improvement over time, relative 

to the control group males. Therefore, the results show promise to the benefits of a social 

support internention in easing the transition to university. 
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Transitions '98: Evaluation of a Support Group 

Program for First Year University Students 

'Lntroduction 

Late adolescence is a difficult time in the human life-span, as youth undergo 

various transitions. During this time, individuals strive to develop the capacity to work 

towards a specific career and involve themselves in an extended intimate relationship. 

Many youths undergo another major change, the transition fiom high school to 

university. Not all students make this transition successfully; they may develop 

psychological difficulties. and in the extreme, fail to complete their degrees. In order to 

assist students in making the transition to university and alleviating the rmdents' 

numerous difficulties such as health and emotional problems, researchers have created 

various intervention programs. 

The purpose of the present research was to assess the effectiveness of an 

intensive, small-group, long-term orientation to university p r o w .  There are several 

issues that need to be discussed in order to understand the need for such an intervention 

program. In the first section the events that occur during the transition to university will 

be discussed. Next, the role that social support plays during the transition to university 

will be examined. The section following will describe the expectations a student has 

before beginning university, since these influence his or her experience there. Following 

this, the paper discusses the experiences of depression and stress that may result fiom 

some ofthe high demands placed upon the student The next section examines student 

attrition, which can be the consequence of stresses experienced by the students during the 
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transition. Finally, in order to address the problem of student attrition, and to assist 

students through some of the dificulties they experience during this transition, a wide 

range of programs have been developed. The numerous programs that have been used to 

help ease this transition are examined, followed by a description of the present study. 

. . 
e T w o n  to U m  

As individuals mature, they p through numerous changes in life. These 

transitions often present both significant challenges for the individual, as well as 

opportunities for growth. A number of models have been proposed to identify some of 

the factors that influence the way one will adjust to major life changes. One such model 

is thar proposed by Schlossberg (1981). According to Schlossberg (1981): "(a) transition 

can be said to occw if an event or non-event results in a change in assumptions about 

oneself and the world and thus requires a corresponding change in one's behaviour and 

relationships" (p. 5).  Based on this definition, she proposed a model for analysing 

human adaptation to these transitions. Schlossberg (1 98 1 ) suggested that there are three 

sets of facton that influence how individuals adapt to transition: (1) the characteristics of 

the particular transition (e.g., positive or negative aftat, gradual or sudden onset, and 

permanent, temporary or uncertain duration), (2) the characteristics of the pn- and post- 

transition environments (e.g physical setting, internal support systems and institutional 

supports), and (3) the characteristics of the individual experiencing the transition (e.g., 

age, health, value orientatioa and socioeconomic status). These three sets of factors 

combine to determine how one will adjust to a particular transition. 

One major tramition that individuals undergo early in their life as an adult is the 
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m i t i o n  from high school to university. To begin, it is important to undersand what 

occurs when a student decides to enter university. Thousands of students experience the 

transition to university each year. Some students make this passage with ease, while 

others have difficulty and may experience stress and psychological problems that may, in 

the extreme, lead them to withdraw from their studies. 

The transition to university can be a difficult time in the lives of young people, 

as there are many changes occurring. Some students move away from home and their 

established social support system. Many students move to new cities, where they meet 

new people and have new living accommodations. These changes all require 

adjustments that have to be made and often this is the individual's first time away from 

home and the first time he or she i s  required to perform the tasks that were previously 

completed by parents (Koplik & Devito, 1987). Students in the transition from high 

school to university may lack support, in terms of meeting their social, emotional and 

financial needs (Rice, 1992). Entering the new university environment, there is 

uncertainty associated with the expectations which are placed upon the new student. 

Additionally, if the student does leave home, there is less parental supervision and thus 

the student has more fieedorn to make personal choices. This can be overwhelming if 

the youth was previously dependent on his or her parents. 

At this time, peas play a large role and may pressure the student to experiment 

with sex, drugs and alcohol. Peen can also play a more positive and supportive role in 

the transition to university, making the adjustment easier. The next section discusses the 

role that social support plays in the transition to university. 
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-1 Support a 
. . 

nd the T m o n  to Univers~ty 

Many researchers have examined social adjustment in the transition to university. 

In a study by Compas, Wagner, Slavin and Vanatta (1986), 64 adolescents (12 males, 52 

females) were asked to complete a Life events scale, a social support questionnaire and a 

symptom checklist as they were finishing higb school, two weeks after starting college 

and 3 months after the start of college classes. Compas et al. ( 1986) found that students 

were most vulnerable to stress during the first two weeks of college. They also found 

that dissatisfaction with social support was related to a tendency to view events as 

negative. This suggests that having a satisfjmg social support system may make the 

transition to university easier. The researchen suggested focussing on coping 

techniques, as well as developing social networks, when creating an intervention 

prograrn (Cornpas et al., 1986). 

Another study which examined the development of social networks was that by 

Hays and OxIey (1986). Eighty-nine first-year university students (47 females, 42 males) 

completed three sets of questionnaires dwing the fourth, eighth and twelfth weeks of 

school. Both dormitory residents (34) and commuters living with their parents (55 )  

participated in the study. The measures included questions about university life and 

social retationships. The researches compared those who lived in residence to those 

who lived with their parents and found that the two groups did not differ in the size of 

their social networks. They did find that the composition of the social network differed 

for the two groups, as those who lived in residence had a significantly higher percentage 

of new acquaintances than those who lived at home. Those Living at home had more 
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relatives in their social network than did those living in residence. The researchers noted 

that as the term continued, the composition ofthe commuters' social network began to 

change and more students entered the social network Incorporating more students into 

the commuters' social network was considered adaptive. College adjustment was 

strongly associated with the number of fellow univenity students in the focus individual's 

social network Hays and Oxley ( 1986) also found gender differences with women 

interacting more Frequently with their social network than men. 

Social support was also examined by Aspinwall and Taylor (1992). They 

administered measures of social support to students in their fim year of university, at two 

points in time, during the second week of their first year, and three months later (at the 

start of their winter quarter). At these times, they asked students to indicate the extent to 

which they looked for social support in dealing with the stresses of university life 

("seeking support"), as well as the amount of support they had received ("acquired 

support'?), and how satisfied they were with this support ("support satisfaction"). They 

also assessed students' adjustment at each of these times. They found that students with 

higher levels of self-esteem and desire for control were more active in seeking social 

support to help them deal with the stresses they experienced when starting university. 

Individuals who were more active in seeking support at this time, in turn, tended to have 

acquired greater support &er three months at university, and were more satisfied with 

the support they had received Higher levels of acquired support and support satidkction 

were related to better adjustment to university. As in the Hays and Oxley (1986) study, 

Aspinwall and Taylor (1992) found that women were more active in seeking social 
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support as a coping strategy than were men. 

In summary, these studies suggest that social support plays an important role in 

the transition to university. Poor social support may make the individual vulnerable to 

anxiety and depression (Cornpas et al., 1986). The student's living situation affects his or 

her social network, although with time and as an adaptive mechanism, the social network 

of those living at home begins to resemble that of those students living in residence in 

terms of acquiring more students into the network (Hays & Oxley, 1986). According to 

Aspinwall and Taylor (1992), social support predicted a more successfiil transition to 

university and those who used social support tended to have higher self-esteem and a 

greater desire for control. Other factors also influence the adjustment to university. The 

following section focuses on students' expectations about university and how these relate 

to the transition to university. 

The expeaations that a student has when he or she enten university may create 

problems if they are different fiom what he or she experiences. Berdie ( 1966) examined 

the changes in perceptions of university of first-year university students, and concluded 

that within the first six months, students' attitudes change fiom positive pre-university 

expectations to more negative attitudes about their university experiences (Berdie, 1966). 

This difference between expectations and reality may be stresshl for the student, as he or 

she may have come ill-prepared to the university and thus experienced difficulties in 

adj mtment. 

Pacer, Pratt, Hwberger and Alisat (1995) measured expectations and assessed 
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their relationship to adjustment throughout university. Two hundred and twenty fim- 

year university students completed a perceived stress scale and open-ended questions 

about university expectations in the fall before beginning classes. In February the same 

students completed an adjustment to university scale. The results indicated that those 

students who experienced low levels of perceived stress in the fall were fairly well 

adjusted in February. Additionally, those students who experienced high levels of 

perceived stress in the fall, but had exhibited more complex thinking about university, 

had better adjustment than those who had more simple thinking about university. 

Therefore, more complex thoughts may act as stress-buffers during major life transitions 

such as the adjustment to university (Pancer et al., 1995). 

The expectations that a student has before starting university could also 

determine whether the student continues with his or her studies. Shaw (1968) asked 300 

incoming engineering students to describe what they expected From university and what 

they thought it would be like. At the end ofthe first year, the saute students were asked 

to indicate what university was actually like. The expectations a student had were 

compared to the student's actual experiences. Shaw (1968) concluded that those who 

were more accurate in their expectations about university tended to remain in the 

engineering program, while more of those who were inaccurate tended to transfer to 

other departments within the university or withdraw altogether (Shaw, 1968). 

These studies suggest that inaccurate expectations about university may create 

difficulties in adjustment and mdt in withdrawal, stress or depression The following 

section will address these issues in more detail in terms of the demands placed upon the 
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student during the transition from high school to university. 

. . 
on and Stress TI~LQ&!-= 

Numerous demands are placed upon the student during the transition to 

university. This section will discuss these demands and how they can lead to depression 

and stress. The section also focusses on an examination of the gender differences that 

exist in levels of depression for university students. 

Arthur and Hieben (1996) examined how individuals cope with demands during 

the transition to university. They examined coping styles and student demands over the 

studentsr entire first year, taking measures at four designated times (at the start of classes, 

end of first tern, in February and at the end of first year). Participants were classified 

into one of three categories based upon their age: 18-19 years (direct entry), over 25 years 

(mature students), and 20-24 (other dents) .  According to Arthur and Hiebert ( 1 W6), 

many students indicated that academic situations were stressful because they had too 

much work to do, the expectations of others were too high, the material they were 

learning was too difficult, or they were expecting too much of themselves and the nature 

of the work was stressful (Arthur & Hiebert, 1996). The results also show that students 

were less stressed at the beginning of the academic year and more messed at the end of 

the year. Arthur and Hiebert (1996) also found an age difference in terms of how 

individuals responded to stresfid situations. Younger students relied on strategies which 

removed them from the demanding situation, while older students prioritized activities so 

that they only had to deal with immediate demands. Gender differences also existed with 

regards to what types of strategies participants relied upon to deal with WSN 
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situations. Social support was more likely to be utilized by female parhcipants than by 

male participants; however, females were as likely as males to rely on problem-focussed 

coping strategies (Arthur & Hiebert, 1996). 

In a study by Saimela-Aro and Nurmi ( 1997), selfeteem, depression and 

personal goals were examined over a three-year-period to assess students' transition to 

university. Firsbyear students completed questionnaires which ossessed personal goals, 

self-esteem and depression during the fall of first year. One year later the participants 

were asked to complete a life events scale. In the students' third year of study, they were 

asked to complete measures again assessing personal goals, depression, self-esteem and 

life events. They found that those participants who in their fiat year had goals reflecting 

age-graded developmental tasks (e.g., a fhre  family) reported an increase in their well- 

being in third year, in terms of higher self-esteem and lower levels of depression 

(Salrnela-Aro & N u n i ,  1997). 

Some researchers have studied how levels of depression vary in male and female 

university students (Gladstone & Kwing, 199 4; Salmela-Aro & N m i ,  1 997). Salmela- 

Aro and N m i  ( 1997) found that in third year, women were more depressed than men. 

Their results indicated that there were net any significant differences between women 

and men on depression in first or second year. Gladstone and Koeing (1994) also 

investigated depression in the m i t i o n  from high school to university. They asked 200 

university students and 325 high school students ranging in age from 1 3 to 23 years to 

respond to measures of depression, coping, attnbutional styles, sex roles, attitudes 

towards women, loneliness, support, and Iife events. Their results suggested that 
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depressive symptoms were reported more by high school females than high school males, 

while no differences were found between university males and females. 

When Gladstone and Koeing (1994) examined gender differences in depression 

over the transition, they found that university females reported fewer depressive 

symptoms than did high school females, while depressive symptoms for males were 

stable across the transition from high school to university, indicating that fm year 

university students were no more depressed than high school students. Salmeia-Aro and 

Numi's ( 1997) results did not reveal any gender differences in depression until third 

year. These findings indicate the importance of long-term assessment and monitoring of 

adjustment. It is important to complete a thorough follow-up, as m i t i o n  problems may 

evolve over longer periods of time. 

The findings of the Gladstone and Koeing (1994) study should not minimize the 

problems that some students have in adjusting to university. It is important that first-year 

students deal with the various challenges that present themselves during the transition to 

university. Inaccurate expectations about university may lead to adjustment problems 

and, in extreme cases, withdrawaI. Often the type and level of social support needed for 

facing the challenges of university are not available. Some students find their problems 

so overwhelming that they feel that continuing with their studies is not possible. Student 

attrition is a serious problem for both students and universities. The next section will 

discuss the severity of student attrition and provide insight as to its kquency and 

occurrence. 



dent Attntro 
. * 

n 

One of the most serious consequences of the difficulties experienced by students 

during this transition is withdrawal from university. Smith ( 199 1)  indicated that as many 

as 40% of students fail to complete their degree within five years. A number of studies 

have examined univenity amition (e.g., Johnson, 1994; Levitz & Noel, 1989). Levitz 

and Noel (1989) indicated that there is a sensitive period that occurs between the second 

and s k t h  week of first year university. Half of all the first-year students who drop out 

will do so during this time (Levitz & Noel, 1989). Johnson (1994) reported that during 

one year, 10 percent of undergraduate students in a large western Canadian university 

withdrew from the institution without obtaining a degree. 

Johnson (1  994) created a model of undergraduate student attrition, based on 

student characteristics, including both personal characteristics such as gender, ethnicity 

and poor health, and also academic characteristics such as absenteeism, limited hours of 

study and vague educational goals. The model also ties in the students' level of campus 

integration and institutional variables such as support services and instructor behaviow. 

The influences of these student and institutional characteristics are expected to jointly 

determine the academic performance of the student, which influences the psychological 

state of'the student and his or her decision to withdraw from university (Johnsou, 1994). 

There are numerous combinations of these student and institutional factors that may 

influence a student to continue or end his or her education. If the student is having 

fulancial difficulty and has to work long hours to make money, does not have time to 

make friends or to complete school work, and h d s  that his or her grades are not 
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personally acceptable, the student may choose to withdraw from university. Another 

student may have all those same factors, but he or she may feel a strong bond with a 

professor and may choose to continw with studies. There is also a difference between a 

student who may withdraw from university voluntarily and one who has been asked by 

the university to leave. In cases where the institution asked the student to withdraw, the 

main criterion for making this decision was the academic performance of the student 

(Johnson, 1994). 

Several other researchers agree with Johnson's (1994) notion that both academic 

and personal factors contribute to student withdrawal (e.g. Lrvitz & Noel, 1989; 

Rickinson & Rutherford, 1995). Levitz and Noel (1989), after reviewing the results of 

their own program of research, suggested that academic boredom, limited or unrealistic 

expectations and academic unpreparedness may cause students to leave their studies. 

One thousand one hundred and eighty fht-year university students in a study by 

Rickinson and Rutherford (1995) completed several measures including the support they 

sought, the difficulties they had experienced at university and their commitment to 

university during the seventh week of classes. Students who had withdrawn from 

university during the first term were also asked to indicate their reasons for leaving. 

Based upon the participantst level of commitment to the university and their risk of 

leaving, students were identified as either low-risk, medium-risk, high-risk or 

withdrawen, where low-risk students indicated never feeling like leaving during the first 

seven weeks, medium-risk students felt like leaving at some point but no longer wanted 

to leave at seven weeks, and high-risk students still wanted to leave at the seventh week. 



T m i  tions '9 8 t 3 

Those students who left during the first term were identified as withdrawen. The low- 

risk' students used support systems appropriately and indicated some positive experiences 

during their first seven weeks of classes. Those who were classified as 'medium-risk' and 

high-risk' experienced more problems with respect to their ciasses and also reported 

being homesick. As many as one third of mediurn-risk or high- risk students did not ask 

for help hrn any of the available sources. Results suggest that the participants who 

withdrew indicated feeling insufficiently prepared academically and emotionally as the 

main reasons for withdrawal during the first term of university. The majority of 

withdrawers indicated that they had chosen the wrong come or were homesick 

(Rickinson & Rutherford, 1995). Additionally, of those who withdrew, most consulted 

their personal tutor for advice. A large number of those rmdents who withdrew stated 

that they would have liked to remain in some form of higher education (Rickinson & 

Rutherford, 1995). 

Rickinson and Rutherford (1996) went on to examine differences between 

students who had withdrawn from university during first term (27) and those who 

withdrew in the second or third term (62). Students who withdrew were sent a 

questionnaire which addressed issues relating to demographics, reasons for withdrawing 

sources of support sought and difficulties experienced These students were also 

contacted for a telephone interview which examined the influence that the students' 

adjustment had in their decision to withdraw from university. The results indicated that 

students who withdrew had difficulties with academic adjustment as well as 

mcial/personal adjustment to university. When comparing seconcUthird-tenn 
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withdrawers to first-term withdrawers, the second/third-term withdrawers rated 

difficulties with courses higher, and difficulties concerning living away from home 

lower, than did fim-term withdrawers. With regard to seeking extra help, a high 

percentage of students in both groups did go to their personal tutors. Additionally, in 

both groups, the majority of students indicated that they wanted to continue with higher 

education and hoped to transfer to another institution (Rickinson & Rutherford, 19%). 

Johnson ( 1994) also indicated that there was a difference between those students 

who were asked to leave and those who did so voluntarily, with respect to time 

management and study skills. Those students who were asked to leave tended to be less 

efficient with respect to time management and study skills and had lower academic 

performance when compared to those who withdrew on their own. These students in 

turn reported having less efficient study skills and time management and had lower 

performance than students who continued with their studies (Johnson, 1994). 

Other students indicated that they withdrew from their studies because there were 

problems with the faculty, such as a professor not being available when necessary or that 

the professor was not a good teacher (Johnson., 1994). Almost fifty percent of students 

in the Johnson (1994) study who withdrew from their studies indicated that they felt the 

university was not providing the necessary skills for hture employment Several studies 

also cited financial reasons as one of the common personal reasons for leaving university 

(Arthur & Hiebext, 1996; Payne, Pullen & Padgett, 1 W6), although Johnson (1 994) 

indicated that in terms of finances, students who withdrew from university did not 

significantly differ fmm those who continued their studies, and that many continuing 
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students reported having financial di fficd ties. 

Levitz and Noel ( 1989) suggested that the difficulty that a student endures with 

the transition or adjustment to university affects the level of attrition. When students 

enter university, their previous support systems may be unavailable or simply 

unsupportive; for example, some high school friends may not be experiencing the 

transition to university and family may be far away. This lack of social support is a 

problem for students who now face new stresson and a different environment. The new 

situations accompanying the transition to university may appear even more difficult if the 

student feels a lack of social support. Students who do not make adequate social 

relations at this time in their lives may be at risk of quitting their studies (Levitz & Noel, 

1989). 

The research described in this section has focussed on students who withdraw. In 

order to create a program that may prevent student attrition, it is important to examine 

the typical continuing student. Based upon her research, Johnson (1994) created a profile 

of the typical continuing student She compared 498 students who withdrew from their 

studies to 1 53 students who continued with heir education. Interviews took place over 

the telephone, with questions about academic, financial, personal and 1-g 

characteristics and experiences of the participants. Udottunately, Johnson (1994) does 

not provide a detailed summary of the types of questions asked. Johnson ( 1994) 

concluded that those students who were asked to withdraw fiom their studies tended to 

be younger than the typical student, while those students who volu11tariIy withdrew fiom 

their studies tended to be older. Additionally, when comparing the final high school 
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grades of students who withdrew to those of the continuing student, those who withdrew 

had lower averages (Joohnson, 1994). Unfortunately, Johnson (1994) does not provide a 

specific description of the typical student, instead making general statements. She states 

that "(t)his potentially persistent undergraduate will not be too young nor too old He or 

she will have been employed prior to university attendance, but will not have worked for 

too bng. This hypothetically persistent university student has a relatively high grade 12 

average" (Johnson, 1994, p. 344). 

It is clear that it is not easy to make the transition to university successfirlly. 

Students face numerous obstacles and in some cases cannot overcome them to succeed at 

university. Student attrition is a serious problem. The literature suggests that students 

withdraw for both personal and academic reasons and that the typical student who 

withdraws differs from the typical continuing students. In order to assist with the large 

percentage of students who do not successllly make the transition to university, many 

intewention programs have been developed and implemented As art introduction to the 

present intervention program, the following sections will provide a review of some of 

these programs. 

Many prognuns have been designed to help students make the transition to 

university successllly. These programs, although dl unique, may be classified into 

several different types: course work, self awareness, university orientation, providing 

information and support. h is important to have an understanding of the types of 

programs that have been implemented, and to note the types of problems with them when 



Transitions '98 1 7 

developing a new intervention program. 

ours Work 

A popular type of internention program utilizes come work as the major 

component of the program. Some of the programs discussed below focus primarily on 

remedial work, designed to help students attain the level of their peers in terms of 

writing, reading and mathematics when entering university, rather than on psychological 

adjustment. Most of these academic improvement programs also had a smaller section 

which allowed for group and personal counselling to address issues related to career 

choices, academic difticulties, and personal and developmental issues. Many of these 

programs have been developed and implemented in order to help new students make the 

transition from high school to university (Clark & Halpem, 1993; Francis, Kelly & Bell, 

1993; Scherer & Wygant, 1981). 

One of the earliest programs that used course work to help with the transition to 

university was called the Summer Transition Quarter (STQ, Scherer & Wygant. 1982). 

This program was designed to increase educational accomplishments and personal 

growth. During the summer before starting university, incoming students were required 

to write English and math placement tests, as well as a reading test All students were 

assigned to groups depending upon their test results, and encouraged to improve their 

reading by taking a course. The students also partxipated in two other programs, one 

that focussed on career planning and the other on decision making (Scherer & Wygant, 

1982). 

The complete prognun lasted 10 weeks. During the first five weeks of the 
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program, students were oriented to the university, including the policies, procedures, 

facilities, resources and opportunities. They were also taught communication and study 

skills, which included note-taking, time management and listening. Additionally, 

students were taught about personal development with regard to building relationships, 

becoming more assertive and making decisions. The final five weeks included career- 

planning and decision-makmg courses, in order to help students examine their options 

and determine their interests (Scherer & Wygant, 1982). 

In order to evaluate the STQ, 94 students completed questionnaires in the f~ 

and last class of the program. Students completed a general information questionnaire 

addressing issues related to their background, university information about majors and 

their reasons for coming, and career goals. The students who participated in the program 

were compared to national norms, and on average appeared to have higher aspirations For 

their university careen. The researchers concluded that this program provided support 

for the students during the transition to university (Scherer & Wygant, 1982). 

Several course work programs were aimed specifically at students in a high-risk 

group of either those failing university or having problems making the adjustment (Clark 

& Halpem, 1993; Francis, Kelly & Bell, 1993). The Intensive Learning Experience (ILE) 

program relied on course work to assist d e n t s  in making the tramition to university 

(Clark & Halpern, 1993). The ILE was created to assist those students who were at high 

risk of failure at university, for example, those in the lowest quartile on university 

entrance placement tests. The researchers do not indicate when the program started; 

however, they do state that students received a year of either mathematics or English at 
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the pre-baccalaureate level to provide them with the necessary skills to be successful in 

university. Clark and Halpern (1993) indicated that aa important part of the pro- was 

to maintain a small class size so that the interaction level between students and faculty 

would be high. Additionally, students enrolled in the ILE program were monitored 

closely with regard to their progress. Advising for both academic and career-related 

issues was also available (Clark & Halpem, 1993). 

The ILE program was evaluated on two levels. The first 'comparison' group 

consisted of students who started university the year prior to the students in the ILE 

program. The group of students selected were equal to the ILE program students with 

regard to their scores on placement tests. The second 'cohort' group consisted of all the 

incoming students, in order to compare with the ILE students. Clark and Halpern (1993) 

suggest that the ILE program did make small gains with respect to higher retention rates 

and GPAs for those students in the lowest quartile. When the ILE students were 

compared to the 'comparison' group, the ILE students wen more likely to graduate. Of 

the students who graduated from university, those in the ILE program had a significantly 

higher grade point average (Clark & Halpem, 1993). 

The Search for Education, Elevation and Knowledge program (SEEK) was also 

designed as a course program for high risk students (Francis, Kelly & Beil, 1993). The 

program was used to assess the strengths and weaknesses of students and to assist those 

who needed extra help in reading and writing. These students were enrolled in a program 

to help them attain the same level as their peers in terms of their education. 

Unfortunately, the authors do not indicate when the p r o p  started The program had 



Transitions '98 20 

small classes to provide greater access to the teacher, and provided a group counselling 

component which allowed discussion of various topics. The focus of the program was on 

the strengths of the students and their success at the institution (Francis, Kelly & Bell, 

1993). The main problem with the SEEK program was that no data were reported to 

evaluate the effectiveness of the program. The researchers also failed to provide a 

description o f  the various topics for discussion; nor did they comment on the experiences 

of the participants. 

Numerous problems were present when examining the course work intervention 

programs. Several of the courses were taught using a lecture style (Clark & Halpem, 

1993; Francis, Kelly & Bell, 1993). whereby the participant does little discussing and is a 

passive learner, which might not be the best method to utilize when creating an 

intervention program. Another common problem was that the program were not 

evaluated effectively. In many cases, the pmcipants were not asked for their thoughts 

about what they experienced (Francis, Kelly & Bell, 1993). These problems create a 

need for a better course work program that will remedy these difficulties in the design, 

implementation and evaluation of the intervention. 

Another type of intervention was used to enrich the lives of students by providing 

new skills and promoting personal growth during the transition to university. Birkeland 

( 1  989) described one such selfenrichment program as providing the participants with 

new skills and experiences, such as relaxation training, to help care for the participantst 

emotional needs. All of the participants Lived in residence and the 2-hour sessions 
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occurred in the residence hall. The intervention lasted 16 weeks, with meetings twice a 

week, although Birkeiand does not indicate when in the academic year the program 

started. Fourteen women who participated in the program were compared to 13 wait- 

listed volunteers on a number of measures. These included locus of control, acceptance 

versus rejection of others, and a self-esteem scale. The sessions focussed on various 

issues which dealt with improving oneself through such means as meetmg one's own 

emotional and social needs, and meeting the needs of others in a relationship. Birkeland 

( 1989) indicated that with such a small sample group, it was difficult to reach 

statistically significant results, although there was a significant difference between the 

two groups in terms of sel'acceptance. Those who participated increased their self- 

acceptance when they were tested after the program while the self-acceptance of those in 

the control group decreased over the same time period The partlcipants were able to 

discuss issues which they may not have felt comfonable discussing elsewhere, as the 

group provided a safe place to share personal problems (Birkeland, 1989). 

Unfortunately, Birkeland (1989) did not comment on the success of this program in terms 

of keeping students in school or how well adjusted to university the partlcipants were 

after the intervention. The program allowed individuals to become acquainted with one 

another and provided a safe place to share fears and thoughts, but it did not focus 

spec1 fical ly on resolving problems associated with the transition to university. 

Higbee and Dwine11( 1992) also discussed a program that was required for 

students who did not meet the minimum university requirements. The Developmental 

Studies Counselling program was a sewawareness program designed to assist under- 
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prepared students in making the transition to university. The prrrpose of the program was 

to promote student growth and development. Eighty-three students between the ages of 

1 8 and 19 years participated in the program. The program lasted 10 weeks and students 

were divided into smaller groups consisting of 18 to 22 rmdents. The groups met twice a 

week for a 50-minute period each time. The underlying focus of the meetings was on 

self-awareness, with other issues related to career objectives, academic problems, 

relationships, communicating and overall well-being. 

During the first and ninth week of the program, students completed the Student 

Developmental Task and Lifestyle Inventory (SDTLI; Winston, Miller & Pn'nce, 1983), 

which is a measure that assesses development of traditional-age college students. This 

scale consists of two sub-scales: establishing and clarifying a purpose, and developing 

mature inter-persod relationships. Both of these contain smaller sub-tasks, which 

allowed the researcher access to specific information such as lifestyle planning, 

participation in cultural activities and educational involvement The findings indicated 

that only two students from the program were no longer enrolled at the university at the 

end of the third quarter of first year. The results of the SDTLI indicate that there were 

significant differences from the pre-test to post-test on the purpose sub-scale, which 

indicated that students had more direction in their lives after the intervention program. 

However, Higbee arid Dwinell(1992) admitted that there was no control goup of under- 

prepared students who did not participate in the intervention program. This would have 

provided a baseline as to the number of d e n t s  who would benefit from the intervention 

in terms of staying in university and the potential changes in attitude and development as 
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a result of the intervention program. 

The self-awareness programs discussed above have several problems which need 

to be considered when creating a new intervention program. The main problem was the 

absence of information about adj ustrnent to university in the Birkeland ( 1989) study. It is 

impossible to comment on the success of a program if it was not evaluated. The problem 

with the Higbee and Dwinell(1992) study was the lack ofa control group, which made it 

difficult to comment on the effectiveness of the intervention program. 

Orientation programs (Devlin, 1996; Martin & Dixon, 1994) typically involve a 

few days at the beginning of the year, when students have the opportunity to meet other 

people and become familiar with their new environment before the start of classes. 

Devlin ( 1996) described a M a y  outdoor orientation program for first-year university 

students during orientation week to help them make friends. Seventy-two students 

participated in this wilderness orientation as a precursor to the standard orientation 

program. Each participant was assigned to a smaller group of 10 to 12 people with a 

team leader. As part of the mall group, the students participated in a variety of physical 

outdoor activities such as canoeing, hiking, caving and rock climbing. These participants 

were compared to another group of incoming students (who chose not to participate in 

the orientation program) on a number of measures at different times during their 

education. Before participating in the outdoor orientation program, participants 

completed measures to assess their attitudes towards the environment, their expectations 

about university, their expectations about the orientation prognun and their reasons for 
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participating in the program. The comparison group completed the same measures with 

the exception of the questious dealing with the orientation prognun. After the orientation 

program students were again asked to complete several questionnaires. These included 

questions about the students' attitudes towards the environment, the students' perception 

of their characteristics in terms of intellect and emotion, and W l y  a short questionnaire 

used to evaluate the orientation program. The comparison group did not complete any 

questionnaires at this time. All students completed more questionnaires at the end of 

their first year and also at the end of their senior year, which dealt with the following 

issues: college satisfaction, friendship, future plans, and for those who participated in the 

orientation, the top reasons the orientation program had assisted them in finishing first 

year and the stam of their relationship with their group members after completing their 

degree (Devlin, 1996). 

The results suggested that overall the students who participated enjoyed the 

program and found that the program provided insight into their lives. Devlin ( 1  996) 

indicated that fiendship was a long-lasting effect of the program. Those students who 

partwiped in the program were friends with other individuals who were in the program 

both at the end of first year and senior year. However, at the end of first year, the first, 

second and third closest friend tended to be from the program, while by third year only 

the closest friend was from the program. Unfortunately, Devlin (1996) did not compare 

the attrition rates or the ease of adjustment of students who parhcipated in the orientation 

with those who did not, and thus the effectiveness of the program is not clear. 

Additionally, Devfin chose to compare the volunteer orientation group participants to 
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those who decided not to participate in the orientation, which may not be a good 

comparison group, as there may be a volunteer bias. 

Martin and Dixon (1994) also evaluated an orientation program. Students were 

encouraged to register for one of eight conferences which were held on weekends during 

the summer before starting first-year university. Unfortunately, the researchers did not 

p m ~ d e  any intbnnation concerning the conferences with regard to the activities or 

procedure. Friends and families were welcome at the conferences and everyone was 

invited to stay in residence during the orientation Between 1984 and 1986 the 

orientation lasted three days and there were 9 staff. In 1987 the sessions became two 

days long and the staff was increased to 12 people. The researchers determined that 

these changes did not produce significant differences in the students who registered for 

the conferences. Each session contained approximately 430 people (Martin & Dixon, 

1994). 

To assess the effectiveness of the program, Martin and Dixon ( 1994) compared 

the students in the program to a group of incoming students who did not participate in the 

orientation. All students were asked to complete the Freshman Transition Questionnaire 

(FTQ) created by Baker and Siryk (1984), which assessed the students' adjustment to 

university, as well as a locus of control scale, which assessed individualst perceived 

control over their own lives. The results suggested that those individuals who reported 

higher internal locus of control levels reported higher scores on the FTQ. There were not 

any sigruficant differences on the FTQ between those who did and those who did not 

participate in the orientation program. Martin and Dixon (1994) suggested that this 
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might be the result of the students knowing whether or not they needed to participate in 

such a program. Those students who did not participate in the orientation prognun 

correctly realized that they did not need the orientation. The researchers failed to discw 

the orientation in detail and also did not report on student attrition from the university; 

nor did they report how the orientation program eased university transition. 

The various orientation programs also had some problems. The Martin and 

Dixon (1994) study failed to descnk the orientation with regard to what occurred during 

the sessions. In the Devlin ( 1996) study, the researcher failed to have an evaluation of 

the program which would have provided infomation as to the effectiveness of the 

program in terms of ease of transition. 

The transition to university may be more successful if information about 

univenity life or other students' experiences is provided. This was used as the basis tor 

several intervention prognuns (Baker & Siryk, 1986; Bloom, 197 1 ). In Bloom's ( 197 1 ) 

intervention, during orientation week, a sample of 207 incoming students completed 

questionnaires, describing their expectations about university. As part of the 

intervention, Bloom sent the results to all of the students who completed a questionnaire. 

A large comparison group did not complete a questionnaire, nor did they receive any 

feedback. Additional questionnaires were sent out at critical times of the year, after 

Christmas, the beginning of second semester, and just before second term final exams, 

and the results were again distributed to all respondents. At these times, Bloom also 

included articles on topics related to university life. Bloom (1971) compared the 
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participants who completed the questionnaires to those who did not, on "survival rate", 

as well as on involvement and achievement in terms of academics. The results suggested 

that those who completed the questiomaires had fewer members withdrawing from their 

studies than did the comparison group. In this sense, the information that was provided 

to the students about other students appeared to aid in their adjustment to university 

(Bloom, 197 1). 

A control group was also used by Baker and Siryk (1986) to determine the 

effectiveness of the Student Adaptation to College Questionnaire (SACQ; Baker, McNeil 

& Siryk. 1985). The SACQ measures how well students adapt to university, and is 

divided into four sub-scales: academic adjustment, social adjustment, penonaVemotiona1 

adjustment, and goal commitment/ institutional attachment. Baker and Siryk (1986) sent 

the scale to 549 first-year students during the eighth week of classes. Two hundred and 

sixteen students completed the questionnaire and were assigned to either a well-adjusted 

or less well-adjusted group, depending upon their scores on the sub-scales. Both ofthese 

groups were then divided into interview and non-interview groups, which were balanced 

for gender, size and sub-scale scores. All those in the interview group met with the 

researchers for a personal individual interview which lasted one to two hours. During 

these interviews, strategies for adjusting to university were discussed in each of the four 

subscde areas of the SACQ, and for students in the less well-adjusted group, specific 

information such as where to get help was provided to aid them in their adjustment. 

During the eleventh week of the second semester, participants agah completed the 

SACQ. The results suggested that those students who were (ess well-adjusted and also 
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participated in the interview increased their SACQ scores more than did those who were 

less well-adj usted but did not go for an interview. It is important to use caution when 

interpreting the results, since the main focus of the interviews was the SACQ. Thus 

those students who participated in an interview may have fared better since they knew 

how to succeed on this specific questionnaire. 

Students may rely on various individuals for support during the transition to 

university. In the literature, several types of people who can provide support have been 

examined, including upper-year students, counsellors, and friends. Several programs 

have used peer support in the form of older students as their main tool for their 

intervention program (Fedor-Joseph, 1992; Hill, 1990). According to Hi11 ( 1 990) the 

Transition Peer Counselling Program was implemented for freshmen in the fall to assist 

students in making life transitions. The program provided new students with coping 

skills, support and guidance, through one of three means: dormitory or classroom 

presentations by upper-year students, three goup sessions of peer counselling by upper- 

year students, or one-on-one peer counselling by upper year students. In the group 

sessions, there was a maximum of 10 students per group. The program followed 

Hopson's (198 1 )  transition model that describes a life transition as an intemption in 

one's thoughts about one's self, which requires the individual to respond and develop a 

new personal awareness. Hill (1990) stated that the Transition Peer Counselling Program 

provided coping strategies for the various phases that Hopson (198 1) indicated are part of 

any transition (Hill, 1990). 
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Hill (1990) used a self-report form to develop a subjective measure of the 

experiences of only the participants in the group sessions, and did not evaluate the 

classroom presentations or the one-onsne peer counselling. Students who participated 

in the group sessions indicated that they found the support of individuals helpful because 

this emphasized that they were not alone in their experiences. All of the participants 

indicated that they would recommend this program to other students (Hill, 1990). One 

criticism of Hill's (1990) article is that it does not provide a clear description of what 

occurred during any of the sessions. The article also failed to discuss the types of issues 

that were dealt with during the counselling, or the content of the presentations. The 

study failed to utilize a control group, which would have provided a more accurate 

account of the effects of the program. 

A second peer support program was the Engineering Peer Advisor Program 

(Fedor-Joseph, 1992). This program was designed to help recruit new students to the 

engineering department and to assist the students once they were at the school. The 

senior engineering students would visit high schools and encourage students to come to 

university and study engineering. Afier the new student arrived, the senior engineering 

student would act as his or her advisor. The student advisor would also participate in the 

university open houses, which allowed prospective students to ask questions. After new 

students started school, the peer advisor was there to help prepare them during their 

studies. The peer advisor provided a role model for new students and offiered support 

through one-oo-one discussions. This article did not present an evaluation of the 

program, although Fedor-Joseph (1992) indicated that feedback about the pro- was 
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favourable. Many of the new students stated that discussions with the peer advisor 

helped them to decide on their major and where to go to school. Additionally, new 

students stated that the peer advisor helped them feel more prepated and confident in 

dealing with the course material (Fedor-Joseph, 1992). One criticism of this study is the 

limited structure of the program when the students are at the university. The peer 

advisors were used "as needed" and thus some students may not have interacted with 

them at all. 

In order to monitor withdrawal from university, Rickinson and Ruthefiord ( I  996) 

established a systematic monitoring of the adjustment to university which utilized upper- 

year students. Interviews were organized between the upper-year student advisors and 

the new students, four to six weeks after the start of university. The interview had 

several aims including: relationship building between the student and the pefsonai tutor. 

assessment of motivation level md initial adjustment: discovering any difficulty the 

student had that might require academic or personal support; informing the student of 

available support; distinguishing high risk students; program or course monitoring; and 

detection of problems. To attain these aims, a clear interview structure was outlined, 

including: a review of the aim of the interview and confidentiality; open-ended questions 

to investigate adjustment on both academic and sociaVpenonal levels; a summarization 

of difficulties which arose from the discussion and the assignment of a score on 

adjustment; and referral of the student to appropriate support if necessary (Rickinson & 

Rutherford, 1996). The researchers completed a pilot study of this monitoring system. 

The feedback received from the student advisors indicated that the program was an 
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effective early warning signal for those students having problems. Additionally, student 

advisors indicated that they found the experience worthwhile (Rickinson & Rutherford, 

1996). Unfortunately, the researchers did not provide any results concerning the 

effectiveness of the monitoring system with respect to keeping students at school, nor did 

they discuss the impact of the system on the students. 

Support can also come fkom a counsellor. Rickinson and Rutherford (1995) 

provided access to a counsellor for high-risk students. The initial meeting with the 

counsellor explored the problems that the student was having, which then allowed the 

counsellor to act as a liaison with regard to academic issues, between the student and his 

or her personal tutor. Additionally, the student attended an introductory workshop which 

was created to help students successNly attain university requirements. The workshop 

lasted four half-days with a maximum number of 20 students. It focussed on developing 

learning skills, interpersonal skills and assertion, dealing with stress, and oral 

communication and presentation skills. The intervention was designed to allow students 

to assess their skills and develop them W e r .  In the small groups, students were also 

invited to discuss any problems and anxieties they were facing Following the program, 

students again returned to an individual session with the counsellor. At this time they 

were also given the opportunity to continue personai counselling, aithough only two 

students continued (Rickinson & Rutherford, 1995). Unfortunately, Rickinson and 

Rutherford (1995) used only a subjective measure to evaluate the workshop portion of 

the program, and did not provide an objective evaluation of the program. They neglected 

to comment on attrition rates. Additionally, they did not have a control group for 
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comparison purposes, and did not follow up the program participants to determine if the 

intervention made a difference. 

Social support in terms of peer relations or friendship has been shown to be an 

important factor in making the transition to university successfully. Several studies have 

relied on this as the primary focus of their intervention program (Fondacaro, Heller & 

Reilly, 1981; Lamothe, Currie, Alisat, Sullivan, h a ,  Pancer & Hunsberger, 1995; 

Oppenheimer, 1984). 

All of the research presented in this section has dealt with undergraduate students 

making the transition to fint year university. Fondacaro, Heller and Reilly ( 1984) 

suggested that graduate students starting at new universities may also have difficulties. 

At their local graduate residence, a friendship network was developed to assist those who 

were socially isolated and lonely. The graduate residence was a 14-story building which 

had few common meeting areas and mostly single occupancy rooms. The building was 

not conducive to socializing and several lonely students had attempted suicide. To 

organize the program, researchers asked residence staff to select individuals on each 

floor who were outgoing and friendly. These 'natural leaders' were encouraged to ask 

less sociable individuals to join them in their social activities. The staff and leaders 

attended two workshops. During the fm meeting, pamcipts were taught conversation 

skills which they could use to engage lonely students. The second meeting occuned one 

month later to determine what steps had been taken to interact with socially isolated 

students and what sorts of problem were encountered (Fondacaro, Heller & Reilly, 1984). 

For this first implementation of the program the researchers did not examine any 
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measures of adjustment with students who participated in social events and those who 

did not. Thus, it is not possible to determine what type of effect this prognun had on the 

parmipants. 

The following year, two seminars were held, over two days, in the fall and in the 

spring. Once again, staff selected leaders and the leaders attended the seminars. During 

the first meeting issues regarding loneliness and Friendship networks were discussed. 

Participants were also asked to discuss any structural problems that the layout of the 

residence might pose in attempting social interactions. During the second meeting, these 

issues were discussed and possible solutions were offered (Fondacaro, Heller & Reill y , 

1984). Once again the researc hen failed to discuss the impact of this program on student 

adaptation and attrition. Nor did they provide any feedback from the residence or even 

an idea about how many individuals developed sociai networks and how satisfying these 

were to the students. 

Thus far, the programs described have utilized few contml groups to evaluate the 

effectiveness of their intervention program. One of the few well-designed studies is that 

of Oppenheirner (1984), who described the results of a group intervention program for 

incoming university students. The main focus of the program was social support. One 

hundred and thirty-three incoming students volunteered at the start of classes to complete 

several measures of social anxiety, selfesteem and social life satisfmSon. Based on 

these results, participants were considered Mllaerable if they scored below the median, 

and non-vulnerable if they scored above the median on life satisfaction. AII students, 

regardless of their vulnerability score, were assigned to one of three same-sex conditions: 
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a focus group, a regular condition group, or a no-treatment control group. Both 

intervention groups were comprised of 4 to 6 students and met every week for one hour 

for six weeks. The difference between the focus and the regular group lay in what the 

leaders were instructed to focus on In the focus group only, leaden were instructed to 

emphasize social support in terms of how universal it is and the acceptable manner in 

which students dealt with social difficulties. Otherwise, group leaders were instructed to 

treat both the focus group and the regular group in the same manner. In both groups, 

leaden were to emphasis problem solving, expression of problems and group formation 

and maintenance during the sessions. In both groups, members were asked to discuss 

issues related to their experiences at university. All participants cornpkted 

questionnaires which included the pretest measures as well as problem severity, help 

seeking, and expectations about university at the end of the intervention program and 

awn 4 months later. 

The results indicated that the social adjustment of vulnerable students was 

affected by participating in either the of the intervention groups, although this was only 

visible at the time of the follow-up questionnaire 4 months later. Oppenheimet (1984) 

indicates that a "sleeper effect" may be at work here and thus, long- term monitoring of 

intervention programs needs to be incorporated into future studies. 

The find study is a social support-based intervention that occurred in 1994 at 

Wilfiid Laurier University (Lamothe, Currie, Alisat, Sullivan, Pratt, Pancer, & 

Hunsberger, 1995). The present study is an extension of this study, modifying certain 

problems which arose, with more participants, more groups, more sessions, different 
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topics and a more comprehensive evaluation. 

The intervention program lasted six weeks in the fall tern, with weekly meetings 

which were 90 minutes each. The participants in the intervention pro- were placed 

into one of three groups of nine members each The groups were facilitated by one male 

and one female mature student The program was flexible and dependent upon the 

interests and needs of the group members. The weekly meetings foilowed a similar 

pattern each week, starting with an opportunity to discuss issues that arose during the 

preceding week. Following this, the group was engaged in various exercises related to 

the topic for the week. The topics that were discussed during the p r o p  included first 

impressions and expectations about university; creating new social ties; residential 

issues: academic issues; past social support; and a review and impressions of the 

program (Lamothe et al., 1995). 

In order to determine the effectiveness of the intervention program, the 

participants in the study were compared to a randomly-assigned control group who did 

not participate in the intervention. All participants completed several measures three 

times during their first year at university: in August before starting university or the 

intervention; in November just after the intervention f~shed;  and again in March as 

follow-up. The questionnaire packages consisted of several measures, including social 

support, integrative complexity of reasoning, a checklist of supportive people, measures 

of self-esteem, depression, stress, coping and an adaptation to university measure. Those 

in the intervention program also completed an intervention evaluation during the 

November sampling period. One of the intervention groups had some structuraI 
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problems, including participant absences and missed meetings, and thus was not 

considered in the comparison with the control group. The researchers stated that 

perceived social support was higher after the intervention for the program parmipants 

than for the comparison group, when pretest social support scores were controlled 

Additionally, in terms of adjustment to university, the intervention groups fared better 

than the control group. When the participants in the discussion groups were asked to 

indicate what benefits they received from m c i p a t i n g  in the groups, responses included 

meeting new people, discovering that others had similar problems and being able to talk 

about personal problems. Discussion group participants also offered suggestions for 

improving the program, such as having more groups, meeting into the second semester, 

having shorter meetings and gathering in a more ceneal location (Lamothe et al., 1995). 

As with the other types of intervention programs, the support programs do not 

have all the elements of a good intervention. Using only subjective means to evaluate the 

program creates problems with the evaluation of the progm which prevent a complete 

understanding of the effectiveness of the prognun (Rickinson & Rutherford, 1996). 

Additionally, in some cases, there was no control group utilized, which makes it difficult 

to discuss the impact of the intervention (Hill, 1990: Rickinson & Rutherford, 1995). 

Some programs did not provide enough detail to be able to replicate the intervention, 

while others offered little structure (Fedor-Joseph, 1992). Finally, there were limited 

measures of adjustment used to determine the students' transition to university 

(Fondacaro, Heller & Reilly, 1984; Hill, 1990). In the Lamothe et d. ( 1995) study, they 

had a small number of parkipants, with only three discussion groups. Additionally, one 
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of the three discussion groups was rejected from the analysis because of some structural 

complications. Finally, there were few male participants, with one of the discussion 

groups only having one male participant. Only the Oppenheimer (1984) and the Lamothe 

et al. (1995) studies have most of the elements of good support intervention programs, 

combining both appropriate control groups and subjective means for evaluation of the 

Program. 

The above review has presented numerous intervention programs for students to 

help make the transition to university more successll. Some of the programs seemed to 

be effective in assisting students, although there were many problems with the programs 

and many of them were not evaluated thoroughly. Moa of the studies failed to use a 

control group, which resulted in no baseline for comparison. Other programs did not 

plan the content of the intervention program and thus it is not clear what issues were 

discussed In some cases there was a limited mnge of the indicators of adjustment and 

thus it was not clear to what extent the adjustment was made. These problems suggest 

that it is necessary to create a new intervention program which will address the problems 

of past programs but utilize aspects which were effective. 

Based on the literature review, there are some aspects of the mentioned programs 

which need to be considered when creating a new intervention program. The present 

study will address the following issues. The intervention program needs to begin as soon 

as the students are available, as the period of greatest risk for student problems begins as 

early as the second week of school (Levitz & Noel, 1989). The use of group discussions 
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should provide participants with the opportunity to meet with other students undergoing 

the transition and should enable relationshipbuilding and exposure to various 

perspectives on university issues (Birkeland, 1989). Additionally, the topics which are 

discussed at the group meetings need to be pertinent to the interests and needs of the 

participants (Rickinson & Rutherford, 1996). When considering the evaluation, it is 

important to remember to use an appropriate control group so that comparisons may be 

made effectively to determine any impact of the intervention program. Also it is 

essential to randomly assign students to the discussion group and the comparison group. 

Finally, to understand the impact of the intervention program, it is imponant to continue 

to assess adjustment at various times over the students' education. Questiomkes need 

to be sent out before participants begin the program to determine a baseline, and then 

immediately following the intervention to establish any eKects. A follow-up several 

months after the intervention would be beneficial to note any long-term effects or 

delayed effects. 

hapose 

The purpose of the present rmdy was to evaluate a nine-week, small-group 

intervention program designed to ease the transition from high school to university. The 

main focus of the small discussion groups was on wid support, so that participants 

would develop a network of people whom they could turn to for advice. In the 

discussion groups, it was expected that by focussing on social support, old social ties 

would be maintained and new social ties would be developed. 
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Two hypotheses were examined: 

1) Pzrticipants in the discussion groups should score significantly lower on post- 

test measures of stress and depression than should the non-intervention control group, but 

the two groups should not differ on pre-test measures. 

2) Participants in the discussion groups should score significantly higher on post- 

test measures of selfesteem, social support, and adjustment to university than should the 

non-intervention control group, but the two groups should not differ on pre-test measures 

of these variables. 

Method 

partlclaants 

Questionnaires were sent to seven hundred and fifty students from the 1998 

incoming class at Wilhd Laurier University in Waterloo, Ontario. In an attempt to 

achieve an unbiased sample, every third student was selected from all 1.98 1 first year 

students, although the last one hundred students were over-sampled From those living in 

the local community in order to increase the chances of having more volunteers who 

would not be living in residence. Only students who were coming directly from high 

school and who were enrolled full-time were asked to participate. All students received 

an introductory letter (see Appendix A), a consent form (see Appendix 8) and a 

questionnaire package including the questionnaires discussed below (see Appendix AU). 

One hundred and eleven students (34 males, 77 females) returned completed 

questionnaires and were systematically assigned to either the intervention discussion 

group or the questiomaire-only control group. The male participants were over-assigned 
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to the discussion groups in an attempt to balance the discussion groups for gender. Of 

these 1 1 1 students, 102 cmpkted the November post-test questionnaire. Those nine 

who withdrew either were not attending group meetings or did not complete the second 

questionnaire. At the time of follow-up in March, 97 participants (29 males, 68 females) 

had completed all three sets of questionnaires. Those 14 parbcipauts who withdrew from 

the study either did not complete the third questionnaire or withdrew from university 

completely. The results reported here are based on the 97 participants who completed all 

three sets of questionnaires. For a complete description of the parbcipants, refer to the 

Demographics results section on page 53. Table I indicates how many participants 

completed measures at each data collection period. 

Table 1 

Measures 

The participants were asked to complete three sets of questionnaires: in August 

before corning to university, in November at the end of the fall-term intervention 

program, and again in March for follow-up. The measum used in the present study were 

selected because they are major indicators of adjustment In the literature, self-esteem 

Group 
I 

Discussion Group 

Control Group 

Total 

August 

60 

5 1 

111 

November 

54 

48 

I02 

March 

5 1 
I 

46 

97 
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and depression were used as indicators of well-being (Salmela-Aro & Nurmi, 1997), 

while others have demonstrated adjustment using social support (Lamothe et al., 1995). 

For example, high levels of social support and self esteem indicate better adjustment, 

while low levels of depression and stress also indicate better adjustment. The following 

table shows which measures were admrnistered at which time, although it is important to 

note that these adjustment measures were part of a broader study and that the participants 

answered other questions. 

Table 2 

Table o f  Measures and Time of Com~letion 

~ - 

Measure 

I (Pretest) I (post-test) I (~a~low-up) 

I Demographics I J I I 
I social support I I d l  t/ 

I Sel f-Esteem I I I t4 

Demographic information was collected in the August questionnaire (see 

Appendix C). All participants were asked to indicate their gender, age, the languages 

spoken at home, the highest level of education completed by their mother and father, 

their living accommodations while attending university, their Ontario Academic Credit 

Depression 

Stress 

University Adjustment 

V 

d 

d 

(f 

d I V' 

t0 

d 
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grade average and whether they were offered a scholarship by the university. 

In order to assess participants' perceived levels of social support, students were 

asked to complete Cutrona's (1984) Social Provisions Scale (SPS) (see Appendix E). For 

each of the 24 items, participants were asked to indicate agreement or disagreement 

using a nine-point response format, ranging from -4 (very strongly disagree) to +4 (very 

strongly agree). Six sub-scales consist of 4 items each, and deal with attachment, social 

integration, opportunity for nurturance, reassurance of worth, reliable alliance and 

guidance. The items included statements such as "There are people I can depend on to 

help me if I really need it," and "I feel that I do not have any close personal relationships 

with other people" (reverse- scored). All scores were recoded into a I to 9 response 

format, so that possible scores for the total scale ranged from 24 to 216. Higher scores 

indicated more perceived social support Test-retest reliability as caiculated for the SPS 

over a sixmonth period was .55, and correlations for validity ranged from -28 to .3 1 with 

measures of loneliness, life satisfaction and depression, which indicate that the 

psychometric properties of the SPS are reasonable (Cutrona, 1984). Coefficient alpha 

reliability for SPS in August was .92 in this study, which is also reasonable. 

The Self-Esteem Scale (SES, Rosenberg, 1965) was designed specifically for 

adolescents; it measures their general feelings of self-acceptance or self-worth (see 

Appendix F). The scale consists of 10 items to which the respondent uses a 9-point 

response format, ranging fiom +4 (very strongly agree) to -4 (very strongly disagree). 
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Sample items include '9 feel that I am a penon of worth, at least on an equal basis with 

others," and "At times I think I am no good at all" (reverse-scored). To produce an 

overall score, items were recoded into a I to 9 response format, so that overall scores 

could range from 10 to 90, where a higher score indicated a higher level of selfesteem. 

Reliability for the SES is acceptable, with Cronbachts alpha ranging from .77 (Dobson et. 

al., 1 979) to -88 (Fleming & Courtney, 1984). Test-retest reliability over a one-week 

interval for 259 participants was .82 (Fleming & Courtney, 1984). Positive correlations 

were demonstrated between SES and social desirability ( .33), general self-regard (.78), 

school abilities (.35). social confidence (.5 1) and physical appearance (.42). Negative 

relationships were demonstrated between SES and anxiety (-.64), anomie (-.43) and 

depression ( 4 4 )  (Fleming & Courtney, 1984). Coefficient alpha reliability for the SES 

in August was .88 in the present study, which is reasonable. 

OeDresslon 

Participants were asked to complete the Centre for Epidemiologic Study of 

Depression Scale (CES-D; Radloff, 1977), which is a 20-item scale measuring symptoms 

associated with depression (see Appendix D). Participants wen asked to indicate how 

often they had felt this way during the past week using a 4point scale, ranging from 0 

(rarely or none of the time, Iess than 1 day) to 3 (most or all of the time, 5-7 days). items 

included "I was bothered by things that usually don't bother men and "I felt hopell about 

the fbture." Con-trait items were reversed and a total score was determined by summing 

ail the responses, so that possible scores ranged from 0 to 60. Higher scores indicate 

higher levels of depression. The internal consistency is adequate across samples of the 
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generai population (coefficient alpha = -85) and patient populations (coefficient alpha 

=.go; Radloff, 1977). The CESD has moderate correlations with the Hamilton 

Clinician's Rating scale for depression (.44) and the Raskin Rating scale (34) (Radloff, 

1977). Coefficient alpha reliability for the CES-D in August was .86 for the present 

study, which is reasonable. 

Perceived Stress 

In order to assess the pamipants' perceived stressN feelings, respondents were 

asked to complete the short form of the Perceived Stress Scale (PSS; Cohen, Kamarck & 

Mermelstein, 1983) (see Appendix G). This 4-item scale asks participants to rate how 

often they felt or thought about four stressful things on a 5-point scale during the Ian 

month, ranging from 0 (never) to 4 (very often). hems appearing on the measure 

included "( I)n the last month, how often have you felt that you were effectively coping 

with important changes that were occurring in your life?" and "(1)n the last month, how 

often have you felt difficulties were piling up so high that you could not overcome 

them?' (reverse-scored). Higher scores indicate greater levels of stress. Summing all 

item responses (after con-tmit items were reverse scored) produced overall scores which 

could range from 0 to 16. Coefficient alpha reliability for the PSS was .72. The test- 

retest correlation over a two-month interval was -55 (Cohen et al., 1983). Coefficient 

alpha reliability for the PSS in August was .75 for the present study, which is reamable. 

The Student Adaptation to College Questionnaire (SACQ; Baker Br Siryk, 1984) 

was administered after the students had attended university for several months, in the 
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second and third questionnaires (see Appendix AT). This 67-item measure determined 

how well-adjusted students were with regard to university. Participants were asked to 

indicate how well the statements applied to them at the present time using a 9-point 

response scale, ranging from 1 (doesnt apply to me at all) to 9 (applies very closely to 

me). The four sub-scales on the SACQ measure different dimensions of adjustment to 

university. Some of the items contribute to more than one sub-scale. Twentyfour items 

refer to academic adjustment, with items such as, "Recently 1 have had trouble 

concentrating when I study" (reverse-scored). Another 20 items focus on social 

adjustment, for example, "I feel that I have enough social skills to get along well in the 

university semng." The personal-emotional dimension consists of 15 items, such as "I 

have been getting angry too easily lately" (reverse-scored). The €ma1 15 items refer to 

the '*gogoat commitment/ institutional attachment" (referred to as the attachment subscale) 

dimension, which consists of items such as '4 expect to stay at this university for a 

bacheiofs degree." Overall scores can range from 67 to 603. with a higher score 

indicating bener overall adjustment to university. For six administrations of the SACQ, 

Cronbachts alpha was between .92 and -94 (Baker & Siryk, 1984). Over three years. 

criterion validity correlations for the SACQ with university attrition rates were 

consistently low to moderate (-. 13 to--34). This indicated that there were lower dropout 

rates for those with higher scores (Baker & Siryk, 1984). Cronbach's alpha ranged h m  

-82 to -87 for the academic adjustment subscale, from -83 to .89 for the social 

adjustment sub-scale, from .73 to .79 for the personalemotional sub-scale and from -84 

to -88 for the attachment sub-scale (Baker & Siryk, 1984). Coefficient alpha reliability 
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for the SACQ total score in November was -9 1 for the present study, which is reasonable. 

In November, after parbcipating in the discussion groups, participants were asked 

four open-ended questions about their overall impressions. Two of these questions asked 

about their thoughts and what they enjoyed: "What are your thoughts about the 

Transitions '98 groups, now that you have attended a number of group sessions?" and 

"What did you like about the group and the group sessions?'. The Gnal two questions 

addressed negative aspects of the group and suggestions for the fbture: "What didn't you 

like about the group and the group sessions?" and "How do you think the groups could be 

improved in the hture?". Discussion-group participants were also asked to respond to 

several questions about their interactions with group members outside of the group 

sessions. Participants were asked to indicate how many of the group members they had 

seen socially outside the group and also how many people they became friends with as a 

result of partxipating in the group. Finally, wcipants were asked to answer four 

multiple-choice questions indicating how often (never, almost never, sometimes; fairly 

often; or very of'ten) they did each of the following with one or more people they met 

through the group: "Greeted them when you saw them outside the group sessions?", 

"Stopped to chat with them when you saw them outside of group sessions?', *"Made 

arrangements to meet for lunch, dinner or a coffee?" and "Did something socially with 

them (e.g., went to a pub, movie, etc.)?" 

During the follow-up questionnaire in March, participants were also asked about 

their impressions regarding the discussion pups. The open-ended questions were 
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identical to the November questionnaire, with one extra question at the end, "Please use 

the space below to record any additional comments about the groups or the Transition '98 

research project in general." At this time, discussion group participants wre also asked 

the same questions as in November about their interactions with group members outside 

of group sessions. 

Procedure 

In late July 1998, students were sent an introductory letter (see Appendix A), a 

consent form (see Appendix B) and the first questionnaire (see Appendix AU). The 

introductory letter explained the study and its purpose and indicated that students who 

wished to participate would be placed in either a questionnaire-only group or a 

discussion group. Students who were interested in volunteering for the study were asked 

a complete the consent form and questionnaire and return it by the end of Augua, 1998. 

The 1 I 1 students who retunred their consent forms and questionnaires were 

systematically assigned to either a discussion group or a questiomaireanly group. Both 

groups were balanced for gender and residence status. A total of six discussion groups 

were formed, consisting of 10 participants each and two facilitators. Those in the 

discussion groups were contacted and told where and when to meet Those in the 

questionnaire-only group were informed about their role and were contacted again during 

the next q ~ e s t i o ~ r e  time. 

During orientation week each group facilitator met with half of the participants 
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in her or his group prior to the first discussion group meeting for a short interview (see 

Appendix H). The inteniew provided the opportunity for the participant to meet at least 

one of the facilitators and have any questions answered before attending the groups. The 

questions used in the interview addressed issues such as why participants volunteered for 

the intervention, expectations about the group and meeting new people. 

The first discussion group meeting was held during the first week of classes, and 

fbture meetings were held at the same time and place each week. Every meeting lasted 

approximately one hour and fifteen minutes and was facilitated by one male and one 

female whose rde it was to initiate a d  maintain discussion. The facilitators were senior 

undergraduate or graduate students in the psychology department who were involved in 

this project as part of their thesis research or for research experience. The facilitators 

had weekly meetings with three supervising professors to discuss issues about the group 

meetings and any ethical and clinical concerns. 

Each meeting was audio-taped with the prior consent of the parhcipants and 

followed a similar format, although it was flexible and related to the needs and interest 

of the group members. All meetings, except the first, began with a "check-in" period, 

which provided the participants the opportunity to discuss the events and concerns they 

had experienced during the prwious week This activity usually lasted between 20 and 

30 minutes, although if necessary, it took priority over any other structured exercises. 

Following this, various activities concerning the weekly topic were completed, which led 

into a general discussion about the subject for the week. After the discussion, the 

facilitators concluded the meeting and both participants and facilitators completed 
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evaluation forms. The following is a schedule of the weekly topics and activities. 

. As the participants arrived they were greeted by the 

facilitators, who served refreshments. Name tags were also distnibuted. An "icebreaker" 

involved dual interviews, for which participants were assigned to pairs, and each partner 

took a few minutes to find out about the other person. Then each penon introduced his 

or her partner to the rest of the group. Thts provided the opportunity for members to 

become more familiar with one other person in the group. After the introductions, the 

guidelines of the program were outlined in tcms of respect, equal time, punctuality, 

confidentiality. and audio-taping within the meetings. Facilitators also explained the 

future topics for discussion, and any suggestions were taken Crom the group with regard 

to other topics they wished to address or the order of the topics presented. A short 

discussion provided participants the opportunity to discuss their first impressions of 

university and their expectations of the W e .  A summary of the meeting was presented 

by the facilitators, mentioning key points that were discussed. Participants and 

facilitators completed an evaluation form at the end of the session (see Appendix I to 

Appendix P for complete outline and all handouts). 

eek 2: New S ~ l a l  Tiq. The session began with check-in. Participants were 

then asked to list the people (initials only) they had met during their first three weeks at 

university, indicating how and where they met. Participants were asked to select one 

individual from the list and briefly describe what happened when they met. The group 

facilitators commented on the variety of methods available to meet people and the 

different places where new people might be encountered. Following this, participants 
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were asked to brainstorm different methods and venues for meeting new people, which 

led into a group discussion about new social ties. The facilitators raised issues relating to 

diversity, and quality, not quantity, of fiends, strategies for making fiends and social 

events. Facilitators and participants completed evaluations, and facilitators summarized 

the main points of the discussion (see Appendix Q to Appendix T for complete outline 

and all handouts). 

Week 3: Babcinn Work & Social Life. AAer check-in there was a brief 

discussion of balancing academic and social life. Participants were asked to discuss 

problems they might have had in keeping a balance between academic and social life. 

This led into a brainstorming session on strategies for keeping academic and social life 

balanced Facilitators discussed a study skills hand-out and pointed out the role of 

teaching assistants and other sources of help. Following this, there was a general 

discussion on academic issues. To finish the session, participants and facilitators 

completed evaluations and a summary of the meeting was presented (see Appendix U to 

Appendix Y for complete outline and all handouts). In preparation for the following 

week, participants were asked to descnie (in writing) a time when they had felt a 

conflict around their personal values. Several of the participants' experiences were used 

to create 3 vignettes which were used during Week 4. 

4: Peer P r w  & Pe-. After check-in, the vignettes were 

read by either the facilitator or a volunteer from the group, and a discussion about the 

situations pertaining to drug usage, sex, and alcohol ensued Participants were 

encouraged to brainstorm strategies for deahg with these situations. This was followed 
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by a general discussion on peer pressure, personal values, the development of values and 

the influences of family, friends and the media. Participants and facilitators completed 

evaluation forms, and a facilitator concluded the meeting (see Appendix Z to Appendix 

AC for complete outline and all handouts). 

a1 Ties. This week's meeting occurred following 

Thanksgiving weekend. The meeting began with check-in, with emphasis on events 

occurring over Thanksgiving. Participants were then asked to list their social support 

networks prior to starting university. After this, group members were invited to share 

whether their previous support network has changed since the start of university. Th~s 

led into a discussion about how to maintain previous social ties, addressing issues such as 

homesickness, long-distance relationships and growing apart from high school friends. 

Participants and facilitators completed evaluations, and a summary of the meeting was 

presented (see Appendix AD to Appendix AG for complete outline and all handouts). 

Week 6: w t '  tons & Rea lip ("Small Frog ~n Bin Pond '3. After check-in, a 
. - 

vignette about a student's first-term experiences was read. Participants were asked to 

discw their thoughts about the story from personal experience. A general discussion 

ensued based upon the differences between high school and university in terms of 

involvement and grades. After the discussion, evaluations were completed and a 

summary of the meeting presented. This was the last discwion group meeting for the 

term (see Appendix AH to Appendix AL for complete outline and all handouts). 

k 7: Qestiodre #2. Following check-in, the second questiomaire was 

administered to all participants during this week's meetings. Pizza and refnshments 



Transitionsf98 52 

were provided for all the participants. The control group also completed questionnaires 

this week as a group, although no formal socializing or introductions to the other control 

group members took place (see Appendix AV for complete outlindquestionnaue and all 

handouts). 

k Wee8. Seconds meeting was held during the second 

week of classes in the second term. After check-in, parttcipants were invited to &scuss 

their current living situation and their living accommodations for next year. A general 

discussion developed about room-mates, parents, fiends and support in general, the start 

of a new semester, grades and htwe plans. To conclude, everyone completed 

evaluations and the main points of the meeting were summarized (see Appendix AM to 

Appendix AP for complete outline and all handouts). 

eek 9: O w i r e  #3. The final questionnaire was administered to all 

participants. In the discussion group, check-in followed the completion of the 

questionnaire. Then a discussion followed about how the jmticipants were feeling as it 

was the last meeting, how useful the group was for the partxipants, and any 

recommendations they had for fuhue groups. 

The control group also met this week to complete the final questionnaire. 

Introductions to the other control group members were made and an opportunity for 

socializing was provided. In the control group, the vignette from Week 6 of the 

discussion groups (on "expectations and reality") was read and discussed. Pizza and 

refreshments were provided and the researchers' appreciation was expressed to both the 



control and discussion groups (see Appendix AQ to AS and AW for complete outline and 

all handouts). 

For each of the six groups, weekly attendance was recorded In Table 3, 

attendance rates by group per meeting are presented. 

Table 3 

Note: number of participants who attended meeting/total number of group members. 

Results 

Group 6 
1 

10/10 

8/9 

7/9 

9/9 

5/9 
I 

7/8 

6/8 

Week 
I 

#I 
I 

#2 

#3 

ff4 

#5 

#6 

#8 

In this section, demographic data on the participants are discussed. Across the 

sample, there were fewer males (n=29; 29.9%) than females (n=68; 70.1%). The entire 

Group I 

9/10 

10110 

81iO 

10/10 

9/10 

7/ 10 

6/10 

WLU incoming class bad fewer males (n=869; 43.9%) than females (n=l112; 56. I%), 

although females were over-represented in the present sample when compared to the 

Group 2 

10/10 

8/9 

7/8 

7/7 

7/7 

7/7 

717 

entire class. The ages of the participants ranged from 17 to 20 years old (M =18.5). 

Most ofthe respondents (89.7%) indicated that English was the language spoken 

Group 3 

loll0 

10i10 

10/10 

10/10 

7/10 

8/10 

8/10 

Group 4 

7/10 

10/10 

719 

8/9 

7/9 

419 

619 

Group 5 

10110 

1 O/I 0 

10110 

6/10 

9/10 

8/ 10 

9/10 
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exclusively in their homes, while the remaining ( 1  0.3%) participants indicated that they 

spoke English and another language (including European and Asian languages) in the 

house. Most respondents (88.7%) lived in residence, with some (9.3%) remaining at 

home and a few (2%) living offcampus but not at home. The majority (76.3%) of the 

respondents received a scholarship from the University. 

In the sample, there was a wide variation in tenns of parents' education level. 

The total percentages do not equal 100 because some participants did not respond to 

these questions. Several mothers (7.5%) did not complete high school, although a few 

did (19.4%). A number of mothers (14%) went on to some college or university, while 

most mothers (46.4%) had completed college or university degrees. A few (10.8%) 

mothers continued with some post-graduate training. In terms of fathers' education, some 

( 1 1.6%) did not finish high school, while a number (20.6%) did. Several (1  5.5%) of 

fathers had some college or university education, while the most fathers (35%) 

completed their degrees. A small percentage (1 5.5%) of fathers continued with some 

post-graduate training. 

Table 4 contains a breakdown of demographic variables in terms of Discussion 

Group (experimental) and Questionnaire-Only Group (control). There were not any 

significant differences between the two groups on any of the following variables, as 

determined using chi-square analysis. 
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1 Variable I Discussion Group I Questionnaire-Only Group I 
I Gender I I 1 

I Female 

1 18 years 1 49 N 1 39.1 % I 

I Languages spoken at home I I I 
I English 

I English & other 

I Living situation 

I Residence 

I Off-campus (not at home) 1 2% 1 2.2% I 
I At home 1 9.8% 1 8.7 % I 
Received WLU scholarship 

Yes 

I Some college or university 1 13.7% 1 13.6 % I 

Did not finish high school 

Completed high school 

72.5 % 80.4 % 

3.9 % 

19.6% 

f 1.4 D/o 

t 8.2 % 
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Variable 

Completed college or 

Discussion Group 

47% 

Questionnaire-Only Group 
t 

45.7 % 

8.7 % 
1 

11.1% 

university degree i 

Some post grad training 

Father's education level 

Did not finish high school 

11.8% 

12% 

Completed high school 
r 

Some college or university 

Completed college or 
university degree 

Some post grad training 

Reiigious Afflia tioa 
L 

Roman Catholic 
L 

Lutheran 
" 

United 

Anglican 

Baptist 
I 

Presbyterian 
L 

Pentecostal 

Christian 

United & Catholic 

NondAgnostidAtheia 

17.6?/0 

17.6% 

37.3% 

13.7% 

34.5% 

3.6% 

7.3% 

9.1% 

5.5% 

1.8% 

1.8% 

I2,7% 

1.8% 

12.7% 

24.4?/0 
I 

13.3% 
I 

32.6% 

17.8% 

28% 

6% 
I 

6% 

4% 
I 

2% 

0 
I 

2% 

4% 
rn 

0 

10% 

4% 
t 

t 6% 
and Church of Christ. 

Unsure 1.8% 
I 

Note. There were no significant differences between the two groups on any of these 
variables. Not dl percentages equal 100 because some participants did aot respond to all 
questions. 

O t h d  3.6% 
Including Serbian Orthodo% Salvation Army, Muslim, Hindu, Sikh 
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Testing of Hypotheses 

The correlations of the measures at outcome times are presented in Table 5. 

Table 5 

ons of M e a u ~ , ~  at Out~ome T~rne~ 

stress 1-.589** 

depression I .-66 1 ** 

adjustment 1 .598** 

aess  depression social support adjustment 

**Significant Ztailed at .OO 1 .  
Note: above the diagonal are correlations among measures administered in March; below 
the diagonal are correlations among measures administered in November. 

To determine if those who remained in the Transitions 9 8  project were different 

than those who withdrew, the two groups were compared on their August pre-tea 

measures. There were no significant differences found between those who continued to 

participate in the Transitions '98 project and those who withdrew with respect to 

depression, $1,  1 O9)=- 1.624, p-. 107, stress, I( 1, 1 O9)=-.075, r.940, self-esteem, 

I( 1-1 Og)=-.O38, r.970, or social support, fi 1, 109)=-.%6, r.806. 

To determine whether intervention group participants, compared to non- 

intervention ~ c i p a n t s ,  scored higher on levels of social support and self-esteem and 

lower on depression and stress, a series of mixed model analyses were performed on their 

post-test scores compared with pretest scores. These hypotheses were examined by 
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means of a 2 (group: intervention, no intervention) x 3 (time: August, November, March) 

x 2 (sex: male, female) analysis of variance. For all analyses, Group was entered as a 

between variable, comparing the intervention group with the control group. Gender was 

also entered as a between variable, comparing male participants to female mcipants. 

Time was entered as a within variable, depending on whether pretest scores were taken 

for the variable of interest, either with two or three levels. The following results are 

reported using the above described analyses. 

SESs 

It was predicted that participants in &he discussion groups would not differ from 

those in the control group with regard to their August perceived stress scores, but that 

they would show lower levels of perceived N e S S  than those in the control group at the 

November and March testing periods. This hypothesis was e'xamined by means of a 2 

(group) x 3 (time) x 2 (sex) analysis of variance. This analysis showed a marginally 

significant effect for time, E(2, 186)=1.647, r.074. Mean scores increased from August 

(M=5.49) to November (M=6.0 L ), then decreased from November to March (M4.32). 

However, only the decrease between November and March was significant (according to 

Bonferroni t-test post hoc comparisons, r.042).  There were no other significant main 

effects or interactions. Group means across time of testing for perceived stress are 

presented in Table 6. 



Table 6 

I Discussion Group 1 5.44 (2.68) 1 5.81 (2.50) 1 5.21 (2.55) I 

- - -  - . 

Group 

I Control Group 1 5.58 (1.87) I 6.34 (2.34) 1 5.76 (2.68) I 
Note, Hieer scores indicate greatsr leveis of petceived stress. Possible scores range from 0 to 16. 

De~ressipn 

It was predicted that participants in the discussion groups would not differ from 

those in the control group with regard to their August depression scores, bur that they 

would show lower levels of depression than those in the control group at the November 

and March testing periods. This hypothesis was examined by means of a 2 (group) x 3 

(time) x 2 (sex) analysis of variance. The analysis indicated that there was a significant 

group effect, fi 1,93)= 6.927, r . 0  1 ,  with discussion group participants (&&= 13.63) 

reporting lower levels of depression than the control group participants (M=18.0 1). 

There was a marginally significant time by group by gender interaction, N2, 

186)=3.026, r.05 1. In order to undef~tand the nature of this interaction, differences 

between the intervention and the control p u p  were e4amined separately for males and 

females (see Figure 1 for male depression means and Figure 2 for female depression 

means). The pattern for males indicates that in August, the control group males showed 

significantly higher levels of depression than did the intervention males, 1(28)=2.88 1,  

r.008. However, intervention group males did not differ from the control males in 

either November, N2P.798, ~ 4 3 2 ,  or March, H28)=.735, r.469. The pattern for 

August 
(he-Intervention) 

November 
(Post-Intervention) 

March 
(Follow-up) 

I 
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females was very different. The femaie intervention group did not differ from the female 

control group in either August, 1(66)--.653,~=.5 15, or November, 166)=1.295, r.200,  

but showed significantly lower levels of depression in March, f(66)=2.730, r.008. 

There were no other significant main or interaction effects. Group means across 

time of testing for depression are presented in Table 7. 

Table 7 

Group Means ( S t m a d  Dewat . . Time fo bv Gender Across 

1 Group I Sex I August I November I March I 
(Pre-Intervention) 

Control Group 1 F 1 16.40 (9.81) 1 16.19 (7.83) 1 19.84 (1 1.68) 
J 1 

(Post-Intervention) 1 (Follow-up) 
1 

Control Group 

Note. Higher scores reflect higher levels of depression. PossibIe scores range from 0 to 60. 
M=MJcs, F=Fernafes. 

M 19.72(11.33) 16.63 (8.71) 16.72 (9.25) 
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Figure 1 

Tima by Group Interaction For Msls Partidpsnb For Depre~oion 

Auguat Novrmbor March 

Time 

Discusrim Group a Control Gmup 

Figure 2 

T h e  by Group InZnctlon For Femrk Prrtiofpanbr For Oepnubn 

August Novmbar March 
lTme 
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It was predicted that participants in the discussion groups would not differ &om 

those in the control group with regard to their August self-esteem scores, but that they 

would show higher levels of self-esteem than those in the control group at the 

November and March testing periods. This hypothesis was examined by means of a 2 

(group) x 3 (time) x 2 (sex) analysis of variance. The analysis indicated that there was a 

marginally significant group effect, E(1,93)=3.37 1 a-.O7O, with discussion p u p  

(M=73.85) participants reporting higher levels of self-esteem than the control group 

putxipants (M=68.77). There were no other significant main or interaction effects. 

Group means across time of testing for self-esteem are presented in Table 8. 

Table 8 

Me e for Seif-Esteem 

Group November 
(Pre-Intervention) (Post-Intervention) 

Group means for social support, across all time periods and by gender, are 

Control Group 

presented in Table 9. 

Note. Higher scores retlect higher 1ev& of seif-esteem. Possible scores tsnge Emm 10 to 90. 

68.69 ( 13.93) 67.43 (13.81) 69.12 (14.25) 



. . 
Means t S-d De-oss T 

Social I ~ntervention I [ntervention 
Group Group support 
August November - 

175.00 179.33 

Females t 87.90 

Total 182.76 184.88 
l(23.67 l(21.68) 

T I M E  

Controi Control 
Group Group 
August November 

Control 
Group 

' March 

Note: M=Male; F=Female 

It was predicted that participants in the discussion groups would not differ from 

those in the control group with regard to their August social support total scores, but that 

they would show higher levels of total social support than those in the control group at 

the November and March testing periods. This hypothesis was examined by means of a 

2 (group) x 3 (time) x 2 (sex) analysis of variance. The analysis showed a significant 

time effect, E(2, 186)=6.49 1, p=.002. Total social support mean scores changed over 

the three data collection times, with mean scores increasing from August m= 175.05) to 

November (M=178.58) to March (M482.67). Subsequent post hoc cornpansons using 

Bonferroni t-test revealed that only the increase from August to March was significant 

(p=.OO I). There was a rnargud group effect, E(l, 93)= 3.9 18, r.05 1, with the 

discussion group participants (M483.80) reporting higher levels of social support than 

the control group participants (El4 73.74). Gender was significant, E( l, 93 p7.538, 
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p-.007, with females m=185.75) reporting higher levels of total social support than 

males m=17 1.79). 

There was a significant interaction effect between time and gender, E(2. 

186)=3.556, r.03 1. The mean scores for total social support by time of testing and 

gender are presented graphically in Figure 3. As the figure illustrates, in August, the 

females showed higher levels of total social support than d ~ d  the males, ~(96)=-3.419, 

r.00 1; however, the females and males did not differ siwcantly in terms of total 

social support in November, 1(95)=-1.694, r.094 or in March, ~(1000)-1.533, g;. 127. 

There was a muginally significant time by group by gender effect, E(2, 

186)=2.50, r.085. tn order to understand the nature of this interaction, differences 

between the intervention and control group were examined separately for males and 

females at each time of testing (see Figure 4 for male total social support means and 

Figure 5 for female total social support means). The pattern for males indicates that the 

intervention group males showed marginally significantly higher levels of total social 

support than did the control group males in August, 1(28)=-1.976, r.058. However, 

intervention group males did not differ significantly on total social support from the 

control group males in November, @8)= 1.1 87, r.246 or in March, f(28)=;.665, 

r . 5  12. The pattern for females indicated that the intervention group females did not 

differ sigruficantly from the control group females on levels of total social support in 

Auguss f(66F.653, r . 5  16, November, #66)=-1.329, p=. 1 88 or March, g66)=- 1 -577, 

r. 120. Group means across time of testing for total social support are presented in 

Table 10. 
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I Discussion Group 1 182.76 (23.67) 1 184.88 (24.68) 1 188.45 (23.96) ( 

7 

Group 

' 

Control Group 1 1 76.66 (26.56) 1 177.06 (25.52) 1 18 1 .04 (29.0 1) 
Note. Higher scores indicate more perceived support. Possible scored range fiom 24 to 216. 

Figure 3 

A u ~  
(Pre-hterven tion) 

Tim by Gender Interaction For Total Social Support 

200 - 

4 Males 

November 
(Post-Intervention) 

Females 

March 
(Follow-up) 
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Figure 4 

Group by Time Intoraction For Mrbr  For Social Support-Total 
200 ; 

I 

I 

180 ! 

Aug u8t Nomrnber 

Time 

3 Discussion Group a Control (3roup 

Figure 5 

Group by l lms Interadon for Females tor Total Social Support 

Novambr 

Time 

Discussion Group Control Group 
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S U Q  

Group means for all SACQ sub-scales, across all time periods and by gender, are 

presented in Table 1 1. 

Table 11 

. . 
row MemStandard Dev~at~ons\ Across Time For SAC0 Sub-scab bv Gender 

T I M E  

I Measure I sex I ~ntervention I htervention Control I Control 

I I I November I March November I March 

SACQ Total 

SACQ Academic M 
Adjustment 

SACQ Attachment 

SACQ Personal- M 
Emotional 
Adjustment 

SACQ Sociai 
Adjustment 

Note: M=Male, F=Fernale 
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It was predicted that participants in the discussion groups would score 

significantly higher on post-test measures of adjustment to university than would those 

in the non-intervention control group. This hypothesis was examined by means of a 2 

(group) x 2 (time) x 2 (sex) analysis of variance. There was a significant group effect, 

E( 1,93)=4.67 1, r . 0 3 3 ,  with discussion group participants (M439.26) reporting higher 

levels of university adjustment than the control group partxipants (M=4 12.6 1 ). 

Because there were no pre-test measures of adjustment to university, it is difficult to 

determine whether differences between the intervention and control group in November 

and March reflected pre-existing differences between the intervention and control 

Wcipmts, or whether they reflected the impact of the program. In earlier research, 

depression levels were utilized to assess overall adjustment (Salmela-Aro & Nurmi, 

1997). To control for pre-existing differences in adjustment, a 2 x 2 x 2 analysis of 

variance was completed using August depression scores as a co-variate. When 

depression pre-test scores were used as a co-variate, the main effect for group (with the 

S ACQ total score as the dependent measure) was no longer significant, E( l ,92 )=.936, 

r . 3 3 6 .  There were no other significant main effects or significant interactions. Group 

means across time for total SACQ scores are presented in Table 12. 



I November (Post-Intervention) 1 Marc b (Follow-up) I 
1 Discussion Group 1 430.7 1 (57.13) 1 439.56 (56.45) 1 

Note. Higher scores indicate M a  overaU adjustment to university. Possiie scores range From 67 to 603. 

It was predicted that the discussion groups should score significantly higher on 

post-test measures of academic adjustment to university than should the non- 

intervention control group. This hypothesis was examined by means of a 2 (group) x 2 

(time) x 2 (sex) analysis of variance. There was a marginally significant time by group 

interaction, K 1,93)=3.87 1 ,  r.052. The mean scores for academic adjustment by time 

of testing ad group are presented graphically in Figure 10. Upon closer examination of 

the results, the intervention and control group individuals did not differ significantly in 

terms of academic adjustment in November, 1(95)=.098, r.922; nor in March, f(96)=- 

1.5 14, p=. 133. There were no other significant main effects or interactions. Group 

means across time of testing for SACQ Academic Adjustment are presented in Table 13. 

Table 13 

4 12.36 (60.46) i Coatrol Group 413.52 (54.77) 

Group 

Discussion Group 

Control Group 

November (Post-Intervention) 

142.54 (26.18) 

March (Follow-up) 

146.0 1 (26.97) 

3 

Note. Higher scores indicate better academic adjustment to university. Possible scorn range h m  24 to 
143 .03 (22.20) 138.12 (25.57) 
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Figure 6 

- 
It was predicted that the discussion group participants should score significantly 

higher on post-test measures of adjustment to university-attachment than should the 

non-intervention control group. This hypothesis was examined by means of a 2 (group) 

x 2 (time) x 2 (sex) analysis of variance. There were no significant main effects or 

interactions for the SACQ attachment subscale. Group means across time for SACQ 

attachment are presented in Table 14. 

Table 14 

G~OUQ I November (Post-Intervention) March (Follow-up) 

11 1.78 (18.79) 
m 

107.34 (17.94) 

Discussion Group 

Control Group 
Note. Higher scores hdicae bmer attachment to university. Possie scores range from 15 to 135. 

1 1 1.26 (1 5.93) 

107.1 1 (18.22) 
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It was predicted that the discussion groups would score significantly higher on 

post-test measures of personal emotional adjustment to university than would the non- 

intervention control group. This hypothesis was examined by means of a 2 (group) x 2 

(time) x 2 (sex) analysis of variance. Tbere was a marginally significant time effect, 

E( I,  93)=3.807, r.054, with scores increasing corn November (M=86.62) to March 

(M=89.39). There was a significant gender effect, 1,93)= 10.433, r.002, with males 

(M=96.30) reporting significantly higher levels of personal emotional adjustment to 

university than females (E144.38). There were no sigmficaat main effects for group 

for the SACQ personal emotional adjustment sub-scale. Additionally, there were no 

significant interaction effects. Group means across time for SACQ personal-emotional 

adj ustrnent are presented in Table 1 5. 

Table 15 

. . 
G r o u ~  M-d D ~ w ~ ~ Q M ~  Across T me for SACO-Pmna1 Emotional 

Adlustment 

( Discussion Group 1 89.92 ( 18.50) ( 93.82 (17.40) I 
Group Novem ber(Post-Intervention) 

r 

March (Follow-up) 
I 

S n c m  

It was predicted that the discussion group participants would score significantly 

Control Group 

higher on post-test measures of social adjustment to university than would the non- 

Note. Higher scores indicate better personal emotional adjaxstment to Possibfe scores range 

82.97 ( 17.06) 84.47 (19.95) 
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intervention control group. This hypothesis was examined by means of a 2 (group) x 2 

(time) x 2 (sex) analysis of variance. 

There was a marginally significant group effecf E(1,93)=3.176, r.078, with 

discussion group participants (El4 37.04) reporting higher levels of social adjustment to 

university than the control group participants @,4=127.00). When depression pre-test 

scores were used as a co-variate, there were no significant group effects for SACQ 

social adjustment, E(l,92)=.652, r . 4 2  1. There were no other significant main or 

interaction effects. Group means across time for SACQ social adjustment are presented 

in Table 16. 

Table 16 

I Group I November (Post-Intervention) 1 March (Follow-up) 1 
I Discussion Group [ 135.65 (23.84) 

To subjectively evaluate the intervention program, the discussion group 

Control Group 

participants responded to several open-ended questions. All 54 discussion group 

parttcipants who wrote comments in November and the 5 1 who wrote comments in 

d 

Note. Higher scores indicate better social adjwtment to university. Possible scores range from 20 to 180. 

1 26.00 (27. l 1) 

March have been included in ths discussion. In March, of the 5 1 individuals who made 

129.05 (26.79) 

comments, 44 participants had positive comments, 3 people made negative comments 

and 4 participants made mixed comments, with some negative and some positive 

comments. In response to their thoughts after attending a number of group sessions, 
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students made several comments which are presented in Table 17. It is important to 

note that some participants may have made more than one comment. 

Table 17 

micipants Thoyghts Mer Attendiu G r o u ~  Sessions in November md 

I comment I November I March 

positive or enjoyable experience 

Talk about or listen to experiences at university/ 
Enjoyed the discussion groups 

I Place to meet new people 

Gained advice for studying or dealing with peer 
pressure 

Interesting 

Place to relax 

I Helpful 3.7% 1 

7 13.0% 

4 7.4% 

I academic issues I I 

4 7.8% 

Therapeutic 

A place to come and deaf with emotional or 

I Helped make the transition easier I 16 1 1.8% 

1 1.9% 

Would recommend to other first year students 

I Realize they are not alone 

4 7.8% 

9 1 7.6% 

7 13.7% 

I Good way to earn extra credit 

." 
t 

Responses to questions asking for participant's impressions about their group indicated, 

in general, a very positive impression. Responses were varied, with a number of 

students at both times indicating that it was a great or super experience. Some 

mentioned meeting new people and that coming to group was a time to relax. A few 
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stated that it helped make the transition to university smoother or easier and that the 

group helped them realize that they were not alone in their experiences at university. 

Students made various other comments, including that they felt accepted by the group, 

that the group provided a place to share feelings, that they learnt about themselves, that 

they thought about issues, and that they had pleasant memories of the group experience. 

Finally, partxipants commented that it was a good, well prepared, worthwhle program 

and it was fun to be part of a psychological study. 

Participants were also asked what they liked about the groups and the group 

sessions. Their responses are summarized in Table 18. 

Table 18 

ed 4bPllt the Group S e w  

I Comment I November I March I 
Enjoyed having a chance to talk or the discussions 

M c h g  new people 

- - -  

Liked the facilitators 3 5.6% 1 t 9% 

C o d i a b l e  atmosphere 3 5.6% 4 7.8Y0 

Everyone wes firiendly or respectfbl 
I 

Shanng common feelings 

24 44.4% 

7 13.0% 

35 68.7% 
t 

1 I.% 

7 f 3.0% 

5 9.3% 

Canral structure of the group xssioo 

Liked the topics 

4 

Leam about the experiences of athas 
I!-- 

The other group members 

1 1.P! 

1 1.9% 

16 3 I  YO 

8 15.7% 

Appreciated support of other group members 
I 

Wonnative 

I 

3 5.9% 

2 3.9% 

- 7 3.m 
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Almost hslf of the in November and more than half in March, indicated that 

they liked the open discussion provided by the group and enjoyed having a chance to 

share their own experiences. Various other comments were made about things that 

parttcipants liked, including check-in, good stories, humour, down to earth questions, a 

sense of belonging, helping others with their problems, a place to release stress, and the 

group dynamics. Some other comments included that the group sessions were like an 

extracunicular activity and that the bonus credits were good. 

In response to the question about what they did not like about the groups, 

partxipants had several comments, which are summarized in Table 19. 

Table 19 

. . a P v t s  D 

Comment 
r 

Completing weekly evaluation 

Chec k-in 

Some of the topics 
- 

Alcohol and sex were not a problem and thus not relevant 
I 

November 

3 5.6% 

2 3.7% 

2 3.7% 

2 3.70h 

Time of the meetings 

March 

2 3.9% 

I 

1 1.9%, 

Time commitment 
& 

1 1.9% 

Group interfered with other things 

1 1.9% 

1 1.9% 

7 13.7% 
I 

Some members dominating the discussion 1 I 

Most participants did not mention disliking anythmg about the discussion groups. 

However, some people did not like filling in the weekly evaluation of the meeting, or 

I f.9% 
I 

2 3.9% 

Not everyone participated in the discussion 2 3.9% 
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did not enjoy check-in. Several participants stated that sometimes group discussion 

time interfered with other things they had to do. Other things that participants indicated 

disliking about the structure of the group included the formality of the setting, being 

audio-taped, and the scenarios. Other comments included not liking things about the 

people in the group, such as the unfriendliness of some members, feelings of isolation 

when the expressed opinion differed from the rest of the group. the lack of commitment 

of some members, the difficulty at times in expressing one's views, and the notion that it 

was sometimes 'grump therapy' (stated by one pgmcipant). 

Participants did make some suggestions for improvements. In November, six 

students suggested planning social meetings or activities outside the discussion groups. 

Two people would have preferred to have kept to a regular schedule, with either weekly 

or bi-weekly meetings, not changing from one to the other in mid-term. Other 

mcipants suggested using a more comfortable room, shortening the length of the 

meetings, having less structure during the meetings, having a less formal check-in, and 

starting the discussion groups in the second semester. 

Some other suggestioas included encouraging shy people to talk more, 

discouraging people From dominating the discussion, not having the focus of the 

discussions about living in residenw, and putting similar types of people in the same 

group. One parixipant wanted a phone lid of the other people in the group and another 

participant wanted the surveys to be less redudant. Finally, one participant suggested 

that every first-year student should have had the opportunity to participate in the 

intervention program. 
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In March, some people made suggestions such as having more meetings during 

the second term. Three participants suggested that everyone should be encouraged to 

participate. Other comments included involving all first-year students, more frequent 

meetings, less emphasis on surveys and using a shorter time fiame. In terms of the 

group structure, participants suggested including more males, grouping people with 

similar interests together, having debates over various issues, and having different 

topics, perhaps not so psychological. Others suggested better icebreakers to make 

things more relaxed at the beginning, to help the shy people become more relaxed, and 

help the group feel more comfortable. In terms of the questionnaires, participants 

suggested completing them outside of discussion time, and including N/A (not 

applicable) as an option. Other comments included making sure no one in the group 

knew each other in the beginning, keeping the meetings consistent (for example, not 

changing from weekly to bi-weekly), providing refreshments at each meeting, giving 

more advice and organizing a group activity. Not all comments were positive. A 

student indicated that hdshe would not participate in this type of program again because 

he or she did not like listening to strangers' problems. Another student mentioned that 

he or she did not get close to the other members of the group, while another partrcipant 

indicated that the whole group was too shy. Overall however, the participants' thoughts 

were generally positive. 

Participants were asked several questions pertaining to their feelings about the 

group. These are summarized in Table 20. 
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Table 20 

I learned a lot by parbcipating in the 

S tatemeat 
r 

I made some good friends from the group. 

I can turn to the group for help. 

Note: N=November, M=March. 

There were generally very positive responses to questions asking for participants' 

feelings about their group. The great majority of mcipants felt that they had learned a 

lot by participating in the group and that they would advise anyone coming into first 

year to participate in such a group. A substantial majority indicated that they had made 

some good friends in the group, and a majority indicated that they felt they could turn to 

the group for help. 

The participants were asked to indicate the extent of their interactions with 

group members outside the group sessions. These responses are summarized in Table 

21. 

I IM 131 57.4% I 5 9.8% 1 15 29.4% I 

I would advise anyone coming into fim 

year to parhcipate in such a program. 
* 

r 

Disagree 
u 

7 13.0% 

10 19.6% 
I 

I6 29.6% 

r 

Neutral 

8 14.8% 

8 15.7% 

8 14.896 

r 

Time 

N 

M 

N 

N 

M 

Agree 

39 72.2% 

33 64.7% 

30 55.6% 

48 88.9% 

46 852% 

5 9.3% 

3 5.9% 

1 1.9% 

2 3.9% 
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Interactions with Grou~  Members Ou~ide Gram Sessions 

I have you seen socially? I M  121 41.2% 1 %  47.1% 16 11.8% 

Question 

How many members of the group 

In response to the question, "How many members of the group have been seen 

socially?", almost half of the partkipants indicated 'none', although almost half 

indicated they became friends with three or more people from the group. 

Table 22 summarizes the frequency with which participants did activities with 

other members of the group outside of group meetings. 

Time 

N 

How many people in the group 15 27.896 

have you become fiends with? 12 23.5% 

none 

17 31.5?4 

20 39.2% 

22 40.7941 

18 35.3% 
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Table 22 

Fr-v of Acbvlt~es With Group M- Outside Me- . . 

Activity time never almost sometimes 
never 

greetpeople N - - 2 3.7% 

M -  - 4 7.8041 

stop and chat N i 1.8% 7 13.0% 17 31.5% 

M 2 3.9% 7 13.7% I6 31.4% 

arrange to N 

do something N 35 64.8% 9 16.7% 6 11.1% 
social 

M 24 47.1% I5 29.4?6 9 17.6% 

fairly often very often 

Note: 

(n response to the question, 'Wow often did you greet people from the group when 

seeing them outside of the session?", all parmipants indicated that they did this at least 

sometimes; with the majority stating that they did this fairly often or very often. When 

asked, "How often did you stop to chat with a member of the group outside of the group 

sessions?", the majority indicated they stopped to chat with group members at lest 

sometimes. [n terms of planned activities, the majority of people indicated that they 

never made arrangements to meet for lunch, dinner or a coffee. A similar pattern 

followed for responses to the question of how often the pmcipant did something 

socially with one or more people from the group, with most participants indicating that 

they never did anythmg socially with other group members. 
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[n March, participants were asked to make any additional comments about the 

groups of the Transitions '98 research project in general. These comments are 

summarized in Table 23. 

Table 23 

A-l Comments About the G o u s  of Tranmons '98 
. . r 

I ~ o o d  facilitators 17 1 3 -7% I 
- - 

I Thank you for the program 9.8% I 

I Group was super 12 3.9% I 
Enjoyed the experience 

Several partxi pants indicated they had good facilitators, and said 'thank-you' for being 

able to participate in the program. A few mentioned they enjoyed the experience or 

indicated that group was super. Other comments included having the oppoitunity to 

meet nice people, a fkiendly atmosphere, an accepting environment, and well-organized 

discussion groups. Participants indicated that they learned a lot, had fun, and that 

participating in group helped them realize things about the self A participant 

commented that the program should be mandatory for all incoming students, and the 

group helped the partxipant "get a feel for university life". One penon indicated that 

he or she liked the easy introductory psychology research credit, which was earned by 

participating in research projects, while another person indicated that he or she did not 

want to come to Wmpy sessions." 

3 5.9% 
h 
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Discussion 

The present study described the effectiveness of an intensive, small-group, long- 

term orientation to university program. Six intervention discussion groups, with ten 

participants in each, were compared with a non-intervention control group of 46 

mcipants on several measures related to the transition to university, including social 

support, self-esteem, stress, depression and adjustment to university. 

It was predicted that prbcipants in the discussion groups would not differ from 

those in the control group with regard to their August self-esteem and social support 

scores, but that they would show higher levels of ~el~esteem, social support and 

adjustment to university than those in the control group at the November and March 

testing periods. Additionally, it was hypothesized that the discussion group partxipants 

would not differ from those in the control group with regard to their August stress and 

depression scores, but that they would show lower levels of  stress and depression than 

those in the control group at the November and March testing periods. 

Intervention participants did indeed score higher than the control group overall 

on measures of selfssteem, total social support, and adjustment to university. They also 

scored lower on depression. Participants had been systematically assigned to either the 

discussion or control group and thus it was expected that the two groups would be fairy 

similar. Upon closer examination of the August scores, in all these cases, there were 

sigruficant differences at pretest, where the discussion group participants reported 

higher levels of self-esteem, and total social support, as well as lower levels of 

depression 
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There was a significant time by gender by group interaction for depression. 

Females in the intervention group did not differ from females in the control group in 

August or November, but showed significantly lower levels of depression in March. 

The pattern for males indicated that in August, the control group males showed 

significantly higher levels of depression than did the intervention males. However, the 

intervention group males did not differ from the control group males in November or 

March. Thus it appears that the intervention program may have had an effect on 

depression levels for discussion group female participants. It is difficult to say why the 

effects were not visible until the time of follow-up in March. Oppenheimer (1984) 

identified a "sleeper effect" which might suggest why the effect of the intervention was 

not visible until March. This again stresses the importance of long-term monitoring to 

determine any effects of the intemntion which may become visible later in time. There 

are typically gender differences with respect to depression ( Salmela- Aro & Nurmi, 

1997). Perhaps the intervention groups helped lower depression levels in female 

participants by providing a regular outlet for expressing any concerns or problems. 

Arthur and Hiebert (1 996) suggested that social support was more likely to be utilized as 

a coping strategy by females than by male participants. Thus, the female intervention 

participants may have relied on the group as a form of support, which eventually 

reduced their depression levels. 

Similar to the results of Lamothe et al. (1995), discussion group participants 

reported higher levels of adjustment to university than did control group participants. 

This fiuding is important, pnrticulady since the main purpose of the intervention 
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program was to improve students' adjustment to university. Unfortunately, when 

depression pre-test scores were used as a co-variate, this e f f i  was no longer 

significant. Therefore, it appears that some differences existed between the two groups 

before the intervention, and that may be the reason for the differences in the adjustment 

measures at post-test. 

A similar trend was also noticed in the SACQ social adjustment sub-scale, with 

discussion group participants reporting higher levels of social adjustment. This would 

seem to support the hypothesis that discussion group participants would report higher 

levels of adaptation to university than would control group partxipants. Once again, 

however, when depression pre-test scores were used as a co-variate, the difference was 

no longer significant. The same pattern was present for SACQ academic adjustment. 

Although the mean scores for the discussion group and the control group did not differ 

significantly, the expected pattern is present. The control group had higher mean scores 

on the SACQ academic adjustment sub-scale in November when compared with the 

discussion group, however, by March, the discussion group had higher mean scores on 

the SACQ academic adjustment subscale when compared to the control group. The 

present results regarding adjustment are supported by those of Lamotbe et ai. (1995), 

who also found that those in the discussion group had better adjustment to university 

when compared to the control group parhcipts, as measured by the SACQ. 

There was a noa-hypothesized significant gender difference on the social 

support total scale, with females scoring higher than males. There were also significant 

changes in social support over time by gender. There were Werences between males 
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and females in August, with females reporting higher levels of total social support than 

males. but not in November or March. These results are consistent with previous 

literature. Females may place more importance on social support than males, and thus 

may have higher perceived levels of social support. For example, Aspinwall and Taylor 

(1992) found that women were more active in seeking social support as a coping 

strategy than were men. Hayes and Oxley (1986) concluded that women interacted with 

their social networks more Frequently than did men. Since women actively seek social 

support and interact more Frequently with their social supports than do men, it is not 

surprising that females will report higher levels of perceived social support than will 

males. 

Males scored higher on the personal emotional adjustment to university sub- 

scale measure than did females. Since personal emotional adjustment was not measured 

at pre-test. males may have been better adjusted on the personal emotional level before 

starting university. However, depression levels were measured at pre-test, and when 

depression pre-test scores were used as a co-variate, males still had higher levels of 

personal motional adjustment to university than did females. This may be as a result of 

the coping strategies males and females utilize to adapt to university. Arthur and 

Hiebert ( 1996) concluded that males and females were equally as likely to rely on 

problem-focused coping mechanisms, although the present results suggest that a 

problem-focused coping method may be more successll for males than females. This 

interpretation is only speculative. Additional research is needed to assess this gender 

difference. 
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Males also reported higher levels than females on the university adjustment- 

attachment sub-scale. This may be a result of having different goals when beginning 

university. For example, an individual whose primary goal for university is to find a 

mate, could have lower levels of university adjustment-attachment than would an 

individual whose primary goal for university is to graduate. The individual who plans to 

graduate may become more attached to the university, since staying then and 

completing his or her degree is important. The individual who is looking for a mate 

need not necessarily develop strong attachments to the university, as staying at the 

institution is not an essential aspect of completing the goal. More research is needed on 

this topic as not all the research is consistent, since gender differences have not 

appeared in other applications of the SACQ personal emotional sub-scale (Baker & 

Siryk, 1984; Baker & Siryk. 1986). 

Significant time effects were also found Total mid support increased over 

time for both the intervention and control group. This means that both the intervention 

and control group participants, perceived an increase in their social support from August 

to March This suggests that generally dl students are increasing in their perceived 

social support over first year. Based on the results of Hayes and Oxley (1986), this 

increase in perceived social support can be seen as adaptive. These researchers found 

that college adaptation was strongly associated with the number of fellow students in the 

individual's social network, where more students in the network reflected better college 

adaptation. Thus, by having more social support, the participants in the present study 

are better adapted to university. Additionally, these results are supported by the 
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Aspinwall and Taylor ( 1992) study, which also concluded that higher levels of acquired 

support and satisfaction with one's suppon network were related to better adjustment to 

university. 

A significant time effect was also found with regard to stress. By March scores 

had significantly decreased to below August levels for the discussion group partxipants, 

and lower than the November scores for the control group. These results suggest that, 

generally, all students are adjusting over the fint year period as they reported 

significantly lower levels of stress in March as compared with November. These results 

contradict the findings of Arthur and Hiebert ( 1  996) who found that students were less 

stressed at the beginning of the academic year and more stressed at the end of the year. 

It is possible that some of the expected results that were not significant on 

certain variables, such as stress and depression, were a result of low scores on these 

measures, suggesting a floor effect. In the case of depression, possible scores could 

range from 0 (low levels of depression) to 60 (high levels of depression). For the 

participants, mean depression scores remained under 20, which indicates relatively low 

levels of depression. Thus, the discussion group participants could not lower their 

depression levels much, as they were already reporting low levels of depression. The 

same is true of levels of stress. Possible stress scores could range from 0 (low levels of 

stress) to 16 (high levels of stress), with om partxipants averaging under 6. This 

average score is again quite low, indicating that participants were already reporting low 

levels of stress, and that it would be difficult to reduce stress Ieve l s any further. 

Comparing the means of our participants to those in the Cohen et al. (1983) study, 
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whose average age was 38.4 years, the means score on for their participants on the four- 

item PSS was 5.6. This is similar to our parhcipants; however, there is a large age 

difference between those who participated in the Cohen et al. (1983) study and those 

who participated in the present study. 

The opposite may be true in the cases of social support and self-esteem, as the 

scores were fairty high, suggesting a ceiling effect. The possible scores for self-esteem 

could range from 10 to 90, and participants in this study scored around 70. This is a 

high score; thus it would be difficult for participants in the discussion group to increase 

their scores on self-esteem substantially. For social support, possible scores could range 

from 24 to 216. Once again pamcipants in the present study reported high levels of 

social support, averaging scores from 180 to 185. Ln both these situations there may not 

have been much room to increase scores in terms of social support and self-esteem, thus 

limiting the possibility of detecting effects. 

It appears that our participants are generally quite well adjusted, especially those 

in the discussion group, dthough not necessarily as a resuit of the intervention program. 

Other studies have suggest that those students "at risk" might benefit most from an 

intervention program (Clark & Halpem, 1993; Francis, Kelly & Bell, 1993). This 

intervention program may have been more beneficial for "at risk" students or had more 

of an effect on those who wen not as well adjusted. 

When examining the participants' comments regarding the study, the majority of 

comments were positive, indicating that the experience was worthwhile and enjoyable 

for many of the parbcipts. This becomes clear when some of the subjective 
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comments are examined. Almost two-thirds of the discussion group participants 

indicated, at both the November and March q u e s t i o ~ e  administration times, that 

they had made some good fhends from the group. In terms of numbers, more than half 

of the participants stated that they had become fiends with at least one person from the 

group. Additionally, more than half' of the group participants felt that they could turn to 

the discussion group for help. This suggests that the group members did form social 

networks, and were able to rely on each other as a form of social support. Almost all the 

participants indicated that they had learned a lot by mcipating in the program and that 

they would recommend anyone coming into first year to partxipate in such a progmm. 

Thus. the participantsr cornmen& provide a favourable picture for the experiences of the 

Transitions '98 project participants. 

It may be necessary to follow the performance of the participants over time to 

determine any effects of the program that may emerge g r a d d y .  Wpenheimer ( 1984) 

noticed a "sleeper effect" when monitoring the effects of the intervention program and 

recommended following m c i p a n ~  over a longer term. Thus, effects of the 

intervention program may become more visible at later testing times. 

Limitations 

There are several problems with this investigation which need to be rnentioaed 

in light of its findings. Some of these problems were unavoidable. In the present study, 

there were fewer male participants than female participants and this may have 

contributed to some non-significant findings. Males were over-assigned to the 

discussion groups to tzy to balance the groups for gender. However, in this sample, 
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females were over-represented when compared with the total first-year population at 

Wilfrid Laurier University. Since the participants for the study were recent high school 

graduates when they were originally sampled, it may difficult to generalize these results 

to other populations starting university (e.g., matun students). 

Several discussion group members withdrew from the groups. Originally the 

groups consisted of 10 participants each Only half of the groups (3 out of 6 )  finished 

their meetings with all original members attending, while three participants withdrew 

from Group 2, two participants withdrew from Group 6 and one participant from Group 

4. This problem with of participant withdrawal needs to be addressed in future research. 

Additionally, there were some problems with attendance. Overall, most of the 

participants attended the group meetings regularly, although during some high stress 

times of the year (for example, mid-term exams), attendance was quite low in some of 

the groups (for example, during week #4, in Group 5, only 6 of 10 phcipants attended, 

or during week #5, in Group 6, only 5 of 9 participants attended, or during week #6, in 

Group 4, only 4 of 9 participants attended). This may have had an impact on the group 

process and the dynamics of the discussion groups as a whole. 

Finally, the WLU environment may have been a limitation in the present study. 

The campus is small and intimate and thus may make the m i t i o n  to university easier 

than might be the case at a larger, less personai, institution The dropout rate at WLU 

is low, indicating that attrition may not be a substantial problem at this university. The 

intention program discussed here may have had more of an impact at a larger 

university, which might not provide an enviromeut as conducive to a successful 
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transition. 

Future Research and Implications for Practice 

The results of this study indicate that a social support group intervention 

program might play a role in the transition to university. The present study has shown 

that a social support based intervention program can successllly lower depression 

levels in female participants. 

The next step would be to design an intervention program that will also reduce 

depression levels in males. Perhaps a different type of program may need to be 

implemented to address this issue, although more research is needed to determine what 

is effective in reducing depression levels in males. 

Future research could address the issue of student attrition, following 

participants throughout their education to determine the long-term effects of such an 

intervention program on the success of completing a degree. Additionally, future 

research could determine if the intervention had an effect on overail academic 

performance, as measured by academic records. 

The intervention program might also be more effective for certain groups of 

students, specifically, those "at risk" (Clark & Halpem 1993; Francis, Kelly & Bell, 

1993). Thus, future research could focus on these groups of individuals in an 

intervention to assist "at risk" students in making a successful transition to university. 

In practice, the structure of the intervention program might modified [n some 

literature (Martin & Dixon, 1994; Scherer & Wygant, l982), the intervention programs 

began the summer before starting university. Thus, the present intervention program 
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could have had a full day or weekend session before students made the transition to 

university. In this manner, the program participants would have been familiar with each 

other and may have been able to alleviate some of the fear about the transition to 

university before the start of classes. This might strengthen group cohesion Combining 

the present social support-based discussion group intervention program with a university 

orientation program may have been more successful in assisting students with the 

transition to university. Additionally, continuing regular meetings into second semester. 

might provide support during stressful situations which arise later in the term. Finally, 

providing the opportunity for structured social activities outside of the discussion 

groups, such as a group dinner or a baseball game with the hevarious discussion groups 

competing against each other, might be advantageous for strengthening the group 

cohesiveness. 

Cod usion 

These results show limited promise, in that an intensive, small-group, long-term 

orientation to university intervention group may be an effective means of easing the 

transition to university. The results suggest that all students are improving over time, 

but that the discussion group participants often did not improve more than controls. 

There are some gender differences, with females reporting higher levels of perceived 

social support than males, and males reporting higher levels of university adjustment 

than females. With respect to the impact ofthe intervention, the intervention appeared 

to have more of an impact on female participants, especially in terms of depression. 

Females in the intervention program did not differ from those in the control group in 
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August or November, but showed significantly lower levels of depression in March. 

Thus, during a potentially stressful time, such as the transition to university, the effects 

of such an intervention program might make the difference in how well an individual 

adjusts to university. 

Although not all the proposed hypotheses were supported, the intervention 

program does show some promise in terms of helping students adjust to university. It is 

important to continue to monitor the discussion group and the control group over 

subsequent years, to determine if the intervention has any "sleeper effects" that might 

only appear after an extended period of time. Finally, research into the transition to 

university should continue, with the aim of implementing a similar type of intervention 

program for all incoming university students to ease the transition to university, as the 

benefits of this program show promise in helping students adjust to university. 
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Appendix A Introductory Letter Summer, 1998 

Dear Incoming Laurier Student, 

Congratulations on your admission to Wilfrid Laurier University. As part of university life 
you may be asked to participate in various research projects. We are writing at this time to 
ask for your assistance in a study of student transition to university. Your name was 
randomly selected from a list of incoming students as a potential participant in our research. 

For several years, a research team of faculty and students from WLU's Psychology 
Department has been studying students' transition to university, supported by the Social 
Sciences and Humanities Rearch Council of Canada. Hundreds of Laurier students have 
participated in this research. We now need volunteers for the next phase of our study, a 
project to assist first-year students in sealing in to university life. This study will help us 
learn more about ways to assist future students in making this important transition. 

Please recognize that this is a research study, and not an official program of WLU. If you 
agree to participate, you will be asked to complete several questionnaires (at different 
times), each taking approximately 40 minutes. You might be asked about your expectations 
regarding university, information about yourself and your social relationships, your attitudes 
about different issues, how you are feeling about university life, and so on. Volunteers will 
be assigned to either a "discussion group" or a "questionnaire only group". 

Discussion Croup. Meetings will involve a short workshop on one aspect of your new 
experiences, as well as an opportunity for discussion among group mem ben. Discussion 
topics will be flexible, so that participants' concerns can be dealt with as they arise. You will 
find this to be an opportunity to meet and get to know other new students, and to discuss 
academics, living situations, social relations, and other daily life concerns. Each group will 
consist of eight to ten volunteer first-year students, both men and women, and two 
advanced-level student facilitators, one man and one woman, who wiil present the 
workhops and help with the discussions. During the week before meetings start, group 
members will have the opportunity to meet individually with one of the facilitators of their 
group to get to know them first. Please note that these discussion groups do nor involve any 
personal counseling - that is available through the university counseling services. 

Meetings (about 90 minutes long) will be scheduled in the late afternoon x, they do not 
conflict with your courses. They wiil occur most (but not all) weeks, starting the first week of 
classes (September I 4* to 183 and ending the week of November 16' to 20". In second 
term, there wiil be two sessions, one in January and one in February. Meetings will be 
audietaped but the tapes will only be heard by members of the research team, and will be 
erased after we are finished with them. As part of our research, we will be assessing the 
extent to which participation in such groups helps students get along better in their first year 
a t  university. 



Transitions '98 103 

Questionnaire-only Group. This group will get together once in the fall and once in the 
winter to complete their questionnaires. At the winter meeting, participants will be 
introduced to one another and will have the opportunity to discuss any issues about their 
transition to university. The research project staff will also be available to this group 
throughout the first year at Laurier to prwide information on an individual basis if that is 
requested. 

During the questionnaire sesdons, both groups will be treated to pizza as a token of our 
appreciation. Incoming students will be assigned to one of these hvo groups on a random 
(chance) basis, after they volunteer. This is an important part of research, u, that we can tell 
if these types of experiences make any difference to how the transition works. So bath the 
discussion groups and questionnaireonly groups are very important to help us understand 
this process. 

If you are willing to participate in this study, please complete the endosed questionnaire 
and consent form as xm as poaible, but certainly before August 28? Your name will not 
appear on any questionnaire, and all information that yw provide to us will be considered 
confidential. Your consent f m  will be kept separate from your questionnaires (identified 
by number only), thus ensuring the anonymity of your responses. All materials will be kept 
in locked files and rooms. We will contad you in early September to explain your 
participation in the study more fully, and to let you know your group 

If you have any questions about our study, please call the project co-ordinator, Susan Alisat, 
51 9-884-1 970, ext 3520. Thank you for your time. We hope that your summer is a 
pleasant one, and we look forward to hearing from you soon, and to having you as a student 
at WLU. 

Best wishes, 

Susan Afisat 
Project co-ordinator 

Dr. Bruce Hunsberger 
Professor of Psychology 

Dr. Michael Pratt 
Professor o i  Psychology 

Dr. Mark Pancer 
Professor of Psychology 



~ppendix 0 Consent Letter 

August 1998 Transition to University - 1998 

1 understand that I am being asked to participate in a research study which is being 
conducted by Dr. Bruce Hunsberger, Dr. Mark Pancer, Dr. Michael Pratt, and students in 
the Psychology Department of Wilfrid Laurier University. This study investigates how 
incoming univenity students adjust to university life. As a participant in this study, I 
understand that I will be assigned either to a discussion group or to a questionnaire group. 
In either case, I will be asked to respond to three questionnaires, one in July/August, one in 
November, and one in Februarv. Each questionnaire should take about 10 minutes to 
complete. 

If I am assigned to the discussion condition, I understand that I will meet with other students 
and two facilitators, seven times, between September 14' and November, once in january 
and once in February for about ninety minutes each time. I understand that these meetings 
will not provide direct personal counseling, as the facilitators are not trained counselors. I 
give my permission for the audio-taping of these meetings. 

I understand that my participation is voluntary. I may refuse to participate in this study or 
withdraw from the study at any time without penalty. I may omit the answer to any 
question in responding to questionnaires. I understand that my research records will be 
anonymous and confidential. 

Feedback on the overall results of this research will be available by letter or posting on the 
Psychology Department bulletin board in May, 1999. If I have any questions about the 
research, the procedures employed, my rights, or any other research-related concerns, I may 
contact the project co-ordinator, Susan Akat (884-1 970, ext. 3520), or any oi the faculty 
members of this research group, Dr. Bruce Hunsberger (ext. 321 91, Dr. Michael Pratt (ext 
2824) and Dr. Mark Pancer (ext. 3 149). 

I acknowledge receiving a copy of this informed consent 

Participant (signed) Home Phone R 
(include area code please) 

pa&cipant (please print) 
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Appendix C 

Transition to U n i d t y  
Autumn, L998 

Background Information 

1. Sex: 0 mde 0 female 

2. Age: 

3. Languages spoken at home: 

4. What is the highest level of education that your parents completed? 
mother f8ther 
0 0 less than high school 
0 0 somehighschool 
0 0 completed high schoot 
0 O some cdlege or university 
0 0 completed coUege program 
0 0 completed undergraduate university degree 
0 O some post graduate vaining 

5. Where will you be living while you attend WLU in September? 
0 residence 

off campus (but not at home) 
0 at home 
0 other 

Yo 6. OAC average (best 6 credits): 

7. Have you been off& a scholarship by WLU? [3 Yes 



Appendix D 

Centre for Epidemiologic Study of Depression Scale 

Thoughts about Self & O t h e ~  

Below you will find a number of statements about your relationships with other people, 
your ways of coping with day to day events, and your personal attitudes. Please indicate 
your agreement or Weernent with each statement using the following scale: 

-4 = very strongly disagree 
-3 = strongly disagree 
-2 = moderately disagree 
-1 = slightly disagree 

0 = neither agree n 

+4 = very strongly agree 
+3 = strongly agree 
+3 = moderately agree 
+ 1 = slightly agree 

or disagree 

There an people I can depend on to help me if I really need it. 

- I feel that I do not have any close personal relationships with other people. 
There is no one I can turn to for guidance in times of stress. 

- There are peopte who depend on me for help. 
There are people who enjoy the same social activities I do. 
Other people do not view me as competent. 
I fcel penonally nsponsible for the webbeing of another puson. 
I feel part of a group of people who share my attitudes and beliefs. 

- I do not think other people respect my skills and abilities. 
10. If something went wrong, no one would come to my assistance. 
11, 1 b e  close  lat ti on ships that provide me with a sense of emotional security and web 

being. 
12. There is someone I could talk to about important decisions in my life. 
13. I have relationships where my competence and skill are recognized. 
14. There is no o m  who shares my interests and concerns. 
IS. There is no one who really relies on me for their well-being. 
16. There is a trustworthy person I could turn a for advice if1 were h a v h  pmbkm. 
17. I feel a strong emotional bond with at least one othcr person 
18. The= is no one I can depend on for aid if I d y  need b 
19. There is no one I feel comfortable talking about problems with. 
20. There arc people who admire my talents and abilities. 
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Appendix E 

Social Provisions Scale 

Thoughts about Self & Others 

Below you will fmd a number of statements about your relationships with other people, 
y c u  ways of coping with day to day events, and your personal attitudes. Please indicate 
your agreement or disagreement with each statement using the following scale: 

4 = very stmngly disagree +4 = very strongly agree 
-3 = strongly disagree +3 = strongly agree 
-2 = moderately disagree +2 = moderately agree 
- 1 = stightly disagree A 1 = slightly agree 

0 = neither agree nor disagree 

1- - I lack a feeling of intimacy with mther penon. 

3 -. There is no one who likes to do the things I do. 

3- - There are people 1 can count on in an emergency. 

4 - No one needs me to care for them any more. 



Appendix F 

Self-Esteem Scale 
Thoughts about Sell& Others 

Below you will find a number of statements about your relationships with other people, 
your ways of coping with day to day events, and your personal attitudes. Please indicate 
your agreement or disagreement with each statement using the following scale: 

4 = very strongly disagree +4 = very strongly agree 
-3 = strongly disagree '3 = strongly agree 
-2 = moderately disagree +2 = moderately agree 
- 1 = slightly disagree +I  = slightly agree 

0 = neither agree nor disagree 

1. - I feel that I am a person of worth, at least on an equal basis with others. 

2. - I feel tbat I have a number of good qualities. 

3. - All in all, I am inclined to feel that L am a failure. 

4. - I em able to Q things as well as most other people. 

5. - 1 feel I do not have much to be proud of. 

6. - I take a positive attitude toward myself. 

7. - On the whole, I am satisfied with myself. 

8- - I wish I could have more respect for myself. 

9. - I ceaainly feel useless at times. 

10.- At times I think 1 am no good at all. 



Transitions '98 109 

Appendix G 

Perceived Stress Scale 

The questions in this scale ask how often you felt or thought certain things &ring Ilre last month. Answer 
each question M y  quickly with the alternative that seems like a reasondie estimate, using the following 
scale: 

0 1 2 3 4 

never almost aever metimes fairly often v q  often 

In rhe lm month, how often have you: 

1- - Felt that you were effectively coping with imponant changes that were occumhg 
your life? 

2. Felt confident about your ability to handle your personal problems? 

3- - Felt that things were going your way? 

4. - Felt difficulties were piling up so high that you could not overcome them? 
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Appendix H Intervention - Preliminary Interviews 
Inte~ewID # 

Inttoductions: 
Hi. I'm . Thanks for coming in today. Did you have any trouble finding your way 
here? How's your summer been? Further chat, etc. This meeting is really just to give us a 
chance to get to know each other a bit before the groups actually start next week. As you 
know, I'll be one of the group facilitators. I'm a (3", 4" year student, grad. student) in 
psychology here at WLU, and I'm involved in this project as (part of my honours thesis, part 
of my MA thesis, Dr. ' s Research Assistant). I've really enjoyed my time at Laurier. 
but it can be quite a change from high school. and that is one of the reasons we're having the 
group meetings - to help ease the transition to university. 
Questions: 
How have things beea going for you so far? Have you spent much t h e  on campus? Where 
are you coming here fiom? Where will you be living w M e  you're at schml? What made 
you interested in volunteering for the group meetings? Did you discuss this group program 
with any of your family or fiends? Ijyes: what did they think of you joining the group? 
What kinds of things are you hoping to get out of the group meetings? Are there any issues 
or topics that you'd like the group to discuss? Sometimes people are a little nervous about 
meeting a group of people for the first time. How are you feeling about starting the group? Is 
here a n m g  that you're feeling anxious or concerned about? Is there anythng we can do 
to help people relax during the first meeting? One of the thing that the groups d l  be 
talking about in the first session is the fact that people come into contact with a lot of new 
people in their first few weeks at university. How are you feeling about the prospea of 
meeting new people at university? Another thing that we'll be discussing in the groups is 
how people plan to balance their school work with their social activities. Have you given 
any thought to how you'll do this? Ifyes: What kinds of thing do you plan to do to make 
sure you get your school work done and have a social life at the same time? Are there any 
questions you want to ask me about the group or a n m g  else before we finish here? 
Ciosing ~owtmentsr 
Great. Well, we're really looking forward to getting the groups together next week, and I'll 
be looking forward to seeing you in (room no.) at (time). [n fact, on our way out. let me take 
you by the room where we will be meeting, so you can see it and then you'll know where to 
go next (day). 



Appendix I 
- Week One - Introduction 

Materials 
Snacks (timbits), drinks & glasses 
Bnstol Board cut for name cards 
Markers 
Evaluation Forms & Pencils 

Greetings (5  - 10 min) 
Welcome from Facilitators 

- as people are corning in, greet them, introduce facilitators, offer drinks 
- chat while other people are arriving - weather, remember where room was. .. 
- try to keep it light at this point 

Timbits & drinks 
Name Tags 
Facilitators briefly explain their interest in the project 

Icebreakers (20-25 min) 
Dud interviews: 

- Group is divided into pain. Stipulate that if anyone is already acquainted with 
someone from the group (i.e., before today), they should not pair with that person. That 
is, they should be paired with someone who they have not met before today. 
- Pairs spend about ten minutes interviewing each other (five minutes each) to find out 
about the other person. 
Possible areas to discuss: 
Hobbies, Interests, Pets, Family, Hometown, Major area of study, Career aspirations, 
Part-time or Summer job, Best (or worst) part of summer 

Everyone in the group then takes a turn to briefly introduce the person that they had 
interviewed, telling a little about them. 

Guidelines (10 min) 
See Handout - Rationale of the Study 
- pass copies to p u p  members, read & discuss each 
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Outline (10 min) 
See Handout - Future Topics 

-pass copies to group members 
- discuss topics: relevance, ordering, suggestions 

Discussion (30 min) 
The discussion is intended to flow according to the interests and input of the group 
members with this week's focus being on expectations about wnversity. 
Facilitators start the discussion by sharing anecdotes of their own frrst-year experiences. 
It may be useful to start with a question like "How huve lhings been going ut university 
so fur? " 

Try to keep the session as casual as possible, without it being simply a question and 
answer session. While it is not necessary, encourage all participants to share, without 
singling anyone out Try not to change topics too quickly so that it doesn't become a 
question and answer session. That is, if there is a brief pause in the conversation, leave 
it be for a short time (although not so much as to be uncomfortable), then come back to 
the topic maybe with "does anyone have any other observations about their experiences 
at Laurier so far?" Look around the table to include everyone. 

** Keep an eye on the time as you are introducing new questions do discuss 
and if possible try to END with the question: 'What do you expect from this 
discussion group?" 

Open-ended questions to get (and keep) things going: 
(Note: You clon 't need io go down the list, und rlon 't need to cover every question on the 

list .. ~hese are only meant as u guideline to help keep things moving.) 

What has your first week at university been like? 
How was Frosh week? - Most fbt event? Least fun event? 

What kinds of things did you do to prepare yourself for 
university life? 

What are your impressions of the university so far? 
Why did you choose WLU? 

Have there been any problems finding your way around the university? 
What do you expect university life will be like? 
Have your families expressed any expectations about university life? 
What do you think classes and school work will be like? 
What do you expect social life will be Be? 
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Does anyone know anyone who bas gone to WLU (or is going)? 
What are you looking forward to about university life? 
What are you apprehensive about concerning university life? (Do only if adequate time 
for some discussion - don't end with this) 

Evaluation (5-10 min) 
Distribute evaluation forms to group members and allow them to complete 
them 
Participants will deposit evaluation forms in box on the way out the door. 

Wrap up ( 5  min) 
Summary of Meeting 

Comment on the meeting: mention key points that were discussed or make some 
observation about some commonalities among students. (e.g., "It's good to hear so 
many of you are looking f o m d  to ...", Yt seems like you're dl settling into university 
life and getting used to ..") 
Next week - discussion will be on New Social Ties - meeting new peopie 

Thanks for coming this week, it was great to hear from everyone! 

Facilitator's Evaluation (5- 10 min) 
Either while partxipants are completing their evaluations or after session is over, 
faditaton fill out evaluation form. 
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Transition to University Discussion Group Study 

Facilitator's Copy 
Rationale ofthe Snrdg 
Thank you all again for participating in our study. As you might already be aware. 

the transition from high school to university isn't always an easv one; vou're leaving 
behind family and friends. and entering a completely different setting. As we've seen, 
some of you have moved to come here. You'li be meeting new people, studying new 
subjects, and experiencing higher levels of independence and responsibility, all in a 
marrer of weeks. That's a lot to rake in, in so short a time. 

Most universities offer seminars to help incoming students adjust better to university 
life. However, those sessions involve a large number of students, and focus mostly on 
initial orientation. We wanted to put together sessions that involved a smaller group 
of students, and whose focus would be on soda1 support; that is, the people you rum 
to when dealing with issues. Why this locus? Because getting feedback from others 
is one way of dealing with certain qpes of issues, like the hassles from starting 
university. During this time, however, your sodal ties are also under transition; 
you're in the middle between old friends and new fiends, and this affens the social 
support you might be getting. We're hoping that discussion groups that focus on 
soda1 support will help strengthen your social ties, and in the process give vou 
feedback as you adjust to university life. 

We're also hoping that a small group setting will make this easier than would a large 
group of students. However, to make this work, certain guidelines should be 

followed. We want each of vou to feel as relaxed and comfortable as possible. and we 
want the discussions to go as smoothly as possible. On the next page are some 

guidelines that will help make this happen. 

lust b$om we look f i t  those guidelines, wc do want to mindgou that this p u p  is part of a 
res~cttch p j e c t .  You will be askd toJZ1 out weekyl evaluation forms to nUuw us ro see how 
things me going in Be indipidual groups. We will be tehggou about our omalljndings 
after the groups md.You might aim bc interested to know that four senior students and one 
gnuluate shulmt will be doing their theses on the transition to univmify, usingyour ewaIwtion 
and othn injhmntion as part oftheir projects. So we hope these p u p s  helpyou, and also. t h y  
will help some studma in their thesis research. Any questions about this?. .. 
Okay, now back to the guidelines. 
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Guidelines for the Group 

Facilitator's Copy 
Respect 
You wili have many opportunities to give your opinion on different topics. Others 
mav have viewpoints different than your own. Sharing these will help all of us see 
each topic more broadly. and will allow different perspectives to come up. To this 
end, we ask that you respect wervone's opinion, and support anyone who wishes to 
speak 

Equal time 
As this is a small group. everyone should be given a chance to speak out on any given 
topic. It is therefore important that each person be given equal time to offer their 
thoughts. Try to keep this in mind whenever you speak. 

Punchrality 
We understand that rhc next few weeks will be filled with many tasks and activities. 
We hope not to cake too much dme from your schedules: only 90 minutes a session. 
However. each session will cover many topics. and we hope to get a lot done each 
week. I t  is important, then, that evewone arrive on time for each session. so that we 
can get under way. be done 90 minutes later, and let vou get back to vour schedules. 
If, for any reason. you think you will be late at a sessibn, please con&& your 
facilitator and let him or her know. {Discuss how they can umtnngou. ) If you are 
unable to reach your facilitator, please call the project's office at 884-1970. x 3520. 
This also applies if you cannor make it to a session; we would much rather you call. 
than spend the fim Few minutes waiting For a no-show. 

Cmtden tial ity 
We hope drat vou can feel comfortable enough to speak out openly and honestly. 
and say whatever is on your mind. To ensure this. we must all agree that whatever is 
said during the discussions stam within the group, and that nothing personal leaves 
this mom. 

Audio- Taping 
Having said this, we now turn to the taping equipment. In the letters and consent 
forms you received, we told you that these sessions would be audio-taped. This is to 
give us a detailed idea of what topics w e  discussed. In keeping with our 
commitment to confidentiality, onlv members of the research group will listen to 
these tapes. The tapes will be krpt'in a secure place, and will be destroyed after we 
have finished with them. 
Any questzions? Have participants sign 6r collect. 
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Appendix L 
Transition to University Discussion Group Study 

Participants Copv 

Rationale of the Study 

Thank vou all again for participating in our study. As you might alreadv be 
aware, ;he transition from high school to university isn't always an eakone; 
you're leaving behind family and friends, and entering a completely diferent 
setting. As we've seen, some of vou have moved to come here. You'll be 
meeting new people, studqng new subjects, and experiencing higher levels of 
independence and respon&bility, all in a matter of weeks. That's a lot to take 
in, in so short a time. 

Most universities offer seminars to help incoming students ad just better to 
universitv life. However, those sessions involve a large number of students, 
and focu; mostly on initial orientation. We wanted to put together sessions 
that involved a smaller group of students, and whose focus would be on social 
support; that is, the people you turn to when dealing with issues. Why this 
focus? Because getting feedback from others is one way of dealing with 
cenain tvpes of issues,-like the hassles from starting university. During this 
time, however, vour social ties are also under transition; you're in the middle 
between old friends and new friends, and this affects the social support you 
might be getting. We're hoping that discussion groups that focus on social 
support will help strengthen vour social ties, and in the process give you 
feedback as vou adjust to universitv life. 

We're also hoping that a small group setting will make this easier than would 
a large group of students. However, to make this work, certain guidelines 
should be followed. We want each of vou to feel as relaxed and comfortable 
as possible, and we want the discussions to go as smoothly as possible. On 
the next page are some guidelines that will help make this happen. 
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Appendix M 
Guidelines for the Group 

Panidpants Copy 
Respect 
You will have many opportunities to give your opinion on different topia. Others may have 
viewpoints different than your own. Sharing these will help all of us see each topic mire 
broadlv. and will allow different perspectives to come up. To this end, we ask that you 
respect everyone's opinion. and support anyone who wishes to speak. 

Eipai time 
As this is a small group, everyone should be given a h c e  to speak out on any given topic. 
I t  is therefore imponant that each person be given equal time to offer their thoughts. Trv to 
keep this in mind whenever you speak 

Atnctullfity 
We understand that the next few weeks will be filled with many tasks and activities. We 
hope not to take too much time from your schedules; only 90 minutes a session. However, 
each session will cover many topia. and we hope to get a lot done each week It is important, 
then, that evewone arrive on time for each session. so that w e  can get under wav. be done 90 
minutes later. k d  let you get back to your schedules. If, for any reason. you think vou will be 
Late at a session, please contact your facilitator and let him or h a  know. If you are -mable to 
reach vour fadlitator. please call the project's office at 884- 1970. x 3520. This also applies if 
you &not make it to a session; we would much rather you call. than spend the first few 
minutes waiting for a no-show. 

Confidmtiality 
We hope that vou can feel comfortable enough to speak out openly and honestly. and say 
whatever is on'vour mind. To ensure this, we must all agree that whatever is said during the 
discussions st& within the p u p ,  and that nothing personal leaves this morn. 

Audio-Taping 
Having said this. we now turn to the taping equipment. In the letters and consent forms you 
received, we told vou that these sessions would be audio-taped. This is to give us a detailed 
idea of what topi& were d i s c w e d  In keeping with our commitment to confidentiality, only 
members of the research group will listen to these tapes. The tapes w i l l  be kept in a secure 
place. and will be destroyed after we have finished with them. 

Signature 

Date: 
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Participant Perceptions - Week One 

Your thoughts axe important to us. Because h program is being developed in hopes of 
helping hture students, your input i~ especially important. Pkase take a fear minutes to 
share your experience of today's meeting with us. Do not record your name on thL pa*. 

Use the foUowing scale to respond to aII questions: 
1 * 7 3 

not at a11 

I Di~crrssion 

How c o m l d l e  were you with thin L-ion? 

I 
-- 

HW much Jid you mjqr this &-ion? 

 ow worthwhile was this meeting tor you? I I 
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Appendix 0 
Facdit~tot Evaluation - Week One 

Use the loloving scale to respond to id questions: 
1 2 3 4 

not at ail very 

I Hov much did gmup mcmben mioy thi~ task? I I 
I HW &ectivc vas thi. task? I I 

I ApP'mimntdy how long did Air t a k  take? 

I I 

GuiJdinea 
How comfortable were group m& with tht task? 

How much did group members enjoy thi. taah? 

How clfective was tlu task? I 

.Approximately hov long did th* tach &? I I 
I HW comfortable arere * o ~ p  members with tbu tub? I I 

Huv much did goup memba enjoy this t d ?  

How dfcctivc tbu task? 
1 

waa tb prclmted '=Idy? 

I HW conJortilbIe were group members with thi. tub? ] I 
I How much did group r n d -  enjoy this task? 

I Apprordmatdy how 1- did this tolk d e ?  I I 
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I Check if 
I I Discussed 

What has your &st week at uniwlsity been like? 

What are your impressions of university so far? 

I Have there been m y  p b l e m e  finding your way around 
the university? 

What do you expect university life will be like? 

- . - -. - - 

I what L you expect social ~e to be like? 

What ore you apprehensive about concerning university 
I&? 

I W h t  are YOU looking Lmmd to about uni~ersib life? I 
What do you expect &om tlus diecussion gmuP? 

Any specific pblems today? 

Additional Comments/ Observatione? 
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Appendix Q 
- Week Two: New Social Ties - 

Materials 
Paper 8 Pencil far oU participants 
White ~ o a r d  Markers 
Liat of campus clubs 
Evaluation sheet for each participant and facditator 

Go around group everyone responds to the question: 

How has your week been? 
Onhj use if this d m  1 elicit many comments (nafe check in is 

supposed to be relati4 short, so don 't use these ;fum dm 't need w: 
How ams your kt -h ot clases @ Clow did it differ from what you 

expected? 

Which social events were beet and worst 80 Lr? 

.Any comments about the discussion seseion last week? 

Exercise & Reclponae (20 min.) 
Hand out paper and 
Group members list up to he people they have met in their f&t taro weeks at 

university ... buk they must have met each of these people in diflerpnt 
and indicate how and where they met each person 

Group members chooec one peAn Lorn their list, and briefly talk about what 
happened when they met. 
Facilitators comment on the variety or the methods oL meeting ar well 

as the different meeting 
Strategies & Places (20 min.) 

Brainstorm methods 6) for meeting 
Facilitators record strategies Or places; discussion 

Information Lorn Mutual Acquaintance 
The dry approach ("Hi, my name is") 

- - 

Attending a social event Becoming a member of a group or club 
Waiting for someone to approach you 

Places could include: 
volunteer work 
T b  disctmion 

Camps clubs 



~istlibute list of Campus clubs (if available). Talh about ways they can get 
involved in clubs. Talk about diversity oF groups O clubrr (ethnic, religious) 

Discussion (30 rnin.) 
Note: 'These questions are onb sugp t ions  to heb keep things moving. It is not 
necessary to use of them. 
P d a c e  discussion with issue of diversity: quality, not quantity, of social 
contacts is important 
People differ in the types oL social Life that they enjoy. Think about 

your hends or roommates. Chances are that you will have noticed 
that some of them always want tr, be going out or doing somedung, 
while others p e L  to have more time to themselves. People aLo 

enjoy different type8 oE social activities. What would be your ideal 
social life? 

HOW do you handle it if your ideal social life differs from that of your close 

Wh t bind of strategies have worked best lor you Lor meeting people 
in the 

Some find it  difficult to Ieel close to people that they have just met, or 
have s difficulty meeting new people. Others may find themselves 

miming the comfort of old Eriende. How have you been dealing with 
this? 

Haw you ever met eomcone you didn't get along with or didn't really like, how 

do you deal with that? 
Many people find when they come to university their space changes. 

Many people have been used to having their om room and have only 
- - 

ever liwci with family. How have you found this change? 
What sort ol &sues have come up? 

How have you dealt with these iseues? 
How have you worked out possible connicts (or Angs that 
could be conflicts) in this area? 

Evaluation (5- 10 min.) 
FaciIitatore and Group rnernbere BII out evaluation  form^ 

Wrap up (5 min.) 
Facilitstora briefly summarize main paints that were discussed 
T h d  group members for coming 
Next week - Balancing work 8 Social life 
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Participant Perceptions - Week Taro 

Your thoughte are important to us. Because this program ie being developed in 
hopes of helping Iutue etudents, your input is especially important. Pleaee take a 

few minutes to share your experience of today's meeting with us. Do not record 

your name on this page. 

Use the following scale to respond to all questions: 
1 2 3 

not st all 

( Rating I Comments 

R ~ p a w e  - Sharity one -'Once with p u p  
How comfort3ble vne you with thu d? 

I 

I Dljcussiim 
HOY comlntrblr were you with thir ducrraiun? I 

Ocvmll 

1 Hov wurthwhile war this meeting LC you? 



Appendix S 
Facilitator Eduation - Week Two 

Use the following scale to respond to all questitions: 

I 2 3 
not at all 

I Shatqies 4? PL, 
How c v m f d i e  were gmvp members with this task? 
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Discussion CLechlist 

I Check if Diecussed 
1 

aacb-;n : 
How waa your Eint week of chwa & bar did it daer  horn what 

you expected? 

Which mcial evente were beet and wont  so far? 

- - - - - - - - - - - - - - . 

I Waiting br someone to rppmash you 

What kind of stntegia haw worked best for you personally for I 

1 How do you $4 with it when you meet mmeone you don't I 
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Appendix U 
- Week Three: Balancing Work 8 Social Life - 

Mat&& 
Pencil for all participants 
White board marker 
Material on S tudy S k& Worhshops 
Pages Lo record Personal Value Situation 

Evaluation r heet for each participant and Eacilitator 

Check-in (15 min.) 
Go around the group, everyone responds to the quwtion: 
HOW he your week been? 

What mid-terms, aasignmente G1 weaye have you got coming up? 
How are you finding the reading and workload eo far? 

hy comments about the discuseion session last week? 

Note: Tb weeks meeting hias thc structure of s discussion throughout 
( therdore, times are flexible. ) 

Leaders discussion of balance with anecdo tep. 

Brief discusion of balancing academic GI social life 

- procrastination 
- too much work, too much socializing 8 what happens as a 

result 

Str~te!&es (10 min.) 
How do you deal with the pb lema  of keeping 
Participanto bnimtorm different strategies fm 
balanced, and for effective academic ehrlle 
(Faa%.tators l ~ ~ o r d  on boa& 

a balance? 

keeping academic & social life 

Facilitators discuss Study Skb, hand out m a t e d  &om CouneeIing S e ~ c e s  

Brief discussion as strategies are brought up 
topics con inchde: 

- time management & daily schedule - chss attendance (pros B cons?) 

- studying - note-taking - Getting Help 



Transitions '98 127 

Get* He$ (10 min.) 
Continuing discussion on *Strategiesw, the focus is on ~ t t i n g  academic help 
Discussion on the role of TAB 

- group members mentian any experience they've had with TAs 
- kcilitiitor~ taIk &ut their own TA. experience 

peer tutoring - getting help horn each other 
Writing Centre - pvides  asaishnce w i A  writing skib 

- need to book appointment 1 to 2 are& ahead. Bring in a paper 
pu've mitten, they will a a d  it and o&r you feedback regarding the 
generic aspedo of your writing ( p u p a e  ststemcnt, stntchrrc of 

paper, eentence Ievel, punctuation). 
Office horn - help from on a one-to-one basis 

Discussion (30 min.) 
General discussion on academic issues 
Topics can include: 

X h a t  kinds of things do you do when leeling etressed B owwhelmed with 
work? (Note: Opportunity here to di6cuss indimdual difimces - some bu& down, 
others escape) 
-What kinds of things do you do to ahead when it comes to uniting papers 

and essays? 

-How do you handle it when got a paper due or a test coming up and your 
friends insist you go out with them? 
-Because of the wide variety o l  intro courses they may take, first year students can 

be exposed to s number of different dePartmenb. What kind of ddferences have 
you noticed in the expectatione between departments? 
-How do you prepare for exams in university? Would that be different for 

- - 

different types of exams? (e.g., multiple choice wreua eseay) 

-What do you think about studying with other people? 

-How do you deal with distractions? 
-How do you L o w  how much time to put into an assignment? How do you know 

done a good job before you hand in a 
-How do you avoid everything coming due at the Bame time? What kink of 
strategies do you use? 

-What have your c108ges and pfeesors been like so fa? 
-What kinds of preseuree have your family put on you with respect to workload or 



Evaluation, Wrap-up b 
Summary of meeting 

I Thanks For 

Next week: 
We 're going 

coming 
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Exercise for next week (15 min.) 

Peer Pressure 8 personal Values (Sex, Drugs G, Akohol) 
to be taking about times that paP& may haui j# some c o n k  

around their personal d u e s .  %at is, them am times when pop& may 
feol that thor are being jLrced to think about their oalues and how they 

the discussion on issues that are releuant jbr the mmbers of our groups, 
we'd like it if p u  would share with us a time when you haw jLk some 
confliiztabout a personalvalue or behef system. P L s e  take ajLw 

minutes to tq to think of a time when you wre in such a situation and 
unite it down. Don 't s i p  your name. We win be using this - - 

injUnnution to create some stonis to discuss next week. We win not be 

idmtij$ng onyono Fsonany, but instead win be using the themes that 
people haw s h a d  with us. 
Some p s i b k  areas m+ht include your wlues around honesty, 
drinkiq t&ion, being hard-working, equahy, bang loyal or being 
rospo risible. 
Note: If a n y n o  is having a hard time coming up with something, that's 
okay, i t ;  not mandatory that eceryone mme up with something, rce just 
hop that o number dFPk mould haue something they could share so 
u e  can make the dixussion more releuant to the group members. 

Participnb record their eituation on paper pvidcd and put it in 
evaluations box. 
FsciIihtors and Group members Fd out evolution forms 
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There are times when peopIe find themselves thmking about their values and how 
they relate to the v a L  of their Liends and peers. For our meeting next week, 

we'd like it if you would share with us a time when you have blt some conflict 
about a peftonal value or belief system. 

Plezue take a few minu tee to try to think of a time when you were in such a 

situation and write it down. Don't sign your name. W e  will be using th;e 
information to create some stories to discuss next week. We 4 not be identlfvmg 
anyone personally, but instead arill be using the themes that people have shared 
with us. 
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Participant PwePtiom - Week Three 
Your thoughts are impostant to UP. Became this program ie being developed in 

h o p  of helping h w e  students, your input is especially important. Please take a 
few minutes to share your experience of today; meeting with us. Do not record 

Use the MIowing scale to respond to aU queetions: 
1 2 3 

not at dU 

I Rating [ Comments 

HOW much did you enjoy this? 

Ha, much did you enjoy &I#? I I 



Facilitator EvaIuation - Week Three 
Use the Following scale to respond to all questions: 

I 2 3 
not at a! Wry 

I Bminstonniny ~ t n z f ~ k s  br B Q ~ ~ ~ C O  

Huv c o m l d l e  were p p  mrmben with dm? 

I- 
- 

wu this presented rmuotMy? 
- 

I 

Hov much did yntp membcn mjq &is? 
* 

HOW eliective was this? 
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Discuseion CheckIist 

I Check if Diecussed 

stlum-48: 
time managernen t @ daily echedule 

class attendance 

1 Peer iutoring I 

I Responses to stress U leeling owrvhehed 

- - 

Differences between deprtrnenta 

Preparing for exams 

Studying arith others 

Dealing with distractions 

Planning how much time to put into an ~ssignment 

How to m i d  everydung coming due at tke same time 
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Appendix Z 

- Week Four: Just Say What? Peer Pressure, Values & University Life - 
M a  teriaL 

Pencil for an participants 
Wkite board marker 
Evaluation sheet for each part;cipant and facilitator 

Check-in ((IS - 20 min.) 
G o  around the group, everyone m p n d s  to the question: 
How has your week been? 
Comments about previous week (classes 8 discusaim meeting) 
Any thoughts people want to bring up now? 

Note: This week's meeting has the structure of a geneml discussion throughout 
(therefore, times are flexible. ) 

n i b  week, we're going to be tolbing abut  some situations in which popk may horn 
been th;nkins about their personal wluos. Some of the material may be sensitive or 
personal, so it is uery important that we beep things that ore d i s n r s d  here 
onjdmtial. b a t  is, no one should discuss things which am said hm with anyone 
outside ofthe group. 

We win also be discussing things todar t h d  pwPk haw a wide wrri?ty of attitudes and 
opinions about, so pLse k q  in mind during the discussion that cus shouM respect 
one another. %at means that you must be ans;demte and accepting when sameone is 

sharing an opinion that d i b  from your o m .  

Exercire Cr Strawies Diacurrion (30-40 min.) 
Hand out E) read through 2 or 3 vignette* (created Lorn rnateriale gathered last 

-k) 
lsCU8B. Do 
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Brainstom questiom to ask in a situation . . "What hinds of 
things would you think about in such a situation?": 

Questions may include: 
Are these my own thoughts and opinions, or am I merely repeating my Lends' 

ideas? 
Have I hken enough time to reflect on what my bends want m e  to do, or should 

I think about the consequences more before acting? 
What would my parents, teachers, religion or other respected sources and modes 

say or think about tL? 
Is what my peem are advocating tnJy consistent with my oam values about right 

and anong? 

Brainstorm strategies for dealing with these rituations: 
Give an excuse. Say 'no*. Avoid the situation. Change the subject. 

Explain your own views, etc. aha? 

Diamsion (30 min.) 
General discussion on peer pressure GT personal value8 

Todcs can include: 
L 

What kinds of d u e  dilferences with othere have you experienced since coming 
to univezsity? How has that differed Lorom high school (or not)? 

Do yau haw Liends with different values than p u ?  How do you handle it 
when you disagree about things? 

Do your family's values differ Lrn Hoar? How have you handled it 
when you and your parents or Iamlty disagree about things? 

Can you thmk of an incident when you experienced peer preseruee? How did 
this incident mabe you feel? What were the toughest parts of it lor 
pu? 

Can you think of a situation when you were involved in pressuring others? 
How did this mahe you feel? 

What mabee it easier to talk about value differences or dkagreements? In what 
w a p  can dircueeione Liee this be o good thing? 

How &out discweions lihe this in the group? What makes ddferences ol 
opinion more or less comfortable for you here? iLe there d u n g  we 

can do to make this work better? 
Where do you think your values come Lorn? How did you come to have the 

MI- that you do? 
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Evaluation (5- 10 min.) 
Facilitators and Group members fill out evaluation forms 

Wisp q (5 min.) 
Summary of meeting 
ThankP br coming 
Next week - Thanksgiving, no meeting 
Next meeting week oL Oc t 19' Tiea with Home 



-. - - . - - - - - - . -  PI: 

i49W q l1 (O( -  pv ymm m H  
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Facilitator Evaluation - Week Fouc 

Use the following scale to respond to all questions: 
1 2 3 

I Rating I Comments 

Hool much did goup m w b e n  a i o y  this task? 

 ow &fictive was h taek? 
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I 1 Check if Discurreed 

Question8 to aa k self in Pressure Situation 

Different vaIw from [am& 

I Personal experience of Peer P m s w  

I Personal experience of pressuring others 

I D i s o i n g  value diFfelences 

I Thia gmup discussion O diflerences of opinion 
1 

I W e r  tonics Discussed I 



Appendix AD 
- Week Five: Old S o d  Ties - 

M a t e d  
PcnciI 8 Paper for aU participants 
Evaluation sheet for each participant and Iacilitator 

Check-in (20-25 min.) 
People mention their experiences during Thanksgiving weekend 

Comments about previous weeks ((classes Gr diecussion meeting) 
Any thoughts p P l e  want to bring up now? 

Note: This week's meeting has the structure o l  a discussion throughout 
(therefore, times are flexible.) 

Exerciae (10 min.) 
Paper & Pencil are distributed 
Facilitators define eociaI s u p p a  network 

- Anyone turned to for help regarding a p b l e m .  T L  can incluJe 
Lends, Iarnily, teac hem, coaches, pets, religious leaders 

Group members liet members ol  the; social s u p p a  ne~work Lorn before they 
started university. 

Maintaining Old Social Ties (15 min.) 
Goup members mention whether their previous support network (i.e., the list 

they made) has changed eince the staa of university - additions, 
deletions? 

Brainstorm B discuss way9 to maintain old social ties 
Facilitators discuss their own experiences with maintaining ties over the long 

term, talk about consequences (good and bad) of -1oeing touch" 
This serves as a normalizing exercise: participants realize they're not aLne in 

their lee ling^ and few.  
Note: In this discussion don 't jLncs onb on fhrniiy .. Try to spend a p o d  bit of 
time talking about pats, and possibiij a m  romantic interests. 

Diacwmion (30 rnin.) 
General discusion on previous social ties: 

How has your relatiomhip with your lam.& changed as a result of your 
experiencee at  university? How do you think thie relationship 
should change? 

What are some ways your parents can be supportive at this time? 
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What are some of the challenges in;Ivohred with living at home in relation to 

developing and maintaining social ties? 
- 

How do you manage to bahnce your old 8 new friendship? 
Haw you found yourself growing apart &om your old ken&? What kinds of 

thing* could you do to try to stop tlus &om happening? How do 
you handle it when it does happen? 

Being at o distance eornetimes puts s t r a i n  on relationships wi& friends 6) 
bobends or Is anyone Finding this? 

What are some of the good thing8 about having some distance kom your old 
Liends @ Eam;lY? 

Whjt hinde of thing have people done that weren't so helpM? 
What do you do when you find youself really missing the cloeeness that you 

had with your old friende or your family? 
How are your parents dealing with you being away from home? 

Evaluation (5- 10 rnin.) 
Facilihtors and Group members fill out evaluation Forms 

Wrap up (5 min.) 
Summary of meeting 
Thanks bc coming 
Next week - Differences between Expectations about univereity life and Reality 
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Appendix E Group : - 
Participant Perceptione - Week Five 

Your thoughts are important to us. Because this program ie being developed in 
hopes of helping Eutue students, your input is especialIy important. Please take s 
few minutes to share your experience o€ today's meeting with ue. Do not record 

your name on this page. 

Use the following scale to respond tc, all questions: 
1 2 3 

not at all 

I HW comfortable vcre you with this? I I 
-- 

I How much did ynt enjoy this? 

. . 

I ~w much rlid you enjoy thi.? I I 
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FaciIitatoc Eduation - Week Five 
Use the following scale to respond to all gueetions: 

1 
not at all 

I Huv much did gmup m& miay thin tuh? 

Was this smoothly task? 

Wu this presented r m d y  task? 

Discussion 

I H u  much did p u p  rnrmhn enjoy this taak? 

Comments 
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Discussion CheclJist 

I Check if Discussed 

I Maintaining old sociaI tics 

I Ways parents can be supportive 

I Challenge. with living at home 

I &ad things about having distance from old hiends 
i - I What to do when missing old Iriends 61 L i l y  
r I How parent. are dealing with their children being anmy 

I Things people have done that weren't helphrl 

- - 

Distance causing strain on relationshipa 
i 
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Appendix AH 
- Week Six: Expectations and ReaIity (Small Frog in Big Pond) - 

lc~ateriaL 
Pencil for aU participants 
Copies of "Expectations & Realityu vignette 
Evaluation oheet for each participant and facilitator 

G o  around the group, everyone respond* to &e question: 
How has your week been? 
Comments about previow week (classes 6) discusion meeting) 
Any thoughts people want to bring up now? 

Note:  hie week'e meeting has the structure of a general discussion throughout 
(therelore, tima are flexible.) 

Exercise: Expectations and reality (20-25 minutes) 
Vignette - read & diecuss 

Dircurrion (30 min.) 

-In what wap is university life better than you expected? 
-First year university students eometimes feel like they have gone &om being a 

"big hog in a small pond" to a "small Log in a big pnd". What kinds of things 
mdd someone do to cope with tlus leeling? 
-How has your level of involvement in univezsity & community activities change 
since high school? 

-Does your Eamily have any expectations about your university experience? How 

do their expectations compare with the way thinge realy are? Haw do you deal 

with their e~~ecta~ions? 
-How do you cope when your are lower than Aoee you were expecting? 
-How do you handle feeling like just a number in large introductory classes? 
-How have you changed ae a peraon since coming to university? How haw your 
[am& @ lriends reacted to them changes? 
-An important thing for many students is the change in their personal 
independence at uniwraity. what are your feeling* about that? 
-Along with an increaee in independence, many studente also find them are 
increeeed responsibilities. How are you dealing with that in the area of your 
personal Lnces?  
-What about having to be reeponeible far doing your own laundry? 
-How about taking COR OC yaw own meale? 
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Evaluation (5-10 min.) 
Facilitators and Group members fiU out e~luation lams 

Wtap up (5 min.) 
Summary of meeting 
Thanks Lr  coming 
In two weeks (week of November 164 - 1" term wrap up - Questionnaires @ 

Pizza 
There wil l  also be time br diecussion of any important ieeuerr 
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Appendix AI 
Expectations and Reality Scenario 

I ams ~~Y looking forward to rtartind university. Not that I aras having a bad time at home 
with my I d Y ,  but I getting ti& of having to tell someone where I wa. wing all the time, 
and what I wu doing. I was Ioohtllg l o d  to being more independent, and just doing what I 
lpanted to do, when I wanted to do it. ALo, I was maUy looking fonmrd to meeting some new 

I be my Len& hDm high ~ h w l ,  but I'd been banging out with the same people lor 
yeam , and I Felt &at I nee& to meet some whu had U e m n t  ideas about thine. And I 
also thought it would be interesting going to lectures, talang cower,  and just getting into a 

WLOL new &. 
The krst w e k  ol uoiwmity m a  mady good - s constant party, with lots o l  cool, n w  

to meet and lots of thmg~ going on. Through the lint weck or t m  of classes, I w ~ s  still pretty 
hgh horn L s h  wck. But then thin* hind ol changed. The w r k  started piling up - lot. of 
reading, and then the papers and tests and auignmente started coming. I just l o u d  out I lolled 
J midterm. People fitill hepi wanting to party, and it sras bard to say no, I** got work to do. 
And my c l u ,  mn't all I expected them to be. I redY only like one of the c o w 8  I'm taking - 
mast ol the rest Jra OK, although one oC them ia to& boring and the is usel- - 
conhuing, and she talhr in a monotone. 

Reridence is cool, but it's not aLiYB easy sharing a pLcc with someone who has ddf&ent 
ideas shout studying and keeping the neat and things like that. And I'm finding that baing 
on my own, there's jut a lot more thrag I haw to gt organized - the money situation, doing 
laundry, and things like that. &, I've had same bad experiences with mme o l  the I've 
met. I t  taka a whtle to make goal friends, a d  mme ot the pople I've met, well, they're just not 
my k i d  of people. 

So, all in d, it's been a pretty good experience, but it's jut really different from what I 
exPc t ed. 

Qus. tionr to Consider: 
1. 1s t L  a ' typicnl' first year experience? Why or why not? 

3. What kind ul advlcs c o d  you g i w  to t b  person? 
3. Vhat kin& o l  expectations did you hiwe about university belore you started? what lands of 

expectatioru did you have in general? The peoeL pu'd meet? Lle in residence? Claswr 
and prolessam? The 9 o d  Me? School work?) 

4. H m  do you think you came to ban there expechtiolu? 
5. How realistic were your expectations? Were you right? 
6. How did your urpcriences at uniwnity differ fmm what you expected to happen? with 

mgard to university M e  in g e n d ,  the papla pu'd meet, residence Me, claaes and 
pmtnron, social lik, 1 c L 1  work). 

7. Hw do you think people could prepare thenumb for university, lo thing don't come ss 
such r shock when they get inta their studies and to university life? 
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Participant Perceptions - Week Six 
Your thoughte are important to us. Because this program is being developed in 

hopes of helping future students, your input is especialy important. Please take a 

few minutes to share your experience of today's meeting with us. Do not record 

your name on th is  page. 

Use the following scale to respond to all questions: 
i - 7 3 4 

not at all 

I Rating I Comments 

HOW much rli~ you enjoy dm? I 
7 
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Appendix AK 
Facilitator Evaluation - Week Six 

Use the foIIowing scale to respond to aU questiom: 
I 2 3 

not at all 

I I Rating I Comments 

Haw much did dmup rnnnbm enjoy this? I 
Huw dective was &IS? 
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Appendix AL 

Discussion Checklist 

I Vignet ts Queetions: 

Is ths "typicalw experience? 

I 
I Advice Lor tL student 

Check if D i s c 4  

Where there expectations came Irom 
- - 

How realistic were expectations? 

I How to prepare for uniwnity 

I 
--  

General Discussion 
How university life L better than expected 

How to cope with lower grader 

I Change as r penon since cornind to university 

I Incnarr in independence I 
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Appendix AM 
Second Term Catching Up- Week Eight - 

Check-in (40 mi*.) 
It'e been 7 weeks eince are het met. Hoar have thinge been going? 
How was everyone's Exams? Break? 
What does it feel lik, coming back for second tern? 
Any thoughts people want to bring up now 

these plans changed since corning to university? 
Have you developed a network of supportive people here at WLU? How has 

this network of hen& eupported you here? 
How have your porenta helped/hindered your adjustment to uniwrsiiy? 
How have you dealt with the increaee in responsibility B independence that 

corn- with being a university student? 
How hove your prents' expectatiom changed o w r  your time in univenrity? 
What are some w a y  you have learned to work out connicto around different 

personal hbita or values? 
When studenb come to university, many oC them Lind their needs lor personal 

space or privacy have changed (within a family situation) or may 
conflict with their new living situation. How do you deal with issues 
around working out your personal space? 

Evaluation (5- 10 min.) 
Distribute evaluation Lrms to group members and allow them to complete 

them 

Wrap up (5 min.) 
Summary of meeting 
Thanks for coming 
Next meeting - Week of March Is' -Pizza (8 surwy completion) 
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,!ippendix AN 
Participant Perceptions - Week Eight 

Your thoughts are important to us. Because this program is being dewloped in 
hopes of helping future dudents, your input ie especially important. Please take a 
[ear minutes to share your experience of today's meeting with ue. Do not record 

your name on this page. 

Use the following scale to respond to all questions: 
I 2 3 

not at all 

I Rating I Comments 

1 HW much dirl you enjoy this activity? I I 

I H w  much did you enjoy this b$? I I 

Huv much llid you rn jq  this meeting? I I 
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Appendix A 0  
Facilitator Evaluation - Week Eight 

Use the foilowing ecak to respond to all questions: 
1. 

not at all 

H w  much did group members enjay ihi. task? 

Hoar cfiwtive w e  task? 

Vas ~ IU  plesentPJ srnootMy? 
I 

I Discussion 
H w  cwlortablr were group membm with thin 

I . . . p p ~ 4 y  hm long did tivl LUL take? 

1 ~ o v  c a i i y  did thir dirmniun £low? 
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Discussion C h e c k  t 
L 

( Check if 

( parents role in adjustment to university 

I 

I increase in independence bI responsibility 

Discussed 

space issues I 
I I 
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Appendix AQ 
-Week Nine - 

Survey Completion 
k we indicated on the phone, this is a very important session for Transitions '98, 
so thanks lor coming in today. r\nd since this ie our last ms~ion, it is nice to see 

everyone m e  h a 1  time in tkis group setting. 

Today, you ariU complete the thd survey. Now we sre interested in how things are 
going lor you right now - nearing the end oE your lirst year. Like the L~st survey, 

dm one ariU ask qucstiom &out k m  you arc fcclinB about xixi- aspects at your 

&, as well os hoar you're managing things st university. 

It s h o d  toke around 30 minutes to complete the smey ,  then we d be having 
releshments. Your participation in our research is complete$ voluntary. You 
may withdraw ot any time or omit m y  question, d&ough it is most hJPM to us if 
you complete the entire auvey. 

Your responses anll be kept completely confidential and your name pnll never 
dppeat m your completed survey. W e  orill identify you by a code number so that 
we can match this information with that we horn you in the past. 

~ i l t :  you are completing your survey, we ariU be pueing around an attendonce 
sheet. Please sign next to your name when it  comes to you. A o ,  pleam write the 
code number next to y o u  name on the &oat page ol your questionnaire. ~ u s t  
copy the code number betide your name on the attendance sheet onto the lront o l  
your survey booklet where it sap *code #" in the upper right comer. For those of 
you in introductory psychology, this information arill be used to keep track of the 
bonus c r A  ts that you arill e o m  by participating in L research project. 4& there 
any questions belore are begin? 

Arrival of Refreshmentr 6 Information about Project 
- Eeculty will be arriving with pizza 8 d go over an information page with 
students describing some f;ndings to date 

Check-in (5-10 minutes) 
How are things now? 

Dircurion (15-20 minutes) 
Thie is the last time we'll be meeting together ae a group. How does that 

Lel? 
How uaefui has the group been for p u ?  
Do you think such group could be useful to all year students, or should 
it be voluntary arr it m a  lor you? 



Any recommendations for future? 
What kind ol an eKect does group composition mahe? 

Wrap up (5 rnin.) 
Thanbs for coming. 
Thanhs Eor involvement in project. We hope that you've enjoyed it and have 

bud it beneficial in your tramition to university. 
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Appendix AR 
Facilitator EvaIuatim - Week Nine 

Use the following scale to respond to all questions: 
I 2 3 

not at all 

Comments 

Haw cdt&le were group mffmbers with t h s  
tmk? 

How effedive was he task? 

was this rmoothly? I I 

I How c d o r t a b l e  were p u p  m n n L  with this 
taeh? 

HYY much did p p  mrmbcrs enjoy thi, task? 

H w  e£lective wno this task? 

Wa chi6 premmted moo&? I 

Appmirnstely hov long did thu task take? 

How c a d y  did this d i i r i o n  ff ow? I I 
Other comments: 
How did people  em to be feeling about the end of lheu O ~ O O ~ O ~ S ?  

What kind d suggestionr did participant. hw regarding the p u p  resriom? 
0 ther rearc ti-? 
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Appendix AS 

March Feedback 
Transitions '98 

The transition to university is an important one for most students. You are exposed 
to many new experiences at university as well as a new level of independence and 
freedom. Along with this comes more responsibility. 

Our Transitions '98 research project grew out of a desire to learn more h u t  this 
process and how it affects the lives of students. We spent seveml years gathering survey 
and interview information from firstyear students about how they were experiencing the 
transition to university. f i s  information suggested that it might be helpful for fim-year 
students to get together to talk about this transition. Several years ago we experimented 
with three such discussion groups. [n that pilot project, students met six times during 
first term. Resuits indicated that the discussions may have been beneficial for group 
members, but there were many questions left unanswered. Our participants suggested 
that we add more meetings and spread them out a bit so they could discuss things in 
second term as well. 

The Transitions '98 research project was intended to clarify some of the questions 
that arose out of the earlier pilot project. This year, we doubled the number of students 
involved and added more discussion sessions. This project will allow us to expand on 
our earlier research and answer more questions about the value of group discussions in 
the transition to university. 

Some group leaders who are involved in this research project are using the 
information gathered in the surveys to look at other aspects of the fint-year experience. 
The theses which will be produced as a result of this research are quite diverse and 
include topics such as alcohol consumption, group processes, expectations about the 
university experience, loneliness and personal adjustment. 

We cannot describe our findings in any detail, partly because it would take how to 
do so. Also, we would like to contact some people in a year or so to add to our data, and 
it would be inappropriate to tell you details of findings to be followed up later because 
that might influence how you respond then. However, here are some of the questions we 
are attempting to answer in our study: 

( 1) Does involvement in a weekly discussion group assist people in malung the 
transition to university? 

(2) Is alcohol consumption related to adjustment at university? 
(3) Can feelings of lo&diness be decreased through group involvement like that in 

our study? 
(4) Is religiosity related to alcohol couswnption and adjustment at university? 
(5) Are expectations related to university adjustment? 
Also, here is a bit of information about some things we have found, things that we do 

not intend to follow up later: 
(1) In general, religiosity is aqf related to adjustment among our students, either 

positively or negatively. This is consistent with some previous studies at WLU. 



(2) Some of you kept weekly diaries of your alcohol consumption. These provided a 
sort of "window" into the drinking habits of WLU students. It will probably not surprise 
you that we found that drinking is heaviest Thursday through Saturday (Thursday really 
is "pub night" at WLU, though Friday and Saturday are not far behind). Drinking was 
also heaviest around Octoberfest week, and thereafter tapered off moderately as the term 
progressed into November. And, on average, men drank more than women. 

(3) It is important that our findings suggested that, on average, our participants were 
quite well adjusted, and did not have serious problems. There are always exceptions to 
the rule, of course, but in general we were dealing with a (psychologically) "healthy" 
group of students. Overall, it seemed that people in both the discussion groups and the 
survey group were settling in at WLU quite well when we assessed this in November. 

(4) Many of our group participants reported that the group experience was a very 
positive one. They looked forward to group meetings, and were reassured that others 
were having the same hassles and thoughts as they were. Of course, in order to make this 
a scientifically solid study, we needed a "control group" of people who did not 
participate in discussions. So only about half of the volunteers for our research were 
assigned to discussion groups, and the other half were assigned to a group that completed 
questionnaires, but did not actually meet regularly to discuss the transition to university. 
This week these control participants will have a chance to talk about their experiences, if 
they wish. 

Overall, this project has been a huge success because of the many people like 
yourself who volunteered to participate. We expect that about half a dozen student 
theses will be based on this study, in addition to our own faculty research which will be 
presented at conferences, and, we hope, eventually published. Thank you again for your 
pamcipation. If you want more information about the study, see me after this session, or 
you could call Susan Alisat at ea.3520. 
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Appendix AT 
Student Adaptation to College Questionnaire (SACQ) 

Experiences at University 

The 67 items Enduded in this survey are statements that d a a i b e  university experiences. Read each one and 
decide how well it applies to you at the present time (within the last few days). For each item m r d  the 
appropriate number in the space next to that item. 

1 2 3 4 5 6 7 8 9 
< > 

Dotsn't apply to me at dl Applies vcr'y close& to me 
1- - L feel that I fit in well as part of the university enviroumentt 
2. - 1 have been feeling tense or nervous lately. 
* 
3- - I have been keeping up to date on my academic work. 
4- - I am meeting as many people, and making as many friends as I would B e  at 

university. 
5 .  - I know why i'm in university and what 1 want out of it. 
6- - I am findiag acadcmic work at university difficult. 
7- - Lately I have been feeling blue and moody a lot. 
8. - I am very involved with social activities in university. 
9- - i am adjusting weU to univemity. 
10. I have not been hctioning well during eyluninations. 
1 1, I have felt tired much of the time lately. 
12. Being on my own, taking responsibility for myself, has not been easy. 
13. I am satisfied with the level at which I am performing academically. 
14. I have bad iaformal, personal contacts with university professors. 
IS. I am pleased now about my decision to go to university. 
16. I am pleased now about my decision to attend this university in particular. 
17. I"m not working as hard as I should at my course work. 
18. I have scvcral close social ties at university. 
19. My academic goals and purposes are well defined. 
20. I haven't been able to control my emotions very weU lately. 
21. I'm not really smart enough for the academic work I am expected to be doing now. 
22. Lonesomeness for home is a source of difficulty for me now. 
23. Gening a university degree is vny important to me. 
24. My appetite has been good lately. 
25. 1 haven't been very efficient in the use of study time lately. 
26. I enjoy living in a university residence. (Please omit if you do not live in a residence; 

any university housing should be regarded as a residence.) 
27. I enjoy writing p a p  for courses. 
28. I have been having a lot of headaches lately. 
3. 1 really haven't had much motivation for studying lately. 
30. ! am satisfied with the extracurricular activities available at university. 
3 1. h e  given a lot of thought lately to whetha I should ask for help from drc 

PsychologicaYC~~ll~ehg Services Centre or from a coanseilor outside of 
university. 
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32. Lately I have been having doubts regarding the value o f  a university education. 
33. I am g e m  along very well with my mommatc(s) at university. (Please omit if you 

do not have a roommate.) 
34. I wish I were at another university. 
35. I've put on (or lost) too much weight rrcently. 
36. am satisfied with the number md variety of courses available at university. 
37. I feel that I have enough social W s  to get dong wen in the university setting. 
38. I have been getting angry too easily lately. 
39. Recently I have &ad trouble concentrating when I try to study.  
40. I haven't been sleeping very well. 
41. Pm not doing well enough academically for the amount of work 1 put in. 
42. I am having ~ c u l t y  feeling at ease with other people at university. 
43. I am satisfied with the quality or cdiire of courses available at university. 

14.- I am attending classes regularly. 
45. Sometimes my thmkhg gets muddled up too easily. 
46. I am satisfied with the extent to which 1 am participating in social activities at 

47. I expect to stay at this university for a bachelof s degree. 
J8- - I haven't been mixing too well with the opposite sex lately. 
49. I worry a lot about my univasity expews. 
50. I am enjoying my academic work at university. 
51. 1 have been fctliag lonely a lot at university lately. 
52. I am having a lot of trouble getting started on homework assignments. 
53 . I feel I have good control over my life situation at university. 
54. I am satisfied with my program of comes for this term. 
55. I have been feeling in good health lateiy. 
56. 1 feel i am very diffaent h m  other students at university in ways that I don? like. 
57. On balance, I would rather be home than here. 
58. Most of the things I am interested in are not related to any of my come work at 

university. 
59. Lately I have been giving a lot of thought to transferring to another university. 
60. - Lately I have been giving a lot of thought to dropping out of lmivmity altogether 

and for good 
61. I find myself giving considerable thought to taking time off fiom university sod 

fuushing later. 
62- I am very satisfied with the professors I have now in my c o w s .  
63. I have some good fiends or acquaintances at university with whom 1 can talk about 

any problems I may have. 

64- - I am experiencing a lot of diflticulty coping with the stresses imposed on me in 
university. 

65. I am quite satisfied with my social life at university. 

66- - I am quite satisfied with my academic situation at university- 
67. I feel confident that I will be able to deal in a satisfactory manner with fuM'e 

challenges here at Miversity. 



Appendix AU 
T d t i o n  to University 

Autumn, 1998 
Background [nformrtioa 

Sex: tl male 
Age: 
Languages spoken at home: 
What is the highest levef of education that your parents completed? 

mother hher 
0 0 l e s s ~ h i g h s c h o o l  
a 0 sornehighscboo~ 
0 0 complaed bigh school 
0 O some college or university 
0 O completed college program 
0 0 completed undergraduate university degree 
0 R some post graduate training 

Where will you be living while you anend WLU in September? 
0 residence 
O off campus (but not at home) 
0 at home 
0 other: 

Yo OAC average (best 6 credits): 
Have you been offered a scholarship by WLU? 0 Yes 
Use the following scale to respond to parts I and II below: 

0 1 2 3 4 

never airnost never sometimes fitirly ofien 
often 

L) How 0th have you thought u h t  the tbUowiug issues: 

8. - what university life will be like 
b+ - what classes will be like 
C- - what socid life at university We will be Iike 
d. - how your living arrangements wilI work out 
e- - how you are going to Gnance your education and living expenses 

II.) How often have you di-d thcse issues with: 

I Parents 

a. University Iift 

b. Classes 
I 1 

c. Social We at university 
I 

d. How your Living mgements will work out 
L 

e. F i i c e s  

I 

I 
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Thoughts about University Life 

In this section, you wil l  be asked to describe sow thoughts about university We. It is important 
that you respond to the written questions as M y  as you can, i.e., complete sentences. Take your 
time and reflect on each question. Answer each question as thoroughly as possible be/ore 
comp1ethg the rest of the m y .  

1. In general, what do you expect university Life to be Ue? (In this nsponse you could discuss 
things such as what you're looking fixward to about university life, what you are feeling 
apprehensive about, what you think the social Life or audemics wi l l  be like, or anything else you 
are thinkinn about in anticination of universitv Me.) 

2. How do you think you will change as a penon as a result of your experiences at university? 



Thoughts about SeU & Othn 
Below you will hi a number ofstattmcnts about your rchtiODShjPS with other pmple, your ways of coping with day to 
*ewmamdyatrpasodadadte. Plcaseindi~yarragnanmtordisa~withcachsutcmcllloringIhc 
FoUowing scale: 
4~very~bronglydiSagra +4 = vuy strongly a p c  
-3 = strongly dissgrct +3 = strongly agrec 
- Z = m o d c r a t c i y d i s o ~  +2 = fflodaatcly ogr# 
- 1 = slightly disagree + I  =sb&lyagrct 

0 = neither agree nor disagree 
1. - There are people I can depend on to help me if I really need it. 
2. - I feel that I do not have any close personal relationships with other people. 
3- - There is no one 1 cm tun to for guidance m times of stress. 
4. There arc people who depend on me for help. 
5. - There are people who =joy the same social activities I do. 
6. - Other people do not view me as competent, 
7. - I feel personally responsible for the well-being of another penon. 
8- - 1 feel part of a group of people who shue my attitudes and beliefs. 
9- - I do not think other people respect my skiUs and abilities. 
10. Lf sanething went wrong, no one would come to my assistance. 
11. I have close relationsbps that provide me with a sense of emotional security and well- 

being. 
12. There is someone I could talk to about important decisim in my We. 
13. I have relationships where my competence and skill are recognized. 
14. There is no one who shares my intacsts and concerns. 
15. There is no one who really relies on me for their well-being. 
16. There is a trustworthy person I could tun to for advice if I w a r  having problems. 
17. I feel a strong emotional bond with at least one other person. 
18. Thcn is no one I can depend on for aid if I really need it. 
19. There is no one I fed comfortable talking about problems with. 
20. Then are people who admire my talents and abilities. 
21. I lack a feeling of intimacy with a n o k  person. 
22. There is ao om who likes to do the things I do. 
13. 'Ibae are people I can count on in sn emergency. 
24. No one needs me to care for them any mare. 
25. - I feel that I am a person of worth, at least on an equal basis with others. 
26. 1 feel that I have a number of good qualities. 
27. All in all, I am inched to fed that I em a failure. 
28. I am able to do things as well as most other people. 
29. I feel 1 do not have much to be proud of. 
30. I take a positive attitude toward myself. 
31. On the whole, I am satisfied witb myself. 
32. [ wish I could hrw more respect fix myscE 
33. I certainly feel useless at times. 
34. AttimesIthinLIamwgoodatd. 
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Feelings and Behaviours 

Below is a list of the ways you might have felt or behaved recently. Please indicate how often you 
have felt this way during the past week. Use the scale provided for your responses. 

During the past week: 

I was bothered by things that usually don't 
bother me. 
I did not feel We eating; my appetite was 
poor. 
I felt hat  I could not shake off the blues 
even with help from my family or friends. 
I felt that I was just as good as other 
peop t e. 
I had trouble keeping my mind on what I 
was doing. 
I felt depressed. 
I felt that everydung I did was an effort. 

moderate amount of 

I felt hopeful about the h e .  
I thought my life had been a failure. 
I felt fearful. 
My sleep was restless. 
I was happy. 
I talked Iess than usual. 
I felt Lonety. 
People were unfriendly. 
[ enjoyed life. 
I had clying spells. 
I felt sad, 
I felt that people dislike me. 
I could not get "goingn. 

Alcohol Consumption 

1. PIcosc d a t e  the average number of dcoholic driaks you prrenrly ccmmmc pa we& 
Assme that 1 drmk - 1 bccr = I @ass of \vine = 1 shot of Liquor. 

drinks 

2. PI- indicate the avaagc number of -01 drinks you gxmct to consumt pa week after you cntm university 
drinks 

3. How many times would you say that yw ~ m n t f y  gct in tbt rtvaagc month? (Circle thc appropnatt number.) 

4. Haw many twcs would you say that yw gmect to gct drunk in the avaagc month atttr you eater university? ( C d c  
chc appropriate number. 1 



Personal Feelings and Relationships 
Below an a number of statements describing your feelings about yourself and 
relationship with others. Please use the following scale to indicate how often you have 
felt a certain way. Indicate one score for each statement. 

I feel in tune with the people mound me. 10. There are people I feel close to. 
I lack companionship. 
There is  no one 1 can turn to. 
I do not feel done. 
I feel part of a group of friends. 
I have a lot in common with the  
around me. 
I am no longer close to anyone. 

11. 1 feel left out, 
12. My social relationships are superficial. 
13. No one reaily knows me well. 
14. I feel isolated from others. 
15. 1 can find companionship when I want to. 
16. There are people who really undernand me. 
17. I am unhappy being so withdrawn. 

My interests and ideas are not shared by 18. People are around me but not with me. 
tfiose around me. 19. There are people I can talk to. 
I am an outgoing person. 20. There are people I can turn to. 

Religious Belids and Activities 
I .  Right now, how religious a puson would you say you are? 

moderately 

2. To what extent would you say you d hold the niigious beliefs taught you when you were 
growing up? (if you were raised m no religion. check "Ow). 

6 1 with the beliefi taught 
5- ~ ~ E E L F ~ C  with the bef efs taught 

4- I with the bdiefs taught 

3- I with the bebeliefs taught 
7 - I with the beliefi taught 

r y~ 1- with the beliefs taught 
0- I do not with the beliefi taught 

3. How many times would you say you ordinarily attend religious s e ~ c e s  in a month (circle the 
appropriate n m  ber)? 

0 I 2 3 4 5 6 7 8 9 or more 
4. In which religious group were you raised (be as specific as posable)? 

5. With which religious group do you presently identify younetfor think of yourself as being (be 
as Specisc as possibie)? 
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Reactions To Situation8 
The following are ways of reacting to various diflkat, stressfUl or upsetting situations. P1ease indicate 
how much you engage in each type of activity when you encounter a Mcult, stmdd, or upsetting 
situation 

1 2  3 4 5 - 
not at all very much 

Schedule my t h e  better. 
Focus on the problem and see how 1 can solve it. 
Blame myself for procraJtinating. 
Do what I think is best. 
Take a vacation. 
Think how I might we the situation to my 
advantage. 
Talk to others and find out how they react to tbe 
situation. 
Outline my priorities. 
Treat myselfto a fivorite food or snack. 
Think about the positive aspects of the situation. 
Became very tense. 
Think about how I have solved similar problems. 
Take a w m  bath. 
Btame mysetf for being too emotional about the 
siiation. 
Daydream about a better time or place. 
Determine a course of action and follow it. 
Go to a party. 
Work to understand the situation. 
Take corrective action immediatdy. 
Think about the evem and learn fiom my 
mistakes. 
Wish that t coufd change what had happened or 
how 1 fdt. 

22. - Visit a friend. 
23. - Shout or yd. 
24. Spend b e  with a -a1 person. 
25. Go for a walk. 
26 - Tell myself that it will newer happen again 
27. Talk to someone whose advice I value. 
2%. Analyze the problem before reacting. 
29. Phone a friend. 
30. Geiangry. 
3 1. Adjust my priorities. 
32. Cry. 
33. See a movie. 
34. Get control o f  the situation. 
35. W e  an extra effort to get things done. 
36. Come up with several different solutions to the 

problem. 
37. Take time off and get away from the situation. 
38. Fantasize about how things might turn out. 
39. Go ova in my mind what I need to say or do. 
40. Take it out on other people. 
41. Use the situation to prove that I can do it. 
42. Try and be organized so t can be on top of the 

situation. 
43. Watch T.V. 
$4- - Make plans to uses my time more wisely. 

Thoughts and Feelings 
The questions in this scale ask how oflen you fdt or thought certain things &rhg rh* few mirh. Answer each 
quenion Krly quickly with the d t d v e  that sams like a reasode estimate, using the following scale: 

never almost never sometimes W y  often very often 

In &he last month, how often have yoc 

1- - Felt that you were effectively coping with important changes that were in your Life? 

2. - Felt confident about your ability to handle your personal problems? 
3- - Felt that things were going your way? 
4 - Felt difficulties were piling up so high that you codd not overcome them? 
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Expectations Aboot University md P t n o d  Feeling 

Below you will find a number of statements about your d o n s  about university and your pmonal feelings. 
Please indicate your agreement or disagreement with each statement using the foilowing scale: 

-4 = very strongly disagree +4 = very strongly agree 
-3 = strongly disagree +3 = strongly agree 
-2 = moderately disagree +2 = moderately agree 
-1 = slightiy disagree +1 =slighdyagree 

0 = neither agree nor disagree 

1- - University is going to be a wondaful expaience. 
2- - L'm very excited about beguming my fht classes at university. 
3. - I'm concerned that the pressures to *party" at university will affect my school work. 
4. - I've thought about whet I can do to meet new people at university. 
5- - I cannot wait to begin university. 
6. - It will be fun taking courses in new subjects at university. 
7- - I don't have any image in my miad about what it will be Like at university. 
8- - I am prepared to deal with the stresses of university We. 
9, I haven't talked to anybody very much about what univasity will be like. 
10. T h m  may be a lot of things in my courses that have trouble understanding. 
11. At university, you get to study all tbe things that interest you the most. 
12. There are a lot of social pressures at university that may be hard to d d  with. 
13. I haven't really thought too much about what life wi l l  be like when I attend university. 
14. I have some ideas about what kinds of thiogs I would like to be involved with at university. 
15. I am a little scared about university exams. 
16. I wony about &ding a p u p  of friends that I cen hang out with 
17. Courses at university are going to be a lot mole diBcult than they were in high school. 
18. I wony about getting along with the people I'm living with when I attend university. 
19. I think that my time at university is going to be the best time of my life. 
20. I have spoken to several people who have gone to university to tind out what university is like. 
21. University cotuses are going to be much more interesting than high school courses. 
22. I will make new fiends in no time when I starc university. 
23. - In uncertain times, I usually expect the best. 
24. If something can go wrong for me, it usually will. 
25. I always look an the bright tide of things. 
24. I am always optimistic about my hmnc. 
27. I hardly ever expect things to go my way. 
28. Things ncva work out the way I want them to. 

29. I'm a believer in the idea that every cloud has a silver lining. 
30. 1 d y  count on good things happing to me. 
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Expcctrtioas About University and Penonal Feelings 

Below you will find a number of statement8 about your -om about university and your personal Wings. 
Please indicate your agreement or disagreement with each statement using the following scale: 

-4 = very strongly disagree +4 = very strongly agrex 
-3 = strongly disagree +3 = strongly agree 
-2 = moderately disagree +2 = moderatdy agree 
- 1 = sli&.ty disagree +I = slightty agree 

0 = neither agree aor disagree 

1. - University is going to be a wonderfbl experience. 
2. I'm vay excited about beginning my firsr classes at university. 
3. - I'm concerned that the pressures to "party" at university will affect my school work. 
4- - I've thought about what I can do to meet new people at university. 
5. - 1 cannot wait to begin university. 
6- - It wil l  be fun taking courses in new subjects at university. 
7- - I don't have any image in my mind about what it will be like at univmity. 
8- - I am prepared to deal with the stresses of university We. 
9. - I haven't taIked to anybody very much about what tmivmity will be me. 
10. Them may be a lot of things in my courses that I have trouble understanding. 
11, At university, you get to study ali the things that interest you the most. 
12. There are a lot of social pressures at mivefsity that may be b d  to deal with. 
13. i haven't really thought too much about what life will be Like when I attend university. 
14. I have some ideas about what kinds of t h q s  I would like to be involved with at university. 
15. I am a Me scared about university e m .  
Id. 1 worry about finding a group of fiiends that I can hang out with. 
1 7. Courses at university an going to be a lot more difficult than they were m high school. 
18. I worry about getting along with the people I'm living with when I attend university. 
19. I think that my time at university is going to be the best time of my life. 
20. I have spoken to several people who have gone to university to find out what university is like. 
21. University comes src going to be much more interesting than high school courses. 
22. Iwillmalrenew~endsiawtiwwhcn[~bmuaiversity. 
23. [n ancertain times, I usually expect the best 
24. If something can go wmog for me, it usually will. 

25. - I always look on the bright side of things. 
26. I am always optimistic about my W. 
27. I hardly ever expect things to go my way. 
28. Things never work out the way I want them to. 
29. t'm a believer m the idea that wery cloud bas a silver lining 
30. 1 m l y  count on good things hsppening to me. 
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Code: 

1. Where are you Living while you attend WLU? 
0 residence 
0 off campus (but not at home) 
0 at home 
t3 other: 

2. How have you been doing academically so far? 
0 much better than expected 
0 slightly better than expected 
0 about as well as expected 
0 slightly worse than expected 
0 much worse than expected 

3. Use the following scale to complete the table below: 
0 1 - 3 4 9 

never h o s t  never somctimfs fairly 0 t h  v q  often 

ppppp 

a University life 1 I I I I 

Since coming to university, how often have you discussed these issues with: - 

c. Social life at university 

Parents 

Alcohol Consumption 
4. Please indicate the average number of alcoholic drinks you gmentlv consume per week 
Assume that 1 drink = I beer = 1 glass of wine = 1 shot of liquor. 

drinks 

Teachers/ 
Counsellors 

Friends 

d. How your living arrangements are working out 

e. Finances 

5 .  How many times would you say that you ciment&. get drunk in the average month? (Circle the appropriate number.) 
0 1 2 3 4 5 6 7 8 9 10 or more dmcs 

Others 

I 

Answer the nest two questions m y o u  were involved in the Akohol Consumption Diary study. 

6. I am confident that my responses in the Alcohol Consumption Diary were acarate indicators of the amount of alcohol I have 
consumed since I started university. 

-4 -3 -2 - 1 0 +I  +2 +3 +4 
very moagl~ neither agree vW - O ~ @ Y  

di~agree nor disagee agree 

If you feel you were a 100% accurate please explain why: 

7. In the questionnaire you completed for us last summer (before coming to WLU) you estimated how much alcohol you would 
c o m e  each week (on average) at u*vetsity. Below, please indicate how much alcohol you have collsumed cumpared to your 
expectations. I have corned:  

-4 -3 -2 -1 0 +1 +2 +3 +4 
much less about as much much more 

than I expected ~expeCtd than i expected 
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Tbougbts about Sdf & Otbtn 
Below you will find a number of statancnts &out your rchbodips with other people, your ways of coping with day to 
day events, and your pasod attitudes. Please mdicatc yous agrcanutt or disagrcanent wrh each statemat using the 
followingscatt: 
4 = v a y s t r o n g I y d i s a ~  +4 = very strongly agree 
-3 = !3trongfy disagree +3 - strongiy agree 
-2 = modcrattly disagree +2=m(lC1CI1I*agra 
- 1 = slightly disagree +I=sIigbtIyagne 

0 = neither agree nor disagree 
1 .  - There are people I can depend on to help me if I really need it. 
2. I feel that I do not have any close personal relationships with other people. 
3 .  - Tbcre is no one I can tmn to for guidance in times of stress. 
4- - There are people who depend on me for help. 
5.  - There are people who enjoy the same social activities I do. 
6- - Other people do not view me as competent. 
7. - I feel personally responsible for the well-being of mother penon. 
8- - I feel part of a group of people who share my attitudes and beliefs. 
9. - I do not think other people respect my skills and abilities. 
10. If something went wrong, no one would come to my assistance. 
I I .  have close relationships that provide me with a sense of emotional security and well- 

being. 
12. There is someone L could tiilk to about important decisions in my life. 
13. I have relationships where my competence and skil l  are recognized. 
14. There is no one who sham my interests and concerns. 
IS. There is no me who redly reks on me for their well-being. 
16. There is a trustworthy person I could turn to for advice if I were having problem. 
17. I feel a strong emotional bond with at least one other pason. 
18. Tbm is no one I can depend on for aid if I really need i t  
19. There is no one 1 feel comfortable talking about problems with. 
20. Thm are people who admire my talents and abilities. 
2 1. I lack a feeling of intimacy with another person. 
22. There is no one who likes to do the things I do. 
23. There are people I can count on m an emergency. 
24. No one needs me to care for them my more. 
23. I feel that 1 am a pason of worth, at least on an equal basis with othm. 
26. I feel that I have a number of good qualities. 
27. AU in all, I am incliacd to feel that 1 am a failure. 
28. I am able to do things as well as most other people. 
29. I feel I do not have much to be proud of. 
30. I take a positive attitude toward myself. 
3 1. On the whole, I am satisfied with myself. 
32. I wish I could have more mpcct for myseLf. 
33. I certainly feel useless at times. 
34. AttimesIthinLIarnnogoodatall. 
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Feelings and Behavioun 
Below is a list ofthe ways you might have felt or behaved recently. Please indicate how o h  you have felt this 
way &ring the pus2 week. Use the scale provided for your ~sponses. 

During tbe past week 

I was bothered by things that usually don't 
bother me. 
I did not feel like eating; my appetite was poor. 
I felt that f could not shake off tht blues even 
with help 6om my family or fiiends. 
I felt that I was just as good as other people. 
I had trouble keeping my mind on what I was 
doing. 
I felt depressed. 
I felt that everything I did was an effort. 
I felt hopeful about the future. 

2 3 
occasiOlllLUy or a mostord 

modaattlllll~uutof of tht time 
time (3-4 days) (5-7 days) 

9. - 
10. 
11. 
la. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
to. 

1 thought my life had been a f b .  
I feit fearfd. 
My sleep was restless. 
I was happy. 
I talked less than usuaI. 
I felt lonely. 
People were unfriendly. 
1 enjoyed life. 
r had cryins spells. 
I felt sad. 
I felt that people &Like me. 
I codd not get "going". 

Time Management at University 
Below you will flnd a number of natements about approaches people take with regard to managing their time at univenity. 
Please indicate how often you do each of the following using the scale below: 

0 1 2 3 4 
hmtacva somctimEs faith o h  v a y  oRcn 

1- - I oet goals for myself to keep up with my due dates. 
2. I study someplace where it is quiet and distractions are limited 
3- - I avoid my assignments until they are almost due. 
4- - [ make keeping up with come wok my first priority. 
5-  - 1 try to manage my "school-work time" ss well as my "play time" to make the best out of both. 
6- - 1 follow a regdar study program. 
7- - 1 don't wony much about school work I'll get around to it when I can. 
8- - I get down to serious 3tudyng early in the year so that I do not fall behind 
9- - I try to mimate how much time I will  need to complete m assignment or essay and then give myself 

plenty of time to complete it. 
10. I put off studying for courses I don't like or that are difficult. 
11. I plan when I will study and when I will go out with my fiieads. 
12. I f 1  have an assignment due, 1 leave it until the last day and work on it until 1 finish it. 
13. I Like to plm when and for how long I will work on an assignment. 
14. I schedule my due dates on a calendar to guide my time for studymgldoing assipcpts. 
15. I need a certain amount of stress/presslrrr to start workiDg on an assignment/study for o test. 
16. It's important for me to stick to my planned schedule of studying. 
17. ff I have an assignment coming up, I start it way before it is due. 
18. I wil l  go out with my fiends anytime they ask, no matter how much work I have to do. 
19. 1 attend all my lectures and tutoripls. 
20. When it comes to school work, I don't worry about phming when I will do it, I just do it when I can. 
21. I outline a study plan and commit to h 
22- - 1 stut studying for tests early so lhrt I have lots of time to review the m a t d .  
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Personal FeeJirga a d  Relationships 
Below are a number of statements describing your feehugs about yourself and rrlatiooship with others. 
Please use the following scale to indicate how often you have felt a certain way. Indicate one score for 
each statement. 

0 
never 

I 
rarely 

I feel in tune with the people around me. 
I lack companionship. 
There is no one I can turn to. 
t do not feel alone. 
I feel part of a p u p  of friends. 
I have a lot in common with the people 
around me. 
I am no longer close to anyone. 
My interests and ideas are not shared by 
those around me, 
I am an outgoing person. 

sometimes 

Religious Beliefs and Activities 
1. Right now. how religious a person would you say you are? 

There are people I feel close to. 
1 feel left out. 
My social relationships arc superficial. 
No one really knows me weU. 
l feel isolated fhm others. 
I can find companionship when I want to. 
There arr people who ndly undastand cne. 
I am unhappy being so withdrawn. 
People are a r o d  me but not with me. 
There are people I can talk to. 
There are people I can tum to. 

2. To what extent would you say you st i l l  hold the religious beliefs taught you when you were growing 
up? (if you were raised in no religion, check "On). 

6- I compietelv with the We& taught 
5- I W e I v  with the beliefi taught 

1- 4- with the beliefs taught 
3-  I pderatdv apret with the b e l i e  taught 
2- I with the belief5 taught 

I vew- 1- with the beiids taught 
0- I 40 n o t e  at with the belie& taught 

3. How many times would you say you ordinarily attend religious services in a month (circle the 
appropriate number)? 

0 1 2 3 4 5 6 7 8 9 or more 

4. With which religious group do you presently idenhfy younelf or think of yourself as being (be as 
spenfic as possible)? 

5. To what extent has your religiousness changed since coming to university? 1 have become: 

4 -3 -2 - 1 0 +I  +2 +3 +J 
d less no mucb more 
religious cbaDgt religious 
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Reactions To Situations 
The following are ways of reacting to various differeat, stres$irl or upsettiug dhcationz Please indicate how much 
you engage in each type of activity when you encounter a &cult, stressll, or upsetting sirJation 

t 2 3 4 5 
\ -> 

not at all very mu& 

Schedule my time better. 
Focus on the problem and see how 1 can 
solve it. 
Blame myself for procrastinatiug. 
Do what I think is best. 
Take a vachon, 
Think how 1 might use the situation to my 
advantage. 
Talk to others and find out how they react to 
the situation. 
Outline my priorities. 
Treat myself to a favorite fwd or snack. 
Think about the positive aspects of the 
situation. 
Become very tense. 
Think about how I: have solved similar 
problems. 
Take a warm bath. 
Blame myself for being too emotional about 
the situation 
Daydream about a better time or place. 
Detamine a course of action and follow it, 
Go to a party. 
Work to understand the situation. 
Take corrective action immediately. 
ThinL about the event and learn &om my 
mistakes. 
Wish that I could change what had happened 
or how I felt. 

22- - Visit a fiend. 
23- - Shout or yell- 
24. Spend time with a special pason. 
25. Go for a walk. 
26. Tell myselfthat it will never happen again. 
27. Talk to someone whose actvice I value. 
28. Analyze the problem before reacting. 
29. Phone a friend. 
30. Get angry. 
3 1. Adjust my priorities. 
32. Cry. 
33. See a movie. 
34. - Get control of the situation. 
35. Make an extra & '  to get things done. 
36. Come up with scvenl Merent solutions to 

the problem. 
37. - Take time off and get away from the 

situation. 
38. Fantasize about how things might tun out. 
39. Go over in my mind what I need to say or 

do. 
40- - Take it out on other people. 
41. Use the situation to pmve that I can do it. 
42. Try andbeorganid so I can beontop of 

the situation. 
43. Watch T.V. 
44. - Make plans to user my time more wixly. 

Thoughta and Feellnga 
The questions in this d e  ask how often you fdt or thought m a i n  things miring the /&st month. .ilnswer each 
question l irly quickly with the alternative that seems like a reawnable esdmate, using the tbllowiag scale: 

In [he last month, how often have you: 

1- - Felt thn you were effectively coping with important changes tht were ofnming in your Life? 
2. Felt confident about your ability to M e  your penonrl problems? 
3- - Felt mat things were going your way? 
4- - Felt difficulties were pilmg q so high that you could not overcome them? 
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Family Life 

When you were in high school, who did you live with? 
o both your mom uui dad 
0 only one parent 
o someone else (e.g., grandmother, aunt) 

alone 
0 other: 

Please answer the following questions with r d i c e  to the time period when you were in high school 
living at home. To what extent do you agree with each of the following statemeats as applied to your 
parents (or the authority figure you were 'living with)? 

-4 = very strongly disagree 
-3 = strongly disagree 
-2 = moderately dugree - 1 = slightty disagree 

0 = neither agree nor disagree 

+4 = very strongly agree 
+3 = strongly agree 
+Z = moderately agree 
+I = slightly agree 

I could count on them to help me ouq if I had some kind of problem. 
They kept pushing me to & my best in whatever I did. 
They kept pushing me to think mdepeadcatly. 
They helped me with my school wok if there was something I didn't un-d 
When they wanted me to do something, they explained why. 
When I got a poor grade in school, my parents encouraged me to try h a r k .  
When 1 got a gaod grade in school, my parents praised me. 
My parents really knew who my fiieads were. 
My parents spent time just tPlldng with me. 
My f d y  did fbn active things together. 
My parents TRIED to know where I went at night. 
My parents REALLY knew whcn I went at night 
My parents TRIED to know what I did with my f ke  time. 
My purents REALLY knew what I did with my fiee time. 
My pareats TRIED to h o w  where I was most afternoons after school. 
My parents W Y  knew where I was most afternoons after school. 

Please check the appropriate answer for the two questious below, with the reference pint kmg the time 
period when you were in high school and living at home. 

In a typical we& the Lest my parents let me stay om 
On school nights (Monday-Thursday) was: 
- Not allowed out 
- Before 8:OO p.m. 
- 8:00 to 8 5 9  p.m. 
- 9:oo to 959 p.aL 
- 10:00 to 10.59 p.m. 
- 11:OO to I159 p.m. 
- As late as I wmted 

On Fri&y o r  Saturday nights was: 
- Not allowed out 
- Before 9:00 p.m. 
- 9:oo to 959 pm. 
- 10:00 to 10.59 p.m. 
- 1 1:00 to 1 159 p.m. 
- 12:00 to 1259 a n  
- 1:00 to 159 a.m. 
- As late as [wanted 
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Experiences at University 

The 67 items included in this survey are statements that d e s c r i i  university experiences. Read each one and decide 
how well it applies to you at the present time (witbin the Iast fkw days). For each item, record the appropriate 
number in the space next to that item. 

1 2 3 4 5 6 7 8 9 
c > 

Dotsn't apply to me at all Applies very closely to me 
1 feel that I fit in well as put  of the university environment. 
I have been feeling tense or nervous lately. 
I have been keeping up to date on my academic work. 
I am meeting as many people, and making as mmy fiends as I would like at university. 
I know why I'm in university and what I want out of it. 
I am fu&g academic work at university difficult. 
Lately I have been feeling blue and moody a lot. 
I am very involved with social activities in university. 
I am adjusting well to university. 
I have not been fuactioning well during examinations. 
I have felt tired much of the time lately. 
Being on my own, taking responsibility for myself, has not been easy. 
I am satisfied with the level at which I am performing academically. 
1 have had informal, persund contacts with university professors. 
I am pleased now about my decision to go to university. 
I am pleased now about my decision to attend this university in particular. 
i'm not working as hard as I should at my course work. 
I have several close social ties at university. 
My academic gods and purposes are well defined. 
I haven't been able to control my emotions vay well lately. 
I'm not really rmatt enough for the academic work 1 am expected to be doing now. 
Lonesomeness for home is a source of difficulty for me now. 
Getting a university degree is very important to me. 
My appetite has been good lately. 
I haven't been very efficient in the w of study time lately. 
I enjoy living in a university residence. (Please omit if you do not live in a residence; any 
university housing should be regarded as a residence.) 
I enjoy writing papers for courses. 
I have been having a lot of headaches lately. 
I really haven't hed much motivation for studying lately. 
I am satisfied with the extracurricular activities available at university. 
Pw given a lot of thought lately to whether I should ask for help born the 
PsychologiuVCounselliog Services Centre or fkom a counsellor outside of university. 
Lately have been having doubts regarding the value of a university education. 
I am getting along veiy well with my roommate(s) at university. (Please omit if you do not 
have a roommate.) 
I wish I were at motha university. 
I've put on (or lost) too much weight recently. 
I am satisfied with the number and variety of courses available at university. 
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1 7 3 4 5 ti 7 8 9 
< > 

Daesn't apply 16 nre at all Applies vay closely to me 

I feel that I have enough social skills to get along well in the university setting. 
I hen been getting angry too easily lately. 
Recently I have bad trouble concentrating when I try to study. 
I haven't been sleeping very well. 
I'm not doing well enough academically for the amount of work I p in. 
I am having difficulty feebg at ease with other people at university. 
I am satisfied with the quality or calibre of courses available at university. 
I am attending classes regularly. 
Sometimes my thinking gets muddled up too easily. 
I am satisfied with thc extent to which I am p t i f i p a ~ g  in social activities at university. 
I expect to stay at this university for a bachelor's degree. 
I haven't been mixing too well with the opposite sex lately. 
I wony a lot about my university expenses. 
I am enjoying my acsdemic work at university. 
f have been feeling lonely a lot at university lately. 
I am having a lot of trouble getting started on homework assignments. 
I feel 1 have good control over my life situation at university. 
I am satisfied with my program of comes for this tam. 
I have been feeling in good health lately. 
I feel 1 am very different b m  other students at university in ways that I don't Wre. 
On balance, I would rather be home than here. 
Most of the things I am interested in are not related to any of my course work at university. 
Lately I have been giving a lot of thought to transferring to another university. 
Lately I have been giving a lot of thought to dropping out of univusity dtog~ther and for 
good. 
1 find myself giving considerable thought to taking time off from university and tiaisbiag 
later. 
I am very satisfied with the professors I have now in my courses. 
I have some good fiends or acquaiat8aces at university with whom I can talk about any 
problems I may have. 
I am experiencing a lot of difficulty coping with the stresxs imposed on me in university. 
I am quite satisfied with my social life at university. 
I am quite satisfied with my academic situation at university. 
I feel confident that I will be able to d d  in a satidactory manner with future challenges here 
at university. 
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Transitiom '98 Group Information Code: 
Now chat you have participated in a number of sessions of the Transitions '98 program, we'd like to get 
some rase of how you felt about various aspects of the goup in which you participated. Your reflections 
on the group experience are important to us, because we want to make our next p u p  sessions even better. 
Help us do this by giving us your honest impressions. 

Feelings r bout the Group 
The foUowing statements have to do with your feelings about the Transitions '98 group in which you 
participated. Please indicate how much you agree or disagree with each statement using the following 
scale: 

4 5 v c c y ~ d i S B g n e  +4=vqstroaglyagrce 
- 3 = s t m a & m  +3 = stran& egret 
-2 = moderately disagree +Z=tmkmtdyagfec 
-1 =slightlydisagret + 1 = sli&Iy a g m  

O=ncithcragntnordisa~ 

1. - Listming to othas made me feel that I wasn't the only one who was having the kinds of 
feelings and experiences I was having. 

2- - I got a lot of good ideas from listening to people in the group. 
3.- I didn't really feel a s e w  of belongiug to my group. 
4- The group felt like a safe place to talk about personal feelings and experiences. 
5.  - The group members seemed to respect me as a person. 
6, - I really liked the members of my group. 
7. - The group leaders did a good job facilita~g the group discussion each week 
8- - I made some good fiends fiom the group. 
9. - I would advix anyone coming into first year to participate in a group like this. 
10. I felt supported and accepted by the members of my group. 
1 I. I didn't redly look forward to coming to my group each week. 
12. I felt that the grorrp gave me a chance to help and support 0th- who w m  gohg through the 

same kinds of things that I was going through. 
13. I f 1  was experiencing some problems, there are members of my group that I could go to for 

help. 
14. I felt isolated and separate fiom the other members of my group. 
15. Participating in the group gave me a better understanding of what it's like to go through a 

transition like this. 
16. A lot of the people in the group seemed to shan my values and priorities. 
17. I leamed a lot by participating in the group. 

lateractions with Group Memben Outside of  Group Sasioas 
I. How many of the m m b m  of your group have you seen socially (i.e.. bad a coffee or meal with, gone 
to a pub or movie together) outside of the group sessions? 

2. How many peopIe in your group did you become friends with as a result of participating in the group? 

3. How often did you do each of the foUowing with one or more of the people you met though the 

a- Greeted them when you saw them outside of the group sessions? 
b- - Stopped to chat with them when you saw them outside of the p u p  sessions? 
C- - Made arrangements to meet for hmch, dinner or a coffee? 
d- - Did something socially with than (e.g., went to a pub, movie, etc.)? 
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Impresrions About the Group Sessions 

Each of the group sessions was divided into three parts: 
- "check-inn - the discussion of what had huppened to people over the previous week 
- exercise - an activity relating to the week's focus - g a d  discussion - about the week's focus & other issues 

Please indicate how you felt, in general, about each aspect as well as the diffetent sessions using the 
following scale. If you were absent for a particular session, simply mark an "A" in the space provided. 

-3 -2 -1 0 + 1 +2 +3 
v a y  negative n d  vet). positive 

What are yo 

k weekly check-in at the beginning of each session 
ae "exercise" or activity part of each session 
ie discussion pan of the session 
ie way the groups were led by the facilitators 
ie fint (introductory) scssion 
le session on new social ties 
ae session on balancing work & social life 
le session on peer pressure & personal values 
le session on prewious social ties 
ie session on expectations & d i t y  

Overall Impmiom 
a thoughts about the Transitions '98 gro'oups, now that you have attended a number of group 

sessions? 

What did you B e  about the group and the group sessions? 

What didn't you like about the group and the group sessions? 

How do you think the groups could be bnprovcd m the fuhm? 
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Appendix AW 
T Y ~ ~ ~ B  
March, 1999 

Background Informotion 

1. Where are you living while you a m d  WLU? 
0 resideace 
0 off campus (but not at home) 
0 at borne 
n other: 

2. How have you been doing academically so far? 
O much better than expected 
13 slightly better than expected 
0 about as w d as expected 
D slightly worse than expected 
O much worse than expected 

3. Use the fotlowing scale to complete the table below: 

0 I 2 3 4 
m a  almost nnzt souaima fairly o h  very ohen 

Since the kglnning ofthe winter term in January, how often have you discussed these issues with: 

a University life I 
b. Ctasses 

c. Social life at university I 
d. How your living arrangements are working out 
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Thougbts aboat IJoivmity Life 

Th i~  section asks about your thoughts about univasity He. It is importaut that you cespod to the written questions 
a3 Wy as you can, i-e.. complete sentences. Take your time and reflect on each question. Answer each question as 
thoroughly as pssiile. 

1. En g e n d  wbat has university We been like? (In this response you could discus things such a3 what you enjoy 
about university life, what you find less enjoyable, what the social life or academics are like, or anything else you are 
h k h g  about in relation to university life.) 

2. How have you changed as a person as a result of your experiences at university' 



Thoughts about Sdf & Otben 
Below you will tind a number of statements about your relationships with other people, your ways of coping with day 
to day events, and your personal attitudes. Please indicate your agreement or disagreement with each statement using 
the following scale: 

-4 = very strongly disagree +4 = very strongly ajyee 
-3 = strongly disagree +3 = strongly agree 
-2 = moderately disagree +2 = moderately agree 
-1 = slightly disagree +I = stightfy agree 

0 = neither agree nor disagree 

45. There are people I can depend on to help me XI really need it. 

46- - I feel that I do not have any close personal relationships with other people. 
47. There is no one I can twn to for guidance in times of stress. 
48. There are people who depend on me for help. 
49. There are people who enjoy the same social activities 1 do. 
50. Other people do not view me as competent. 
51. I fix1 personally responsible for the well-being of mother person. 
52. I feel part of a group of people who share my attitudes and beliefk. 
53. I do not think other people respect my skills and abiIities. 
54. If something went wrong, no one would come to my assistance. 
55. I have close reIationships that provide me with a sense of emotional security and well-being. 
56. There is someone I could talk to about important decisions in my Iik. 
57. I have rdationships where my competence and skill are recognized. 
58. There is no one who shares my interests and concerns. 
59 - There is no one who really relies on me for their well-being. 
60. There is a trustworthy person I could turn to for advice if I were having problem. 
61. I feei a strong emotional bond with at least one other person. 
62. There is no one I can dtpcnd on for aid if l really need it. 
63. There is no one I feel comfortable talking about problems with. 

b4. - There are people who admire my talents and abilities. 
65. I Iack a feeling of intimacy with another person. 

66- - There is no one who Likes to do the things I do. 
67. There are people I can count on in an emergency. 
68. No one needs me to care for them any more. 
69. I feel that I am a person of worth, at least on an equal basis with others. 
70. 1 fetl that [ have a number of good qualities. 
71. All in all, I am inclined to feel that 1 am a failure. 
72. 1 am able to do things as well as most other people. 
73. 1 feel I do not have much to be proud of. 
74. I take a positive attitude toward myself. 
75. On the whole, I am satisfied with myseif. 
76. I wish I could have more respect for myself. 
77. I certaidy fX useless at times. 
78. At times i think I am no good at all, 
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Fedings and Behaviouts 
Bdow is a Lia of the ways you might have or behaved recently. Pkme indicate how oRen you have felt this way clhriag 
theput week. Use the scale provided for your responses. 

0 
rarely or nonc 

ofttPttimt&ss 
thsn 1 day) 

During the past week 

1 
somemalittle 

of the timc 
(1-2 days) 

I was bothered by things that usually don't bother 
me. 
I did not fecl like eating; my appetite was poor. 
I felt that I could not shake off the blues even with 
help fiom my family or tiiends. 
I fdt that 1 was just as good as other people. 
I had trouble keeping my mind on what I was doing. 
1 felt depressed. 
1 fdt that everything I did was an effort. 
I felt hopefirl about the future. 

2 
OCCdSioMiIytlrtl 

modcrate amount of 
time (3-4 days) 

1 thought my Me had been s Mure. 
I feh fi.srful. 
My sleep was restless. 
I was happy- 
I talked less than usual. 
I felt lonely. 
People were unf i idy .  
I enjoyed life. 
I had crying spells. 
I felt sad. 
I felt that people dislike me. 
I could not get "going". 

Time hlrnagtmtnt at Univmity 
Below you will find a number of statements about approaches people take with regard to managing their time at university. 
Please indicate how often you do each of h following, using the scale bdow 

I set goals for myself to keep up with my due dates. 
I study someplace where it is quia and distractions are Limited. 
I avoid my assignments u r d  they are almost due. 
I make keeping up with course work my f h  priority. 
I try to manage my "school-work timew as well as my "play time" to make the best out ofboth. 
I follow a q g h  study program. 
I don't wony much about school work, I'll get around to it when t can. 
I get down to &ous studying early in the year so that I do not fUl behind. 
I try to estimate how much time I wiU need to complete an assignment or essay and then give mysclf plemy of time 
to complete it. 
I put off studying for courses I don't like or that are diWcdt. 
IphwhenIwillstudydwhmIwillgooutwithmyfiiendS. 
If I have an assignment due, I leave it until the last day and work on it until I finish it. 
1 like to plan when and fbr how long I will work on an assignment. 
I schedule my due dates on a calendar to guide my time for studying/doing assignments. 
I need a certain amount of stredpressure to start working on an assignmenVstudy fbr a test. 
It's important for me to stick to my planned schedde of studying. 
I f1  have an coming up, I start it way bdbre it is due. 
I will go out with my fiiends anytime they ask, no matter how much work I have to do. 
C a t t d  a11 my lectwes and tutorials. 
When it comes to school work, I don't worry about planning when I will do it, I just do it when I can. 
f outiine a study plan and commit to it. 
I stm studying for tests early so that I have lots of time to review the material. 
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Personal Feelings and Relationahips 
Below are a number of statements descriig your feel@ about yourseIfand relationship with others. Please use the 
fonowing scale to indicate how often you have felt a certain way. Indicate one score h r  each statement. 

I f d  in tune with the people around me. 
I lack companionship. 
Thcrc is no one t can turn to. 
I do not fed alone. 
I feel part of a group of tkiends. 
I have a lot in common with the people around 
me. 
I am no longer dose to anyone. 
My interests and ideas are not shared by those 
around me. 
I am an outgoing person. 

sometimes 

Religious kliefs and Activities 
1. Right now, how religious a person would you say you are? 

nor religious 
at all 
0 1 

moderately 
re Iigfuus 

2 3 1 

3 
often 

%ere are people I feel close to. 
I feel left out. 
My social relationships are superficial. 
No one really knows me well. 
I feel isolated h m  others. 
I can find companionship when I want to. 
There are people who redy understand me. 
I am unhappy being so withdrawn. 
People are around me but not with me. 
There are people I can talk to. 
There are people E can turn to. 

2. To what extent would you say you still hold the religious beliefs taught you when you were growing up? 
6- I with the beliefis taught 
5- t m i v  co- with the beliefs taught 
4- t abstantidlv with the beliefs taught 
3- i with the M e &  taught - I was not taught any religious beIi&. 
2- I with the belief& taught 

1- 1- with the belie& taught 
0- I do not at with the beliefs taught 

3 .  How many times would you say you ordinarily attend reiigiow services in a month (circle the appropriate 
number)? 

0 1 2 3 4 5 6 7 8 9 or more 

4. Wth which religious group do you presently idendfy yourself or think of yourself as being (be as specific as 
possible)? 

5. To what extent has your religiousness changed since coming to university" 1 have become: 

4 -3 -2 - 1 0 + 1 +2 +3 +4 
much less M) mucb more 
religxm we religious 
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Reactions To Situations 
The following are ways of reactkg to various d i f f m  sttessfirl, or upsetting situations. P h s e  indicrrte how much 
you engage in each type of activity when you encounter a diflicult, stresfid, or upsetting situation 

1 2 3 4 5 

not at all vcry muctr 

Schedule my time better. 
Focus on the problem and see bow I can 
solve it. 
Blame myself for promsthating. 
Do what I think is best. 
Take a vacation. 
Think how I might use the situation to my 
advantage. 
TaIk to others and find out how they react to 
the situation. 
OIltline my priorities. 
Treat myself to a favorite food or snack. 
Think about the positive aspects of the 
situatiuu. 
Become very tense. 
Think about how [ have solved similar 
problems. 
Take a warm bath. 
Blame myself for being too emdmal about 
the situation, 
Daydrem about a better time or place. 
Deterxnine a c o r n  of action and foUow i t  
Go to a party. 
Work to understand the situation, 
Take cmct ive action immediately. 
Think about the event and learn fiom my 
mistakes. 
Wish that 1 could change what tubd happared 
or how 1 felt. 

22- - Visit a fiiend. 
23. Shout or yell. 
24. - Spend time with a special person. 
2s- - Go for a walk. 
26. TeU myself that it will never happen a@. 
27. Talk to someone whose advice I value. 
28. Analyze the problem before reacting. 
29. Phone a fiiend. 
30. Get angry. 
3 1. Adjust my priorities. 
31. Cry. 
33. See a movie. 
34. Get control of the situation. 
35. Make an e m  &ort to get things done. 
36. Come up with s e v d  different solutions to 

the problem. 
37. Take time off and get away from the 

situation. 
38. Famasize about how things might tum out. 
39. Go over m my mind what I need to say or 

do. 
40. Take it out on other people. 
41. Use the situation to prove that I can do it. 
42. Try and be organized so I can be on top of 

the situation. 
43. Watch T.V. 
44- - Make plans to uses my time more wisely. 

Thoughts and Feelings 
The questions in this scale ask how oflm you felt or thought certain things &ring the l a  monrh. Answer each 
question M y  quickly with the dtcmdve that seems like a reasonable estimate, using the following scale: 

In the last month, how often have you: 

1- - Felt that you were effectively coping with important changes that wcre accllning in your life? 
3 -. Felt confident about your ability to handle your personal problems? 
3- - Felt thrt thiags were going your way? 
4- - Felt diEcuIties were piling up so high that you could not overcome them? 



Transitions '98 186 

Experiences at University 

The 67 items included in this survcy are statements that describe experiulces. Read each one and decide 
how well it applies to you at the present thne (within the last few days). For each item, record the appropriate 
number in the space next to that itea 

L 2 3 4 5 6 7 8 9 
< > 

Docsn"t apply m to at ali A p p h  v a y  closely to me 

1. - I feel that I fit in well as part ofthe university environment, 
2- - i have been feeling tense or nervous lately. 
3. - I have been keeping up to date on my academic work. 
4- - I am meeting as m y  people, and making as many fiiends as I would lilce at university. 
5-  - I know why rm in uniuniwrsity and what I want out of i t  
6. - I am finding academic work at university difficult. 
7. - Lately 1 have been feeiing blue and moody a lot 
8. - I am very involved with social activities in university. 
9. - 1 am adjustiq well to university. 
10- I have not bem functioning welt during examinations. 
11. I have felt tired much of the time lately. 
12. Being on my own, taking responsibility for mysex has not been easy. 
13. I am satisfied with the level at which I am pcrformiag academically. 
14. I have had informal, pasand contacts with university professors. 
IS. I am pleased now about my decision to go to miversity. 
16. I am pleased now about my decision to attend this university in particular. 
17. l'm not working as hanl as 1 shouid at my course w o k  
18. I have several close social ties at university. 
19. My academic gods and purposes are well d e e d .  
20. I haven't been able to control my emotions very well lately. 
21. I'm not d y  smart enough for the academic work I am expected to be doing now. 
22. Lonesomeness for home i s  a source of difficulty for me now. 
23. Getting a university degree is vuy important to me. 
24. My appetite has been good lately. 
25. - I haven't been very efficient in the use of study time lately. 
26. I enjoy living in a university residence. (Please omit if you do not live in a residence; any 

university housing should be regarded as a residence.) 
27. I enjoy writing papers for courses. 
28. I have been having a lot of headaches lately. 
29. 1 really haven't had much motivation for studymg lately. 
30. I am satisfied with the extncmicular activities available at university. 
3 1. I've given a lot of thought lately to whether I should ask for help h m  the 

PsychologidC~ua~ebg Senices Centre or fiom a counsellor outside of university. 
32. Lately I have been having doubts regarding the value of a univefti~ education. 
33. I am getting dong vny well with my roomrmte(s) at UILiversity. (Please omit if you do not 

have a roommate.) 
34. I wish I were at another university. 
35. I've put on (or lost) too much weight recently. 



Transitions '9 8 1 87 

1 2 3 4 5 6 7 8 9 
< > 

Doesn't appiy to me at al l  Applies vcy c b 1 y  to mc 
I am satisfied with the number md variety of comes available at university. 
I feel that I have enough social skills to get along well in the university setting. 
1 have been gettiog aqyy too easily lately. 
Recently I have had trouble ccmceatra~g when I try to study. 
1 haven't been sleeping v n y  well. 
t'm not doing well enough academically for the amount of work 1 put in. 
t am having dBiculty feeling at ease with other people at university. 
I am satisfied with the quality or caliber of comes avadable at university. 
I am attending classes regularly. 
Sometimes my ttuahng gcts muddled up too easily. 
I am satisfied with the extent to which I am participating in social activities at university. 
I expect to stay at this university for a bachelor's degree. 
I haven't been mixing &oo well with the opposite sex lately. 
I wony a lot about my university expenses. 
I am enjoying my academic work at university. 
I have been fee@ lonely a lot at university lately. 
I am having a iot of trouble getting started on homework assignments. 
I feel I have good control ova my life situation at university. 
I am satisfied with my program of counes for this trim. 
1 have been feeling in good health lately. 
I feel 1 am vcry different from other students at university in ways that I don't B e .  
On balance, i would rather be home than here. 
Most of the things I am interested in are not dated to any of my course work at miversity. 
Lately I have been giving a lot of thought to transferring to another university. 
Lately 1 have been giving a lot of thought to dropping out of university altogether and for 
good. 
I 6nd myself giving considerable thought to taking time off fiom university and finishing 
later. 
I am vexy satisfied with the professors I have now in my counes. 
I have some good fiends or acquaintances at university with whom I can talk about any 
problems I may have. 
I am experiencing a lot of difliculty coping with the stresses imposed on me in university. 
I am quite satisfied with my social life at university. 
I am quite satisfied with my academic situation at university. 
I feel confident that I will be able to deal in a satidactory manner with W e  challenges here 
at university. 

How often have you missed classes this term? (check one) 
never 

- once or twice 
- once or a month 

- about once a week 
2 4  times per week 
about once a day or more 



University Involvement 

Below is a list of diffefent university groups or organizations that students sometimes get involved in 
while they are at university. Please indicate how often you've participated in each of the following 
groups' or oqpiations' activities at any time since you have been at university by writing the 
appropriate number beside the gmup/organization's name, according to the following code: 

1 
never 

3 1 
sometimes fairiy often 

tiatemity/sorority 
university religious group 
university-associated service or chuity 
governance (e.g., student government) 
intramural or inter-university sports team 
academic club, society or team 
c u l h w l  or social club or society 
student political group 
student publication (e.g., newspaper, yearbook) 

- university performing group (e.g., choir, drama production) 
other: 

Over the past month, approximately how many hours, in total. 
have you been involved with these groups or organizations? 

5 
very often 

horn in total 

Alcohol & Drug Consumption 
5 .  Please indicate the average n u m k  of alcoholic drinks you pmenffy consume per week. 
Assume that 1 drink = 1 beer = 1 glass of wine = 1 shot of Equor. 

drinks 

6. How many times would you say that you currenttv get drunk in the average month? (Circle the appropriate 
number.) 

0 I - 9 3 4 5 6 7 8 9 10 or more times 

7. Do you smoke cigarettes or other tobacco products? not at $1 
- occasionally 
- regulwiy 

8. Use the scale below to indicate how much you've used each of the following in the lust trkne months. 
0 never 
1 onccortwia 
2 olxxortwrce amnth 
3 aboutonceawe& 
4 2-5 times per wcck 
5 about ooce a day or mort 

marijuana 
- stimulants (e-g., amphetamines) 

other recreational drugs (e-g., LSD, cocaine) 
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Transitions '98 Group Infona~tioa Code: 
N o w  that you have participated in the Transitions '98 program, we'd Wre to get some sense of how you felt 
about various aspects of the p u p  in which you participated. You. refletions on the group experience are 
important to us, because we want to make our next grow sessiom even better. Help us do this by giving us 
your honest impressions. You might have seen some of these questions kfon but here we are interested in 
your impressions now that you have completed the program. 

Feelings about the Group 
Please use the following scale to indicate your feelings abut your group. 

-4 = v w  strongfy disagftt +4 = very strongly agrcc 
-3 = strongly disagree + 3 = ~ ~  
-2 = modcmtcly disagree +Z = modcrattly agree 
-1 = slightly disagree + I  = s l i w  agree 

0 = natha  agrcc aor disagree 

1- - Listening to others made me feel that I w m ' t  the only one who was having the kinds offelhgs 
and expexiences I was having. 

2- - I got a lot of good ideas from listening to people in the group. 
3- - I didn't really feel a sense of belonging to my group. 
4- - The p u p  felt L i i  a sDfe place to talk about persunal feelings and experiences. 
5. The group members seemed to respect me as a person. 
6. - I realiy Wced the members of my group. 
7- - The group Ieaders did a good job faciltating the group discussion each week. 
8- - I made some good friends from the group. 
9- - I would advise anyone coming into fht  year to participate ia a group Wte this. 
10. I felt supported and accepted by the members of my group. 
11. I didn't really look forward to coming to my group each week. 
12. [ felt hat the group gave me a c b c e  to heIp and support others w b  w m  going through the same 

kinds of things that 1 was going through. 
13. I f 1  was experiencing some problems, there are members of my group that I could go to for help. 
14. I felt isolated and separate fiwn the otha memben of my group. 
15. Participating in the group gave me a better mderstanding of what it's Iike to go through a 

transition like this. 
16. A lot of the people in the group seemed to share my values and priorities. 
17. I learned a lot by participating in the group. 

Interactions with Group Members Outside of Group Sesaions 
I. How many of the members of your group have you seen socially over the past hvo months (i.e., had a 
coffct or meal with, gone to a pub or movie tog*) outside of the group sessions? 

1. How many people in your group did you become friends with as a result of participating in thc group? 

3. Over the last couple of months, how often did you do each of the Following with one or more of the people 
you met through the group? 

a-P Greeted them when you saw them outside of the group sessions? 
b- - Stopped to chat with than when you saw them outside of the group sessions? 
C- - Made arrangements to meet for hch ,  dinntr or a coffke? 
d- - Did sometlung socially with them (e.g,, went to a pub, movie, etc.)? 
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Overall Impressions 
What are your thoughts about the Transitions '98 groups, now that you have completed the 
program? 

What did about the and the sessions? 

What didn't you like about the group and the group sessions? 

How do you think the groups could be improved in the future? 

Please use the space below to record any additional comments about the groups or the Transitions 
'98 research project in general. 




